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sTudENTs’ book
• Ten units with 90 to 120 hours of teaching material

• A comprehensive Language summary with Grammar 
and Vocabulary Practice sections

• Audio scripts of the class audio

dVd-RoM
• Audio material for use in class

• DVD content (World culture)

• Audio and video scripts

• Digital Mini Dictionary

WoRkbook
•  Additional grammar, vocabulary and pronunciation
 exercises to complement the Students’ Book

•  Additional functional language practice exercises

• Extra listening and reading material

• Extra writing practice

WoRkbook audIo
• Audio material to practice listening,
 pronunciation and functional language

• Visit www.english.com/students/cuttingedge3e
 to download the audio

MYENGLIshLab
Learning Management system that provides:

• Interactive workbook with instant feedback

• Extra practice in grammar, vocabulary and the 
four skills

• Unit, Mid-course and End of course tests

• Extra videos with interactive exercises

OVERVIEW OF 
COMPONENTS
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TEachER’s REsouRcE book
•  Teacher’s notes for every unit with alternative 

suggestions, culture notes and answer keys

•  Generic teaching tips on useful areas such as: 
grammar, lexis, pronunciation, using video etc.

TEachER’s REsouRcE dIsc
•  Class audio scripts and video scripts

•  Photocopiable worksheets to provide
 additional practice of key language

•  Editable and printable tests

•  Test audio, audio scripts and answer keys

acTIVE TEach
software for classroom use to help teachers 

get the most out of the course featuring:

•  Answer reveal feature

•  Integrated audio and video content

•  Test master containing all course tests

•  Large extra resources section

•  Grammar and vocabulary review games

•  A host of useful tools

WEbsITE
•  Information about the course

•  Sample materials

•  Placement test

•  A range of free downloadable worksheets

www.pearsonELT.com/cuttingedge3e
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 1 Key language 
highlighted at the start of 
each unit. 

  2 Topic-related 
vocabulary and focus on 
high-frequency, useful 
words and phrases.

  3 Personalised speaking 
activities recycle 
vocabulary and encourage 
learners to draw on their 
own knowledge and 
experience.

  4  Information-rich texts 
refl ect learners’ interests 
and experience. 

 5  A variety of pre and 
post-reading activities 
are provided to get the 
most out of reading texts.

 6  Grammar review 
sections focus on major 
areas that learners will 
have some knowledge of 
but may need to revise 
e.g. continuous verb 
forms.

  7 Plenty of form-based 
and communicative 
practice of key language.

  8 Cross-referencing to 
Language summary and 
Grammar Practice 
sections for additional 
explanations and 
exercises.

1

2

3

4

5 6
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2

3

4

5

6
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8

 1  Listening, reading and 
speaking activities are 
integrated throughout to 
extend and consolidate 
language covered in the 
unit.

 2 Learners are 
encouraged to learn more 
about the world and 
other cultures.

  3 Special Patterns to 
Notice sections focus on 
useful phrases and 
patterns arising from 
reading and listening 
texts.

 4 A model or stimulus is 
provided to show learners 
what they are expected 
to do.

 5  Structured speaking 
tasks help learners to 
achieve a particular goal 
or outcome. 

 6 Learners are 
encouraged to think and 
prepare before they do 
the task.

 7 Useful language boxes 
help learners fi nd the 
right expressions.

 8  Share your task 
activities encourage 
learners to refl ect and 
perfect their 
performance.

A02_CE_TRB_ADVGLB_6278_FM.indd   13 28/03/2014   07:35



14

THE STudENTS’ 
BOOk

  1  Language live spreads 
focus on functional 
language and writing.

 2  Writing sections 
focus on particular 
genres e.g. reports, 
reviews, emails etc.

 3  Listening and 
Pronunciation sections 
focus on useful areas 
for advanced learners 
e.g. varieties of English.

 4  Can do box at the 
end of each unit 
highlights what learners 
have achieved in 
the unit.

 5 World culture spreads 
explore contemporary 
issues of global interest.

 6 Find out fi rst/Find out 
more sections develop 
online research and 
presentation skills. 

 7 Topics are introduced 
through authentic 
documentary-style clips 
from TV programmes and 
other sources.

 8 World view sections 
encourage learners to 
share ideas and 
experiences. 

1

2

3

4

5

7 86
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2

 1  Language summary 
with Grammar and 
Vocabulary Practice 
sections at the back of 
the Students’ Book 
ensure systematic 
consolidation of new 
language covered in 
the unit.

 2  Language summaries 
provide comprehensive 
explanations and 
examples of language 
covered in the unit.

 3  Grammar Practice 
sections provide exercises 
which can be done in 
class or for homework.

 

15
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THE SuPPORT 
COMPONENTS

1 2

3

4

WoRkbook
The Workbook contains a wide variety of grammar, 
vocabulary and functional language exercises that 
review all the areas studied in the Students’ Book. 
It also features additional listening, reading and
writing practice.

  1 Writing exercises offer 
further practice of the 
genres covered in the 
Students’ Book.

  2 A variety of functional 
language practice activities 
consolidate areas covered in 
the Students’ Book.

  3 The Workbook contains
regular listening practice 
using the accompanying 
audio fi les. 

  4 Listen and read sections 
encourage learners to 
develop listening skills using 
the accompanying audio fi les. 

MYENGLIshLab
MyEnglishLab provides a blended and personalised 
learning environment with materials that can be 
assigned at the touch of a button.

•  Interactive Workbook exercises with instant
feedback and automatic grade book.

•  Common error report that highlights mistakes 
that learners are making.

•  Tips and feedback that direct learners to 
reference materials and encourage them to 
work out answers themselves.

•  Mid-course and end of course tests.

•  Extra video with interactive exercises for
every unit
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1

2

3

acTIVETEach
Cutting Edge Advanced New Edition ActiveTeach 

contains everything you need to make the course 
come alive. It includes integrated whiteboard 

software that allows you to add notes, embed fi les, 
save your work and reduce preparation time.

 1 Answers to exercises are 
revealed at the touch of a button.

  2 Audio and video content 
fully integrated with 
time-coded scripting.

  3 Shortcuts to the relevant 
pages of the Language summary 
and Grammar Practice sections.

  4 Extra resources section 
with photocopiables, teacher’s 
notes, editable audio and video 
scripts, editable tests and more.

  5 Grammar and vocabulary 
games for warm up and 
review activities.

  6 Useful tools include a 
regular/phonetic keyboard, 
a stopwatch and a scorecard.

WEbsITE
The Cutting Edge Advanced New Edition website 
provides a wealth of information and additional 

material to support the course.

•  Information about the course, its components 
and the authors.

•  Introductory author videos.

•  Sample materials and free downloadable worksheets.

•  A placement test. 

www.pearsonELT.com/cuttingedge3e

64 5
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COuRSE  
RATIONALE
The thinking behind Cutting Edge  
Advanced New Edition

overview
Cutting Edge Advanced New Edition has a multilayered, 
topic-based syllabus which includes thorough and 
comprehensive work on grammar, vocabulary, pronunciation 
and the skills of listening, reading, speaking and writing. 
Structured speaking tasks form a central part of each unit.

Cutting Edge Advanced New Edition gives special emphasis to:

• communication

• the use of phrases and collocations

• active learning and research skills. 

• recycling and revision. 

Topics and content
We aim to motivate learners with units based around  
up-to-date, globally relevant topics which help them gather 
information about the world and other cultures through the 
medium of English.

Cutting Edge Advanced New Edition provides learners with 
many opportunities to share their opinions about the topics 
in focus and personalisation is strongly emphasized 
throughout. The differing needs of monocultural and 
multicultural classes has also been kept in mind throughout. 

approach to grammar
Learners are encouraged to take an active, systematic 
approach to developing their knowledge of grammar, and to 
use new language in a natural, communicative way.

Typically, there is at least one major Grammar review section 
in each unit, in which a broad area of grammar is presented 
that learners will probably already have considerable 
knowledge of, for e.g. Perfect verb forms, Modals, time and 
tense etc. The material in the Grammar reviews is designed to 
allow teachers and students to find out which rules about the 
given language area are already familiar and which require 
further clarification and practice, as well as provide some 
communicative practice of the area as a whole. Each Grammar 
review is related to the topic of the unit, but is designed to 
‘stand alone’: this means that it can be omitted completely if 
your students do not need work on the area in question, or 
can be covered at a different point in the unit if this works 
more logically for the class. 

In addition to the Grammar reviews, each unit of the Cutting 
Edge Advanced Students’ Book also has a Patterns to notice 
section. Featuring examples of language taken from the 
preceding listening or reading texts, these sections are 
designed to focus learners’ attention on a variety of useful 
phrases and patterns, e.g. describing typical habits, adding 
emphasis with auxiliaries and inversion.

The Grammar review and Patterns to notice sections in Cutting 
Edge Advanced New Edition are followed up thoroughly through:

• a wide range of communicative and written practice 
exercises in the Students’ Book

• the opportunity to use new grammar naturally in the 
speaking tasks (see below)

• the Language summary and Grammar Practice sections 
which consolidate learning and clarify problems

• further written practice in the Workbook and interactive 
exercises in the fully revised MyEnglishLab.

(See Teaching tips: Working with grammar on page 20, and 
Using the Grammar extension bank on page 25.)

approach to vocabulary
A wide vocabulary is vital to communicative success, so new 
lexis is introduced and practised at every stage in the course. 
Particular attention has been paid to the selection of high-
frequency, internationally useful words and phrases, using 
information from the British National Corpus.

Vocabulary input is closely related to the topics and tasks in 
the units, allowing for plenty of natural recycling. Further 
practice is provided in the Vocabulary practice sections at the 
back of the book and in the Workbook.

Fluent speakers make extensive use of ‘prefabricated chunks’ 
of language. Cutting Edge Advanced New Edition gives 
particular emphasis to collocations and fixed phrases which 
are integrated throughout in:

• topic-based vocabulary lessons

• the Useful language boxes in the speaking tasks

• Language live lessons, which focus on phrases used in complex 
functional areas such as expressing quantities, getting 
people to do things, explaining technical problems etc.

(See Teaching tips: Working with lexis on page 21.)

The speaking tasks
Cutting Edge Advanced New Edition integrates elements of a 
task-based approach into its methodology. Each unit has a 
structured speaking task including surveys, mini-talks, 
problem-solving and narrative tasks. The primary focus is on 
achieving a particular outcome or product, rather than on 
practising specific language. The tasks provide the opportunity 
for realistic and extended communication, and because 
learners are striving to express what they want to say, they 
are more likely to absorb the language that they are learning. 
The tasks are graded carefully in terms of difficulty and, in 
order for them to work effectively, a model or stimulus is 
provided, useful language is given to help learners express 
themselves and thinking/planning time is included. Learners are 
also encouraged to record themselves or each other performing 
the tasks, and to share their recording with other learners 
through the new Share your task feature, thus providing extra 
motivation for rehearsal and accurate production.

(See Teaching tips: Making tasks work on page 23, and 
Teaching advanced learners on page 26.)
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World culture 
The World culture pages are a new feature of Cutting Edge 
Advanced New Edition and are designed to deepen learners’ 
knowledge and understanding of global issues. This is done 
through the use of authentic video clips which act as a stimulus 
for internet-based research around the issues raised in the video. 
Learners are guided through the necessary steps to make their 
research focused and productive, and are given guidance on 
how to summarise their research through a guided written 
and/or spoken follow-up in the form of a presentation. The 
emphasis throughout is on creating a link between the 
classroom and the outside world, and the development of 
research skills which will prove of lasting value.

Language live 
The Language live pages are another new feature of Cutting 
Edge Advanced New Edition. The main purpose of these pages is 
to help learners to deal with more complex functional areas such 
as expressing quantities, asking people to do things, explaining 
technical problems etc. The Language live pages also develop 
the important skill of writing with a focus on useful genres 
such as writing reports, reviews, letters and emails.

other features of Cutting Edge 
Advanced New Edition

Listening
Cutting Edge Advanced New Edition places strong emphasis on 
listening. Listening material consists of:

• short extracts and mini-dialogues to introduce and practise 
new language

• words and sentences for close listening and to model 
pronunciation

• longer texts (interviews, stories and conversations) which 
often feature in the Preparation section as a model or 
stimulus for the Task

• regular Listen and read sections in the Workbook to further 
develop learners’ confidence in this area.

speaking
There is also a strong emphasis on speaking, as follows:

• The tasks provide a regular opportunity for extended and 
prepared speaking based around realistic topics and situations.

• Much of the practice of grammar and lexis is through oral 
exercises and activities.

• The topics and reading texts in each unit provide 
opportunities for follow-up discussion.

• There is regular integrated work on pronunciation.

• Most of the photocopiable activities in the Teacher’s 
Resource Disc involve extensive speaking practice.

Reading
The course features a wide range of reading material including 
newspaper and website articles, factual/scientific texts, 
stories, letters, blogs and emails. The texts are primarily 
designed to develop reading skills and many lead into 
grammar work and language analysis. Some texts also provide 
a model or stimulus for tasks and models for writing activities.

Writing
Regular and systematic work on writing skills are developed in 
Cutting Edge Advanced New Edition through:

• Language live pages in the Students’ Book, which focus on 
writing e-mails and letters, writing narratives and reviews etc.

• Writing sections in the Workbook, which expand on the areas 
covered in the Students’ Book

• written follow-up sections to many of the speaking tasks.

Pronunciation
Pronunciation work in Cutting Edge Advanced New Edition is 
integrated with grammar and lexis and there are special 
pronunciation sections in every unit. The focus is mainly on 
stress, weak forms and intonation. A range of activity types are 
used, including discrimination exercises and dictation, and an 
equal emphasis is placed on understanding and reproducing.

Learning skills
Cutting Edge Advanced New Edition develops learning skills in 
a number of ways:

• The approach to grammar encourages learners to experiment 
with language and to work out rules for themselves.

• The task-based approach encourages learners to take a 
pro-active role in their learning.

• Many activities in the Students’ books focus on useful 
learning strategies, and learners are encouraged throughout 
to share ideas about the most effective ways to learn.

Revision and recycling
Recycling is a key feature of Cutting Edge Advanced New 
Edition. New language is explicitly recycled through:

• speaking tasks which offer constant opportunities for learners 
to use what they have studied in a natural way, and for teachers 
to assess their progress and remind them of important points. 

• extra practice exercises in the Grammar and Vocabulary 
practice sections. These are designed to cover all the main 
grammar and vocabulary areas in the unit. After trying the 
exercises, learners are encouraged to return to any parts of 
the unit that they still feel unsure about to assess what they 
have (and have not) remembered.

(See Teaching tips: Making tasks work on page 23 and Using 
Grammar extension bank and Vocabulary practice sections on 
page 25.)
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using a discovery approach to 
grammar
Cutting Edge Advanced New Edition often uses a ‘discovery’ 
approach to grammar because we believe that learners absorb 
rules best if they work them out for themselves. Learners 
at this level often have some previous knowledge of the 
language but this is often difficult for the teacher to predict.
The ‘test-teach’ exercises in the Grammar review sections are 
designed so that learners can utilise this knowledge, and so 
that teachers can adjust their approach to take account of it.

1 Get to know the material available
Each unit of Cutting Edge Advanced New Edition Students’ 
Book contains:

• a Grammar review section reviewing and bringing together a 
major area of grammar that learners will already have 
considerable knowledge of, e.g. Perfect verb forms, Modals.

• a Grammar extension bank at the back of the book. This 
contains a Language summary section providing more 
detailed information about what is covered in the Grammar 
review sections, and a Grammar practice section providing a 
range of written and oral practice exercises. These practise 
more complex or challenging points from the Language 
summary, and revise areas which should be familiar.

• a Patterns to notice section focusing students on and 
providing practice of a variety of useful phrases and patterns, 
e.g. Describing typical habits, Patterns with comparatives and 
superlatives, Adding emphasis with auxiliaries and inversion.

In addition to this, the Cutting Edge Advanced New Edition 
Workbook includes consolidation exercises for all the points in 
the Language summary as well as further practice of the 
Patterns to notice sections.

The Cutting Edge Advanced New Edition Teacher’s Resource Disc 
also includes two photocopiable grammar activities for each unit.

2 Use a diagnostic approach
The Grammar review sections are designed to allow the 
teacher and students to find out which rules about the given 
language area are already familiar and which require further 
clarification and practice, as well as provide some 
communicative practice of the area as a whole. In the 
exercises in this section, learners are usually required to 
identify and/or classify different examples of the language, 
and are then guided by a series of questions to work out rules 
and form hypotheses about the area, which should help them 
to gain a more global understanding of it. As different learners 
are likely to know different things, they can be encouraged to 
share what they know by working on these exercises in pairs 
or groups. When you go through the answers to the exercises, 
it is often useful to elicit or give one or two further examples 
of the rule: suggestions for these are included in the teacher’s 

notes for each unit. When gaps in students’ knowledge are 
revealed, you can refer them to the relevant section of the 
Language summary, which also contains cross references to 
appropriate exercises in the Grammar practice section. You 
may want to read through the section(s) of the Language 
summary with the learners, and give them the practice 
exercise(s) to do in class time, or it may be more appropriate 
to direct students to do this reading and practice for homework. 

3 Focus on learners’ needs and interests
Each Grammar review section is related to the topic of the 
unit, but is designed to ‘stand alone’: this means that it can be 
omitted completely, or can be covered at a different point in 
the unit if this works more logically for your particular class.

If the majority of your learners do not want to spend class 
time on grammar because they feel, for example, that speaking 
and listening are their priorities, the Grammar review section 
can be set for homework. Learners work through the exercises 
and study the relevant sections of the Language summary at 
home, then come to class with any outstanding queries – these 
can be dealt with at the beginning or end of the next lesson, 
or on an individual basis, e.g. during tutorial time. 

4 Pull things together
It is likely that learners have mostly studied grammar in a 
‘linear’ fashion up to now, learning individual structures one 
after the other, and revisiting them several times. At this level 
they will have come across almost all English grammar at one 
stage or another. This is an opportunity, therefore, to pull it all 
together, by looking at common features of large areas of 
grammar. For example, in Unit 2, the way the perfect aspect 
links together two time periods is highlighted. By pulling 
things together in this way, learners gain insight into the way 
the grammar of the language works as a whole.

5 Use the Patterns to notice sections
The examples for the Patterns to notice sections are always 
taken from the listening or reading material that immediately 
precedes it in the unit, e.g. in Unit 8, patterns for ‘describing 
typical habits’ are taken from the preceding listening section. 
These and further examples are given in a box, and learners 
are asked to ‘notice’ how they are formed and used. This is 
followed by an exercise for practice. If you want to help 
learners to ‘process’ these patterns more actively before they 
look at the examples and explanation in the box, you could:

• split the phrases in half and write them on slips of paper for 
learners to match up, working in small groups, each with a 
set of slips.

• write the phrases on the board with gaps in them, for 
learners to discuss and try to complete.

• write the phrases on the board with the words in the wrong 
order, for learners to discuss and put into the correct order.

Before going on to the practice exercise, you may also want to 
help learners to pronounce the patterns naturally, by asking 
them where the main stress falls, highlighting any features of 
connected speech and having them repeat some of the 
examples.

TEACHING TIPS
How to get the most out of Cutting Edge 
Advanced New Edition
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Working with lexis 
1 Focus on phrases and collocations
Advanced learners often mistakenly assume that in order to 
make their vocabulary sound more advanced, they need to 
know a lot of complex, long words: the danger of this is that 
their speech and writing will start to sound very unnatural. 
Point out to learners that it is often a question of adding 
more varied word combinations to their existing knowledge, 
for example ‘tell’ not only collocates with ‘a lie’, ‘the truth’, 
‘a story’, etc. but can also be used with the following, more 
unusual words and phrases:

  a white lie

tell
   a few home truths

  tales

 a fib

2 Encourage learners to notice patterns
In today’s online world it’s likely that learners come across 
English all the time, by using social media, watching films, etc. 
Encourage learners to be aware of the language they see and 
hear, by highlighting key phrases and patterns when working 
with text in class. This will hopefully encourage learners to 
continue doing so outside the classroom.

3 Feed in phrases on a ‘little but often’ basis
To avoid overloading learners and ensure that your lexical 
input is useful, teach a few phrases relating to particular 
activities as you go along. For example, in a grammar practice 
activity, instead of simple answers such as Yes, I do or No, I 
haven’t, feed in phrases such as It depends, I don’t really care, 
I would probably … . The same is true of discussions about 
reading / listening texts and writing activities.

4 Focus on guessing meaning from context
Advanced learners need to practise guessing the meaning of 
unfamiliar words and phrases during class time, so that they 
become more efficient and independent readers outside the 
classroom. It will also be important for learners preparing for 
examinations where there is a large amount of reading material 
and dictionary use is not permitted. Many of the reading texts 
in Cutting Edge Advanced New Edition have an accompanying 
exercise where students are required to guess the meaning of 
certain words/phrases, sometimes with the help of definitions 
to match. This vocabulary is not very high frequency, and is 
not intended to be activated: it is more important that 
students learn to use the surrounding text to help them 
determine its meaning. You could show students how to do 
this by doing an example with a ‘nonsense’ word, for example:

‘We put the grubble back in its box and closed the lid 
carefully, so that it couldn’t escape.’

We know that:

• ‘grubble’ is a noun, because it has ‘the’ in front of it.

• a ‘grubble’ is alive, because it could escape – it must be a 
type of animal, insect or bird.

• a ‘grubble’ is small enough to be put into a box.

5 Encourage learners to keep a vocabulary book
Students need to record and organise new words and phrases 
in a way that will make them easily accessible and 
memorable. You might like to suggest that they keep a 
separate vocabulary book for this purpose. You could also 
remind them of useful habits to get into when they are 
recording new words and phrases. The following techniques 
will help students to record and memorise new vocabulary 
more effectively:

• writing the word or phrase in an example sentence.

• highlighting collocations.

• marking the stress on words of more than one syllable.

• including an explanation or translation of the meaning, if 
necessary.

• using an illustration if they find this helpful.

Each page of the vocabulary book or file can be organised 
around a topic (for example ‘money’) or a key word (for example 
‘tell’). Students can then add to the page when they come 
across new words or phrases related to that topic or key word.

6 Reinforce and recycle phrases
This is particularly important with phrases which, for the 
reasons given above, can be hard to remember. Most revision 
games and activities teachers do with single items of 
vocabulary can be adapted and used with phrases. You may 
find the following useful in addition:

• Make a phrase bank:
Copy new words and phrases from the lesson onto slips of 
card or paper (large enough for learners to read if you hold 
them up at the front of the room) and keep them in a box or 
bag, or save them in a file if you are using an interactive 
whiteboard. This is a good record for you, as well as your 
learners, of the phrases that the class has studied – do this 
frequently at the start and end of lessons to recycle the 
phrases often. Hold them up or display them, and ask 
learners to give you (choose as appropriate):

 – an explanation or translation of the phrase
 – synonyms
 – opposites
 – the pronunciation
 – situations where they might say this
 – a sentence including the phrase
 – the missing word that you are holding your hand over (for  

 example, on in the phrase get on well with)
 – the phrase itself, based on a definition or translation that  

 you have given them.

• have learners create their own review materials:
Take several small strips of paper into class, enough for a few 
for each learner. Ask them to look back over their notes (or 
in the Vocabulary practice sections at the back of the book) 
and choose 3–4 phrases they’ve learnt recently and write 
each one on a strip of paper. Circulate and check learners 
have formed the phrases correctly. Learners then tear each 
strip into separate words, shuffle them all together and give 
them to a partner, to put in order.
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helping students with pronunciation
1 Aim for intelligibility
Advanced learners worry just as much as others about their 
pronunciation, and appreciate taking time to work on 
speaking clearly. However, in today’s world there are more 
speakers of English as a foreign or second language than there 
are native speakers, and so no-one can really say they ‘own’ 
the language or speak the most ‘correct’ form. Having an 
accent when using English also helps learners retain their 
identity. It is therefore best to encourage learners to make 
themselves understood rather than aim for ‘perfect’ 
pronunciation, whatever that might be.

Consonants (particularly at the beginning and end of words) 
are probably more important than vowels here. Use any tips 
you know for helping learners to reproduce them. You might 
focus them on a similar sound in their own language and  
then help them to adapt it, or use a trick like starting with 
/u…/ to get learners to produce the /w/ sound. Anything that 
works is valid here! Sometimes it is useful to contrast the 
problem sound with the one that learners are mistakenly 
producing, via a ‘minimal pair’ such as best and vest. Say the 
pair of words several times, and then ask learners to say  
which they can hear, before asking them to produce the 
words themselves. 

2 Little and often is a good principle
There are regular Pronunciation boxes in the Students’ Book 
but you should aim to integrate pronunciation work whenever 
learners have a problem. ‘Little and often’ also applies here. 
On the other hand, think about what you want to achieve: 
clarity and confidence are what most learners need, rather 
than perfection in every detail. Individuals vary widely in what 
they can achieve, so don’t push too much when a particular 
student is getting frustrated or embarrassed. 

3 Drill in different ways
Choral and/or individual repetition is the simplest and most 
effective pronunciation activity. It can help to build  
confidence by giving learners valuable practice in a ‘safe’ 
environment. There are different ways to drill language, and 
it’s important to vary the way we do it. Here are some tips  
to remember:

• When drilling longer phrases:
Establish a rhythm and start by drilling only the stressed 
syllables. For example, for the phrase What do you usually do 
at the weekend? Start with What – us – do – week. Keeping 
the same rhythm, ‘cram’ in the other syllables, pronouncing 
them naturally. This helps learners feel how we use weak 
forms and sentence stress in English.

• drill the phrase backward to keep it sounding natural:
With longer words and phrases, start from the end and drill 
backwards. For example, with the word comfortable, work 
backwards -ble – table – comfortable. This allows you to 
isolate difficult parts of the word or phrase, but keep a 
natural-sounding pronunciation.

• Vary your voice:
This can be a simple way to add variety to drills, by e.g. 
shouting or whispering. It also gives learners different ways 
to practise saying the language.

4 Focus consistently on stress
Get into the habit of focusing on word and sentence stress 
whenever you teach a new word/phrase with potential 
problems. If learners have problems, try one of the following 
ideas when you drill:

• Exaggerate the stress.

• Clap or click your fingers on the stressed syllable.

• Mumble the stress pattern, before saying the word:  
mm-MM-mm attention.

• Isolate the stressed syllable first, and then add the other 
syllables.

Don’t forget to mark stressed syllables when you write new 
words on the board, and encourage learners to do the same 
when they write in their notebooks.

5 Focus on weak forms and word linking
As learners become more advanced, these features will also 
contribute to comprehensibility and fluency, and at any level 
they are important for the purposes of listening. As you teach 
new phrases and structures, draw learners’ attention to weak 
forms and word linking as appropriate, and give them the 
opportunity to practise them, such as by using rhythm when 
drilling. However, do not worry too much if they do not produce 
the weak forms and word linking spontaneously – this is likely 
to come naturally when learners become more fluent.

6 Make learners aware of intonation
There are few situations in which wrong intonation leads to 
serious misunderstanding. Where problems do occasionally 
occur is in the area of politeness, and sounding sufficiently 
enthusiastic or over-entusiastic. In Cutting Edge Advanced 
New Edition, we focus on these limited areas for intonation 
work. You shouldn’t expect your learners to produce perfect 
intonation, but instead aim to raise awareness of it when 
appropriate. If learners have problems hearing and reproducing 
the intonation patterns, try some of the following ideas:

• Exaggerate the intonation pattern, before returning to a 
more normal model.

• Hum the intonation pattern before repeating the words.

• Use gestures to show the intonation pattern.

• Mark the intonation on the board using arrows.

If learners are getting frustrated, or cannot ‘get’ the correct 
intonation, it is probably best to come back to it another time.

TEACHING TIPS
How to get the most out of Cutting Edge 
Advanced New Edition
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Making tasks work
1 Use the task as an end in itself
The main objective of the extended speaking tasks in Cutting 
Edge Advanced New Edition is for students to use the language 
that they know in order to achieve a communicative goal. 
Each task can be seen as an opportunity for students to gain 
confidence in speaking and improve their speaking skills, but 
should not be seen as an opportunity for students to ‘practise’ 
specific language. The important thing to remember is to treat 
the speaking task as an end in itself rather than as a vehicle 
for practising new language.

2 Remember to ‘personalise’ the task
As a general rule, the Tasks in Cutting Edge Advanced New 
Edition have a model or stimulus to introduce them. 
Sometimes these are recordings of people talking about 
something personal, such as practical language learning tips 
(See Unit 1: Give tips on learning a language well), something 
they love or hate (See Unit 8: Rant or rave), or true/false facts 
about their life (See Unit 10: Detect the lies).

However, students are often more motivated by finding out 
about you, their teacher, so these are good opportunities for 
you to provide a personalised model instead. In some cases a 
model is not appropriate because it would pre-empt the  
task itself (e.g. Unit 8: Choose celebrities for a charity trek). In 
cases like this, you could consider providing a model after the 
task, for students to compare the outcome with their own. 
You could then spend some time analysing the language used 
(See point 5: Provide further input and correction after the task).

3 Use the Useful language boxes in different ways
Each task is accompanied by a Useful language box containing 
phrases which can be adapted by individual learners to 
express different ideas and opinions. These are not intended 
to be prescriptive, but to provide learners with a range of tools 
to achieve the task itself. They also provide an opportunity to 
listen to the phrases used by speakers doing a similar task, and 
in some units there is a specific exercise where students listen 
and tick the phrases they hear. You can vary the way you do 
this by:

• Giving learners a minute or two to say the phrases quietly to 
themselves so they know what to listen for.

• Getting learners to listen for phrases under different sections 
of the Useful language box and then sharing answers.

• Getting learners to think of possible endings for the phrases 
and then reading them out for their partner to guess.

4 Give students time to think and plan
Planning time is a vital opportunity for students to focus on 
accuracy. It is also important for building the confidence of 
students who are normally reluctant to speak in class. The 
time needed will vary from task to task, from about five to 
twenty minutes. This planning time may take a little getting 
used to at first, and, it is important to explain the rationale for 
planning time, and to make it clear that you will be available 
throughout to answer students’ queries.

5 Provide further input and correction after  
the task
Students are more likely to retain language for which they 
have a genuine need. It is therefore important to provide 
feedback on the language that students used, or could have 
used, during the task. Points for this feedback stage can be 
noted down:

• during the planning stage, e.g. if students ask you for words 
or phrases which would be useful for the whole class.

• during the performance of the task, e.g. if you hear errors, or 
examples of language which is accurate but not natural.

• during the replaying of an audio or video recording of 
students performing the task.

It is important to maintain student interest throughout this 
feedback stage, so it should not be too long, and should 
contain language input which is useful and at an appropriate 
level for most students in the class. 

6 Use the Share your task box
All the tasks in Cutting Edge Advanced New Edition have a 
Share your task box which can either be done completely in 
class or as a combination of homework and classwork. These 
offer learners the opportunity to repeat or carry out a similar 
task and film or record it, enabling them to consolidate what 
they have learnt, and put into practice any suggestions and 
corrections that you have discussed. This is also an 
opportunity for learners to practise ‘perfecting’ what they say 
when reporting on the task, in order to record a version of 
themselves using English to a high standard, which should be 
motivating. Some ideas for filming/recording include:

• learners create a video of themselves doing the task.

• learners create a TV/radio programme with a ‘presenter’ who 
introduces different people doing the task.

• learners could act out part of a narrative as a short film.

• encourage learners to add music or other background noise/ 
visuals, and to film in different locations.

• encourage learners to post their recording on a blog or  
social networking site and collect comments to share with 
the class.

• learners watch/listen to other learners’ recordings, or show 
them to another class, and choose the best one.

• after learners have filmed/recorded themselves, collect in 
the recordings and plan a ‘find someone who’ task. Give 
learners a list of things which appear in their classmates’ 
tasks and ask them to discuss whose task each thing appears 
in. They then watch/listen and check their answers.

• learners watch/listen to their classmates’ tasks and then 
write a summary report.

See the Teacher’s notes for further suggestions on how to use 
each Share your task box.
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using video material in class
The video lessons are a new feature of Cutting Edge Advanced 
New Edition, and are intended to be modern, engaging ways 
of consolidating and extending some of the topics covered in 
the units. The video lessons occur at the end of every other 
unit and are called World culture.

World culture lessons: 
These contain two clips per unit: part of a TV programme and 
World view clips, which include short ‘talking heads’ style 
interviews, where people give their opinions on the topics 
covered in the programme. They are intended to encourage 
learners to explore contemporary topics and develop the 
important 21st century skill of online research.

1 Using video in class
Video can be an excellent way to study language as it is not 
only motivating but also illustrates the importance of 
non-verbal aspects of communication. In many respects, it is 
the ‘next best thing’ to observing real life. In order to get the 
best out of it though, observe the following guidelines:

• Watch the clip yourself beforehand:
It is important to know what to expect so you can help 
learners to understand the clip.

•  do something visual first:
The exercises in Cutting Edge Advanced New Edition are 
designed to go from easier to more challenging, but 
sometimes, especially at this level, you might find that 
they’ll benefit from first just watching the clip to get a 
general idea of what it’s about, before watching again and 
doing the exercises in the Students’ Book.

 You could also show the clip with the sound off, and ask 
learners to guess what it’s about in pairs, before playing 
again with the sound on for them to check their ideas.

•  do not replay the clip too many times:
Learners may become demotivated if they really can’t 
understand something in it. Instead, make the most of the 
subtitles or time-coded scripts (see above). Always give 
learners a chance to comprehend by viewing only first, but if 
they run into difficulties with a particular part of the clip, 
use the subtitles/scripts to pinpoint the difficult language 
and explain as necessary.

•  Vary how you use it:
There are many different ways of using video in class, with 
different purposes. For example, learners can sit in pairs, one 
facing the screen and the other with their back to it. Play the 
clip with the sound off, and the learner facing the screen 
describes what happens to the other learner, who then watches 
afterwards and checks. You’ll find more suggestions in the 
teacher’s notes for each lesson, and it’s a good idea to vary the 
way you use the video material in class to keep it interesting.

2 Doing online research
The World culture lessons involve two opportunities for 
learners to do online research. Firstly, in the Find out first 
section where they collect background information on the 
topic of the video, and secondly after the World view section 
when they find out about further things related to the topic 
of the video. This is an important 21st century skill for 
learners to master in English, and so the following ideas may 
help:

• Make the most of available technology:
If learners have smartphones, they can use them to do the 
research. If not, you can set it for homework: before the class 
for the Find out first sections and after class for the research 
later in the lesson.

•  Vary the way in which learners do research:
In one lesson learners can research alone then compare 
answers in pairs, and in the next lesson they could research 
in pairs, then pool ideas as a class or in groups. Vary the way 
in which learners research, too, so rather than just using the 
same search engine, different learners could enter the search 
terms into different encyclopedia sites, forums, etc., and 
compare results.

• be on hand to help:
Since there are very few limits as to what’s available online, 
circulate and be available to help with language, and also to 
step in in the case of inappropriate search results.

• Encourage learners to prioritise information:
Part of being a good researcher is not just obtaining results 
but also prioritising the most important points. Encourage 
learners to do this by asking them to find no more than 
three facts, for example, or only noting down facts which 
they can find on more than one website.

• Encourage learners to be critical thinkers:
There is a lot of information available on the internet, and 
not all of it is always reliable! Encourage learners to question 
information they find, and corroborate it with other learners. 
How reputable is the website where they found the 
information? Whether they can prove what they’ve found 
clearly is perhaps not as important as encouraging them to 
question everything.

TEACHING TIPS
How to get the most out of Cutting Edge 
Advanced New Edition

A02_CE_TRB_ADVGLB_6278_FM.indd   24 28/03/2014   07:35



25

using the Grammar extension bank
This contains two parts for each unit of the Students’ book: 

• a Language summary section providing more detailed and 
comprehensive information about what is covered in the 
Grammar review sections 

• a Grammar practice section providing a range of written and 
oral practice exercises. These exercises practise more 
complex or challenging points from the Language summary, 
as well as revise areas which should be familiar at this level. 

The exercises in the Grammar extension bank are designed for 
students to do in pairs or alone. If it is clear that a certain 
language point is new and/or causing confusion for the 
majority of students, you can set the relevant practice exercise 
for them to work on in class time, and go through the answers 
together. However, students are likely to have different needs, 
e.g. if some are preparing for an exam and others are not. Answers 
are provided in the Teacher’s book for teachers to photocopy. 
There are various different ways in which you can use this section:

1 Use the Grammar extension bank sections to 
consolidate learning
The Language summary sections provide a comprehensive 
overview of each language point covered in the main unit. 
These can be used in different ways. For example:

• learners read the Language summary section before focusing 
on the Grammar review section in the main unit.

• after clarifying the language in the lesson, give learners a few 
minutes to read the relevant section(s) of the Language 
summary to consolidate what they have learnt, and think of 
questions to ask you.

• learners read the Language summary for homework, either 
before or after the class, and think of questions they would 
like to ask.

2 Use the Grammar practice sections for  
further practice
If you think your learners need additional practice before 
attempting the more communicative activities in the main 
units, you could select one or two of the Grammar practice 
activities to do in class first. Learners do the relevant exercises 
alone or in pairs after reviewing the language, then go back to 
the main unit to do the more communicative activities.

3 Use the different activities as warmers  
and fillers
The activities in the Grammar practice sections can be used 
when you have ten or fifteen minutes to spare. For example, 
you could ask students to read the Language summary at the 
end of one lesson, and do the exercises in the Grammar 
practice in another lesson.

4 Set homework based on these sections
If you are short of time in class, the Grammar practice section 
could easily be set as homework. If you do this, it might be 
useful to explain in class where learners should look in the 
Language summary if they need to do further revision.

5 Set aside time for learners’ questions
If you set the Grammar practice sections for homework, in 
the next lesson set aside some time for learners to ask any 
questions they have. You could encourage learners to discuss 
their questions in small groups before answering them with 
the whole class. This is likely to be more productive if you let 
learners know beforehand that this time will be available  
and ask them to note any questions they have while they do 
the activities.

6 Encourage learners to take responsibility for 
their own progress
The approach in the Grammar extension bank is to encourage 
learner independence and personal responsibility for  
progress. By using these sections frequently and in different 
ways, you will provide opportunities for learners to reflect on 
their learning.

using the vocabulary practice section
Each unit of the Vocabulary practice section is linked to the 
same unit of the Students’ Book and contains:

• two exercises for further practice of the main vocabulary of 
the unit.

• a list of other words, collocations and phrases from each 
unit, with definitions and example sentences, followed by a 
practice exercise.

1 Use it as a testing device 
The exercises can be done after completing the main unit. You 
could use it as a short test, after completing the unit in the 
Students’ book. Students could prepare by reading through the 
definitions at home, then do the gap fill exercises as a test 
when they come to class. Alternatively, get students to ‘test’ 
each other on the other words and phrases – one reads out a 
definition and their partner tries to guess the phrase.

2 Use it as further practice
You could also use the exercises while working through the 
unit, to give further practice of the vocabulary before going 
back and doing the more communicative exercises in the 
main unit.

3 Use it as a self-study section
Learners can choose which areas they need further practice in, 
and do the relevant exercises for homework. Answers are 
provided in the Teacher’s book for teachers to photocopy and 
give out the next class.

4 Make the most of the Other words and phrases 
sections
These sections aim to give additional information about 
words and phrases which appear less often in each unit. 
Encourage students to read and add to these sections.

You can also use these lists towards the end of each unit to 
plan recycling activities (see Teaching tips: Working with lexis 
above)
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Teaching advanced learners
1 Dealing with diverse needs
Many teachers find that students at advanced level have more 
diverse needs (or are more able to identify and vocalise them) 
than students at lower levels, e.g. some students may be 
preparing for an examination, while others need to write 
letters and emails in English at work, or want to improve 
listening skills so they can understand lectures or films. You 
can deal with this by:

• making the most of opportunities for individualisation, e.g. 
providing individual students with language they need 
during the task preparation stages, helping students to 
choose exercises from the Grammar extension bank, 
providing feedback on written work, so students can take 
this into account when writing the next draft.

• providing regular tutorials: while the class works on writing 
or grammar practice exercises, spend about ten minutes 
with individuals, discussing their progress and giving them 
suggestions for how to improve in key areas. Students 
appreciate the individual attention and can take the 
opportunity to ask you questions.

• involving students in discussion about what kind of activities 
they would like to spend more/less class time on.

2 Encourage students to take responsibility
For many students, this is the ‘key’ to progress. You can help 
advanced learners progress by encouraging them to:

• read in English as much as possible outside class: to expand 
their vocabulary, students could choose an article and 
underline collocations and useful phrases. They could also 
bring any articles of particular interest to class for discussion. 

• change the language of their mobile phone to English in 
order to get regular practice.

• follow up an area of interest after a lesson by doing some 
research: this could mean researching a challenging grammar 
point, or using the Internet to find out more about a topic.

3 Provide students with enough challenge
Advanced learners often lose interest if they do not find their 
lessons challenging. It is therefore important to be flexible in 
your approach to the material in the course: be prepared to 
spend less time on a particular section, or omit it completely, 
if you feel it will not challenge students sufficiently.

It is also common to find advanced students who understand 
and can talk about quite complex grammar points, but still 
avoid using them in their speaking and writing. You can 
challenge students to use more complex language by:

• recording or making notes on part of a discussion or role 
play and pointing out to students how they could improve. 

• giving students time to prepare what they are going to say 
(this is a feature of all the Tasks in Cutting Edge).

• highlighting sections of written work where you feel 
students could have used more ambitious language.

4 Balance accuracy and fluency
Fluency is usually perceived as the goal of most advanced 
learners, and teachers are often wary of correcting too much 
or of drilling new vocabulary or grammar. However, advanced 
students also perceive a need for correction and accuracy 
work – it is really a question of how much to do and when to 
do it. You could discuss this with the class before a speaking 
activity, and find out how much correction individuals want. It 
is important to distinguish between ‘on the spot’ correction, 
which can interrupt a student’s ‘flow’ and should be used 
sparingly, and ‘post fluency correction’ which is done after the 
speaking activity and can provide students with a lot of 
valuable feedback. Students at this level will also benefit from 
drilling, as long as it is not ‘overdone’: drilling phrases and 
Patterns to notice, will not only help students with 
pronunciation, but will also help them to remember and 
retrieve language more quickly and easily.

5 Experiment with new ideas
Advanced learners have usually been learning for quite a long 
time, and as such will have tried lots of different ways of 
learning. Use this as an opportunity to try new ideas, such as 
discussing topics in the news. Advanced learners have more 
language at their disposal, and so may be better able to 
handle more sensitive topics. 

At this level, learners may have a clear idea of how they need to 
use English outside the classroom, such as giving presentations, 
telephoning, etc. Try to find out what their needs are and practise 
these in class, giving feedback and suggestions. It is also a 
good idea to make the most of the Alternative suggestions in 
the teacher’s notes. These often provide additional or 
alternative ideas for activities. When you try something new, 
involve the learners by explaining the aims of what you’re 
doing and why you’re doing it. Ask for their feedback afterwards.

6 Do not stop correcting errors
Learners at this level have a lot of language at their disposal, and 
in their quest for learning more challenging aspects of English, 
may pay less attention to the more basic aspects, especially 
when tired or not fully concentrating. Research shows that use 
of the third person -s, for example, is one of the last features 
of English to be truly acquired. This is why it is common to hear 
higher level learners make mistakes such as She don’t like it. 
Most of the time these are ‘slips’ rather than errors due to lack 
of knowledge, and can be dealt with quickly and efficiently 
with simple prompting for learners to correct themselves.

Do plenty of error correction, making use of a range of 
techniques to pick up on these ‘slips’ frequently as they occur, 
and without drawing too much attention to them so as not to 
distract learners ‘in the flow’ too much. Little and often is the 
key, and building error correction techniques into your regular 
teaching will be much appreciated by your learners.

TEACHING TIPS
How to get the most out of Cutting Edge 
Advanced New Edition
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GLOBAL LivinG01
Overview
PAGeS 6–7

vocabulary and speaking: Globalisation

Common european Framework: Students give clear, detailed 
descriptions of complex subjects; can express themselves fluently 
and spontaneously.

PAGeS 8–9

reading and vocabulary: Urbanisation: Is there a solution?

Grammar review: Continuous verb forms

Common european Framework: Students can scan quickly through 
long and complex texts, locating relevant details; can understand and 
exchange complex information.

PAGeS 10–11

Listening and speaking: English in a changing world

Patterns to notice: Introducing points in an argument

Common european Framework: Students can follow lectures, 
discussions and debates with relative ease; can hold their own in 
formal discussion of complex issues, putting forward an articulate and 
persuasive argument.

PAGeS 12–13

Task: Give tips on learning a language well

Common european Framework: Students can develop an argument 
systematically with appropriate highlighting of significant points, and 
relevant supporting detail.

PAGeS 14–15

writing: A report

Listening: Varieties of English

Pronunciation: Varieties of English

Common european Framework: Students can write a report that 
develops an argument systematically with appropriate highlighting 
of significant points and relevant supporting detail; can understand a 
wide range of recorded and broadcast audio material.

vocabulary and speaking (PAGeS 6–7)

Globalisation
See Teaching tips: Working with lexis, page 21.

WARM UP
Write the following questions on the board:

What is your country famous for?

What do people from other countries usually think about people from
your country?

Has this changed at all over the past ten years?

How often do you speak to people from other countries?

Students discuss the questions in small groups. In feedback, elicit 
students’ ideas and have a brief class discussion.

1a Focus students on the photos and elicit some ideas about what they 
can see. Elicit some ideas about what globalisation is, e.g. the  
process by which countries become connected or similar, especially 
because large companies are doing business in many different 
countries. Go through the example with the class and give  
students one minute to think about how globalisation affects them. 
Go around and help with vocabulary where necessary.

 b Nominate students to share their ideas with the class.

2 Check understanding of the things in the list, especially lingua 
franca (a language people whose first languages are different use to 
communicate) and webinars (live workshops and lectures streamed 
over the internet). Model the activity by telling students about 
one of the things you’ve experienced, sharing details about what 
happened and what you found interesting. Students then discuss 
their own experiences in groups.

3 With weaker classes, go through the phrases first and check 
understanding. Students discuss the question in groups. In  
feedback, nominate one student from each group to share their 
ideas with the class, and check understanding of the phrases 
where necessary.

4 Read the example with the class. Students add the words/phrases 
to the word web alone then check in pairs. While students are doing 
this, you can make a note of any pronunciation problems to focus on 
in feedback, e.g. the stress on diversity () and the pronunciation 
of culture (/ˈkʌltʃə/).

AnSWERS:

travel: immigration/emigration, mass tourism

food: imported, local produce

business/money: international conference calls, webinars, 
immigration/emigration, multinational corporations, imported, higher 
standard of living, brain drain, sweatshops, global financial crises, 
global brands

communication/language: online contact, lingua franca

shopping: multinational corporations, imported, local produce, 
global brands

culture/society: cultural and religious diversity, races, way of life, 
a clash of cultures, a multi-ethnic society, Americanised, higher 
standard of living, brain drain

5 Encourage students to use the vocabulary from exercise 3 in their 
lists of advantages and disadvantages, e.g. an advantage is that you 
can choose from a variety of ethnic restaurants when you go out 
to eat.

6a   1.1 Go through the questions with the class and check students 
understand what to listen for.

 b Give students a chance to compare answers in pairs before 
going through the answers. Play the recording a second time 
if necessary.

AnSWERS:

1  Speaker 1: the world is a smaller place and things are more 
accessible; we can share ideas and this creates a sense of   
tolerance 
Speaker 2: towns are identical because shops are the same; it 
makes things bland 
Speaker 3: people are more tolerant because there are people 
from different countries living together 
Speaker 4: you can see the same movies everywhere; this means 
that independent movies sometimes suffer 
Speaker 5: you can have a variety of food
Speaker 6: places which don’t have much internet access, or 
multinational companies, like Cuba, can keep their identity

2 Speaker 1: for
Speaker 2: against
Speaker 3: for
Speaker 4: mixed feelings
Speaker 5: for
Speaker 6: mixed feelings

 c While students are looking at the audio script, go around and answer 
any questions. In feedback, write the words/phrases on the board 
and check understanding and pronunciation.
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pOSSiBLE AnSWERS:

food: authentic food

business/money: big chains, advertising

communication/language: different accents

shopping: accessible, franchises, big chains

culture/society: tolerance, individuality, independent movies, identity

7 Give students a few minutes in pairs to think how to explain the 
differences. You could make this into a competition by giving points, 
e.g. a point for the best explanation, for accurate pronunciation, for 
using one of the words/phrases accurately in an example sentence.

AnSWERS:

1 emigration = to leave your own country in order to live in       
another one                                                                            
immigration = the process of entering another country in order to 
live there

2 multinational = a company which has factories, offices and 
business activities in many different countries                             
multi-ethnic = involving or including people of several different 
ethnic groups

3 cultural diversity = including many different types of people           
or things                                                                                            
a clash of cultures = a conflict arising from two or more different 
cultural groups being in close proximity to one another

4 a business = an organisation which produces or sells goods or 
provides a service                                                                                
a corporation = a big company or a group of companies

5 your standard of living = the amount of wealth, comfort and other 
things that a particular person, group, country, etc. has                   
your way of life = the behaviour, habits, customs, etc. that are 
typical of a particular society or person

vocabulary and speaking, exercise 7: Alternative suggestion

Before class, write the words/phrases on ten separate pieces of paper, 
and make enough sets for one per group of three to four students.  
Put students into groups and hand out one set per group. Students 
match the pairs of similar words/phrases, then discuss how they  
are different.

ADDITIONAL PRACTICE
 resource bank: Activity 1C Global village (Globalisation)

  vocabulary practice: Exercise 1

  workbook: Vocabulary: Globalisation, page 4

reading and vocabulary (PAGeS 8–9)

Urbanisation
See Teaching tips: Working with lexis, page 21.

1 Write the following words on the board: housing, shops, traffic, crime, 
green areas. Give students a minute to think about the changes 
related to the topics before discussing in pairs. In feedback, nominate 
students to share their ideas with the class.

2a Students work alone to read and mark the words/phrases. Don’t give 
any answers yet.

 b When students have finished comparing, check understanding 
of the words/phrases by eliciting examples in the local area.  
Check pronunciation of the phrases, especially the stress on 
availability (), sprawl (/sprɔ:l/) and infrastructure 
(/ˈɪnfrəstrʌktʃə/).

3a Elicit students’ ideas then give the answers. If possible, show where 
they are on a map of the world.

AnSWERS:

Washington DC – the USA
Dhaka – Bangladesh
Songdo – South Korea
Medellin – Colombia

 b Students read the text and answer the questions alone, then check 
in pairs. Check answers with the whole class.

AnSWERS:

1 Humans recently became an ‘urban species’ – more people live in 
cities than in the countryside.

2 Cities were not originally designed to cope with a growing number 
of people, and there is a limited amount of housing available.

3 Le Corbusier proposed demolishing the centre of Paris to make  
way for high-rise buildings.

4 Elicit the first answer as an example. Students find the phrases 
then check in pairs. With weaker classes, you could give them  
the paragraphs which the phrases appear in (paragraph 1: 1–3,  
paragraph 2: 4–6, paragraph 3: 7–8, paragraph 4: 9).

AnSWERS:

1 … this global trend is heading ever upwards.
2 The speed and scale of this change is unprecedented …
3 … fast-growing cities bring with them numerous issues …
4 That’s an awful lot of people to fit into such a small space and 

most cities just weren’t designed to cope.
5 … limited availability and unlimited demand are driving property 

prices sky-high.
6 So what, if anything, can be done about urbanisation?
7 … and designer Le Corbusier was no exception.
8 He devised a plan … to demolish the centre of Paris …
9 Demolishing and rebuilding cities to meet modern needs is clearly 

impractical …

5 Elicit/Check: from scratch (from nothing), tubes (round pipes used to 
carry liquid or gas), initiatives (ideas, projects) and crèche (a place 
where babies / small children can be left for a short while, e.g. while 
the parents go to work). Put students into pairs to read the texts. 
Before they read, tell students that afterwards they’ll summarise 
their text for their partner, so they should take notes while they read.

6a Students share information in pairs.

 b Students discuss the questions in pairs. In feedback, nominate 
students to share their ideas with the class and have a brief 
class discussion.

ADDITIONAL PRACTICE
 resource bank: Activity 1D Picture this (Urbanisation)

  vocabulary practice: Exercise 2

  workbook: Vocabulary: Urbanisation, page 4; Listen and read: City or 
country?, pages 4–5
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Grammar review (PAGe 9)

Continuous verb forms
See Teaching tips: Using a discovery approach to grammar, page 20.

1a–b Focus attention on the sentences and elicit the answers to the 
questions. Emphasise that continuous forms are often used to focus 
on the action rather than the result.

AnSWERS:

1a  In sentence 1, the writer is more interested in the result. In   
  sentence 2, the writer is more interested in the action in progress.
 b When the focus is on the action, the continuous form is used.

2 Students work alone then check in pairs. Check that students
understand how to form the continuous aspect in different tenses  
by eliciting more examples.

AnSWERS:

1 the Present perfect continuous
2 a simple form; the Future continuous
3 the Present continuous
4 the Present continuous
5 a continuous passive

3a Go through the example with the class. Students work in pairs to 
match the ideas with the examples from exercise 2.

AnSWERS:

b 2: … by 2050, seven billion of us will be living in an urban 
environment.

c 4: This global trend is heading ever upwards.
d 1: Humans have been building cities for nine millennia.
e 5: … plans are in the process of being drawn up …

 b Answer the question as a class.

AnSWER:

Believe can’t be used in the continuous form because it is a state 
verb, and we use continuous forms when the focus is on the action. 
Other examples of state verbs include know, be, appear and like.

You may want to ask students to read Language summary 1 on 
pages 112–113 for a more detailed explanation of continuous 
verb forms.

4 Choose two of the sentences and give examples about yourself. 
While students are completing the sentences, go around and help 
with vocabulary, writing any new words/phrases on the board.  
When they are ready, students share their ideas in pairs.

Grammar review, exercise 4: Alternative suggestion

When students have completed the sentences, they take it in turns to 
read out just the part they’ve completed to their partner, who listens 
and guesses which sentence they are completing.

ADDITIONAL PRACTICE
 resource bank: Activity 1A What are you doing? (Continuous 

verb forms)

  Grammar practice: Exercises 1–8

  workbook: Grammar: Continuous verb forms, pages 6–7

Listening and speaking (PAGeS 10–11)

english in a changing world
1 This stage need only be a brief lead in and could be skipped, so you 

start the section with exercise 2a.

2a Students work in pairs, then as a whole class, taking votes on which 
two pieces of information are false.

 b Students discuss the question in pairs. In feedback, elicit students’ 
ideas.

3 You could do the first example with the whole class, finding out 
how many people agree/disagree with or are not sure about the 
statement. After students have compared answers, ask one or two 
groups to report back briefly on their ideas.

4   1.2 Suggest that students use a different colour pen to mark 
Doctor Jenkins’ answers next to their own for the statements in 
exercise 3.

AnSWERS:

agrees:
5 majority of people who speak English around the world are       

non-native speakers, they use it to communicate with each other
6 people have the right to develop their own ways of speaking; 

speakers of English should ‘be themselves’

disagrees:
1 non-native speakers of English are in the majority
2 speakers of international English need to be intelligible to each 

other, not aim for ‘perfect’ speech
3 British and American idioms are not used for international 

communication
4 some grammar usage which would be regarded as incorrect,        

will become the ‘norm’ in international English

5a–b Focus students on the language areas in the list and elicit some 
ideas about the areas they find most problematic (e.g. always 
forgetting to put the third person -s in the Present simple – none 
of the other persons change, which seems to make it more difficult 
to remember). Give students a few minutes to discuss the other 
language areas in pairs before playing the recording again.

AnSWERS:

• th- will be pronounced as /s/ or /t/
• British and American idioms will not be used
• uncountable nouns like information will be countable (e.g. ‘three 

informations’)
• the third person -s will not be used

6a This can be done as a whole class discussion. Keep the discussion 
quite brief, so that student interest is maintained for the next stage.

 b Give students a few minutes in small groups to think of their 
questions, referring them back to the statements in exercise 3 and 
the language areas in exercise 5a, as well as their notes from  
exercise 5b. When you answer the students’ questions, speak 
naturally and at some length if you want to: this is a good 
opportunity for students to practise ‘live’ listening, i.e. as they listen 
to you.
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ADDITIONAL PRACTICE
 resource bank: Activity 1B You’ve got a point (Introducing points in 

an argument)

  workbook: Grammar: Introducing points in an argument, page 7

Task (PAGeS 12–13)

Give tips on learning a language well
See Teaching tips: Making tasks work, page 23.

WARM UP
Write the following on the board:

remember new words, use grammar correctly, improve pronunciation,  
practise listening and speaking, practise writing, improve reading

In pairs, students discuss how they do each of the things on the board in 
English. When they have finished, elicit students’ ideas and write them on 
the board as word webs for each area.

Preparation (PAGeS 12–13)

Listening and reading
1   1.4 Focus attention on the questions and check students 

know what to listen for. Students listen to the recording then check 
answers in pairs. If necessary, play the recording again. In feedback, 
write the strategies on the board for students to refer to in 
exercise 2.

AnSWERS:

Speaker 1: English; watching films and TV with the subtitles; she 
enjoyed the film and didn’t feel like she was learning

Speaker 2: Spanish; doing a class in tango guitar; it helps the 
language sink in

Speaker 3: English; try to think in English and imagine conversations

Speaker 4: English; put the radio / YouTube on in the background 
while doing something else; English in the background was really 
helpful

Speaker 5: get a girlfriend from the country of the language you wish 
to learn; you have to communicate constantly in that language

Speaker 6: English; talk to everybody

Speaker 7: Spanish; read things online that you are interested in; 
it’s great for vocabulary

2 Students read the profiles and take notes on the people’s needs and 
possible strategies to help.

AnSWERS:

Adriana: needs to use English on a daily basis, answer the phone, 
speak to English-speaking colleagues and attend meetings in English.

David: needs to improve German communication skills quickly.

Kareem: needs to read fluently in English and dramatically improve 
his vocabulary. Also needs to understand lectures and socialise.

Asha: wants to maintain and improve her Russian.

Akiko: needs to improve listening and speaking, and improve her 
confidence in using English.

Listening and reading, exercise 2: Alternative suggestion

Do this as a jigsaw reading activity. Put students into two groups. Ask 
one group to read Adriana’s and David’s profiles and make notes. Ask 
the other group to read Kareem’s, Asha’s and Akiko’s profiles and make 
notes. When they have finished, rearrange students into pairs, with 
one student from each of the groups to share the information they 
read about.

Patterns to notice

introducing points in an argument

1   1.3 Students listen to the extracts and complete the 
sentences. Answer the question as a class and drill the phrases.

AnSWERS:

1 Well, there are two things. One thing is that they’re 
intelligible to each other.

2 The second thing would be that nobody owns English        
any more.

3 One advantage would be that learners have less to do.

The introductory phrases add a clear structure and organisation 
to the argument, making it easy to understand.

2 Give students time to look at the other examples and discuss 
in pairs which are for and against an argument, and which 
could be either.

AnSWERS:

introducing points for an argument:
Another (strong) reason (for) … 
The main explanation …

introducing points against an argument:
The most (obvious) drawback/advantage (of) … 
The second problem/concern/issue (with) …

either:
One (important) point to consider … 
A further consideration …

Pronunciation: Helping students with sentence stress

To help students with the phrases for introducing points in 
an argument, say some examples at natural speed but with 
slightly exaggerated stress, and see if students can hear where 
the stress falls. The tendency is for the main stress to fall on 
the ‘key’ information in the phrase:

Well, there are two points to consider. One point is that …

The second point would be that …

Another issue might be that …

Get students to repeat these examples, then get them to make 
more phrases from the substitution table in exercise 2 and say 
them aloud.

7 If necessary, do the first one as an example. Students work alone 
then check in pairs, before checking answers with the whole class.

AnSWERS:

1 The main point to consider would be that …
2 A further advantage of Global English is that …
3 One possible problem with British English or American English 

might be that …
4 The most obvious reason for pronunciation problems is that …

8 Students complete the phrases alone then check in pairs.

9a–b Decide how long you will give students to think about what to 
say: this could be as little as ten seconds if you want to increase 
the pressure to speak spontaneously. You can also regulate the 
pressure by getting students to speak in front of the whole class or 
in smaller groups.

Listening and speaking, exercise 9: Alternative suggestion

To add an element of competition, run this as a game of ‘Just a 
minute’, where a student has to try to keep talking on the topic for a 
minute, but others in the group can interrupt him/her for hesitation, 
repetition or mistakes in English. The person who made the interruption 
then has to continue speaking for what is left of the minute, and so on. 
The person speaking at the end of the minute is the winner.
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AnSWERS:

1 also 2 Although / Even though 3 As well as / Apart from 
4 as well as that / other than that / apart from that 
5 on the other hand 6 Just/Only 7 while/whereas 
8 even if / although 9 this means that / this explains why

3 Students work in pairs to compile their lists. Encourage them to find 
examples in the report on page 14. In feedback, elicit their ideas and 
write them on the board.

AnSWERS:

an introduction and a conclusion; clear, simple headings

4a Put students into groups to discuss the ideas in the word web. 
In monolingual classes, you could discuss the question as a class, 
asking students for examples of each of the things in the word web.

 b Encourage students to make notes, as this will help when they come 
to write their reports. Monitor and help with vocabulary where 
necessary, writing any new words/phrases on the board.

5 Elicit an example and write it on the board. Go around while 
students are writing their sentences and check they are forming 
them correctly.

6a Give students plenty of time to organise and write the first draft of 
their reports, and go around and help where necessary.

 b Students check their own work, then discuss their corrections with 
their partner. When they have finished, display their reports around 
the class and ask other students to walk around and read them, 
choosing which they find most interesting.

Listening (PAGe 15)

varieties of english
See Teaching tips: Helping students with pronunciation, page 22.

1a   1.5 Introduce the topic by asking students which English accents 
they are most familiar with, and which they find most difficult to 
understand. Elicit where English is spoken around the world. Students 
listen and answer the questions in pairs.

Potential problem with unfamiliar accents

Students are likely to find it difficult to follow accents which they 
aren’t familiar with. Try to put them at ease here and explain that by 
practising listening to unfamiliar accents they’ll be able to understand 
them quite quickly, as they already know much of the language.

 b Students listen again and note down the numbers and statistics, 
then check in pairs. Go through answers with the class by writing the 
numbers on the board and asking what they refer to.

AnSWERS:

report 1: A hurricane in the US: tens of thousands of people 
evacuating; clean-up could cost over $15 billion; Hurricane Katrina 
cost $100 billion in 2005. The storm affects financial markets across 
the world.

report 2: A Japanese company is creating jobs in the UK: there 
will be 200 new jobs; the factory has been manufacturing cars for 
more than 25 years; a local firm will close, losing 150 jobs. The story 
concerns the effect of multinational corporations on local businesses.

report 3: Attitudes to climate change among Australians: the vast 
majority think that climate change is happening; two-thirds believe 
that countries like the US and China are responsible; these two 
countries create over 12,000 million tonnes of greenhouse gases per 
year. The story concerns the global effects of industry and pollution.

report 4: A Starbucks opens in Mumbai, India: the company has 
20,000 branches in more than 60 countries. The story concerns global 
brands and franchises.

Task (PAGeS 12–13)

Speaking
1 Go through the phrases in the Useful language box, section a. Put 

students into groups to think of additional tips. Go around and help 
with vocabulary where necessary, writing any new words/phrases on 
the board.

2 Ask each group to choose a representative to share their ideas with 
the class. As they share ideas, build a list of strategies on the board 
or ask a student to do so.

3a Refer students to the phrases in the Useful language box, section b 
and then ask them to discuss the questions in pairs.

 b You could encourage students to keep a journal, writing a brief entry 
every day that they try the strategy, before reporting back in a few 
weeks’ time.

Task: Additional suggestion

Students write about the best strategies they’ve used in the past, 
following the model of the speakers in Preparation, exercise 1.

Share your task

Some additional ideas could include:

• Students just film/record themselves talking about their needs and 
motivation. Other students then watch/listen to the recordings 
and give tips.

• Students film/record themselves giving their best three tips 
for learning English. Other students then watch/listen to the 
recordings and decide which they like best.

• Students keep a video/audio log of their progress trying out the 
two tips from exercise 3b. After two weeks, they then share the 
recordings with other students and decide which of the tips have 
been most useful.

Language live (PAGeS 14–15)

writing (PAGeS 14–15)

A report

WARM UP
Bring/Download logos from global brand cafés and restaurants (e.g. 
McDonald’s, KFC, Starbucks, Subway, Pizza Hut, Dunkin’ Donuts, Hard 
Rock Café, etc.). Put students into teams, and show the logos, one by 
one, asking students to write the name of the café or restaurant in their 
teams. When you have shown all of them, check students’ answers, and 
award points for each correct one. The team with the most points wins.

1a If you did the Warm up activity, then skip this and go straight to 
exercise 1b. Students discuss in pairs. When they are ready, elicit 
their ideas and write them on the board, and add Starbucks, Subway 
and Hard Rock Café if students have not included them.

 b Students discuss the questions in pairs. In feedback, nominate 
students to share their ideas with the class.

2a Give students a few minutes to read the report and find similarities 
with their town / local area.

 b Students work alone then check in pairs. In feedback, be prepared 
to give further explanations/examples of how the linking words are 
used where necessary.
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6
  2 … – she must be working from home.
  3 You can’t still be getting ready …
  4 … I’d like to be sitting …
  6 You seem to be spending …
  7 He’s bound to be watching TV.
  8 He’s supposed to be tidying …
 10 He seems to be doing well …

7
1 i n (‘look’ is a state verb, and means ‘appear’);                                 

ii h (‘looking’ describes an action, and is similar in meaning to 
‘watch’)

2 i d (‘feel’ is a state verb, and describes how I feel in general in 
these clothes);                                                                                
ii c (‘feeling’ describes an active feeling in progress)

3 i a (‘having’ describes an action, and means ‘eating’);                   
ii l (‘have’ is a state verb, used to describe possession)

4 i g (‘fit’ is a state verb, and means ‘be the right size’);                         
ii k (‘fitting’ describes an action, and means ‘installing’)

5 i e (‘expecting’ describes an action, and means ‘waiting for’);           
ii i (‘expect’ is a state verb, and means ‘imagine’)

6 i f (‘admire’ is a state verb, and means ‘have a good opinion of’); 
ii m (‘admiring’ describes an action, and means ‘looking at with 
appreciation’)

7 i b (‘thinking’ describes an action, and means ‘considering’);                 
ii j (‘think’ is a state verb, and means ‘suppose/guess’)

8
1 was looking 2 ’s having 3 are seeing 
4 are you feeling / do you feel 5 Are you expecting 
6 are you measuring, fits 7 appeared

vocabulary practice (PAGe 152)

Globalisation

AnSWERS:

1
1 Americanised 2 sweatshops 3 way of life 4 global brand 
5 brain drain 6 local produce 7 clash of cultures 
8 multinational corporations

Urbanisation

AnSWERS:

2
1 green belt land 2 no-go areas 3 reclaimed land 4 slums 
5 squalor 6 congestion

Other words and phrases

AnSWERS:

3
1 brand new 2 keep up with 3 scale 
4 being used as a template 5 side effect 6 from scratch 
7 bold 8 drew up

2 Play the recording again for students to listen to the accents. You 
do not need to go into detail here – just see if students can get a 
general impression of the differences.

3a–b   1.6 How much time you spend on this will depend on your 
students’ interest and their listening abilities. They may find it 
interesting/amusing to try to hear the differences and imitate the 
accents from the recording. With stronger classes, you could ask 
individual students to imitate an accent for other students to guess 
which it is.

pOSSiBLE AnSWERS:

American english: ‘r’ sound is stronger than in British English; ‘t’ in 
words like duty sounds more like ‘d’.

indian english: ‘d’ is softer than in British English; ‘r’ is more rolled; 
‘l’ is stronger; ‘t’ is softer and sounds more like ‘d’. The intonation is 
more musical.

Australian english: ‘a’ sound in words like past and ‘i’ sound in words 
like night and lives is longer than in British English. The differences are 
less distinct than the other accents, except for the rising intonation at 
the end of sentences.

4 Students discuss the questions in pairs. In feedback, elicit their ideas 
and have a class discussion.

ADDITIONAL PRACTICE
 workbook: Writing: Linking words and phrases and Useful phrases for 

report writing, page 8; Language live: Varieties of English, page 8

Grammar practice (PAGeS 114–115)

See Teaching tips: Using the Grammar and Vocabulary practice sections, 
page 25.

Continuous verb forms

AnSWERS:

1
I’m sitting in a café; (I’m) waiting to meet; he’s bending down – 
situations happening around a point of time
I was getting more depressed … every day – involving change or 
development
he’s been working really hard – situation happening over a period 
of time
it seems to be paying off – emphasises that the action is in 
progress now
who are now enjoying – happening over a period of time in 
the present
I’d been going on dates – happening over a period of time in 
the past
I was always turning up; the guy was constantly planning – 
something that happens regularly, and was irritating
I’ve been going on a few dates; it’s been going really well – 
incomplete

2
1 been arguing 2 been playing 3 finished 4 been thinking 
5 been watching, done 6 seen 7 left 8 been doing

3
1 follows 2 have been putting on 3 have been working 
4 enjoy 5 have been learning 6 struggle 7 are helping

5
1 Jo’s eyes seem to be getting worse. / c
2 You’re always losing your mobile phone. / f
3 Are you coming to the work party? / a
4 I was hoping you could help me with my homework. / b
5 I was wondering if you’d like to go to the cinema. / d
6 We were wondering if you could feed our cat while we’re on 

holiday. / e
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