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MESSAGE FROM 
THE AuTHORS

Do you remember the first time you sent a text message? Or when you started checking 
information online? These things may seem like centuries ago or only yesterday, but one 
thing is for sure, in the last twenty years or so, we have lived through a period of unprecedented 
technological change. Change which has affected all of our personal and working lives. 
Change that will not go away but will continue in ways that we haven’t yet imagined. 

Cutting Edge Starter New Edition, while retaining its most popular features, has changed 
to reflect and embrace the digital age. We have done this through new texts, enhanced 
features and design along with a whole suite of new digital components. We’ve added 
new video content in the Language live lessons which deepen learners’ knowledge of 
key functional language and help them to operate more effectively in the real world.

The new Share your task feature encourages learners to film and compare their work 
with other Cutting Edge users. The fully revised MyEnglishLab for Cutting Edge Starter 
New Edition has a wide variety of interactive exercises to motivate and engage learners 
along with the gradebook so you can keep track of your learners’ progress in an instant.

Grammar rules, vocabulary lists and test scores all play their part in language learning, 
but that’s not the whole story; in the end, language learning is about connecting 
people. Cutting Edge Starter New Edition provides a window on the world with 
humorous video clips, information-rich texts and engaging tasks. These provide a 
springboard for learners to engage in meaningful speaking and writing activities that 
reflect the reality of the 21st century.

We hope that you and your learners will enjoy using Cutting Edge Starter New Edition 
and we would like to thank you for the invaluable input you have given us over the 
years. We look forward to continuing and widening our ongoing dialogue with 
Cutting Edge users all over the world.

Sarah Cunningham and Peter Moor
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sTudENTs’ book
• Twelve units with 90 to 120 hours of teaching material

• A comprehensive Study, Practice & Remember section

• Audio scripts of the class audio

dVd-RoM
• Audio material for use in class

• DVD content (Language live)

• Audio and video scripts

• Digital Vocabulary Book

WoRkbook
•  Additional grammar, vocabulary and pronunciation
 exercises to complement the Students’ Book

•  Additional functional language practice exercises

• Extra listening and reading material

• Extra writing practice

WoRkbook audIo
• Audio material to practice listening,
 pronunciation and functional language

• Visit www.english.com/students/cuttingedge3e
 to download the audio

MYENGLIshLab
Learning Management system that provides:

• Interactive Workbook with instant feedback

• Extra practice in grammar, vocabulary and the 
four skills

• Unit, Mid-course and End of course tests

• Extra videos with interactive exercises

OVERVIEW OF 
COMPONENTS
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TEachER’s REsouRcE book
•  Teacher’s notes for every unit with alternative 

suggestions, culture notes and answer keys

•  Generic teaching tips on useful areas such as: 
grammar, lexis, pronunciation, using video etc.

TEachER’s REsouRcE dIsc
•  Class audio scripts and video scripts

•  Photocopiable worksheets to provide
 additional practice of key language

•  Editable and printable tests

•  Test audio, audio scripts and answer keys

acTIVE TEach
software for classroom use to help teachers 

get the most out of the course featuring:

•  Answer reveal feature

•  Integrated audio and video content

•  Test master containing all course tests

•  Large extra resources section

•  Grammar and vocabulary review games

•  A host of useful tools

WEbsITE
•  Information about the course

•  Sample materials

•  Placement test

•  A range of free downloadable worksheets

www.pearsonELT.com/cuttingedge3e
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THE STudENTS’ 
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12

 1 Key language 
highlighted at the start 
of each unit.  

  2 Topic-related 
vocabulary and focus on 
high-frequency, useful 
words and phrases

  3 Personalised speaking 
activities recycle 
vocabulary and encourage 
learners to draw on their 
own knowledge and 
experience.

  4 A variety of pre and 
post-reading activities 
are provided to get the 
most out of reading texts.

  5   Information-rich texts 
refl ect learners’ interests 
and experience.

  6   Cross-referencing to 
Study, Practice & 
Remember sections for 
additional explanations, 
exercises and Study tips. 

 7 Grammar presented 
in context through listening 
and/or reading texts.

  8 Plenty of form-based 
and communicative 
practice of key language.

  9 Special Pronunciation 
boxes focus on stress, weak 
forms and intonation.

 10 Learners are encouraged 
to learn more about the 
world and other cultures.

1
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7 8
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3

1

2

4

5

6

7

8

9 10

 1  Structured speaking 
tasks help learners to 
achieve a particular goal 
or outcome.

 2   A model or stimulus 
is provided to show 
learners what they are 
expected to do.

  3   Learners are 
encouraged to think and 
prepare before they do 
the task.

 4 Useful language boxes 
help learners fi nd the 
right expressions.

 5  Share your task 
activities encourage 
learners to refl ect and 
perfect their performance.

 6  Language live spreads 
focus on functional 
language and writing.

 7  Writing sections 
focus on particular genres 
of writing e.g. blogs,
emails etc. 

 8 Key functional 
language is presented 
through light-hearted 
DVD clips. 

 9 Pronunciation is 
integrated throughout.

 10 Can do box at the end 
of the unit highlights  
what learners have 
achieved in the unit.
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THE STudENTS’ 
BOOk

  1  Study, Practice & 
Remember sections at 
the back of the Students’ 
Book explain and practise 
new language.  

 2  Study sections 
provide a comprehensive 
overview of key language 
covered in the unit.

 3  Humorous cartoons 
help to clarify 
understanding of key 
language.

 4  A range of practice 
exercises for each Study 
section ensure systematic 
consolidation of new 
language.

 5   Practice exercises can 
be used in class or set for 
homework.

 6   Remember! boxes 
alert learners to key rules 
and common errors.

 7   Remember these 
words sections provide a 
list of the most 
important words and 
phrases covered in the 
unit.

 8   Vocabulary practice 
exercises ensure learners 
remember important 
words and phrases 
covered in each unit.
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2 3

 1  Back of book 
Communication activities 
provide additional 
speaking practice.

 2  Audio script features 
transcripts of the main 
listening passages in 
each unit.

 3  Verb list helps learners 
remember Past simple 
and Past participle of key 
irregular verbs.
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THE SuPPORT 
COMPONENTS

WoRkbook
The Workbook contains a wide variety of grammar, 
vocabulary and functional language exercises that 
review all the areas studied in the Students’ Book. 
It also features additional listening, reading and
writing practice.

  1 Listen and read sections 
encourage learners to 
develop listening skills using 
the accompanying audio fi les.

  2   The workbook contains
regular listening practice 
using the accompanying 
audio fi les. 

  3  A variety of functional 
language practice activities 
consolidate areas covered in 
the Students’ Book.   

  4   Writing exercises offer 
further practice of the 
genres covered in the 
Students’ Book. 

MYENGLIshLab
MyEnglishLab provides a blended and personalised 
learning environment with materials that can be 
assigned at the touch of a button.

•  Interactive workbook exercises with instant
feedback and automatic grade book.

•  Common error report that highlights mistakes 
that learners are making.

•  Tips and feedback that direct learners to 
reference materials and encourage them to 
work out answers themselves.

•  Mid-course and end of course tests.

•  Extra video with interactive exercises for
every unit

1

2

3

4
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acTIVETEach
Cutting Edge Starter New Edition ActiveTeach contains 

everything you need to make the course come alive. 
It includes integrated whiteboard software that 

allows you to add notes, embed fi les, save your work 
and reduce preparation time.

 1 Answers to exercises are 
revealed at the touch of a button.

  2   Audio and video content 
fully integrated with 
time-coded scripting.

  3   Shortcuts to the relevant 
pages of the Study, Practice & 
Remember sections.

  4   Extra resources section 
with photocopiables, teacher’s 
notes, editable audio and video 
scripts, editable tests and more.

  5   Grammar and vocabulary 
games for warm up and 
review activities.

  6   Useful tools include a 
regular/phonetic keyboard, 
a stopwatch and a scorecard.

WEbsITE
The Cutting Edge Starter New Edition website 

provides a wealth of information and additional 
material to support the course.

•  Information about the course, its components 
and the authors.

•  Introductory author videos.

•  Sample materials and free downloadable worksheets.

•  A placement test. 

www.pearsonELT.com/cuttingedge3e
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COuRSE  
RATIONALE
The thinking behind Cutting Edge  
Starter New Edition

overview
Cutting Edge Starter New Edition has a multilayered, 
topic-based syllabus which includes thorough and 
comprehensive work on grammar, vocabulary, pronunciation 
and the skills of listening, reading, speaking and writing. 
Structured speaking tasks form a central part of each unit.

Cutting Edge Starter New Edition gives special emphasis to:

• communication

• the use of phrases and collocations

• recycling and revision. 

Topics and content
We aim to motivate learners with units based around up-to-
date, globally relevant topics which provide information about 
the world and other cultures through the medium of English.

Cutting Edge Starter New Edition provides learners with many 
opportunities to share their opinions about the topics in focus 
and personalisation is strongly emphasized throughout. The 
differing needs of monocultural and multicultural classes has 
also been kept in mind throughout. 

approach to grammar
Learners are encouraged to take an active, systematic 
approach to developing their knowledge of grammar, and to 
use new language in a natural, communicative way.

Typically, there are two or three Grammar focus sections in 
each unit, in which grammar is presented using reading or 
listening texts. Each Grammar focus has a Grammar box which 
focuses learners on the main language points, and encourages 
them to notice the form and meaning.

The Grammar focus sections are followed up thoroughly 
through:

• a wide range of communicative and written practice   
exercises in the Students’ Book

• the opportunity to use new grammar naturally in the  
speaking tasks (see below)

• the Study, Practice & Remember sections which consolidate  
learning and clarify any remaining problems

• further written practice in the Workbook and interactive  
exercises in the fully revised MyEnglishLab.

(See Teaching tips: Working with grammar on page 20, and 
Using the Study, Practice & Remember sections on page 25.)

approach to vocabulary
A wide vocabulary is vital to communicative success, so new 
lexis is introduced and practised at every stage in the course. 
Particular attention has been paid to the selection of  
high-frequency, internationally useful words and phrases, 
using information from the British National Corpus.

Vocabulary input is closely related to the topics and tasks 
in the units, allowing for plenty of natural recycling. Further 
practice is provided in the Study, Practice & Remember 
sections at the end of each unit and in the Workbook.

Fluent speakers make extensive use of ‘prefabricated chunks’ 
of language. Cutting Edge Starter New Edition gives particular 
emphasis to collocations and fixed phrases which are 
integrated throughout in:

• topic-based vocabulary lessons

• the Useful language boxes in the speaking tasks

• Language live lessons, which focus on phrases used in  
common everyday situations such as telephoning or  
making arrangements.

(See Teaching tips: Working with lexis on page 21.)

The speaking tasks
Cutting Edge Starter New Edition integrates elements of a 
task-based approach into its methodology. Each unit has 
a structured speaking task including surveys, mini-talks, 
problem-solving and narrative tasks. The primary focus is on 
achieving a particular outcome or product, rather than on 
practising specific language. The tasks provide the opportunity 
for realistic and extended communication, and because 
learners are striving to express what they want to say, they 
are more likely to absorb the language that they are learning. 
The tasks are graded carefully in terms of difficulty and, in 
order for them to work effectively, a model or stimulus is 
provided, useful language is given to help learners express 
themselves and thinking/planning time is included. Learners 
are also encouraged to record themselves or each other 
performing the tasks, and to share their recording with 
other learners through the new Share your task feature, 
thus providing extra motivation for rehearsal and accurate 
production.

(See Teaching tips: Making tasks work on page 23, and 
Teaching starter level learners on page 25.)

In addition to the extended speaking tasks, Cutting Edge 
Starter New Edition offers many other opportunities for 
speaking, for example, through the discussion of reading 
and listening texts, communicative practice exercises, and 
the wide range of photocopiable activities in the Teacher’s 
Resource Disc.
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Language live 
The Language live pages are a new feature of Cutting Edge 
Starter New Edition. The main purpose of these pages is to 
help learners with the functional language they need to deal 
with everyday situations such as telephoning, shopping and 
making social arrangements. Learners are presented with key 
language through the medium of light-hearted DVD clips 
which provide an immediate and motivating context. They are 
then given the opportunity to practise the language further 
through roleplay activities, and to develop their writing skills 
through a related writing task. 

other features of Cutting Edge Starter 
New Edition

Listening
Cutting Edge Starter New Edition places strong emphasis on 
listening. Listening material consists of:

• short extracts and mini-dialogues to introduce and practise  
new language

• words and sentences for close listening and to model  
pronunciation

• longer texts (interviews, stories and conversations) which  
often feature in the Preparation section as a model or  
stimulus for the Task

• regular Listen and read sections in the Workbook to further  
develop learners’ confidence in this area.

speaking
There is also a strong emphasis on speaking, as follows:

• The tasks provide a regular opportunity for extended and  
prepared speaking based around realistic topics and   
situations.

• Much of the practice of grammar and lexis is through oral  
exercises and activities.

• The topics and reading texts in each unit provide   
opportunities for follow-up discussion.

• There is regular integrated work on pronunciation.

• Most of the photocopiable activities in the Teacher’s   
Resource Disc involve extensive speaking practice.

Reading
There is a wide range of reading material in the Students’ 
Book, including newspaper and website articles, factual/
scientific texts, stories, quizzes, forms, notes, letters, blogs  
and emails. These texts are integrated in a number of  
different ways:

• extended texts specifically to develop reading skills

• texts which lead into grammar work and language analysis

• texts which provide a model or stimulus for tasks and  
models for writing activities.

Writing
Regular and systematic work on writing skills are developed in 
Cutting Edge Starter New Edition through:

• Language live pages in the Students’ Book, which focus on  
writing e-mails and letters, writing narratives and reviews,  
drafting and redrafting, use of linkers, etc.

• Writing sections in the Workbook, which expand on the areas  
covered in the Students’ Book

• written follow-up sections to many of the speaking tasks.

Pronunciation
Pronunciation work in Cutting Edge Starter New Edition is 
integrated with grammar and lexis and there are special 
pronunciation boxes in every unit. The focus is mainly on 
stress, weak forms and intonation. A range of activity types 
are used in the Students’ Book, including discrimination 
exercises and dictation, and an equal emphasis is placed on 
understanding and reproducing.

Learning skills
Cutting Edge Starter New Edition also develops learning 
skills by:

• Encouraging learners to experiment with language and to 
work out rules for themselves.

• Encouraging learners to take a proactive role in their learning 
by participating in tasks.

Revision and recycling
Recycling is a key feature of Cutting Edge Starter New Edition. 
New language is explicitly recycled through:

• speaking tasks which offer constant opportunities for  
learners to use what they have studied in a natural way, and  
for teachers to assess their progress and remind them of  
important points. 

• extra practice exercises in the Study, Practice & Remember  
sections. These are designed to cover all the main grammar  
and vocabulary areas in the unit. After trying the exercises,  
learners are encouraged to return to any parts of the unit  
that they still feel unsure about to assess what they have  
(and have not) remembered.

(See Teaching tips: Making tasks work on page 23 and Using 
the Study, Practice & Remember sections on page 25.)
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Working with grammar 
In Cutting Edge Starter New Edition, learners are encouraged 
to take an active, systematic approach to developing their 
knowledge of grammar, and the opportunity to use new 
language is provided in a natural, communicative way. 
Learners are encouraged to notice language in context where 
possible, but with the necessary support to help them achieve 
understanding and do meaningful practice.

1 Get to know the material available 
Every unit of Cutting Edge Starter New Edition has two or 
three Grammar focus sections and new language is introduced 
in manageable stages. Each section includes: 

• introductory material in the form of pictures or a short 
reading or listening exercise, to help contextualise the 
language (though the focus here is on overall comprehension 
rather than grammatical rules).

• a Grammar box which focuses on the form and meaning of 
main language points. The grammar boxes do not contain 
questions about the grammar, as this would be too much for 
most learners at this level. 

• a Study section (part of the Study, Practice & Remember 
section) at the back of the Students’ Book providing more 
detailed information about what is covered in the Grammar 
boxes, including some main exceptions and important 
additional information. 

• oral and/or written communicative practice exercises, 
giving learners the chance to practice the new language in a 
thorough and focused way. 

Many Grammar focus sections also have a Pronunciation box, 
to help learners notice and practise the key pronunciation 
features relevant to the language. See Helping with 
Pronunciation on page 22.

These language areas are recycled through the Study, Practice 
& Remember sections at the back of the Students’ Book. The 
Workbook includes additional practice material. There are also 
a number of games and other activities designed to further 
consolidate the grammar areas covered in the Teacher’s 
Resource Disc.

2 Be prepared to modify your approach
It is unlikely that learners will be able to use the target 
language perfectly after you’ve presented it. You may discover 
that many learners at this level are less confident than you 
thought. If this is the case, you may need to spend more time 
on the basic points, providing extra examples and further 
practice as necessary. 

However, you may realise some learners only need brief revision, 
and that you can go through some or all of it very quickly. You 
may also decide to omit some of the practice activities, or set 
them for homework, though this is unlikely at the early stages. 

3 Check what learners know and clarify
The Grammar boxes are designed to allow you to check what 
learners already know and guide them towards understanding. 
It is important to check how far learners have understood the 
language and allow them to demonstrate what they know 
already. However, if you find that learners are stuck or can’t 
answer, then don’t be afraid to clarify and firmly establish 
what the correct answer is, before moving on, using your own 
additional checks if necessary. 

4 Be clear about what you are teaching
When planning a grammar lesson, an important first step is to 
make sure you fully understand the grammar point yourself. 
Read the Study section at the back of the book and make 
sure you are fully prepared for any questions learners ask. 
Even though the grammar point may appear to be simple, 
sometimes there are rules you may need to clarify in your 
own mind. At the same time, it is important to be aware of 
what learners can realistically be expected to learn at this 
level, so don’t ‘overload’ them with too many rules. At this 
level, communicating clearly using the new language is much 
more important than being able to articulate all the rules.

5 Help learners look for similarities and 
differences in their first language
Sometimes it can be useful for learners to think about and 
compare how similar meanings to the grammar being studied 
can be expressed in their own language. This is especially 
important if this is the first time learners have come across a 
grammar point. Even in multilingual classes, you can ask 
learners if they have a similar grammar point in their own 
language, without having to go into too much detail about 
what it is exactly.

6 Use Grammar boxes in different ways
The Grammar boxes can be tackled in different ways, 
depending on the ability and confidence of your learners and 
the relative difficulty of the language point in question. 

At this level, it is probably best to read the Grammar boxes 
to the whole class, especially in the first few units of the 
book, and if the grammar point is more complicated. Then, 
if necessary, ask simple questions to check further that the 
learners have grasped the main points. You may also wish to 
work through more examples with the learners on the board, 
so that learners can see the underlying pattern. It may be 
useful to leave these examples on the board, so that you can 
refer back to them during practice activities. 

Alternatively, you could ask learners to read the Grammar 
boxes together in pairs and then ask them some 
straightforward questions to check their understanding. As 
learners gain more confidence, you can set more questions 
for them to do on their own. It is important that you monitor 
carefully to make sure that there are no major problems, and 
check answers together at the end to clear up any remaining 
doubts. At this stage, you may need to write up examples to 
highlight any important problems of form, meaning, etc. 

The Study section at the back of the Students’ Book can be 
read at the end, either individually or as a class. 

TEACHING TIPS
How to get the most out of Cutting Edge 
Starter New Edition
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Working with lexis 
In Cutting Edge Starter New Edition, learners are encouraged 
to learn a range of useful language, either single words, 
common collocations or chunks of language. For starter level 
learners, lexis is probably more important than grammar in 
terms of helping with their basic communication needs. This 
is something learners usually understand and they enjoy 
learning groups of lexical items, as long as they are presented 
and practised in manageable stages. 

1 Start with what students know 
Many lexical items in Cutting Edge Starter New Edition are 
presented through labelling pictures which helps learners’ 
confidence. As your learners become more confident, you 
may wish to do a matching activity of your own using words 
and pictures before getting them to look at the pictures. Even 
complete beginners may surprise you (and themselves) by 
being able to get some (if not all) of the answers right. This is 
something to be encouraged and will boost their confidence. 

2 Become more aware of phrases and collocations
There are thousands of phrases and collocations in English.  
At Starter level, as well as single words, learners are  
exposed to:

• collocations (common word combinations), including:
 verbs + nouns (watch television, ride a bike)
 adjectives + nouns (best friend, busy day)
 verbs + adverbs (work hard, run fast)
 verbs + prepositions/particles, including phrasal verbs  

(listen to, take part in)
adjectives + prepositions (interested in)

• fixed phrases, such as: Excuse me. / Here you are.

• whole sentences which act as phrases, such as: 
I don’t know. / I agree with you.

Such phrases blur the boundaries between ‘vocabulary’ and 
‘grammar’ and in teaching these phrases, you will find that 
you are helping learners with many problematic areas that 
are traditionally considered to be grammar, such as articles 
and prepositions. Many common examples of these structures 
are in fact fixed or semi-fixed phrases. We are not suggesting 
that work on chunks should entirely replace the traditional 
grammatical approach to such verb forms, but recommend 
that it should be a useful supplement.

3 Beware of overloading learners
Learners at starter level usually like learning a lot of 
vocabulary. However, it is important not to overload them, 
even with relatively simple lexical sets. Generally it is a 
good idea not to present more than 8–10 items at any one 
time. This means learners have the chance to really take in 
the meaning and form of these words or phrases, as well as 
to practise them sufficiently. In order to avoid overloading 
learners, limit your input to high-frequency, useful phrases. 
As you teach lexis, ask yourself questions such as: How often 
would I use this phrase myself? How often do I hear other 
people using it? Do my learners need it? 

4 Feed in phrases on a ‘little but often’ basis
Even at this level, you can teach a few phrases which relate 
to particular activities as you go along. It’s important not to 
overdo this, but it ensures that learners can see the usefulness 
of the lexical input and put it into use immediately. For 
example, in a grammar practice activity, instead of simple 
answers such as Yes, I do or No, I haven’t, feed in phrases such 
as It depends, I don’t know.  

5 Answer learners’ questions briefly
One possible problem with a more lexical approach is that 
learners may ask a lot of questions beginning Can I say …?, 
What does … mean?, etc. Although learners should be 
encouraged to ask questions, there is obviously a danger of 
overload. Unless you feel that it is really important, answer 
briefly yes or no, and move on quickly. If you are not sure, the 
best answer is probably I never hear anyone say it myself. 

6 Make the most of emerging language
One simple way to make your learners more aware of 
collocation is to get into the habit of writing word 
combinations on the board wherever appropriate. The more 
learners see these words together, the more likely they are to 
remember them. Rather than just writing up tennis or party, 
write up play tennis or have a party. Remind learners to write 
down the collocations too, even if they ‘know’ the constituent 
words.  

7 Reinforce and recycle phrases
This is particularly important with all new words and phrases 
which can not only be hard to remember, but also need constant 
reviewing in order to become part of the learners’ knowledge. 
There are various things you can incorporate into your 
teaching in order to help learners with recycling, for example: 

• Encourage learners to use the vocabulary exercises in the 
Study, Practice & Remember sections.

• Give the learners the ‘headword’ of a lexical set you have 
taught (e.g. jobs, daily activities) and ask them to write as 
many words or phrases as they can in two minutes. 

• Practise collocations by splitting them up on the board (e.g. 
verbs down one side, nouns down the other) and asking 
learners to match them up. 

•  Ask learners to make posters based on lexical sets to display 
around the classroom. 

• Make a phrase bank: Copy new words and phrases from the 
lesson onto slips of card or paper (large enough for learners 
to read if you hold them up at the front of the room) and 
keep them in a box or bag. At the start and end of lessons, 
recycle the phrases by holding them up and asking learners 
to give you one or more of the following, as appropriate:  
–  synonyms
–  opposites
–  the pronunciation
–  a sentence including the phrase etc.
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helping learners with pronunciation
1 Little and often is a good principle
It is important to help learners with pronunciation but also to 
be aware that for many, it is a difficult area that they can 
sometimes be quite sensitive about. You can set high 
standards for your learners and help them to hear and practise 
good enough pronunciation right from the beginning. However, 
you also need to make sure they know they don’t have to be 
perfect so that their confidence is boosted. 

There are many Pronunciation boxes in Cutting Edge Starter 
New Edition, focussing on specific areas of pronunciation 
(e.g. sounds, stress, linking), relevant to the particular language 
which is being taught. Each box allows learners to listen and 
notice the pronunciation, and also to repeat and practise it. 

However, it is a good idea to integrate pronunciation work 
whenever learners have a problem. ‘Little and often’ is a 
particularly good principle. On the other hand, think about what 
you want to achieve: clarity and confidence are what most 
learners need, rather than perfection in every detail. Individuals 
vary widely in what they can achieve, so don’t push too much 
when a particular learner is getting frustrated or embarrassed. 

2 Aim for intelligibility
In today’s world there are more speakers of English as a 
foreign or second language than there are native speakers, and 
so no-one can really say they speak the most ‘correct’ form. 
Focus on making sure learners can be understood rather than 
aiming for ‘perfect’ pronunciation, whatever that might be.

Consonants (particularly at the beginning and end of words) 
are probably more important than vowels here. Use any tips 
you know for helping learners to reproduce them. You might 
focus them on a similar sound in their own language and then 
help them to adapt it, or use a trick like starting with /u…/ to 
get learners to produce the /w/ sound. Anything that works is 
valid here. Sometimes it is useful to contrast the problem 
sound with the one that learners are mistakenly producing, 
via a ‘minimal pair’ such as show and so. Say the pair of words 
several times, then ask learners to say which they can hear, 
before asking them to produce the words themselves. 

3 Drill in different ways
Choral and/or individual repetition is the simplest and most 
effective pronunciation activity. It can help to build confidence 
by giving learners valuable practice in a ‘safe’ environment. It is 
important to provide a really clear model, more than once as 
necessary, before asking learners to repeat anything. You can 
use the audio material to provide a model and/or model the 
language yourself. Some common drilling techniques include:

• When drilling longer phrases:
 Establish a rhythm and start by drilling only the stressed 

syllables. For example, for the phrase What do you do at the 

weekend? Start with What – do – week. Keeping the same 
rhythm, ‘cram’ in the other syllables, pronouncing them 
naturally. This helps learners feel how we use weak forms 
and sentence stress in English. 

• drill the phrase backwards to keep it sounding natural:
 With longer words and phrases, start from the end and drill 

backwards. For example, with the word comfortable, work 
backwards -ble – table – comfortable. This allows you to 
isolate difficult parts of the word or phrase, but keep a 
natural-sounding pronunciation.

• Vary your voice:
 This can be a simple way to add variety to drills, by e.g. 

shouting or whispering. It also give learners different ways to 
practise saying the language.

4 Focus consistently on stress
Get into the habit of focusing on word and sentence stress 
whenever you teach a new word/phrase with potential 
problems. If learners have problems, try one of the following 
ideas when you drill:

• Exaggerate the stress. This helps learners to hear it and it is 
unlikely they will copy it closely enough to ever sound wrong! 

• Clap or click your fingers on the stressed syllable.

• Mumble the stress pattern, before saying the word:  
mm-MM-mm ‘attention’

• Isolate the stressed syllable first, and then add the other 
syllables.

Don’t forget to mark stressed syllables when you write new 
words on the board and encourage learners to do the same 
when they write in their notebooks.

5 Focus on weak forms and word linking
Weak forms and word linking are important for Starter level 
learners more in terms of listening comprehension, than in 
terms of reproducing them completely accurately. As learners 
become more advanced, these features will also contribute to 
comprehensibility and fluency. As you teach new phrases and 
structures, draw learners’ attention to weak forms and word 
linking as appropriate, and give them the opportunity to 
practise them. However, do not worry too much if they do not 
produce the weak forms and word linking spontaneously as 
this will come naturally when learners are more fluent.

6 Make learners aware of intonation
Intonation is a source of worry to many teachers and, 
consequently, learners. Teachers worry that their learners (or 
they themselves) cannot hear it, and that whatever they do 
their learners don’t seem to ‘learn’ it. In reality, there are few 
situations in which wrong intonation leads to serious 
misunderstanding. Where problems do occasionally occur is in 
the area of politeness, and sounding sufficiently enthusiastic 
(although, even here, in real life many other factors – such as 
facial expression – can counteract ‘wrong’ intonation!). 

In Cutting Edge Starter New Edition, we introduce some work 
on these limited areas for intonation. You shouldn’t expect 
your learners to produce perfect intonation, but instead aim 
to raise awareness of it when appropriate. 

TEACHING TIPS
How to get the most out of Cutting Edge 
Starter New Edition
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Making tasks work
1 Use tasks for communication
Starter learners, as with any level, need to feel that they are 
able to communicate and the tasks give them a chance to 
do this. Some of the tasks may be familiar; the difference is 
in how they are treated. The main objective is for learners 
to use the language they know (and, if necessary, learn new 
language) in order to achieve a particular communicative goal, 
not to ‘practise’ specific language.

Although it is virtually impossible to perform some of the 
tasks without using the language introduced in the unit, in 
others learners may choose to use this language only once 
or twice, or not at all. At first, starter level learners may just 
use the language in the unit but as they accumulate more 
language, they may use other things from previous lessons. 
Do not try to ‘force-feed’ any particular language. Of course,  
if learners are seeking this language but have forgotten it, this 
is the ideal moment to remind them! 

2 Make the task suit your class
Learners using this course will vary in age, background, 
interests and ability. All these learners need to find the tasks 
motivating and ‘doable’, yet challenging at the same time. 
In Cutting Edge Starter New Edition, the tasks include more 
stages, in order to provide learners with the support necessary 
to make the most of them. However, do not be afraid to 
adapt the tasks to suit your class. The teacher’s notes contain 
suggestions on how to do this and there are also ideas for 
shortening tasks, or dividing them over two shorter lessons. 

3 Make the most of the Useful language boxes
As learners are preparing, it is important that they are able to 
ask you about language queries, so that when they perform 
the task they can say what they personally want to say. 
Although the task should not be seen as an opportunity to 
‘practise’ discrete items, there may be specific language that 
would be useful in order to perform the task successfully. 

Each task is accompanied by a Useful language box containing 
phrases which can be adapted by individual learners to 
express different ideas and opinions, as well as an opportunity 
to listen to the phrases used by speakers doing a similar task. 
The idea behind this is twofold: firstly, learners can hear how 
the phrases are used in context, and secondly this also helps 
draw their attention to the phrases in case they want to use 
them during the task. Some ideas for varying the way you do 
this include:

• Give learners time to read the phrases and say them quietly 
to themselves so they know what to listen for. 

• Have different learners listen for phrases under different 
sections of the Useful language box and then share their 
answers.

•  After doing the exercise, have learners think of possible 
endings for the phrases and then read them out for their 
partner to guess.

4 Give learners time to think and plan
Planning time is very important if learners are to produce the 
best language that they are capable of. It is particularly useful 
for building the confidence of learners who are normally 
reluctant to speak in class. The preparation stage may take 
some time but this is appropriate. Once learners have 
planned, discourage them from reading from notes. Give them 
time to look at their notebooks, and then ask them to close 
them. 

5 Make notes for further input
Before or during the performance of the task, you may notice 
errors and gaps in learners’ knowledge that you want to look 
at. It is usually best not to interrupt the flow of the task, but 
to make a note of points to cover later on. However, don’t go 
over every mistake you’ve heard. Pick out two or three of the 
most basic or most useful ones, as appropriate. 

6 Use the Share your task box
All the tasks in Cutting Edge Starter New Edition have a Share 
your task box which can either be done in class or as a 
combination of homework and classwork. These offer learners 
the opportunity to repeat or carry out a similar task and film 
or record it, enabling them to consolidate what they have 
learnt, and put into practice any suggestions and corrections 
that you have discussed. This is also an opportunity for learners 
to practise ‘perfecting’ what they say, in order to record a 
version of themselves using English to a high standard. 

As many learners have smartphones or other portable 
recording devices, this stage can be quite easy to set up and 
quick to do. Even doing a quick recording and then playing it 
back can be surprisingly motivating. 

Some ideas for filming/recording include:

• learners create a video montage of themselves doing  
the task.

• learners create a TV/radio programme with a ‘presenter’ who 
introduces different people doing the task.

• learners could act out part of a narrative as a short film.

• encourage learners to add music or other background noise/
visuals, and to film in different locations.

• encourage learners to post their recording on a blog or  
social networking site and collect comments to share with 
the class.

• learners watch/listen to other learners’ recordings, or show 
them to another class, and choose the best one.

• after learners have filmed/recorded themselves, collect in 
the recordings and plan a ‘find someone who’ task. Give 
learners a list of things which appear in their classmates’ 
tasks and ask them to discuss whose task each thing appears 
in. They then watch/listen and check their answers.

• learners watch/listen to their classmates’ tasks and then 
write a summary report.

See the Teacher’s notes for further suggestions on how to use 
each Share your task box.
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using video material in class
The video lessons are a new feature of Cutting Edge Starter 
New Edition, and are intended to be modern, engaging ways 
of consolidating and extending some of the topics covered in 
the units. These Language live lessons occur at the end of nine 
of the twelve units. 

The Language live lessons each contain two clips: part of 
a story, used to introduce functional language and a Key 
phrases clip, where the functional language from the lesson 
is repeated in isolation. They are intended to introduce 
functional language in a light-hearted way and develop 
learners’ writing skills through structured support.

1 Using video in class
Video can be an excellent way to study language as it is 
not only motivating but also illustrates the importance of 
nonverbal aspects of communication. In many respects, it is 
the ‘next best thing’ to observing real life and can really boost 
learners’ confidence, especially at this level. In order to get the 
best out of it though, observe the following guidelines:

• Watch the clip yourself beforehand:
This is essential. It is important to know what to expect 
so you can help learners understand the humour in the 
Language live clips (see below).

• do something visual first:
The exercises in Cutting Edge Starter New Edition are 
designed to go from easier to more challenging, but 
sometimes, with stronger classes, you might find that they’ll 
benefit from first just watching the clip to get a general 
idea of what it’s about, before watching again and doing 
the exercises in the Student’s Book. However, make sure you 
build up slowly at first. 

• don’t replay the clip too many times:
Learners may become demotivated if they really can’t 
understand something in the clip. Instead, make the most 
of the subtitles or time-coded scripts. Always give learners 
a chance to comprehend by viewing only first, but if they 
run into difficulties with a particular part of the clip, use 
the subtitles/scripts to pinpoint the difficult language and 
explain as necessary. Remember also that it isn’t always 
necessary for learners to understand every word, as long as 
the tasks you’ve set them are achievable.

• Vary how you use it:
There are many different ways of using video in class. For 
example, learners can sit in pairs, one facing the screen and 
the other with their back to it. Play the clip with the sound 
off, and the learner facing the screen describes what happens 
to the other learner, who then watches afterwards and 
checks. You’ll find more suggestions in the teacher’s notes 
for each lesson, and it’s a good idea to vary the way you use 
the video material in class to keep it interesting.  

2 Exploit the humour in the Language live clips
The Language live clips introduce functional language in a 
light-hearted way, which helps maintain learners’ interest and 
make learning more enjoyable overall. A lot of the humour 
is visual and can be seen through the actors’ expressions, 
but sometimes it will be useful to draw learners’ attention 
to features in the clips, to get the most out of them. This is 
where it’s important to watch the clip beforehand, and think 
about how you can draw learners’ attention to these aspects 
with the use of guiding questions. For example, you can 
ask questions like How does he feel? which rely on learners 
looking at facial expressions and body language, and/or 
getting a sense of the whole situation. 

3 Giving learners a chance to practise 
After watching the video clips, each Language live lesson 
moves on to giving learners a chance to reproduce similar 
language themselves, usually in the form of a guided 
conversation or dialogue. Give them to prepare what they 
are going to say and then encourage them to practise their 
dialogue without reading from their notes or from the 
Students’ Book page. For more confident learners, you could 
encourage them to add their own humour and act out their 
dialogues in front of the class. As with other features of the 
course, however, go slowly with this, and make sure learners 
are confident before pushing them too much. 

using the Study, Practice & Remember 
sections
The Study, Practice & Remember sections are a new feature of 
Cutting Edge Starter New Edition and can be found at the back 
of the Students’ Book. Each unit has a Study section which 
provides a summary of key language as well as review and 
extension exercises.

The Study, Practice & Remember sections have the following 
main aims:

• to ensure systematic consolidation of new language before 
learners move on to the next unit.

• to recycle vocabulary through recording and practice.

1 Use the Study, Practice & Remember sections to 
consolidate learning
The Study sections provide a comprehensive overview of each 
language point covered in the main unit. These can be used in 
different ways. For example:

• learners read the Study section before focusing on the 
Grammar box in the main unit.

• after clarifying the language in the lesson, give learners a few 
minutes to read the Study section to consolidate what they 
have learnt, and think of questions to ask you.

• learners read the Study section for homework, either before or 
after the class, and think of questions they would like to ask.

• if you think your learners need additional practice before 
attempting the more communicative activities in the main 
units, you could select one or two of the Practice activities 
to do in class first.

TEACHING TIPS
How to get the most out of Cutting Edge 
Starter New Edition
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2 Use the different activities as warmers and 
fillers
The activities in the Study, Practice & Remember sections can be 
used when you have ten or fifteen minutes to spare. For example, 
you could do the Study section at the end of one lesson, and 
do the exercises in the Practice sections in another lesson.

3 Make the most of the Remember these words 
sections
These sections aim to provide learners with a list of the most 
important words and phrases from each unit. However, it is 
important for learners to ‘take ownership’ of these lists, by 
adding to them, providing translations, example sentences, 
definitions, etc. Encourage learners to experiment with 
different ways of doing this and finding out what works for 
them. You can also use these lists towards the end of each 
unit to plan recycling activities (see Teaching tips: Working 
with lexis on page 21).

4 Set homework based on these sections
If you are short of time in class, the Practice section could 
easily be set as homework. If you do this, it might be useful 
to explain in class where learners should look in the Study 
section if they need to do further revision.

If you set the Study or Practice sections for homework, in the 
next lesson set aside some time for learners to ask any questions 
they have. You could encourage learners to discuss their questions 
in small groups before answering them with the whole class.

5 Encourage learners to take responsibility for 
their own progress
The approach in the Study, Practice & Remember section is to 
encourage learner independence and personal responsibility 
for progress. By using these sections frequently and in different 
ways, you will provide opportunities for learners to reflect on 
their learning and experiment with different ways of studying. 

Teaching starter level learners
Teaching starter level learners comes with its own unique 
challenges and benefits. Learners at this level are still finding 
their feet, and the road ahead can seem a little daunting. 
However, they may also be surprised to discover they already 
know some words or phrases English, but need the confidence 
to use them. These learners need lots of encouragement, as 
well as a ‘safe’ environment in which to practise. 

1 Go slowly and give plenty of praise and support
Go slowly and thoroughly through the material, giving plenty 
of controlled practice. Make sure learners feel confident with 
the new language before moving on. When students say 
something well, or answer a question correctly, make sure you 
acknowledge it by saying, for example, Well done or Good. 
However, do not go too far here, for example, by saying That 
was excellent! unless it really was, as it might become a little 
patronising. Learners also need lots of support when you set 
up activities and when they do them. Learning another language 
can be overwhelming at first, but with the right level of support, 
praise and practice, learners usually make rapid progress.

2 Build on what they already know
Make the aims of each lesson clear to learners at the start, 
and at the end of each lesson, recap what they have learnt. 
This will make it clear to learners that they are making good 
progress with English. After a few lessons, make sure you look 
back and do some revision and recycling, again reminding 
learners about how much they’ve learned. 

Remind students that they already know some English, whether 
it is the use of ‘international’ words related to computers or 
sport or well-known phrases for greetings, such as Hi! Or How 
are you? Even learners who think they are ‘complete beginners’ 
usually find they can understand some English words.

3 Teach useful classroom language
It can be useful to teach common classroom language at 
the start of a course. Write the most common instructions 
you need to give, and the most common questions students 
might need to ask, on a poster and place it in clear sight of 
the class. Refer back to it when appropriate until students 
are comfortable using the phrases in English. As the course 
continues, make a note of any more classroom language 
which comes up, and adapt your poster accordingly. 

If you have a monolingual class, you may want to give some 
instructions in the learners’ own language. If you do this, it is a 
good idea to say the instructions in English immediately 
afterwards, so that learners can begin to understand it. 

4 Grade your language
At this level you need to adapt the language you use so that 
students can follow your instructions and feel comfortable 
interacting with you. For some activities, it is a good idea 
to plan exactly how you will give instructions beforehand. 
Obviously you will need to speak a little more slowly, but 
there are other things you can do to grade language:

• use pauses:
Remember that students are not just listening to what you 
say, they are also processing it in order to understand it in 
their L1. Use clear pauses after key words in instructions 
and things you need to get across. This will give learners a 
chance to ‘digest’ what you are saying.

• use gestures:
There are many gestures you can use for different instructions, 
for example, listen (cup your ear), work together (move your 
fingers together), etc. The actual gestures you use are not 
so important, but if you use the same ones frequently, your 
students will come to understand what you want them to do.

• use imperatives:
Avoid using phrases such as I’d like you to … or Now I 
want you to … etc. At this level learners only need to hear 
imperatives for instructions. As long as you use them in a 
friendly way, they can be much more effective.

• use the board:
If you want to rearrange learners, for example, draw a simple 
plan on the board of how you would like the groups/class  
to look. This can be much easier for students to refer to. 
Again, planning exactly what you will write on the board is  
a good idea. 
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5 Use realia, visuals and the board
Using visual prompts instead of words is especially important 
at this level. For example, if you are teaching nouns within 
a topic, for example, clothes or food, it is much quicker and 
simpler to show a picture of a ‘banana’ rather than trying to 
describe it. 

You might also find that using simple mimes, gestures or 
facial expressions is a useful way of conveying some things, 
e.g. actions (e.g. run, walk) or emotions (e.g. sad, happy). 

The board is a very useful tool at this level. You can use it for 
showing how you want learners to sit (see above), writing up 
more examples of the new language, marking stress on new 
words/phrases, etc. Make sure you plan your use of the board, 
involve learners while you’re writing (e.g. asking What’s the 
next word?) and give learners enough time to write down 
what they need to. Starter level learners often take longer to 
do this than you may expect. 

6 Monitor and check learners know what to do
Some learners, if they do not understand what you want them 
to do, will tell you. Others might not want to be ‘difficult’, and 
will just nod and pretend they understand when they do not. 
It is important at this level that you do not take anything for 
granted, especially when setting up activities. Here are some 
useful techniques for checking understanding:

• Elicit an example:
If students are doing a practice exercise, do the first one 
together, and elicit the answer. This will tell you whether 
students know what type of answer they need to give, or 
even just if they are looking at the right exercise!

• demonstrate:
With a more complicated activity, demonstrate with a 
stronger student. It will make it much easier for learners to 
follow if they can see what they have to do.

• ask a question:
It can be useful to ask questions to check simple details 
about an activity, for example, Are you speaking or writing? 
Can you show your partner your answer? Bear in mind that 
questions are only really useful for small details like this.

• Monitor:
After you have set up an activity, you will often need to 
quickly go round the class and check everyone knows what 
to do. Weaker students may need further help.

7 Be sensitive to errors 
It is important to correct errors at appropriate times in class 
i.e. when you are focusing on accuracy or during controlled 
practice. This is something learners expect, even at this level, 
and will feel somewhat cheated if you do not correct them. 
However, it is important to do this sensitively, by giving the 
learners a chance to correct themselves or inviting other 
students to correct the error.

Do not spend too much time focusing on the error, but aim 
to establish the correct answer as soon as possible and then 
establish this firmly as the correct form.

8 Be sensitive to mixed levels
It is also important to be very sensitive to different levels and 
abilities within the class. Move at the pace of the average 
learner, not the strongest or the weakest. Try to be aware of 
all the students and not allow the strongest ones to dominate 
and answer all the questions. On the other hand, it can be 
useful to use the stronger ones to help and demonstrate 
activities. Provide plenty of opportunities for pair and group 
work, and try to ensure that the same learners don’t always 
work together. 

9 Enjoy your class and encourage enjoyment in 
your learners
Remember that it can be incredibly rewarding for both you 
and the learners at starter level. At times, it can feel that they 
are learning something new in every lesson and their language 
is growing all the time. Even though it can sometimes be 
difficult and daunting, the hard work often seems to pay off 
very quickly at this level. 

TEACHING TIPS
How to get the most out of Cutting Edge 
Starter New Edition
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nice to meet you01
OVERVIEW
PagEs 6–7

grammar: Names and introductions: I and you; my and your

Pronunciation: ’s

Common European Framework: Students can introduce themselves.

PagEs 8–9

Vocabulary: Jobs

Pronunciation: Word stress in jobs

grammar: a/an with jobs

Vocabulary: The alphabet and How do you spell … ?

Common European Framework: Students can give brief information 
about their jobs.

PagEs 10–11

Vocabulary: Numbers 0–20

Pronunciation: Word stress in numbers 0–20

Task: Ask for and give personal information

Common European Framework: Students can ask for and give basic 
personal information.

PagEs 12–13

speaking: Saying hello and goodbye

Writing: Sentences and questions

Common European Framework: Students can start and end 
brief conversations.

Notes on teaching starter learners

See Teaching tips: Teaching Starter learners, pages 25–26. 

•	 Encourage students to use as much English as possible and give 
praise whenever a student makes an attempt.

•	 Provide corrections with care.

•	 Show students that they probably already know some English  
(see the warm up activity).

•	 Depending on your teaching institution’s policy, you might like to 
consider using the students’ first language to introduce yourself 
and explain what you are going to be doing.

•	 It can be very frustrating for students who feel the need to say 
something but just don’t have the English to express themselves.  
If you are comfortable with using the students’ first language, and  
if the institution you are working at allows it, let your students use 
their first language and, if possible, answer in English.

grammar focus 1 (PagEs 6–7)

Names and introductions: I and you; 
my and your
See Teaching tips: Working with grammar, page 20.

WARM UP
This is your first class with students who think they know little or 
nothing about English. Your students are going to be very nervous and 
probably lacking in confidence, so do everything you can to reassure 
them and provide a comfortable learning environment.

Get to the class early so you are able to meet and greet your students as 
they arrive.

Write your name on the board and then ask each student to write their 
name on a sticker or piece of paper. Students either put the sticker on 
them or place the piece of paper in front of them so you can see it easily. 
Greet each student by name and say hello.

Even at this Starter level, many students will know lots of English words 
perhaps without even realising it. There are many words that English uses 
that are international, for example taxi, hamburger, football, hotel, pizza. 
If you are teaching a monolingual class, there may also be some words 
that are cognates between English and the students’ first language.

Write teacher on the board and point to yourself. Say the word and 
encourage students to repeat it. Elicit about 20 more words in English 
and write them on the board (if possible, draw them to make sure 
all students understand what each one means). Model the correct 
pronunciation and encourage students to try to say them appropriately, 
but don’t spend too much time on correcting students at this point.

You could go on to suggest some categories, for example sport, food, 
transport, and then ask students in pairs or small groups to categorise the 
words on the board. For feedback, ask groups to compare their categories.

1   1.1 Write Hello, my name’s ___ . on the board. Focus students on 
the photos of people saying hello, and then play the conversations. 
Draw students’ attention to the written conversations. Play the 
recording again and ask students to read as they listen.

  Demonstrate the activity by reading the first conversation yourself. 
Ask two students to read the same two lines in an open pair in front 
of the class. Then ask students to practise all three conversations in 
pairs. Circulate and help with pronunciation.

  Make sure students realise that we have a choice when introducing 
ourselves. We can either say My name’s ___ . or we can say I’m ___ .

2a Write Conversation 1 on the board with the blanks and elicit either 
I or my to complete the sentences. Students do the same for the 
other conversations and then check their answers in pairs.

 b   1.2 Play the recording to check the answers. Ask your students 
if they would like to hear any of the conversations again. This will 
help to encourage them to take control in the future and feel better 
about asking for clarification.

AnSWeRS:

1 I 2 My 3 my 4 I 5 my 6 My

3   1.3 Focus students on the pictures. Ask students to listen and 
read the conversations.

GRAMMAR

I and you, my and your

Write on the board: ___’m Fernando.; ___ name’s Yumi.; Are ___ 
Jane? and What’s ___ name? Ask students to complete the gaps, 
referring back to the conversations as necessary. Read through the 
Grammar box with your students to confirm their answers. Make 
sure to highlight the following:

•	 the difference between I and you.

•	 the difference between my name and your name.

•	 the use of full stops, question marks, capital letters and 
apostrophes for contractions if your students have a different 
system to English.

Students might be interested in the meaning of ’m, ’s and are 
in these sentences. Tell them that they are part of the verb be, 
but encourage students to treat the new language as set phrases 
rather than worrying about grammar at this moment. The verb be 
is dealt with systematically in Units 2 and 3. 

You may want to ask students to read Study 1 on page 98 for 
more detailed information on positive forms of I and you; my and 
your; and contraction of be. 
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4a Do the first sentence as an example with the class. Students then 
work individually to complete the rest of the sentences. Monitor and 
offer help as necessary. Students check in pairs.

 b   1.4 Students listen to check their answers. Refer students to the 
Grammar box if there are any doubts.

AnSWeRS:

1 I 2 you 3 you 4 I 5 my 6 your 7 My 8 your

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1 Play the recording of sentences 5–8 from exercise 4 again, 
or model them yourself, and help students to hear the main 
stress in each sentence.

2 Play the recording again, stopping after each sentence and 
asking the students to repeat it. It can be useful for students 
if you write the sentences on the board and underline the 
stressed words to act as a visual aid. Ensure that students say 
the contracted form of be when repeating the sentences.

Potential problem: sentence stress

It can sometimes be hard for students to notice the stressed 
words in a sentence. To help draw their attention to this, you 
might like to do one of the following.

• As you say the sentence clap on the stressed words.

• Use some other physical sign to show the stressed words, 
for example beat the stressed words like a conductor, raise 
your hand on the stressed words or nod your head.

• Exaggerate the stressed words to make them 
more noticeable.

5a Do the first sentence as an example with the class. Students then 
work individually to complete the rest of the sentences. Monitor and 
offer help as necessary. They check their answers in pairs.

 b   1.5 Play the recording for students to listen and check their 
answers. Be ready to play any difficult sentences more than once if 
you think students would benefit from it.

AnSWeRS:

1 my, I 2 you 3 your, My 4 I, My 5 you, I 6 your, My

6 Model the example conversation with one of the students, making 
sure to substitute your names for the ones in the book. Ask students 
to move around the class practising different conversations 
with different students. Take this opportunity to observe the 
students, noting their names and also their communicative levels 
and personalities.

grammar focus 1, exercise 6: alternative suggestions

a Write My name’s ___ . and I’m ___ . on one side of the board. 
Go around the class asking students to say their names in turn. 
Write the students’ names on the other side of the board. Practise 
the pronunciation of these names if you have students from 
different countries.

b If your students already know each other, ask them to imagine they 
are famous people.

c If you have a large class, students work at their desks in groups of 
six to eight. This is especially useful if your classroom doesn’t offer 
the space to move around.

grammar focus 1, exercise 6: additional activity

If you have a class of false beginners, you might want to challenge 
your students more by eliciting and revising other expressions  
which are useful when meeting new people, for example Hello, Hi, 
Are you ___ ? Yes, that’s right. No, I’m ___ . Nice to meet you. Write 
these on the board as necessary. Students then move around the 
room and meet as many students as possible, using the language 
from the lesson.

ADDITIONAL PRACTICE
 Resource bank: 1A Classroom language (Questions in 

the classroom)

  study, practice & remember: Practice 1

  Workbook: Grammar focus 1: Names and introductions: I and you; 
my and your, page 4; Pronunciation: Names and introductions: I and 
you; my and your, page 5

Vocabulary (PagE 8)

Jobs
See Teaching tips: Working with lexical phrases, page 21.

1   1.6 Write jobs on the board and then say Hi, I’m (Janey) and 
I’m a teacher. Ask students to find the photo of the teacher in the 
Students’ Book. Elicit the names of any other jobs that students 
know in the photos. Play the recording and ask students to listen, 
read and repeat.

Vocabulary, exercise 1: additional activities

a If you have a strong class, you may want to challenge them by 
asking them to match the photos to the jobs before they listen.

b If this is easy for your class, you may want to introduce some more 
jobs vocabulary, especially words for the students’ own jobs.

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1 Play the recording and allow students to listen to the words. 
Focus students on the main stress of each word by clapping 
your hands on the stressed syllable, and/or marking the stress 
on the board, or by getting the students to mark the stress on 
the board.

AnSWeRS:

1 waiter/waitress 2 businessman/businesswoman 
3 engineer 4 actor 5 teacher 6 police officer 
7 accountant 8 shop assistant

2 Play the recording again (or model the pronunciation yourself), 
pausing after each word and asking the class to repeat chorally 
and individually. Check the pronunciation of businessman 
/ˈbɪznɪsmən/ and businesswoman /ˈbɪznɪswʊmən/. Also focus 
students on the /ə/ sound at the end of many of the words, for 
example actor /ˈæktə/. Remember that if you have previously 
given students other vocabulary for their own jobs, mark the 
stress and add them to the list, too.

ADDITIONAL PRACTICE
 Resource bank: Activity 1C Vocabulary extension (Jobs)

  Workbook: Vocabulary: Jobs, page 5; Pronunciation: Jobs, page 5
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grammar focus 2 (PagE 8)

a/an with jobs
See Teaching tips: Working with grammar, page 20.

1   1.7 Play the recording and complete the first sentence as an 
example, then ask students to listen and complete the rest of the 
sentences with a job. Students check their answers in pairs or small 
groups. Play the recording again, stopping after each person to check 
the answers with the whole class.

AnSWeRS:

1 businesswoman 2 teacher 3 waiter 4 actor 
5 police officer 6 engineer 7 shop assistant 8 accountant

GRAMMAR

a/an with jobs

Focus students on the answers in Grammar focus 2, exercise 1. 
Ask them what word comes before each job and elicit a/an. Give 
your students the opportunity to guess when we use a and when 
we use an.

Teach the words vowel and consonant, and then go through the 
rule, emphasising that in English we nearly always use a/an when 
talking about jobs. This is particularly important if this is not the 
case in your students’ first language, or if their language does not 
use articles at all.

You may want to ask students to read Study 2 on page 98 for 
more detailed information on a/an with jobs.

2 Draw the two word webs from the Students’ Book on the board 
and elicit another word to complete one of the branches on each. 
Students then work in pairs to complete the two word webs. For 
feedback, elicit the correct answers to complete the word webs, 
or invite students to come to the board to complete the word 
webs there.

  You might like to point out that we say a shop assistant but 
an assistant.

AnSWeRS:

a: waiter/waitress, businessman/businesswoman, teacher, 
police officer, shop assistant

an: engineer, actor, accountant

3a Do the first sentence as an example. Students complete the 
sentences individually and then check in pairs or small groups.

 b   1.8 Play the recording to check the answers. In the future, always 
try to put a/an in front of countable nouns when you are writing 
new vocabulary on the board as this will help to reinforce this 
language point.

AnSWeRS:

1 a 2 an, an 3 a  4 a, an

4 Model the example conversation, making sure your intonation rises 
at the end of the question. Students work in pairs or small groups to 
practise the conversations. Circulate and be ready to offer help with 
different jobs vocabulary as needed.

grammar focus 2: additional activity

Prepare slips of paper with the names of different jobs on them.  
Put students into two teams. Invite a student from Team A to come 
to the front and hand him/her one of the papers.

The student either draws a picture or does a mime to elicit the job 
and the correct article from his/her team. Set a time limit of  
30 seconds. Then ask a person from the second team to come up  
and draw or mime a different job from the papers for their team.

Continue until everybody has had the chance to elicit a job or you 
have run out of slips of paper, or one of the teams reaches five 
correct answers and is declared the winner.

ADDITIONAL PRACTICE
 Resource bank: Activity 1B What’s your job? (Names and jobs: I and 

you; my and your)

  study, practice & remember: Practice 2

  Workbook: Grammar focus 2: a/an with jobs, page 6

Vocabulary (PagE 9)

The alphabet and How do you spell … ?
See Teaching tips: Working with lexical phrases, page 21.

Potential problems with the alphabet

Students who have a similar script to English often have problems 
with specific letters that are similar to their own but sound different. 
This will change according to the language, but some common 
problems that present themselves include confusion between the 
letters a, e and i. Some students confuse g and j, and q and k. Many 
languages with a similar alphabet don’t have the letters w, x and y. 
Try to identify letter problems specific to your learners and make sure 
you constantly check the pronunciation. Also, try to think of words 
that include the letters which have the problematic pronunciation, 
for example email, internet, OK.

Students who have a totally different script to English have different 
problems because they have to learn all of the alphabet from scratch. 
These students will need a lot more time and practice so try to 
integrate lots of spelling activities into class. Whenever you write a 
new word on the board, ask students to spell it for you. Whenever 
you do any revision or recycling of vocabulary, make sure to include a 
question about spelling.

1   1.9 Play the recording and ask students to repeat each letter. 
Drill the letters chorally and individually. Check if students remember 
the meaning of vowel and consonant from the Grammar box on 
page 8, and ask them to name the vowels.

2a   1.10 Focus students on the list. Play the recording of the first 
code and ask students which one they heard. Play the rest of the 
recording. Students note which codes they hear. Students check their 
answers in pairs. Play the recording again and stop after each one to 
check the answer.

AnSWeRS:

1 LAX 2 YVR 3 IST 4 DXB 5 NRT 6 PEK 7 ZRH 
8 LGW 9 JFK 10 GIG

 b   1.11 Focus students on the table and explain or elicit that the 
missing information is each airport code. Demonstrate to students 
that they need to write one of the codes from exercise 2a in each 
box in the first column. Students listen to complete the table. Play 
the recording again to check the answers.

AnSWeRS:

1 DBX 2 JFK 3 ZRH 4 NRT 5 LAX 6 YVR 7 LGW 
8 IST 9 GIG 10 PEK
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Vocabulary (PagE 10)

Numbers 0–20
See Teaching tips: Working with lexical phrases, page 21.

1a   1.13 Play the recording and ask students to repeat the numbers. 
Drill the numbers chorally and individually. Make sure you include  
0 (zero) as students will need this for exercise b.

 b   1.14 Play the recording and ask students to write down the 
numbers they hear using numerals. Elicit the answers and write  
them on the board.

AnSWeRS:

5, 12, 7, 3, 11, 9, 4, 0, 6, 1, 10, 2, 8

 c Give students a few minutes to write the numbers from exercise 1b 
in words. For feedback, elicit the spelling of each word and write it 
under the appropriate number on the board.

AnSWeRS:

five, twelve, seven, three, eleven, nine, four, zero, six, one, ten, two, eight

2 Students work in pairs to take it in turns to write a number in 
numerals and for their partner to say the number.

Vocabulary, exercise 2: alternative suggestion

Students work in pairs and take it in turns to dictate numbers to 
each other.

3a   1.15 Play the recording and ask students to repeat the numbers. 
Drill the numbers chorally and individually.

 b   1.16 Play the recording and ask students to write down the 
numbers they hear. Check in pairs and then repeat. Finally, elicit the 
numbers and write them on the board.

AnSWeRS:

14, 19, 16, 13, 20, 18, 15, 17

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1   1.17 Remind students of how to mark the stressed syllable 
in a word. Play the recording for students to decide which 
syllable is stressed. 

AnSWeRS:

two three four five six seven eight nine 
ten eleven twelve thirteen fourteen fifteen 
sixteen seventeen eighteen nineteen twenty

2 Play the recording again, or model the pronunciation yourself, 
for students to copy.

4a   1.18 Play the recording with a pause between each conversation 
to allow students time to write the phone numbers.

AnSWeRS:

1 01343 456 228 2 07752 909 547 3 07212 887 308

 b Show students how the intonation goes up after each set of 
numbers, until the last set of numbers is completed. Students then 
work in pairs to practise the conversations.

Culture notes

Airport codes are short abbreviations that are used to identify most 
of the airports around the world. The system started in the 1930s and 
originally used just two letters for each airport. Today, most people 
recognise the most common codes from airline tickets and they 
are usually three letters long. Air traffic controllers, however, have a 
slightly different system that is four letters long.

 c Students work in pairs to say the codes to each other. Circulate and 
monitor pronunciation.

Vocabulary, exercise 2c: alternative suggestion

Student A says the name of one of the International airports from the 
table and student B has to give the code. Once students have each had 
several turns they can try this with their books closed.

3a   1.12 Ask students to close their books so they avoid reading the 
names. Play the recording and do the first one with the class as an 
example. Play the rest of the recording, pausing after each word for 
students to write out the correct spelling. Use the table to check answers.

AnSWeRS:

1 Dubai 2 New York 3 Tokyo 4 London 5 Istanbul

 b Ask students to spell the name of the town or city you are in as an 
example. Students then work in pairs to ask each other how to spell 
other towns and cities from around the world.

4 Check the meaning of surname and workplace. Ask some 
students some of the questions to demonstrate the activity and 
write their answers on the board. If students don’t know or need 
reminding of your surname, write it on the board. Students work 
in pairs to ask and answer the questions. If you have a class of real 
beginners, you might want to give them the opportunity to write 
their answers before they start speaking. This will give them time to 
prepare and added confidence because they will be able to refer to 
their notes.

Vocabulary: additional activities

a Bingo: draw a 4 x 4 grid on the board and ask students to copy 
it. Students then fill in letters at random, but without repeating 
any, on their own bingo card. Call out letters in random order. (It 
is useful to make a list of the letters yourself and tick them off 
as you call them out.) The student who completes a line – or the 
whole card – first is the winner.

b Guess the word: think of a word students know and write it on 
the board as a series of dashes, with one dash for each letter 
(e.g. actor would be _ _ _ _ _ ). Students say a letter they think will 
be in the word. If they are correct, write it in the appropriate space. 
If the letter doesn’t appear in the word, write it in a box on one 
side of the board. If the class guesses the word before there are 
eight letters in the box, they win the game. After demonstrating 
this a few times with the class, students can continue to play in 
pairs or small groups.

ADDITIONAL PRACTICE
 study, practice & remember: Practice 3

  Workbook: Vocabulary: The alphabet and How do you spell … ?,
page 6
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Task (PagE 11) 
speaking
1a Students read through the Useful language box to find different ways 

to give the information for each heading.

AnSWeRS:

First name: What’s your name? What’s your first name? How do you 
spell it? Are you (Yasir)?
surname: What’s your surname/name? How do you spell it?
Phone number: What’s your phone number?
Email address: What’s your email address?

 b Give students a few minutes to write their answers. Be aware that 
some students might not feel comfortable giving out personal 
information like this. If so, encourage them to invent details.

2 Students work in groups of four to ask and answer the questions. 
Circulate and monitor to ensure students are actually asking and 
answering the questions.

3 Demonstrate the activity by giving your own personal information. 
Students work in pairs to do the same.

share your task

The idea here is to give students a chance to ‘perfect’ their speaking 
in this context and provide them with a recording of a ‘polished’ 
version. This will provide extra motivation for students, as well as 
extra practice. Students can either make an audio or video recording, 
depending on how comfortable they feel and what equipment is 
available. Students could even use their mobile phones to do this.  
If possible, they’ll need a quiet place to make their recording. 
Students can either record themselves during the lesson, or as 
homework, and bring the recordings to the next class.

Some additional ideas could include:

• Strong students record themselves asking and answering questions 
as well as just delivering their own personal information.

• Upload the recordings to a class blog so students can listen to each 
other in their own time and show it to their friends and family.

ADDITIONAL PRACTICE
 Workbook: Listen and read: Personal information, page 7

Language live (PagEs 12–13)

speaking (PagE 12) 
saying hello and goodbye
See Teaching tips: Using the video material in the classroom, page 24.

1  Give your students a moment to read through the phrases. 
Play the DVD for students to identify the sentences they hear.

AnSWeRS:

All the phrases are used.

2 Play the DVD again for students to match 1–7 with a–g.

AnSWeRS:

1 c 2 a 3 f 4 e 5 g 6 b 7 d

Vocabulary: additional activities

a If you have a strong class, you might want to introduce the word 
oh as an alternative for zero and show how we can say double for 
two of the same number, e.g. double five.

b Counting activities: put students into pairs and ask them to count 
alternately from 0 to 20. Students can also count backwards from 
20 to 0, or count using only odd (1, 3, 5 …) or even (2, 4, 6 …) 
numbers. These counting activities can also be played around the 
class and as a warmer in future classes.

c Mutual dictation: students write down ten of the numbers in any 
order. Students then work in pairs and take it in turns to dictate 
the numbers to their partner.

ADDITIONAL PRACTICE
 Workbook: Vocabulary: Numbers 0–20, page 7

Task (PagEs 10–11)

ask for and give personal information
See Teaching tips: Making tasks work, page 23.

Preparation (PagE 10) 

Listening
1   1.19 Play the recording for students to tick the appropriate 

information. Check in pairs and then as a class. During feedback, 
introduce the words at and dot for saying email addresses.

AnSWeRS:

first name, surname, phone number, email address

2 Give students a minute or two to read through the boxes so they know 
what information they need to listen for. Play the recording again for 
students to complete the gaps. Check in pairs and then as a class.

AnSWeRS:

1 Tarasova 2 07856 011 256 3 Leoni 4 b.leoni@mobile.com 
5 Iqbal 6 07456 141 698

3 Focus students on the Useful language box. Give students enough 
time to read through the sentences and deal with any questions. 
Play the recording again for students to tick the phrases they hear. 
Check answers in pairs and then as a class.

AnSWeRS:

What’s your name? ✓ 
What’s your surname/name? ✓
How do you spell it? ✓ 
What’s your phone number? ✓
What’s your email address? ✓ 
Are you (Yasir)? ✓
My first name’s (Irina). ✓ 
My surname’s (Tarasova). ✓
Yes, that’s right. I’m (Yasir). ✓
My phone number is (07456 141 698). ✓
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5a Students work individually to complete the paragraph. Check in pairs 
and then as a class.

AnSWeRS:

1 name 2 my 3 is 4 a 5 email address 6 phone number

 b Complete the information about Ewa as a class with information 
from exercise 5a. Give students a couple of minutes to complete the 
second column with their own information.

6 Explain to students that they should use the paragraph about Ewa 
as a model for their own paragraph, as well as their notes from 
exercise 5b. Give students a few minutes to write their information.

  When you read the students’ personal information, the way you 
mark it is very important. Try to use ink other than red as this can 
have negative connotations. Make sure you write a short response to 
the students to give them a reason to read through their text again, 
e.g. Very good Ewa, you have used capital letters and full stops well.

ADDITIONAL PRACTICE
 Workbook: Language live: Hello and goodbye, page 7; 

Pronunciation: /aɪ/, page 7; Writing: Sentences and questions, page 7

study, practice & remember 
(PagEs 98–99)

See Teaching tips: Using the Study, practice & remember sections, page 25.

Practice 1

AnSWeRS:

1
1 your, My 2 you, I 3 My, I 4 your, My

2
1 your 2 My 3 you 4 your 5 I 6 you 7 your 8 I 
9 your 10 My

Practice 2

AnSWeRS:

1
1 a 2 an 3 an 4 a 5 an 6 a 7 a 8 an

2
1 You’re a student.
2  I’m an architect.
3  Are you a shop assistant?
4  I’m a businessman.
5  You’re an engineer.
6  Are you an actor?
7  I’m an accountant.
8  You’re a businesswoman.

Remember these words

AnSWeRS:

1
1 teacher 2 eight 3 engineer 4 eleven 5 businessman 
6 fifteen 7 architect 8 twenty

3
1 first 2 spell 3 meet 4 address 5 How 6 fine 
7 surname 8 again

4
two, three, seven, eleven, nineteen, four, twenty, twelve, eight, 
fifteen, thirteen

PRONUNCIATION
See Teaching tips: Helping students with pronunciation, page 22.

1  Play the DVD and ask students to pay attention to the  
 pronunciation, paying particular attention to the contractions.

2 Drill the phrases chorally and individually.

3 Students work individually to answer the questions. Check in pairs 
and then as a class.

AnSWeRS:

1 a 2 b 3 a

4a Complete the first conversation with the class as an example. 
Students then complete the rest of the conversations individually. 
Check as a class.

AnSWeRS:

1 fine 2 Hi, Nice 3 name, spell 4 This 5 See

 b Give students a few minutes to practise the conversations in pairs. 
Invite some of the pairs to say their conversations aloud to the rest 
of the class.

Writing (PagE 13) 
sentences and questions
1 Put students into pairs and ask them to identify the full stops and 

the question marks. Don’t confirm or deny their answers.

2a Read through the information with the students and then check 
their answers to exercise 1.

Writing, exercise 2a: alternative suggestion

If your students are complete beginners or speak a language that 
doesn’t use question marks and full stops, you might want to ask them 
to do exercise 2a before exercise 1.

 b Remind students of the difference in word order between questions 
and statements. Explain that one of each pair of sentences is correct 
and one is wrong because of the punctuation. Students work in pairs 
to identify the correct ones.

AnSWeRS:

1 a ✓ b ✗ 2 a ✗ b ✓ 3 a ✓ b ✗ 4 a ✓ b ✗

3 Students work individually to complete the conversations. Check in 
pairs and then as a class.

AnSWeRS:

1 ? / . / . / . / . 2 ? / . / ? / . 3 . / ? / . / ?

4a Read through the information about capital letters. Ask students to 
quickly identify some capital letters from exercises 1 and 3.

 b Do the first one as an example with the class. Students then work in 
pairs to add capital letters as necessary. Check with the class by writing, 
or inviting students to write, the correct sentences on the board.

AnSWeRS:

1  My name’s Andrew. 
2 Are you a teacher?
3  My name is Tom Woods. I’m an actor.
4  Hello, Tom. Nice to meet you.
5  How do you spell your first name? 
6  I’m Anna. I’m a student. 
7  Are you David? 
8 What’s your name?
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