2
learning

THE BEST MISTAKES p20

ANOTHER WAY p23

THINK AGAIN p26

TEACHERS AND LEARNERS p28

SPEAKING 2.1 Discuss your attitude to mistakes; Participate in an experiment about memory
2.2 Speak about your own education and educational values
2.3 Lead a discussion; Improve interaction management
2.4 Discuss the qualities a great teacher needs

LISTENING 2.2 Listen to a radio programme about an alternative way of learning
2.3 Listen to a discussion about creativity in education
2.4 Watch people talking about different learning experiences

READING

2.1 Read about the value of getting something wrong

WRITING

2.2 Take notes; Write a summary 2.4 Write about learning experiences
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2.1

THE BEST MISTAKES

G if and related expressions
P connected speech: linking
V learning; idioms: feelings

VOCABULARY
LEARNING

1 A Look at the photos. What might have
happened to make people respond like
this?

B Work in pairs. What do the words/

phrases in bold mean?
1 Motivation is the crucial element in
learning.
2 I need to get lots of praise for my
efforts if I’m not to feel discouraged.
3 I think a teacher should never deride a
student for making a mistake.
4 When I don’t know something in English,
I can usually make an educated guess
about it.
5 I’m something of a perfectionist, so I
don’t speak in English unless I’m sure I
will say things correctly.
6 Mistakes can be highly beneficial to
learning.
7 I learn best when I’m engaged in a
topic or conversation, and stop paying
attention to my English.
8 I steer clear of making mistakes
when I speak English, for example, by
simplifying what I say.

C

Match the words in bold with the
definitions a)–h).
a) avoid
b) the most important thing
c) mock, make fun of
d) very good for
e) positive things said about someone
f) involved
g) try to answer, usually based on some
information
h) someone who can’t bear making
mistakes (informal)

TIP
When noting new vocabulary, decide how much
of a phrase will be useful to help you remember
and use it later. Look for and note typical
grammatical collocations with associated
prepositions e.g. ridicule sb for, a crucial element
in. Look at the examples in Exercise 1B. What
patterns would you note for praise, deride,
beneficial, engaged, steer clear?

D Work in pairs. To what extent do you

agree with the sentences in Exercise 1B?
Give examples to support your opinions.

Excellent! You got it wrong
What feeling do learners experience on making a mistake? Most report
negative sensations – a sinking feeling in the pit of the stomach, a sense of
embarrassment or even shame. Regardless of the subject matter, the desire
to avoid making mistakes appears to be universal despite research which
indicates we should welcome errors with open arms. It seems as if going
through the process of guessing – and getting the answer wrong – can increase
the likelihood of recalling information later.
In one landmark study of the teaching of maths, signiﬁcant contrasts emerged
between Japan and the USA. In the USA learners were given procedures and
expected to follow them, and praise was only given provided that answers
were correct. In contrast, Japanese learners were expected initially to struggle
with the answers on their own and were rarely, if ever, praised for correct
answers. Whether or not they made an error wasn’t focused on, but rather the
reason for the error and possible routes to the correct answer.

READING

2 A Read the article on the value of making mistakes. Which

ideas in Exercise 1B are discussed in the article? What is the
article’s perspective on them?

B Read the article again. Are the sentences true (T), false (F)

or not given (NG)? Where possible, underline the phrase that
helped you decide.
1 Many people experience physical symptoms when they
make a mistake.
2 In the USA, praise was given just for making an effort; the
focus was not on being right.
3 Japanese teachers get their students to look at why they
made an error.
4 American educators are supposed to write things down.
5 In one experiment, one group had more time to look at the
target words than the other.
6 Involving oneself and one’s mind in the learning process is
considered important.
7 A psychologist said that the lack of stress in the experiment
doesn’t reflect most classrooms.
8 Teachers are more likely than students to value correctness
highly.

C

Work in pairs and discuss. What did you understand about
these topics, and what is your opinion about them?
1 The difference between approaches in the USA and Japan.
2 The experiment on guessing.
3 The professor’s ideas about using game-like activities.

20
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Japan far outstrips the USA in maths scores. Is this because of the
emphasis on the constructive use of error as a teaching technique?
If so, perhaps U.S. educators should take note.
Another experiment explored the effect of ‘unsuccessful retrieval’ when
learning individual words. One group of participants was asked to
complete gaps in a sentence and if in doubt to guess the missing word,
after which they were told the correct answer; correctly guessed answers, if
any, were excluded from subsequent testing. Meanwhile a second group
simply studied sentences already containing the words. The total amount
of time allotted was the same for both groups, so the ﬁrst group had
signiﬁcantly less exposure to the target items. Nevertheless, the ﬁrst group
– who had actually made a number of mistakes – scored signiﬁcantly
higher when tested on the items later.
Explanations for the positive effect of unsuccessful retrieval point to the
key factors of cognitive and personal engagement, which have long
been known to enhance the learning process. ‘As long as you have
engagement, people will learn,’ an educational psychologist commented.
‘In fact I would say that unless you have engagement, people won’t learn.’
She also highlighted another crucial element: ‘What is key to the process
in this experiment is that nothing was at stake, really – there was no
consequence to the error, and in fact the guessing itself was rather gamelike in nature. Participants knew that they could not always be expected
to get the right answer, and they were not derided for the so-called errors.
But for the stress created by a fear of error, I believe all learners could
learn more effectively, and probably have more enjoyment doing it.’
Without heeding the results from this type of experiment, practice may
never beneﬁt from the evidence at hand. Perhaps it’s time for teachers and
learners alike to rethink their quest for instant perfection; otherwise we
may be missing out on an enormous opportunity for learning.

you?
How uptight are

2.1

Can you accept your own mistakes? Can you put up
with others getting things wrong? Or does it drive you
crazy when things don’t go perfectly? Take this quiz
and find out how uptight you are – or not! Circle the
answer that fits you best.
How do you feel about your own mistakes?
1

Imagine you went to a dinner in your jeans and
everyone else was wearing formal clothes. What
would you do?
a) I would go straight home
even noticed what I was wearing.

people

b) If
no one minded, I’d stay and
make a joke if anyone commented.
2

Would you rather do a job on your own or with
others?
a) On my own, so I could be sure of getting it right.
I rarely,
, make mistakes.
b) With other people. Few people,
get better results working alone.

,

How you feel about others’ mistakes?
3

Imagine someone bumps into you on the street,
quite hard. Which response fits you best?
a) Did they do it on purpose?
would feel really angry.

then I

b) It doesn’t bother me at all
they apologise.

that

IF AND RELATED EXPRESSIONS

Your car is parked in a car park, and someone
backs into it, leaving a tiny scratch. Would you
make them pay?

3 Look at the expressions from the article and underline

a) I would, as
have it repaired.

I would have to pay to

b) I wouldn’t,
tiny and difficult to notice.

the scratch really was

GRAMMAR
the phrase that is closest to the meaning.
1 it seems as if = apparently/probably
2 provided (that) = on the chance that/if and only if
3 rarely, if ever = never/almost never
4 whether or not = if something is true or false/if something
is false
5 if so = if desired/if true
6 if in doubt = if you’re not sure/if you don’t care
7 if any = if there are some/if it’s obvious
8 as long as = once in a while/if and only if
9 unless = if it doesn’t happen that/if it happens that
10 but for = if it weren’t for/except in the case where
11 without = if it weren’t for/not having
12 otherwise = if this happens/if this doesn’t happen
page 106

LANGUAGEBANK

4 A Read the quiz opposite and complete the sentences

with the correct form of an appropriate expression from
Exercise 3. Two items are not used.

B Do the quiz and compare your answers with another
student. Check your score on page 128.

C

Do you agree with the analysis? Which of you accepts
mistakes more easily? Give examples from your own life.

4

5

A cashier gave you change for a purchase, and
you think she gave you too much. Do you keep it?
a) Yes,
I knew her. It’s her
mistake and that’s her loss. I don’t think many
people,
, would give the money back.
b) Well,
I would certainly count it
in front of her, and give her back the extra. Everybody
makes mistakes.

Count the number of a) answers you circled.

5A

2.1 CONNECTED SPEECH: linking Listen
to six questions and write down the answers.

B Mark the links between final consonant
and initial vowel sounds.
Seldom,ifever.

C

Prepare your own questions to prompt the
same answers. Then work with other students
and ask your questions. Pay attention to the
linking when answering.
21
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2.1

SPEAKING

6 A Work in pairs. You are going to try an

IDIOMS: FEELINGS

experiment similar to the one in the article
on page 21. Student A: turn to page 128.
Student B: turn to page 133.

B Work in pairs and discuss.
1 How did Student B feel about guessing
something likely to be wrong?
2 How do you usually try to memorise new
words and expressions?
3 How important are the following when
you study and memorise words and
expressions?
• Seeing the words
• Hearing the words
• Saying or writing the words
• Using them in a sentence
• Repetition of some kind
• Knowing you will be tested

8 A In each of the following extracts from the article underline
an idiom expressing feeling. What does each one mean?
Most report negative sensations – a sinking feeling in the pit
of the stomach, a sense of embarrassment or even shame.
… the desire to avoid making mistakes appears to be
universal despite research which indicates we should
welcome errors with open arms.

B Work in pairs and write two new sentences using the
idioms.

9 A Read texts 1–8 below. Where does each one come from?
How can you tell?

B Underline the idiom expressing feeling in each of the
texts.

C

7 A Work alone. Turn to page 133 and write
the words that you can remember next to
the other words.

B Work in pairs again and discuss.
1 How many of the words did each of you
remember?
2 How is the experiment similar to the one
described in the article? Were your results
similar?
3 Do you think there is any value in
guessing?

C

As a class, compile the results for all
Student As and all Student Bs. Which group
remembered more of the original items?

Match comments a)-h) with the idioms.
a) ‘I wonder if she’s really ill.’
b) ‘That’s terrifying. I wonder what happened next.’
c) ‘I’d be very happy, too.’
d) ‘Something must have happened to him in the past to
make him so angry.’
e) ‘He sounds rather frightening. He would make me feel
uncomfortable.’
f) ‘I’d be in pretty bad shape too if I were him!’
g) ‘It seems as if they have no choice, but I bet they’ll find
a way out.’
h) ‘That must have been incredibly uncomfortable!’

D Work in pairs. Write questions beginning How did you

feel when … ? to prompt answers using the idioms. Work
with a new partner and ask and answer the questions.
page 121

s
sed
dres
was
yone
and T-shirt, and saw that ever
r.
wate
of
out
really smartly. I felt like a fish

jean
5 Imagine, I arrived at the picnic in my

1 Sorry, I’m a bit under the weather
, sore thro
and cough etc., can’t make it today.

at

2 She hated the way he looked at her. It made her flesh crawl.
Like he thought every woman should be in love with him.
And that was the problem – she was.

3

job,
e left me, I’ve lost my
My wife and kids hav
perate
at the seams. I’m des
and I’m coming apart
for any advice.

4 In the fifth week of str
ikes,

VOCABULARYBANK

6 He awoke to the sound of footstep
s and
breathing, and realised a strange
r was
in the room. His blood ran cold as
the
footsteps moved closer …

7 Oh you’re so ﬁne,

And I’m on cloud nine,
‘Cause I know you’re mine,
And our stars align …

workers are still blocking
the factory gates and ref
using to return to their
jobs.
‘Management has its bac
k to the wall,’ said one wo
rker.
‘They have to give in to
our demands, or they go
bust.’

the
8 Dusty stared angrily at

man on horseback as the
midday sun beat down on
r
them. ‘Got a chip on you
ed
ask
?’
boy
shoulder, cow
the man. ‘Maybe this’ll
his
knock it off.’ He went for
.
ter
fas
s
wa
sty
gun, but Du
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ANOTHER WAY

2.2

G nominal relative clauses
P word stress
V collocations: education

VOCABULARY

2 A WORD STRESS List any words

each of you have? What did you like or dislike about your experience?

in the collocations in Exercise 1B
which have a) three syllables
b) four syllables c) more than
four syllables.

B Complete the sentences with the words in the box.

B

COLLOCATIONS: EDUCATION

1 A Work in pairs. What sort of primary and secondary education did
curriculum fostering individuality initiative nurturing
path respect potential standards striving

The most important thing in education is:
1 a
environment, a context where you are cared for
and helped to grow.
2 finding your own
, discovering what interests you
in life.
3
for excellence, and never settling for second best.
4
good relationships, that is helping people to get
along in a positive way.
5 fulfilling your
and becoming as good as you’re
able to be.
6 a quality
, educational content of a high standard.
7 rigorous
, meaning challenging, even difficult,
requirements.
8 taking the
and doing things first, not waiting to
be told to do them.
9 mutual
, or the belief between people that the
other is as worthy as oneself.
10 a focus on
, or not treating people as all the same,
rather as unique.

C

For each word circle the collocation or phrase it is part of.

2.2 Underline the stressed
syllable in each of these words.
Then listen and check.

C 2.3 Work in pairs. Listen and
complete the sentences with one
word. Then listen and check.
page 121

VOCABULARYBANK

SPEAKING

3 Work with other students and

discuss.
1 Which of the values in Exercise
1B were characteristic of your
primary education?
2 Which do you think are the most
important for a school to have?
3 Which do you think are irrelevant,
i.e. not the school’s job to
provide? If not, whose role is it to
provide them?
4 What other features of education
are important?

23
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2.2

LISTENING

GRAMMAR

4 A Work in pairs and discuss. Do you think children learn

NOMINAL RELATIVE CLAUSES

more effectively in a classroom with a teacher, or outside of a
classroom in a play context? Why?

6 A Look at the nominal relative clauses

in bold in the sentences below and
complete the rules box.
1 In this programme, Sarah Montague
finds out how the concept works.
2 What Mitra learnt from the original
experiment led him to develop a
similar model inside the classroom.
3 Who he was looking for were adults
with computers and spare time to help.
4 The students do whatever they want
in order to find answers.
5 Whoever wants to use the
computers can do so.
6 Children have to decide when to ask
a ‘granny’.

B Read about the radio programme and discuss.
1 What was the experiment?
2 What would you like to know about Sugata Mitra and SOLE?
Write three questions.

BBC Radio 4
The Educators:

Sugata Mitra

What he learnt from that experiment led Professor Mitra to develop
a similar model inside the classroom. Now he and his team have set
up several ‘learning in the cloud’ locations in schools, each called a
‘Self-Organised Learning Environment’ or ‘SOLE’. A key element is the
‘Granny Cloud’, a group of volunteers available via Skype to support
children in their SOLE learning. In this radio programme, Sarah
Montague finds out how the concept works.

RULES

Sugata Mitra, Professor of
Educational Technology
at Newcastle University, imagines a future where children teach
themselves. Mitra is best known for his Hole-in-the-Wall experiment,
whereby computers connected to the internet were placed in the
walls of Indian slums, and local children taught themselves how to
use the computers and the internet, and to understand English – they
did whatever they wanted to – all without adult supervision.

A nominal relative clause acts like a
noun. Each nominal relative clause
starts with a relative pronoun. Find
a relative pronoun that means:
a) anything that
b) anyone who
c) the things that/which
d) the people who
e) the way that
f) the time that
page 106

LANGUAGEBANK

B Correct the sentences using nominal

C 2.4 Listen to the radio programme. Note any answers to
your questions.

5 A On a blank page, write the following headings and note any
information you remember under each topic.
1 Elements of a SOLE
2 Where the Granny Cloud idea came from
3 Children’s feelings about SOLE

B Listen again and complete your notes.
C Work in pairs and compare your notes. Then turn to page 132
and compare your notes with the model.

D Work with other students and discuss.
1 Would you like to have learnt in a context like a SOLE rather
than a traditional learning environment? Why/Why not?
2 Think of potential difficulties if this idea were introduced in
your country.

relative clauses. Two sentences are
already correct.
1 I practise speaking in English with
who I can find.
2 Good subtitled films are exactly that
which I need to improve my listening.
3 I’ve learnt a lot of English without any
teacher telling me how to.
4 The language what we’re studying
today is the same in my language.
5 A good app for vocabulary learning is
just the thing what I’ve been looking for.
6 Little and oen. That’s just why I like
to learn.
7 I revise vocabulary wherever I’m on
public transport.
8 What I do, I don’t seem to be able to
manage phone calls in English.
9 I’d like a list of who the best new
novelists in English are.
10 I keep a record on my tablet of
everything what we’ve studied.

C

Work in pairs. To what extent do you
agree with the sentences in Exercise 6B?
Give examples to support your opinions.

24
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2.2

WRITING

9 A Read this summary of the notes from the first interview

TAKING NOTES; LEARN TO
SUMMARISE NOTES

7 A Work in pairs and discuss the

questions.
1 When do you need to take notes?
2 What system do you have for taking
notes when listening to English, e.g.
a lecture?
3 Read these top tips for taking notes.
To what extent do you agree with or
follow them?

Note-taking: Top Tips
1 Give yourself plenty of space to write.
2 Prepare by writing down possible topics/
headings/questions, based on what you
know the talk will be about.
3 Don’t write down everything you hear.
4 Doodles, if any, should be useful, e.g. to
illustrate an idea.
5 Paraphrase if possible – write meanings,
not the speaker’s words.
6 If in doubt what to write, don’t. Listen.

excerpt and compare it to the notes on page 132. What
information is missing from each paragraph of the summary?

A SOLE is similar to Sugata Mitra’s hole-in-the-wall
experiment in that there are no adults present. However,
it takes place in the classroom, and has the following
elements: computers, a ‘big’ question to stimulate the
pupils, no teacher, but a granny available via Skype IF the
pupils ask for help.
The idea for the Granny Cloud came from an experiment
Mitra did in India where he gave the impossible task of
learning university-level genetics to twelve-year-old Tamil
kids. They scored zero on the pre-test, but after doing
research on their own their marks improved to thirty
percent. Subsequently Mitra asked a local woman to work
with the children, giving encouragement but nothing more.
After two months they scored ﬁfty percent on the test.
Pupils who were involved in trialling the SOLE were initially
suspicious but curious about the process; however, they now
feel positive about it. They see it as a valid counter-balance
to teachers’ conventional methods, which some students ﬁnd
boring. I think I would have a similar reaction.

7 Write down key words and phrases only,
not sentences.
8 Use symbols, e.g.
or after that.

TIP

can mean therefore,

9 Look back at your notes immediately
after finishing, and check how well you
remember. Fix anything that seems
unclear.

B Look again at the notes on page 132
and answer the questions.
1 Which Tips did the person follow?
2 Comparing your notes from Exercise
5B to the model, in what three ways
could you improve your note-taking
skills?

8 A You’re going to listen to another

segment of the programme with
Sugata Mitra where he talks about
what we should and shouldn’t teach
children. Write headings for your
notes (e.g. Do teach, Don’t teach) on
an empty page.

An effective summary can both help you remember content and
also communicate essential facts to someone who didn’t hear/read
the original. It should:
• have a paragraph for each topic, each starting with a statement
of content, similar to an essay.
• use discourse markers, but not overuse them, to help make the
relationship between ideas clear.
• be concise, and paraphrase the original text rather than writing
verbatim what was said.
• be accurate and include all relevant information from the notes;
less important information can be le out.
• report objectively rather than giving an opinion.
• acknowledge any sources of information when available.

B Which points in the TIP does the writer follow well and
which not?

C

Write a summary of your notes from Exercise 8B (150 words).

B 2.5 Listen to the segment and
take notes. Then compare your notes
with another student and the model
on page 128. How could you improve
your note-taking further?
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2.3

THINK AGAIN

F leading a discussion; managing interaction
P sentence stress; intonation: appropriacy
V creativity

VOCABULARY
CREATIVITY

1 A ‘Everyone is creative, including you!’ In which

aspects of your life are you the most creative? Think
about:
•
•
•
•
•

home
hobbies
the arts and music
ideas
relationships

•
•
•
•
•

problem-solving
computers
making things
work
other

B Work in pairs and discuss. Which phrases relate
to promoting creativity? Explain any differences
between each pair of phrases. Give examples to
support your ideas.
1 stifle the imagination – fire the imagination
2 have a fertile imagination – have a vivid imagination
3 regurgitate facts – question facts
4 learn by rote – learn by heart
5 rely on intuition – rely on intellect
6 think outside the box – stick to the tried and tested
7 be spontaneous – do something on the spur of the
moment
8 have a rigid outlook – be versatile
C Work in pairs and discuss the questions. Use the
ideas in Exercise 1B to help you.
1 Does traditional education leave enough room to
develop children’s imagination and creativity or
does it actually stifle it?
2 Should any changes be made to the curriculum in
schools and if so, what?
3 Do you think testing is a good thing, a necessary
evil or completely unnecessary?

FUNCTION
LEADING A DISCUSSION

2A

2.6 Listen to a focus group discussion about
encouraging creativity in schools. There are four
people: Amy (A), Chad (C), Peter (P) and Sarah (S).
Who would agree with these statements?
1 There is already enough attention to developing
children’s imagination and creativity.
2 There is too much attention paid to testing.
3 Testing in some form is a good thing.
4 It’s up to the school to give attention to creative
subjects.
5 Some people test better than others, and the
system should accommodate that.

B Which speaker do you most agree with?

3 A Complete the phrases below. Then listen again
and check your answers.
a) So our
today is to …
b) What I’d
I think is start with …
c) Could you explore
?
d) Can I just check where
?
e) That’s certainly
considering.
f) Correct me if I’m wrong, but what you’re
is that …
g) Who would like to
this one
?

B Put phrases a)–g) under the correct headings.
Initiating a discussion or a topic
1
2
3
Getting others to clarify ideas
Could you elaborate on that?
Could you run that past us again?
4
5
6
Giving feedback/Evaluating
That’s an interesting perspective.
I can imagine that working.
7

C

2.7 Work in pairs. Which
is the main stressed syllable in each phrase in
Exercise 3B? Listen and check. Then listen and say
the sentences at the same time as the speaker,
paying attention to stress and linking.
SENTENCE STRESS

page 106

LANGUAGEBANK
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2.3

LEARN TO
MANAGE INTERACTION

4 A Work in pairs and discuss.
1 How oen do you take part in discussions? Where? At
home, school, work, elsewhere?
2 Do you enjoy having discussions? Why/Why not?
3 What can go wrong?
4 How can the person leading the discussion make it a
positive experience for everyone?
5 How well do you think Amy managed the discussion? Give
examples of what she did or didn’t do well.

B

2.8 Look at the sentences and think of other ways to
express the words in italics. Then listen and write the words
the speakers use.
1 Did you want to say/
anything, Sarah?
2 Let’s keep to the topic/
.
3 Can I just finish/
what I was saying?
4 I think we might be getting off the topic/
here.
5 Can I make a suggestion/
about that?
6 If I could just add one point/
here.
7 Can we just hear what Sarah started/
to say?
8 We’re running out of/
time so let’s move on to
the next question.

C

Which phrases help the speaker to:
a) interrupt/get a turn?
b) keep a turn?
c) deal with interruptions?
d) refocus people?
e) include everyone?

5A

2.9 INTONATION: appropriacy
Listen to the phrases. Does the speaker
sound impatient (I), tentative (T) or firm
and polite (P)? Repeat the phrases copying
the different types of intonation.

B Work in pairs. Write a key word from any
of the expressions in Exercise 4B which
are new to you. Cover Exercise 4B. Student
A: say a key word. Student B: say the
complete expression either impatiently,
tentatively or firmly and politely. Student
A: decide what the attitude is.

SPEAKING

6 A Work in groups of three or four

(students A, B, C, (D)). Choose one of the
topics below or a discussion topic which is
relevant to your own context.
• Improve the transport flow in your town/
city
• Practise speaking English
• Encourage greater diversity in your
situation
• Improve the facilities in your institution
• Manage a shared work or living space
• Give opportunities for visitors to your
town/city to meet local people

B Turn to page 129 and read your

role card. Then discuss your chosen topic.

27
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2.4

TEACHERS AND LEARNERS

DVD PREVIEW
a sport a computer program
cooking something using a machine
dancing a musical instrument
making/uploading a video a game
make-up skills

1 A Think of two things that you have

Michael
Presenter

Peter

Jeanne

learnt/studied in the past year or so,
apart from a language. Use the ideas
above or your own ideas and make notes
on these questions.
1 How did you go about learning/studying
each one?
2 When you learn something, how much
do you think about how you learn?
3 Choose two other items from the list.
How would you or do you best go about
learning them?

Wael

Agnes

Hamza

B Discuss your ideas with other students.

Tricia and Jack

Priscilla

Sami

What differences do you find in how you
learn different skills and subjects?

DVD VIEW

2 A Work in pairs. Tell each other about an
inspiring teacher. What/When did they
teach you? Why were they inspiring?

B Watch Part 1 of the interviews. For

each speaker note a) the subject the
teacher taught and b) why their teacher
was inspirational. Whose ideas are the
most similar to yours?
Michael: chemistry – did experiments in class
– patient + good-humoured

C
1
2
3
4

5
6

Watch again and complete the phrases.
She
a real interest in the
subject for me.
She inspired me to always
instead of just looking at today.
He managed to make it incredibly
to us.
He’s got the
attitude and
he makes you really feel that you can do
it.
He doesn’t just do research, but he
practice.
This one actually inspired me to go
further and
.

3 A Work in pairs. List the qualities a great teacher needs.
B Watch Part 2 of the interviews. Tick the things on your list
that the people mention. Add any other qualities you hear.
Which quality is mentioned the most? Why, do you think?

4 A Work in pairs and discuss. Is it always necessary to have a
teacher when you learn something? Give examples of where
you have or have not had a teacher and how well you learnt
something.

B Watch Part 3 of the interviews. Which speakers feel most

strongly about having a teacher? Which speaker is closest to
your point of view?

C

Watch again. Which speaker mentions each of the
following concepts, and what do they say about it?
• Human interaction
• A steep learning curve
• A point of reference

D Work with another student and talk

about the same teacher as in Exercise
2A. Try to use at least four of the phrases
from Exercise 2C.
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2.4

speakout
5 A Work alone and look at the list of qualities
from Exercise 3B. Put them in order of
importance to you.

B Work with other students and agree on the

five most important qualities. Give reasons for
your choices.

6 A Read these quotations about learning. Which

two or three do you agree with most? Make notes
on your ideas, including examples from your life
that support your point of view.

‘Tell me and I forget, teach me and I
may remember, involve me and I learn.’
(Benjamin Franklin)

‘The more I read, the more I acquire, the
more certain I am that I know nothing.’

(Voltaire)

‘Education is the kindling of a flame,
not the filling of a vessel.’
(Socrates)

‘Educating the mind without edu
cating
the heart is no education at all.’

(Aristotle)

‘Live as if you were to die tomorrow.
Learn as if you were to live forever.’
(Gandhi)

B Work with other students and share your ideas.

writeback a learning experience
7 A Read the forum entry describing how the writer

learnt salsa. What have you learnt that is similar to
learning to dance? How similar or different is the
author’s experience of learning to yours?
SalsaJim

How I learn
I’ve always been interested in Latin American music
so, a few months ago, I decided to join some
local salsa classes. I was quite nervous on day one
because I went into the hall early and I was hanging
around for a while before anyone came. Then this
Cuban guy comes in and he’s the teacher and we
follow his moves. No allowance is made for some
of us being beginners. Each week the teacher shows
us the steps and then we try to fit the steps to the
music and that’s incredibly hard, hearing where the
beat comes in. I don’t get a lot of personal attention
but that actually suits me because I get flustered if
people focus too much on what I’m doing wrong.
I tend to learn by copying other people. Watching
their feet. The only trouble is when you dance salsa
you want to watch the person’s face, engage with
them, look in their eyes. Anyway, after three or four
months it was going quite well. I’d learnt some
routines and when the teacher calls out ‘sedenta’ I
know what to do. My main method of learning is to
go over and over the steps in my kitchen, practising
by myself.
I did die horribly once, which put me off a bit. It
was at the end of a lesson and I asked this woman
to dance and I did two moves and my mind went
blank, I just could not think of what to do next, and
so I just stood there, died, and another guy came in
and took her off me! And I realised that as a man
in salsa you have to lead and so you have to have
an armoury of different moves in your mind to lead
your partner.
Reply

B Write a forum entry about something you learnt

and how you learnt it. Draw on the experiences you
talked about in Exercise 1 (250–300 words).
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2.5

LOOKBACK

V

LEARNING

1 A Add vowels to complete the expressions.

V

3 A Complete the collocations.
1
2
3
4
5
6
7
8
9
10

When a patient tells me they’re 1s m th ng
f
perfectionist, it quickly becomes apparent how often
they 2d r d themselves for the simplest mistakes,
at the same time 3st
r ng clear of people who
criticise them. The perfectionist is hungry for 4pr
s ,
and at the same time sceptical of positive feedback.
As regards treatment, the 5cr c
l element in
becoming more tolerant with themselves is for them
to achieve what’s called a state of ﬂow, where they’re
so 6 ng g d in an activity, in the actual doing of
it, that the result is no longer the goal. Discovering
what gives them that state of ﬂow is the key – in fact
for anyone it is highly 7b n f c
l. I suffered
from perfectionist’s depression myself, so I’m not just
making an 8 d c t d g
ss about treatment.

psychologist’s treatment is effective?

context that is relevant for each phrase.

What are your strategies for developing your speaking skills?

IF AND RELATED EXPRESSIONS
2 A Complete the sentences with the phrases in

1 I chat with
I can, in English of course.
2 I speak slowly, as I like to think about
I’m going to articulate my thoughts.
3 If a conversation hits a point where I’m not sure
the other person is saying, I pretend I do.
4 I talk to people on Skype in English every chance I
get,
I find a willing partner.
5 I let the words come out of my mouth
they happen to come out, right or wrong.
6 I just talk about
happened to me that
day. It’s easier to talk about concrete things.
7 If I don’t know
to say, I just ask a question
and get the other person to talk.
8 If I get stuck choosing between two grammatical
forms, I simply pick
is simpler.

the box. You do not need all the phrases and
sometimes more than one answer is possible.

as long as but for if any if in doubt if so
it seemed as if otherwise provided that
rarely, if ever unless whether or not without

B Work in pairs. Which ‘B’ sentences might you say?
C Choose three of the phrases that were not used
above. Write a question for each that could use
the phrase in the answer.

D Student A: ask Student B one of your questions,

and tell him/her which phrase to use in the answer.
Student B: answer the question using that phrase.

NOMINAL RELATIVE CLAUSES

4 A Complete each sentence with a relative pronoun.

G

1 A: How oen do you watch films in English?
B:
.
2 A: If you saw someone drop some money, would
you give it back?
B: That would depend on
they saw
me pick it up.
3 A: Would you ever consider living abroad?
B: Yes,
I had a good job and a place
to live.
4 A: When would you leave a football match early?
B: If
my team were going to lose
badly.
5 A: There’s a rumour that your best friend is saying
nasty things about you. What would you do?
B: I’d ask him/her first if it’s true.
I’m
not acting like a friend myself.
6 A: You’ve just finished dinner in a restaurant with
a group of friends. No one has money on them.
Do you pay the bill?
B: Not
they intend to pay me back.

finding your own pa
a focus on in
fostering good re
fulfilling your po
mutual re
a nurturing en
a quality cu
rigorous st
striving for ex
taking the in

B Work in pairs and discuss. Think of a different
G

B Work in pairs and discuss. Why do you think the

COLLOCATIONS: EDUCATION

B Discuss. To what extent are the statements true
for you? Change any others to make them true.

F

LEADING A DISCUSSION

5 A Add a missing word to each sentence.
1 So our today is to discuss how to deal with online
bullying.
2 What I like to do is start with your ideas.
3 Who would like to kick this one?
4 Could you elaborate that?
5 Could you run past us again?
6 Can I just check you’re coming from?
7 Correct me if I’m wrong, but you’re saying is that
this really isn’t an option.
8 That’s interesting perspective.
9 I imagine that working.
10 That’s certainly considering.

B Discuss the issue of online bullying. Each time you
include one of the sentences above, tick it off.
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