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UNIT OVERVIEW

147

8  EIGHT

OPENER p81

DYSLEXIA FOCUS
Dyslexic students may take longer to complete Ex 4.

You could ask other students to do the fast finishers 
activity while dyslexic students complete Ex 4.

Warmer
Books closed. Write the word EIGHT on the board.  
Put students into pairs and tell them to imagine that 
every week had an eighth day. Ask them to discuss 
whether they would like this and what they would do 
with the extra day and why. Take feedback and get the 
class to vote on the most interesting ideas.

Give students time to discuss in pairs what topics 
related to the word EIGHT might come up in the unit. 
Discuss their ideas as a class, and ask them to keep a 
record of their predictions to check at the end of the 
unit.

VOCABULARY: Collocations

1  Ask students if they can think of any films or TV shows 
featuring umbrellas (possible answers: Mary Poppins, The 
Umbrella Academy). Put students into pairs to discuss the 
questions and take feedback. Find out what films, songs or 
paintings were identified and how umbrellas were used in 
them. Elicit whether any of them is a class favourite.

Answers

Students’ own answers

2   8.1 Ask students to read the questions, then 
play the recording. Put them into pairs to discuss what 
they heard with a partner and answer the questions. Take 
feedback from the class and find out if they found any of the 
information surprising. 

Answers

1 They are small yet big; they have versatile designs; they 
are still similar to the original design.

2 Umbrellas developed from parasols, which were used 
around 4,000 years ago as protection from the sun. 
These were later made waterproof and adopted first by 
women, and eventually by men.

3 similar design today to original; many interesting types; 
handles could carry other small objects; over 100,000 
brollies found on London Underground annually; most 
produced in China — in one city in China there are more 
than 1,000 umbrella factories.

Opener
• Language focus: Collocations

• Topic: Umbrellas

Reading and Use of English — Reading 
• Part 8 Multiple matching

• Topic: Phobias

Reading and Use of English — Vocabulary
• Part 3 Word formation

• Language focus: Compounding

• Topic: Infinity

Listening
• Part 4 Multiple matching 

• Topic: Sleep

Reading and Use of English — Grammar
• Part 4 Key word transformations

• Language focus: Clause patterns

• Topic: Clouds

Speaking
• Part 2 Individual long turn

• Topic: Music

Writing
• Part 2 Formal email or letter

• Topic: Coming of age

Extra resources
(See Lesson overviews for details)

• C1 Advanced Exam Trainer 

• Pearson Practice English App: Unit 8 activities

Digital resources
• Presentation tool Unit 8

• Unit 8 Language test 

• Unit 8 Language test for dyslexic students

• Unit 8 Photocopiable activities

• Unit 8 Grammar presentation

• Video: C1 Advanced About the exam

• Video: C1 Advanced Speaking Test

• Cambridge C1 Advanced practice exam papers 

UNIT OVERVIEW
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Flexible follow-up
Ask students to think of another common item used 
in modern life and to make suggestions on how to 
improve it. 

6  This is a quick way to finish the lesson. Students may 
already have thought about this, so use it as a brief recap of 
the ideas in the lesson with the class.

Answers

Students’ own answers

Cooler
Put students into small groups to tell each other about 
a time when they didn’t have the right clothes or 
equipment for the weather. Take brief feedback from 
each group and find out the most amusing story.

3   8.2 Remind students that collocations are words 
that go together naturally such as make a difference (a verb 
and a noun). Explain that there are other collocations which 
link adverbs and adjectives, e.g. absolutely correct, evenly 
balanced, greatly discounted. Ask students to suggest some 
more and write these on the board.

Then, ask students to read through the collocations in Ex 3 
and check that they understand them. If appropriate, ask 
students to explain the meaning or give a synonym, e.g. 
universally known means very well-known or famous. Play 
the recording for them to do the task. Check answers as a 
class. 

Answers

1 the term ‘brolliologist’
2 umbrella design
3 modern and original umbrellas
4 when the first parasols were used
5 people who used umbrellas — women
6 using a brolly rather than getting drenched
7 buying umbrellas at auctions
8 to find some old umbrellas

4  Put students into pairs to complete the questions.  
They then take it in turns to ask each other the questions 
and answer them. Take class feedback.

Answers

1 universally known 2  notoriously difficult
3 fiercely competitive 4  infinitely preferable
5 widely believed 6  endlessly versatile

Fast finishers
Ask fast finishers to write new questions using the two 
collocations from Ex 3 that were not used in Ex 4. They 
could ask the rest of the class these questions when  
the activity has been finished.

Flexible follow-up
Ask students to close their books. Call out the second 
part of a collocation from Ex 3 and see if students can 
remember the first part. You could also do this as a 
competitive game between teams.

5  Put students into pairs or discuss the questions with the 
whole class. Question 3 could be done as a quick activity 
where students draw the improved umbrella or make 
suggestions, then the class could vote on the best idea.

Answers

Students’ own answers
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1  Put students into pairs to discuss the questions, which 
introduce the topic of the reading text, and then take 
feedback as a class. Identify any unusual phobias students 
know about and write some ideas on the board. Write any 
causes students suggest for question 3 on the board too, as 
this will help them with the listening exercise to follow.

Answers

Students’ own answers

2   8.3 Tell students they will hear a vlog about why 
people have phobias. Play the recording and ask students 
to make brief notes on the causes they hear and answer the 
question. If necessary, play the recording twice. Then ask 
them to compare their notes with the ideas on the board 
from Ex 1.

Answer

People get panicked by the two loops and a fear of being 
trapped.

3  Give students 30 seconds to scan the two website posts  
and identify the phobias mentioned. Check their answers, 
and take feedback on which phobia students find the 
strangest.

Answers

A: a fear of cotton wool
B: a fear of buttons

EXAM FOCUS

4  Explain to students that they are going to do a Reading 
and Use of English Part 8 task.  Remind students that this 
is a scanning activity and they have to identify specific 
information quickly. Go through the advice in the Exam 
focus and emphasise the need to be aware of distraction, 
i.e. information that may seem to answer the question 
correctly but does not. 

Students then complete the task on their own and can 
highlight the relevant parts of the text as they do it. Allow 
three or four minutes for this. Put them into pairs to compare 
their ideas, before checking as a class.  

Answers

1 A (‘… people out there … might go slightly pink if it’s 
mentioned, but me — I go brick red …’ While B makes 
a comparison with his mother ‘I’m like my mother in 
this’ and another comparison with the past ‘Unlike 
before …’, neither of these comparisons are to do with 
embarrassment.)

2 B (‘After some hesitation about getting some help … I’d 
honestly recommend it.’ A mentions that she has had 
‘suggestions to get therapy’, but she hasn’t done so yet.) 

3 B (He says ‘… I guess these things can run in families’, 
although he is unsure about whether this is the cause in 
his case. A says that while most people can ‘trace their 
phobias back to an event or something’, this is not the 
case for her.)

READING AND USE OF ENGLISH — 
Part 8 Multiple matching pp82—83

LESSON OVERVIEW

• Topic: Phobias

EXAM FILE p17

Learning objective: Students will be better able to 
understand how to identify necessary information in a 
text, and avoid distraction.

Extra resources
C1 Advanced Exam Trainer

• Reading and Use of English — Part 8 Multiple 
matching pp47—51

Digital resources
• Presentation tool pp82—83

• Video: About C1 Advanced: Reading and Use of 
English Part 8

BEFORE YOU START

Read through the Exam reference on page 17 of the Exam 
file before starting the lesson. This will give you information 
about the specific exam part as well as which particular 
strategies and skills are important.

DYSLEXIA FOCUS
Dyslexic students may struggle with the texts in Ex 3 
and Ex 5 on pp82—83. You can allow students to 
listen to the audio recording of the text in Ex 5 to help 
support them in this task. Alternatively, if appropriate, 
ask students to read the texts in advance of the lesson, 
but not to do any related activities. Allow enough time 
for all students to read and use the fast finisher and 
flexible follow-up activities for those who finish early.

Dyslexic students may also benefit from the structured 
checklist in the Exam file (p17) to check their 
preparedness for this exam part.

Warmer
Write the words stage fright on the board. Elicit what 
it means and what students think could cause it (an 
actor being too frightened to go on stage, or panicking 
while on stage and freezing; this could be caused by 
shyness/overthinking/a bad experience on stage, etc.). 

Put students into pairs to discuss what they think stage 
fright might feel like, and whether they have ever 
experienced it or know anybody who has. Take brief 
feedback.
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 4 B (‘… the idea of seeing the occupant as I dispose 
of the rubbish inspires an uncontrollable shiver. 
Arachnophobia, which is one of the 10 most common 
phobias listed on anxiety websites, is among those 
suspected of having an evolutionary origin.’)

 5 C (‘… physiological changes, such as sweating and an 
increased heart rate.’)

 6 D (‘I gain a lot of satisfaction from the thought that there 
is a very modern answer to a possibly very old problem!’)

 7 A (‘Do we take on our parents’ fears …’)
 8 C (‘Our environments, meanwhile, have changed far 

faster than the pace of evolution can keep up with …’)
 9 B (‘… the more we learn about our supposedly irrational 

fears, the more rational they seem to become.’)
 10 D (‘… would be never to leave their house.’)

Flexible follow-up
Go through the questions again with the class and 
explain that identifying function words will help students 
to identify the required information. Ask students to 
highlight these (1 refer to; 2 mention; 3 describe;  
4 use a personal example; 5 detail; 6 express an 
admiration; 7 wonder whether; 8 suggest; 9 explain; 
10 exemplify).

Ask students to highlight any other information in the 
questions that gives the specific information they need 
to look for (1 general coping strategy; 2 different types 
of phobias … possible impacts? 3 results of giving in 
… minimised? 4 personal example … preface a theory; 
5 common physical symptoms; 6 admiration … particular 
solution; 7 subconsciously be copied;  
8 mental development … not kept up … changes;  
9 not as inexplicable; 10 an extreme effect).

Speaking or writing
6  This gives students the chance to think about the 

content of the texts in more detail. Put students into pairs 
and allow five minutes for discussion. Tell students they can 
look back at the texts if they like, to help with ideas. Take 
class feedback.

Answers

Students’ own answers

7  Put students into pairs to discuss the different phobias. 
First, ask them to rank the phobias in terms of how unusual 
they think each one is. Take class feedback, then ask 
students to discuss each one in their pairs, answering the 
three questions. Tell each pair to choose the one they find 
most interesting and write their short post together in class. 
If time allows, they can share their posts with the class.

Answers

Students’ own answers

Fast finishers
Ask students to underline any useful collocations they 
can identify in the posts (e.g. useful commodity, good 
company, honestly recommend).

EXAM BOOST

The exercise on page 16 in Section B of the Exam boost 
provides more practice of avoiding distraction. This could 
be done in class or for homework.

Answers

1 B  
Keywords: has a tendency to be overconfident?
Distractors: It’s important to present a good image during 
the interview and I hope I manage to give the impression 
that I’m self-assured and that I know what I’m talking 
about, although usually I’m shaking inside.
2 A
Keywords: is unsure of the importance of appearance in an 
interview?
Distractors: The self-help books on how to get through an 
interview talk about keeping calm, doing your research, 
getting there on time but I don’t remember them making 
much mention of what to wear. I guess it depends what 
the job is, but as far as I’m concerned, looking as good as 
you can helps make that first impression, and smart clothes 
and clean shoes are a must.

 8.0 This reading text has been recorded. To help 
support them in this task, you can allow dyslexic students to 
listen as they read the text.

5  Ask students what they can remember about how to 
do the Reading and Use of English Part 8 task and elicit 
some tips for approaching it (e.g., read the questions before 
looking at the texts, look at the function words to identify 
the kind of information required, don’t try to understand 
every word, underline key words, go through each question 
with each text one by one). Write their suggestions on the 
board. Refer students to the tips on page 17 of the Exam file 
if necessary.

Tell students they are going to do the Exam task under 
timed conditions. Allow ten minutes, and then stop them. 
Go through the answers with the class and ask students to 
read out the relevant part of the text which helped them 
decide. 

Answers

 1 D (‘A simple avoidance method used by many works 
when there is an alternative …’)

 2 A (‘Phobias can be crippling in the effect they have on 
people, whether it’s a fear of something others view as 
innocent like ants or clouds, or perceived dangers that 
can be potentially serious such as heights or, as above — 
anaesthetics.’)

 3 C (‘A doctor friend even used to use a feather to help 
detect breathing, to keep her nocturnal investigations 
brief.’)

EXAM FILE Section B p16

EXAM TASK
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READING AND USE OF ENGLISH — 
Part 3 Word formation p84

LESSON OVERVIEW

• Topic: Infinity

EXAM FILE p7

Learning objective: Students will be better able to 
understand how to form and use compound words.

Extra resources
C1 Advanced Exam Trainer

• Reading and Use of English — Part 3 Word  
formation p19 Exs 13—15, Exam task

Digital resources
• Presentation tool p84

• Video: About C1 Advanced: Reading and Use of 
English Part 3

BEFORE YOU START

Read through the Exam reference on page 7 of the Exam 
file before starting the lesson. This will give you information 
about the specific exam part as well as which particular 
strategies and skills are important.

DYSLEXIA FOCUS
Dyslexic students may struggle with the concept of 
compound words. Allow them extra time to complete 
Ex 4, while the other students complete the fast 
finishers task. 

Dyslexic students may also benefit from the structured  
checklist in the Exam file (p7) to check their 
preparedness for this exam part.

Warmer
Write Space: the final frontier on the board and ask the 
class if they know where this expression comes from 
(it features in the title sequence of the Star Trek series). 
Put students into pairs to briefly discuss what the 
expression means (it refers to exploration and the last 
place that remains to be explored). Find out if students 
enjoy TV shows, films or books about science and 
science fiction.

VOCABULARY: Compounding

1  Put students into pairs to discuss their ideas, then ask 
each pair for their explanations. The class could choose the 
best explanation. Ask the class how they think the shape of 
the symbol links to the idea it represents.

Answers

Students’ own answers

Cooler
Tell students that one of your friends is afraid of 
heights. Put students into pairs and ask them to come 
up with suggestions of how your friend could manage 
and overcome their phobia. Take feedback and vote on 
the best idea.

Extra practice

EXAM TRAINER   pp47—51

For further practice of the skills presented in 
this lesson for Reading and Use of English 
Part 8 and additional skills and strategies 
to improve performance in the exam, we 
recommend students complete Strategies 
and skills Exs 5—8 on pages 47—49 of the C1 
Advanced Exam Trainer. Once completed, they 
can attempt the Exam task on pages 50—51.

There is a full practice exam included on pages  
106—129 of the C1 Advanced Exam Trainer. There are 
also two full practice exams included in the Digital 
resources. For further practice, you can use Reading 
and Use of English Part 8.
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Flexible follow-up
Put students into pairs and ask them to discuss how they 
feel when they think about the concept of infinity. Does 
it excite them, or scare them, or something else? Ask 
them to write a short paragraph summarising their ideas.

EXAM BOOST

The exercise on page 6 in Section D of the Exam boost 
provides more practice of compounding. This could be 
done in class or for homework.

Answers

1 counterpart 2  guideline 3  spokesperson
4 workshop 5  breakdown

6  Please note that in the C1 Advanced exam, this task 
would contain a wider range of language. In this case, 
it focuses on the language from the lesson. Explain to 
students that they are going to do a Reading and Use of 
English part 3 task. Draw students’ attention to the title and 
ask them if they know anything about positive thinking. 
Elicit some ideas from the class. 

Ask students to read through the text quickly, ignoring the 
gaps, so that they understand the main ideas. They then do 
the task individually. If students complete it under timed 
conditions, allow them ten minutes. Once they’ve finished, 
put them into pairs to compare their answers. Check 
answers with the class, and discuss any they got wrong or 
found difficult.

Answers

1 Doubtless/Undoubtedly 2  upbeat
3 downside 4  drawback/setback
5 bypass 6  ownership
7 meantime 8  forego

Flexible follow-up
Ask students to suggest two tips for dealing with 
Reading and Use of English Part 3 (e.g. read the title 
and the whole text first; think about the meaning of the 
text; decide on the form of the word, check spelling).

Speaking or writing
7  Put students into pairs to discuss the question. Circulate 

and monitor without interrupting. Make a note of any errors 
or interesting ideas to address afterwards. You could point 
out that this is a typical Speaking Part 4 question and discuss 
it with the whole class after the pair discussion.

Answers

Students’ own answers

EXAM FILE Section D p6

EXAM TASK

2   8.4 Ask students what they think of when they hear 
the word infinity. Play the recording, and check answers as 
a class. Compare the ideas in the recording with students’ 
ideas about infinity before they listened.

Answers

mathematics, physics and cosmology, art, chess, computer 
coding, jewellery

3  Tell students they are going to focus on the use of 
compound words. Put a couple of examples on the board 
and check that students understand what they mean  
(e.g. makeup – substances that are put on your face to 
improve or change your appearance; turnout – the number 
of people who go to an event; brainstorm – an activity in 
which people suggest a lot of ideas or solutions). 

Put students into pairs to complete Ex 3. Take class 
feedback, and ask students if they can think of any other 
compound words. Write their suggestions on the board.  

Answers

1 overview
2 viewpoint 
a viewpoint
b overview

4  Remind students that when they do a Reading and Use 
of English Part 3 task, they are given a base word which may 
be part of a compound word. Put students into pairs to do 
the matching exercise. Check answers as a class.

Answers

a downside b  shortcoming c  meantime
d overcome e  upbeat f  breakdown
g outlook h  drawback

Fast finishers
Ask students to think of any other compound words 
they can make from the words in the first column in  
Ex 4 and elicit what they mean and their word form. 
Give an example, e.g.:

out-take – a scene from a film that is not used (noun)

short-change – to cheat someone, originally by not 
giving them enough change after they buy something 
(verb)

upside – an advantage or benefit (noun)

break-up – the end of a relationship (noun)

5  Write Why can’t we imagine infinity? on the board  
(the title of the text on page 95). Ask the class to suggest 
answers to the question. Students read the text quickly to 
see if their ideas were similar, then complete the text in 
pairs. Check answers as a class.

Answers

1 troublesome 2  never-ending 3  overcome
4 lifetimes 5  shortcomings 6  outlook

M08_FMLA_TB_C1GLB_20328_U08.indd   152M08_FMLA_TB_C1GLB_20328_U08.indd   152 19/01/2021   09:3519/01/2021   09:35

SAMPLE



8 EIGHT 

153

LISTENING — Part 4 Multiple 
matching p85

LESSON OVERVIEW

• Topic: Sleep

EXAM FILE p35

Learning objective: Students will be better able to 
identify and understand the gist of what a speaker says.

Extra resources
C1 Advanced Exam Trainer

• Listening — Part 4 Multiple matching pp85—87

Digital resources
• Presentation tool p85

• Video: About C1 Advanced: Listening Part 4

BEFORE YOU START

Read through the Exam reference on page 35 of the Exam 
file before starting the lesson. This will give you information 
about the specific exam part as well as which particular 
strategies and skills are important.

DYSLEXIA FOCUS
Dyslexic students may struggle with processing the 
amount of information required to complete the exam 
task (Ex 4). Suggest that they read the options before 
the lesson to reduce the reading load during the 
listening task.

Dyslexic students may also benefit from the structured 
checklist in the Exam file (p35) to check their 
preparedness for this exam part.

Warmer
Do a quick class survey to find out what time students 
went to sleep the night before and what time they 
got up in the morning. Ask them to work out the class 
average for hours of sleep, then ask if they think this is 
too much, or too little. 

1  Put students into pairs to discuss the questions. Don’t 
take class feedback at this point, but ask the whole class two 
more questions: 

• Does the amount of sleep people need change at 
different ages? 

• Is getting the right amount of sleep more or less of a 
problem nowadays than in the past?

Answers

Students’ own answers

8  Conduct a short whole-class discussion about how 
students feel about people they perceive as optimistic, 
pessimistic or realistic. Elicit reasons for their feelings. 

Then, put students into small groups to discuss the 
questions. Tell them to make notes on their ideas as they will 
be doing a follow-up writing activity on the topic. Take brief 
class feedback, then put students into pairs and ask them to 
plan and write a short essay of around 150 words. Allow 15 
minutes, then ask them to share their ideas with the class.  
Alternatively, ask students to write a full essay for homework 
in 220—260 words. Point out that this is good practice for the 
Writing paper.

Answers

Students’ own answers

Cooler
Put students into pairs to discuss any other advice they 
could give to people who are trying to think positively. 
Take class feedback and vote on the best idea.

Extra practice

EXAM TRAINER   p19

For further practice of the skills presented in 
this lesson for Reading and Use of English 
Part 3 and additional skills and strategies 
to improve performance in the exam, we 
recommend students complete Strategies 
and skills Exs 13—15 on page 19 of the C1 
Advanced Exam Trainer. Once completed, 
they can attempt the Exam task on page 19.

There is a full practice exam included on pages  
106—129 of the C1 Advanced Exam Trainer. There are 
also two full practice exams included in the Digital 
resources. For further practice, you can use Reading 
and Use of English Part 3.
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4   8.7 Focus students on the instructions and check 
with them what the speakers are going to talk about. Then 
ask them to read the instructions for task one, and all the 
options. Check that they understand what they are listening 
for, and how the options relate to this. Do the same with task 
two. Point out that the two tasks focus on different aspects of 
the same topic, and that in this case task two is focused on a 
single benefit rather than gist. 

Play the recording straight through (the task is repeated as 
in the real exam). Put students into pairs to compare their 
answers, then take class feedback. Discuss any incorrect 
answers, and see if other students can explain why they 
are wrong. Refer students to the audioscript on page 158 if 
necessary. 

Answers

 1 F (‘… it’s difficult to grasp the idea that others suffer 
from things like insomnia. I simply can’t imagine being 
anxious about going to bed in case it strikes.’)

 2 G (‘Anyway, if I suffer from block, I turn to my notes and 
they often spark an idea which gets me going again.’)

 3 E (‘Apparently, I quote lines from films when I’m asleep. 
I’ve woken up hearing myself saying stuff! I’m not a film 
buff, so who knows what’s going through my mind at 
the time — I’ve never got to the bottom of the whole 
thing.’)

 4 A (‘It doesn’t bother me cos I don’t remember it the 
next day, though I know my sister’s often on high alert 
because of it, waiting for sounds from the kitchen. I’ve 
tried to cook while I’m asleep and she’s concerned 
about me injuring myself, …’)

 5 B (‘For years I was blissfully unaware of my snoring. As I 
got older, my big snorts started waking me up! And on 
occasion I noticed I had a sore throat. I still get that after 
a particularly heavy snoring session!’)

 6 D (‘I did start suffering from headaches at one point …  
I now go to bed a bit later and wake a little earlier and 
so far, so good. The headaches haven’t returned …’)

 7 H (‘Now that I’ve started writing stuff down when I wake 
up, I know I’ll be able to fill the next chapter. I have to 
get one a day done or I won’t meet my self-imposed 
weekly target …’)

 8 F (‘I thought it might help to keep myself cooler — so 
tried what’s known as the Egyptian method — sleeping 
between slightly damp sheets. There must be 
something in it cos I’ve never been so alert on waking 
and I just get on with the day ahead.’)

 9 B (‘I’ve realised the constant pressure of my workload 
might’ve been having an effect on my sleep too, 
though. I’ve been sticking to my new routine and I 
seem to be managing things better at work for the time 
being.’)

 10 A (‘I took his advice about exercising more and sleeping 
on my side. Reports from flatmates are that it works. I 
still snore if I’m exhausted, much to their amusement, 
though problems shouldn’t reoccur if I carry on as I 
have been.’)

EXAM TASK2   8.5 Put students into pairs and ask them to write 
down two reasons why sleep is important. Explain that 
they are going to listen to a talk about the importance of 
sleep, and they should note down the theories they hear 
the speaker mention. Play the recording, then ask students 
to compare the notes they have just made with their initial 
ideas. Don’t take class feedback at this stage.

Answers

Four theories are mentioned: inactivity/evolutionary theory, 
energy-conservation theory, restorative theory, brain 
plasticity theory

EXAM FOCUS

3   8.6 Explain to students that they are going to do 
a Listening Part 4 task. Remind them that they will need to 
identify the gist of what speakers say. 

Ask students what they think the differences are between 
listening to a recording to identify details or specific 
information versus listening for gist. Take brief feedback, 
then go through the Exam focus with the whole class. 
Emphasise that when they are listening for gist it’s important 
not to choose answers until they’ve heard everything that 
the speaker says. 

Put students into pairs and play the recording. Students can 
look back at their notes on the theories they noted down 
in Ex 2 to help them write their summary sentences. When 
they have finished, ask a few students to read out their 
sentences.

Suggested answers

The inactivity/evolutionary theory says that staying quiet and 
still during darkness helped species survive/evolve. 
The energy-conservation theory says animals that rest are 
more efficient in terms of energy, especially when they have 
to compete for resources.
The restorative theory says that we need to sleep in order to 
repair and rejuvenate our bodies.
The brain plasticity theory says that sleep enables our brains 
to develop.

EXAM BOOST

The exercises on page 34 in Section B of the Exam boost 
provide more practice of understanding gist. These could 
be done in class or for homework.

Answers

2 a Students’ own answers
2 b b
3 a Students’ own answers
3 b Speaker 1: 1  A  2  A  

 Speaker 2: 1  C  2  B

EXAM FILE Section B p34
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READING AND USE OF ENGLISH — 
Part 4 Key word transformations p86

LESSON OVERVIEW

• Topic: Clouds

EXAM FILE p9

Learning objective: Students will be better able to 
understand clause patterns and how to use them in 
sentence transformations.

Extra resources
C1 Advanced Exam Trainer

• Reading and Use of English — Part 4 Key word 
transformations p22 Ex 7, p23

Digital resources
• Presentation tool p86

• Grammar presentation 8: Clause patterns

• Video: About C1 Advanced: Reading and Use of 
English Part 4

The Grammar reference and exercises on pages 112—113 of 
the Grammar file provide more practice of clause patterns. 
This could be done in class or for homework. 

BEFORE YOU START

Read through the Exam reference on page 9 of the Exam 
file before starting the lesson. This will give you information 
about the specific exam part as well as which particular 
strategies and skills are important.

DYSLEXIA FOCUS 
Allow dyslexic students an extra five minutes to 
complete the exam task (Ex 5). Other students can 
complete the fast finishers task during this time.

Dyslexic students may benefit from the more explicit 
presentation of the grammar in this lesson in the 
PowerPoint presentation that can be found in the 
Digital resources.

Dyslexic students may also benefit from the structured  
checklist in the Exam file (p9) to check their 
preparedness for this exam part.

Warmer
Write the following two sentences on the board:

When it’s sunny, I feel happy and when it’s raining I  
feel sad. 
I never notice the weather — it doesn’t matter to me  
at all.

Put students into pairs to discuss these two points of 
view. Then take a quick class vote on which attitude 
most students agree with.

Flexible follow-up
Put students into pairs to discuss their two top tips 
for doing the Listening Part 4 task. Take feedback and 
vote on the best ideas (e.g., read all the instructions 
and options for both tasks; listen the first time and 
mark answers you are sure of; use the second listening 
to confirm your answers; always put an answer even 
if you’re not sure; remember you can only use each 
option once).

Speaking or writing
5  Put students into pairs to discuss. Circulate, monitor and 

contribute as appropriate, then take class feedback. Find out 
how similar students’ ideas were and have a class vote on 
the best ideas for passing the time.

Answers

Students’ own answers

6  This is a useful writing activity, but don’t let it go on for 
too long — ten minutes is enough. Allow students three or 
four minutes to write their email explaining their problem 
and asking for advice. Students then swap emails with their 
partner. They spend five or six minutes writing an email 
reply giving advice to their partner. Students compare their 
emails and discuss how useful the advice was. Finally, 
students spend a minute or so checking through their emails 
for any grammar or spelling mistakes. 

Answers

Students’ own answers

Cooler
Put students into pairs and ask them to discuss whether 
they think getting enough sleep will become easier 
or more difficult in the future, and why. Take brief 
feedback as a class.

Extra practice

EXAM TRAINER   pp85—87

For further practice of the skills presented in 
this lesson for Listening Part 4 and additional 
skills and strategies to improve performance 
in the exam, we recommend students 
complete Strategies and skills Exs 5—11 on 
pages 85—86 of the C1 Advanced Exam 
Trainer. Once completed, they can attempt 
the Exam task on page 87.

There is a full practice exam included on pages  
106—129 of the C1 Advanced Exam Trainer. There are 
also two full practice exams included in the Digital 
resources. For further practice, you can use Listening 
Part 4.
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EXAM BOOST

The exercise on page 8 in Section D of the Exam boost 
provides more practice of understanding clause patterns 
and how to use them in sentence transformations. This could 
be done in class or for homework.

Answers

1 should there be  
2 if listened to
3 do the best they can

5  Note that in the actual exam task, there would not be so 
many questions testing clause patterns. In this case, this task 
focuses on the grammar from the lesson.

Explain to students that they are going to do a Reading 
and Use of English Part 4 task. Remind students that they 
must not change the given word in any way. If necessary, go 
through the example with students and refer them to the 
tips on page 9 of the Exam file. 

Ask students to complete the exam task. If students do this 
task under timed conditions, allow them ten minutes. When 
they’ve finished, they should exchange their answers with a 
partner and check them for grammatical accuracy, spelling 
and so on. Check the answers with the class and discuss any 
queries.

Answers

1 compared to the thickness of 
2 had I known how / if I had known how 
3 and you’ll / you will probably 
4 receiving/getting/having enough rain has led 
5 trying/doing their best to find 
6 appear/be rainbow coloured / appear to be rainbow 

coloured if/when seen 

Fast finishers
Ask fast finishers to exchange their answers with a 
partner for checking, and identify any sentences they 
thought were difficult. They can raise these with the 
class in the follow-up discussion to the task.

Speaking or writing
6  Put students into pairs to discuss the questions and then 

take class feedback. Discuss any different ideas, and ask if 
students know of any other ways of predicting the weather. 
These can be as strange as they like, including old wives’ 
tales (e.g. aching legs mean a storm is coming; cows sitting 
down means it’s going to rain; red sky at night means good 
weather the next day, etc.). The class could vote on what they 
consider the least effective way of predicting the weather.

Possible answers

flat white cloud in complete cover can indicate snow; white 
fluffy clouds indicate fine weather; high wispy clouds mean 
a storm is approaching, etc.

EXAM FILE Section D p8

EXAM TASK

GRAMMAR: Clause patterns

1  Read some sentences containing the idioms to the 
class, and see if they can explain their meaning:

• That student has his head in the clouds — he’ll never be a 
famous singer.

• Although it was a bad thing to happen, every cloud has 
a silver lining. 

• Because of his actions, the employee left the company 
under a cloud.

Elicit suggestions from the class. 

Answers

be out of touch with the everyday world
there’s usually something positive in every situation
not be trusted or popular

2   8.8 Ask students whether they’ve ever heard of 
the oktas chart. Tell students they’re going to listen to an 
explanation of what it is, and how it relates to clouds and 
weather. Play the recording for students to answer the 
question. Check the answer as a class.

Answers

A chart which measures cloud cover, with eight oktas being 
complete cloud cover, and zero oktas being a completely 
clear sky.

3   8.9 Put students into pairs to complete the 
sentences. Play the recording, then ask students to check 
their answers with a partner. Go through the answers with 
the class and discuss any questions students may have.

Answers

1 If studied 2  the best they can  3  Based on   
4 Should there be 5  Not having

Flexible follow-up
In their pairs, ask students to discuss whether they used 
to believe anything amusing when they were children.

4  Ask students what they think the title of the text means 
and what the text will be about. Ask them to skim it quickly 
to check their ideas. Then ask them to complete the text 
using the words from Ex 3. Check answers as a class.

Answers

1 Based on 2  Should you 3  and
4 doing 5  needed
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SPEAKING — Part 2 Individual long 
turn p87

LESSON OVERVIEW

• Topic: Music

EXAM FILE p39

Learning objective: Students will be better able to 
structure their long turn in order to compare two 
photographs and deal with two questions about them.

Extra resources
C1 Advanced Exam Trainer

• Speaking — Part 2 Individual long turn pp94—97

Digital resources
• Presentation tool p87

• Video: About C1 Advanced: Speaking Part 2

• Video: C1 Advanced Speaking Tests 1 and 2, Part 2

BEFORE YOU START

Read through the Exam reference on page 39 of the Exam 
file before starting the lesson. This will give you information 
about the specific exam part as well as which strategies and 
skills are important.

DYSLEXIA FOCUS
Suggest that dyslexic students read the model answer 
from audio 8.12 in the audioscript after doing the exam 
task (Ex 7) in class, to reinforce the language used to 
structure the long turn.

Dyslexic students may also benefit from the structured 
checklist in the Exam file (p39) to check their 
preparedness for this exam part.

Warmer
Put students into small groups. Ask them to discuss the 
following questions:

• Who was your favourite singer/band when you were 
12 years old, and why?

• Who is your favourite singer/band now, and why?

Take class feedback and find out whether the class 
have any similar reasons. Conduct a vote on the most 
interesting reason for a singer’s popularity.

7  Put students into pairs to discuss the questions. Take 
brief feedback before setting the writing task. Students 
should only write a short paragraph, which they can present 
to the class. Encourage students to be imaginative.

Answers

Students’ own answers

Cooler
Put students into pairs and ask them to discuss how 
they find out about the weather, and how often they 
check it. Ask whether they think it is important to have 
accurate forecasts and what they think is the most 
reliable way of finding out. Take brief feedback from 
the class.

Extra practice

EXAM TRAINER   pp22—23

For further practice of the skills presented in 
this lesson for Reading and Use of English 
Part 4 and additional skills and strategies 
to improve performance in the exam, we 
recommend students complete Strategies 
and skills Exs 7—9 on pages 22—23 of the C1 
Advanced Exam Trainer. Once completed, 
they can attempt the Exam task on page 23.

There is a full practice exam included on pages  
106—129 of the C1 Advanced Exam Trainer. There are 
also two full practice exams included in the Digital 
resources. For further practice, you can use Reading 
and Use of English Part 4.
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Alternative
Read the task to the whole class and ask them how 
many things they have to do (three: comparing the 
pictures and then answering the two questions). Then 
ask them to suggest and make notes of points they 
could include in their answer. 

5   8.12 Play the recording of the student completing 
the Speaking task given in Ex 4. Put students into pairs to 
compare their notes from Ex 4 with what the students said in 
the recording. Take class feedback and discuss how good an 
answer it was, eliciting reasons for their opinions.

Answers

Students’ own answers

EXAM FOCUS

6   8.13 Explain to students that they are going to do 
a Speaking Part 2 task. Remind them that it is important that 
they organise their answer clearly so that it is easy to follow, 
and that they do all three things in the task. Then go through 
the Exam focus as a class. Play the recording again for 
students to identify the phrases the student used in his long 
turn.

Answer

Starting with a comparison 
Going back to the first picture
Moving on to
As to

Flexible follow-up
In pairs, ask students to make two or three more 
sentences. They should use the phrases that the 
student didn’t use, and the ideas they came up with in 
Ex 4. Take feedback briefly as a class and correct any 
errors.

EXAM BOOST

The exercise on page 38 in Section C of the Exam boost 
provides more practice of structuring a long turn. This could 
be done in class or for homework.

Answers

1 Firstly 2  spite
3 Regarding 4  question
5 back 6  should
7 Which 8  finish

EXAM FILE Section C p38

1  Put students into pairs to discuss the questions. After a 
few minutes, take quick class feedback on the first question 
and find out how many students notice another person’s 
voice when they first meet.

Answers

Students’ own answers

Flexible follow-up
Discuss the following questions as a class:

• What kinds of people might do voice training to 
alter their speaking voice or accent rather than their 
singing voice? (e.g. politicians, actors, etc.)

• Why might they do this? (e.g. to sound more 
authoritative, to project their voices better)

• Can you think of any celebrities that have very 
recognisable or appealing voices? How would you 
describe their voices? 

Alternative
Divide the class into four groups. Give two groups 
question 1 to discuss and the other two groups 
question 2. Allow two minutes for discussion, and then 
ask the groups to report back on their ideas. Then 
discuss question 3 as a class. Don’t give them the 
answer yet.

2   8.10 Play the recording for students to check their 
ideas in Ex 1.

Answers

Students’ own answers

3   8.11 Put students into pairs to discuss the four 
questions based on what they can remember from the 
recording they have just heard. Then play it again for them 
to check their answers. Take class feedback.

Answers

1 one and a half octaves
2 six octaves 
3 it is too low for the human ear to hear
4 he has a range of 12.5 octaves, but this is only a claim

4  Remind students that in Speaking Part 2 they have to 
choose two out of a set of three pictures, compare them and 
answer two further questions about them. In this exercise 
there are only two pictures, so students don’t have a choice 
as they do in the exam. 

Ask students to look at the questions and the pictures and 
put them into pairs to think about what they could say.

Answers

Students’ own answers
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Student A
For me, I would think that the sound quality is best at 
the concert. Technicians take a long time to set up good 
acoustic systems so that the audience has a great musical 
experience. Unless you have an extremely modern and 
expensive radio system in a car, the sound isn’t going to be 
anything like as good as at a live gig.

Alternative
After discussing the first question with the class, put 
the students into groups of three. Assign the students 
in each group roles A, B and C. Student A reads the 
instruction for the task and listens while Student B 
completes it. Student A then reads the follow-up 
question for Student C to answer. Student A then 
gives feedback to Students B and C on how well their 
answers were structured. They then swap roles and 
repeat the task.

Speaking or writing
8  Put students into pairs to discuss the questions. Point 

out that they are similar to those in Speaking Part 4 as 
they all ask for opinions. Without interrupting, monitor the 
students as they do the task. Make notes of any errors or 
interesting ideas, and address these during class feedback.

Answers

Students’ own answers

Cooler
Put students into pairs. Ask them to tell their partner 
about a musical instrument they would like to be able 
to play, and why. Find out if they would rather be really 
good at playing a musical instrument or singing, and 
why.

Extra practice

EXAM TRAINER   pp94—97

For further practice of the skills presented in 
this lesson for Speaking Part 2 and additional 
strategies and skills to improve performance 
in the exam, we recommend students 
complete Strategies and skills Exs 7—9 on 
pages 94—95 of the C1 Advanced Exam 
Trainer. Once completed, they can attempt 
the Exam task on pages 96—97.

There is a full practice exam included on pages  
106—129 of the C1 Advanced Exam Trainer. There are 
also two full practice exams included in the Digital 
resources. For further practice, you can use Speaking 
Part 2.

For guidance on marking Speaking Part 2, please refer to 
the Speaking success criteria on pp163—164.

7  Go through the instructions and refer students to 
the correct pages for their pictures. Then ask them to do 
the exam task. If students do this under timed conditions, 
allow them one minute for the first part and 30 seconds 
for the follow-up question. Circulate and monitor, and give 
feedback to the class afterwards.

Example answers

Student A (page 96)
I’ll discuss pictures 1 and 3, the children playing instruments 
in class and the people playing drums, or something similar. 
I’d like to start by pointing out that although all the people 
are playing instruments both the types of instruments and 
the situations are very different. The children in class are 
playing quite simple instruments that they probably learn 
at school, whereas the performers’ instruments are no 
doubt really tricky to play. And the reasons for playing these 
instruments are very different too. Although both pictures 
show people performing in some way, the children are 
probably performing for the rest of their class, whereas the 
drummers could be performing for very large numbers of 
people. The children are showing how good they are at 
using their instruments — very likely in a music class, but the 
drummers have an important role in some important event. 
Moving on to the difficulty of the experiences, I would say 
that all the players will be under pressure of some type — the 
children may be embarrassed because their classmates are 
watching them, and they’re nervous about playing a wrong 
note. The drummers are all in a large group, so they have to 
keep in time with each other, and they might be concerned 
about getting things right. 

Student B
The drummers mainly look confident and happy. I would 
think that it’s an amazing experience for them and I can 
imagine the incredible sound of all those drums. So, I’d say 
the drummers are probably enjoying the experience more 
than the others.

Student B (page 97)
To begin with, as you say, both pictures show people 
listening to music, and I imagine they’re all having a good 
time, but whereas the middle photograph was taken at a 
live concert, the one on the right was taken in a car, and the 
type of music and experiences are quite different. First of 
all, the music at the concert will be loud and the band might 
well improvise depending on how they’re feeling and the 
audience reaction. The girls in the car, however, are listening 
to music which is on the radio or a CD or downloaded, and 
is therefore recorded, probably in a studio. The girls and 
the audience could well be listening to the same songs, but 
different versions. On the other hand, while we can see that 
there is a band onstage at the concert, so they are probably 
playing rock music, we can’t tell what genre of music the girls 
might be listening to. As for how memorable the moments 
might be, I guess the girls possibly enjoy music in the car 
regularly, whereas concerts tend to be pricey and people 
don’t go that often. In which case they are more likely to 
remember the experiences they have when they do go. 

EXAM TASK
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1  Put students into pairs to do the quiz and compare their 
answers. Find out how many they got right.

Answers

1 Greece 2  New Zealand 3  16
4 1991 5  18 6  1918

Flexible follow-up
Ask students to discuss in their pairs which quiz 
answers they found most surprising and why. Take 
feedback as a class.

2   8.14 Ask students whether they know anything 
about the suffragette movement and if so, encourage them 
to work in pairs to make some brief notes. Then play the 
recording for them to answer the questions. Put students 
into pairs to retell the story of the suffragette movement.

Answers

Key dates: 
1832 — women started campaigning
1897 — formation of the National Union of Women’s 
Suffrage
1903 — Women’s Social and Political Union formed (by 
Emmeline Pankhurst)
1918 — women over 30 given the right to vote
1928 — equal rights

3  Put students into pairs to discuss the questions. Take 
class feedback and write any interesting ideas on the board.

Answers

Students’ own answers

Alternative
This task can be done as a class debate. Write the 
following sentence on the board:

The legal age for voting and holding a driving licence is 
too low.

Divide the class into two groups: one group should 
argue in favour of the statement and the other against. 
Give students time to think of ideas, then run a debate.  

4  Go through the task with the class, and check that 
students understand what they have to write about (they 
have to justify raising the age for driving a car or moped, or 
object to raising the age, with reasons). 

Put students into pairs. Give them time to read the example 
answer and discuss how well the writer has written the 
letter and any improvements they could make. Elicit ideas 
from the class. Note that a more detailed evaluation of the 
example letter will be carried out in Ex 5.

Answers

Students’ own answers

WRITING — Part 2 Formal email or 
letter pp88—89

LESSON OVERVIEW

• Topic: Coming of age

EXAM FILE p21

• Writing file: pp131—132

• Vocabulary file: pp128—129

Learning objective: Students will be better able to 
understand the conventions of formal letters and 
emails, and be able to make references, give opinions 
and express concerns.

Extra resources
C1 Advanced Exam Trainer

• Writing — Part 2 Formal email or letter p60 Exs 4—5, 
p61

Digital resources
• Presentation tool pp88—89

• Video: About C1 Advanced: Writing Part 2

The Writing File on pages 131—132 provides an example 
and exam help for Writing Part 2 Formal email or letter.  

The Wordlist on page 128 of the Vocabulary file is compiled 
from vocabulary from all the lessons covered in this unit. 
Once you have completed this Writing lesson, the exercises 
on pages 128—129 provide more practice of the vocabulary 
from this unit. These could be done in class or for homework.

BEFORE YOU START

Read through the Exam reference on page 21 of the Exam 
file before starting the lesson. This will give you information 
about the specific exam part as well as which particular 
strategies and skills are important.

DYSLEXIA FOCUS
Allow dyslexic students to read the example letter 
on p88 before the lesson. Allow them extra time to 
complete the exam task (Ex 9) if done in class. Other 
students should use this time to check and correct  
their work. 

Dyslexic students may also benefit from the structured 
checklist in the Exam file (p21) to check their 
preparedness for this exam part.

Warmer
Ask students how interested they are in politics. Find 
out if they often watch the news or discuss politics with 
their friends. Have a brief class discussion and put any 
useful vocabulary on the board.
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7  Put students into pairs to discuss the questions. Take 
feedback as a class. Take a vote on the age restriction that 
should be changed as soon as possible, and what the 
change should be.

Answers

Students’ own answers

8  Put students into pairs to discuss ideas for their 
letter. After five minutes, take general feedback. Remind 
students of the importance of grouping their ideas in clear 
paragraphs to make their letter clear and coherent.

Answers

Students’ own answers

For guidance on marking Writing Part 2 Formal email or 
letter, please refer to the Writing success criteria on  
pp170—172.

9  Remind students of the word count (220—260 words) 
and the need to refer to their plans before they start writing. 
Ask them to write their letter. If students do this exam task 
under timed conditions, allow them 45 minutes. 

Example answer

Dear Sir/Madam,

With reference to your request for reactions to the idea of 
lowering the voting age to 16, I must say that I, and I am 
sure the vast majority of my peers, would most certainly be 
in favour of such a change. I am writing to give my reasons.

In my honest opinion, young people aged 16 are definitely 
mature enough to make an informed decision about which 
political party they would like to see in power; they are well 
aware of the issues facing the country and have opinions 
about how these should be tackled. This generation is as 
equally affected as other age groups by the decisions made 
by governments, and also brings to the political table its 
own experiences of problems that older people may not be 
so aware of. With many issues it may be that young people, 
including 16-year-olds, are in fact best placed to understand 
them.

In addition to this, I truly believe that it is a 16-year-old’s 
right to be able to vote in an election or referendum. It is 
their future that is at stake and they should have a say in how 
that develops, whether we are talking about environmental 
issues or employment laws.

I would like to finish by pointing out that if 16-year-olds are 
old enough to be employed and pay taxes, they are old 
enough to help choose the people who decide how to use 
those taxes. The sooner the age for voting is changed, the 
better, as far as I am concerned.

Yours faithfully,

Sandra Browne

EXAM TASK

EXAM FOCUS

5  Explain to students that they are going to do a Writing 
Part 2 Formal email or letter task. Go through the Exam 
focus with the class. You could ask students to make more 
suggestions for formal phrases under the three headings. 
You could also go back to the example letter they read in  
Ex 4 and ask them to identify any examples of useful 
language.

Answers

Paragraph breaks — break the first paragraph at ‘I started 
driving’; break the second paragraph at ‘If road safety 
concerns’
Cut clause to reduce sentence length — remove ‘and’ before 
‘I also find’
Formality — change abbreviations ‘I’d’ to ‘I would’, ‘doesn’t’ 
to ‘does not’, ‘I’ve got to say’ to ‘I have to say’

Flexible follow-up
Read out some informal expressions and ask students 
to call out a more formal alternative. Suggestions:

I think (In my honest opinion)

It bothered me (I was alarmed about)

In your advert you said (With reference to your advert)

EXAM BOOST

The exercises on page 20 in Section B of the Exam boost 
provide more practice of writing a formal email or letter. 
These could be done in class or for homework.

Suggested answers

4 1 I was pleased to receive your email/letter.
 2  I am writing to inform you that I received your email/

letter.
 3  With reference to the suggestions regarding a new 

play area, I’m afraid I do not agree with the idea.
 4  I would agree with you regarding the need for a 

shorter school day.
5 1  Could you give me some advice about getting fitter 

for the competition?
 2 I really think a job like that wouldn’t be right for you.
 3  Thinking about everything you’ve said, I’d go for the 

second option.
 4  On second thoughts, it might be better if you got here 

earlier in the evening.

6  Do the first sentence orally with the class, so that they 
have some ideas (e.g., In my opinion, the proposition is 
forward-thinking and clearly thought out). Put students into 
pairs to rewrite extracts 2—4. Take class feedback.

Answers

Students’ own answers

EXAM FILE Section B p20
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Review  Units 1—8 pp90—91

AIM

• To revise grammar and vocabulary covered in Units 
1—8.

Digital resources
• Presentation tool pp90—91

Ask students to complete the exercises, then check answers 
as a class. Alternatively, set the exercises as a homework 
activity and check answers in the next lesson.

Answers

1 1  C  2  D  3  B  4  A  5  C  6  A  7  D  8  C 
2 1  It 2  or 3  rather 4  According
 5  is 6  for 7  which 8  will/’ll
3 1  overestimate 2  irrational 3  noticeable   

4  unnecessarily 5  likelihood 6  attentive   
7  applicable 8  tendency

4 1 be under no illusion that the
 2 food based on the number of
 3 taken Denny’s advice I would/could/might have
 4 wondered whether/if Katy had researched
 5 were being cleaned when it started
 6 in case one (of them) has/I have

10  If time allows, students can read their letters to the class 
or exchange them with a partner to read. If the latter, remind 
them to check the grammar, spelling and register of their 
partner’s letter. They should also assess whether the opinion 
being put forward is clear. At the end, elicit the overall 
opinion of the class about the topic.

Answers

Students’ own answers

11  Ask students to vote on which statement they would 
like to discuss. Put students into pairs and ask half the pairs 
to think of three reasons for the statement and the other half 
to think of three reasons against it. Then, run a class debate 
with a vote at the end. Alternatively, put students into small 
groups to discuss the statement. In this case, go round and 
monitor their discussions, making a note of any interesting 
ideas. Then finish the discussion with the class by comparing 
students’ ideas and addressing any common errors.

Answers

Students’ own answers

Cooler
Put students into small groups and ask them to discuss 
whether things like films, video games and television 
programmes should be age-restricted. What about 
books and podcasts? Tell them to think of reasons for 
their opinions. Take class feedback.

Extra practice

EXAM TRAINER   pp60—61

For further practice of the skills presented 
in this lesson for Writing Part 2 Formal email 
or letter and additional skills and strategies 
to improve performance in the exam, we 
recommend students complete Strategies 
and skills Exs 4—10 on pages 60—61 of the C1 
Advanced Exam Trainer. Once completed, 
they can attempt the Exam task on page 61.

There is a full practice exam included on pages  
106—129 of the C1 Advanced Exam Trainer. There are 
also two full practice exams included in the Digital 
resources. For further practice, you can use Writing  
Part 2 Formal email or letter.
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