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ROADMAP

Every class is different,
every learneris unique.

Roadmapis a new eight-level general English course for adults which recognises
that every class is different and every learner is unique. Built on Global Scale of English
learning objectives, the course is designed to give learners the specific language
training they need to progress. Engaging, relevant content and extensive support
materials make lessons enjoyable for both learners and teachers.

The Roadmap Teacher's Book with digital resources and assessment package
provides everything you need to deliver successful lessons and get the most out
of the course.

¢ (Clearinstructions on how to exploit each lesson

* |deas for warmers, fillers, extension and homework activities

e (Culture notes and suggestions for dealing with tricky
language points

e Answer keys for all practice exercises

¢ Additional support materials to add ‘spice’ to your lessons
including photocopiable worksheets, games and activities

¢ Audio and video scripts plus video worksheets

e Unit, achievement, mid and end of course testsin
accompanying assessment package

COURSE COMPONENTS

e Students'Book with digital resources
and mobile app

e Students'Book with online practice,
digital resources and mobile app

e Workbook with key and online audio

e Teacher's Book with digital resources
and assessment package

e Presentation tool

A1l

Find out more at english.com/roadmap Learn more about the Global Scale of English at english.com/gse
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STUDENTS'BOOK CONTENTS

FAST-TRACK ROUTE

Contents

UNIT1 page6

1A Hello be: /and you countries short forms of be introduce yourself to other
page 6 students

1B Jobs be: he/she/it jobs short forms of be ask and answer about jobs
page 8

C Nationalities be: you/we/they nationalities short forms of be talk about different
page 10 nationalities
Englishin action ask for and give contact ask for and give contact

page 12 information information

Check and reflect page 13 Go online for the Roadmap video.
Families possessive s, I/my, you/your,  family words that sound the  talk about your family
page 14 EE, same
Everyday things this, that, these and those everyday objects (1) thisand these talk about everyday objects
page 16

2C Numbers question words with be numbers 1-100 forms of be with ask guestions about other
page 18 question words people
Englishin action pay for things in a shop pay for things in a shop
page 20

Check and reflect page 21 Go online for the Roadmap video.

UNIT 3 page 22

“ My town
page 22

There is/ There are; singular
and plural nouns

places in town

short forms of there is
and there are

say what's in a town

Is there wifi? Is there a/an ...?/Are there rooms and thingsin intonation in questions talk about a flat
page 24 any...? ahome and answers
3C It's expensive! position of adjectives describing places sentences stress describe a town or a city
page 26
m Englishin action ask for and give directions ask for and give directions
page 28
Check and reflect page 29 Go online for the Roadmap video.

UNIT 4 page 30

m You've got a friend
page 30

have/has got

describing people

short forms of have/
has got

describe people

Have you got it? have/ has got: questions everyday objects (2) strongand weak forms  prepare for a trip
m page 32 of have and has
4c Dos and don'ts imperatives common verbs sentence stress give advice
page 34
m Englishin action tell the time tell the time
page 36
Check and reflect page 37 Go online for the Roadmap video.

UNIT5 page 38

My week present simple: days of the week, sentence stress describe part of your week
“ page 38 I/you/ we/they everyday activities

Along journey present simple questions: travel and transport  strong and weak talk about how you travel to
E page 40 I/welyou/they forms of do work/university

Food and drink

5C page 42

Englishin action
page 44

Check and reflect page 45

present simple with frequency  food and drink

adverbs

order food and drink

Go online for the Roadmap video.

word stress in
frequency adverbs

take partin a survey about
being healthy

order food and drink



EXTENDED ROUTE

DEVELOP YOUR SKILLS LESSON

1A Develop your reading
page 86

1B Develop your listening
page 87

1C Develop your writing
page 88

2A Develop your reading
page 89

2B Develop your writing
page 90

2C Develop your listening
page 91

3A Develop your reading
page 92

3B Develop your listening
page 93

3C Develop your writing
page 94

4A Develop your reading
page 95

4B Develop your listening
page 96

4CDevelop your writing
page 97

5A Develop your reading
page 98

5B Develop your listening
page 99

5CDevelop your writing
page 100

GOAL

understand a simple online
profile

understand short conversations understanding answers to

about personal details

write a short personal profile

read a description of a photo

complete a form

understand a description of
classmates

read a description of a place

understand a description of a

house

write about your town

understand a short text

understand a short, informal
conversation

write a message to a friend

understand a blog

understand short, factual
conversations

write an informal message

FOCUS

understanding capital letters

questions

using capital letters and full
stops

understanding subject pronouns
and possessive adjectives

completing forms

understanding numbers

understanding and and but

noticing intonation in lists

using and and but

understanding punctuation:
apostrophes

understanding questions

using basic punctuation

understanding sequence
adverbs

using pictures to help you listen

using correct word order




STUDENTS'BOOK CONTENTS

Contents

FAST-TRACK ROUTE

UNIT 6 page 46

Good and bad habits
page 46
E Jobs around the house
page 48
Skills
6C page 50
m Englishin action
page 52
Check and reflect page 53
UNIT 7 page 54
Questions
7A page 54
A good day
e
How was it?
7C page 58
7D Englishin action
page 60
Check and reflect page 61

UNIT 8 page 62

8A When | was young
page 62

8B You had a bad day
page 64

8C Good places

page 66

8D English in action
page 68

Check and reflect page 69

UNIT9 page 70

9A Family photos

page 70
9B Hobbies
page 72
9C Study habits
page 74
9D English in action
page 76
Check and reflect page 77
UNIT 10 e
10A 10A Goals
page 78
10B 10B Party time
page 80
10C My plans
page 82
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present simple: he/she/it
present simple questions:
he/she/it

can/can’tfor ability

make requests

Go online for the Roadmap video.

wh- questions
was/were, there was/were
was/were (questions),

there was/were (questions)

buy travel tickets

Go online for the Roadmap video.

past simple (regular verbs)

past simple (irreqular verbs)

past simple (questions)

greet people

Go online for the Roadmap video.

object pronouns (me, him,
her, etc.)

like/enjoy/love/ hate + -ing

why and because

make and respond to
suggestions

Go online for the Roadmap video.

would like/ love to

be going to

be going to: questions

make and respond to invitations

Go online for the Roadmap video.

time expressions

verb endings: /s/, /z/ talk about another person’s

and /1z/ habits
jobs around the strong and weak forms  ask and answer about things
house of does people often do
skills strong and weak forms  ask and answer about things

places

months. dates

adjectives

verb phrases

irregular verbs

holiday activities

prepositions of place weak form of object

hobbies

learning alanguage  because

collocations

party vocabulary

seasons, time

expressions

of can you can and can't do

make requests

intonation in questions  ask and answer about a place

short forms of was not
and were not

talk about good days

strong and weak forms
of was and were

ask and answer about past
events

buy travel tickets

verb endings: /t/, /d/
and /1d/

give a talk about when you
were young

silent letter in didn't talk about a bad day

linking sounds talk about a holiday

greet people

talk about the peopleina

pronouns photo

weak form of -ing ask and answer about things

you and | like doing

ask and answer about study
habits

make and respond to
suggestions

ask and answer about
dreams and wishes

short form of would

going to talk about plans for a class
party

linking words ask and answer about plans
for the year

make and respond to
invitations



EXTENDED ROUTE

DEVELOP YOUR SKILLS LESSON

6A Develop your writing
page 101

6B Develop your listening
page 102

6C Develop your reading
page 103

7A Develop your writing
page 104

7B Develop your listening
page 105

7CDevelop your reading
page 106

8A Develop your reading
page 107

8B Develop your writing
page 108

8CDevelop your listening
page 109

9A Develop your reading
page 110

9B Develop your listening
page 111

9C Develop your writing
page 112

10A Develop your reading
page 113

10B Develop your listening
page 114

10C Develop your writing
page 115

GOAL

FOCUS

L

write about a daily routine

understand short
conversations

understand a short text

write directions
understand a short

conversation about events

understand short texts

understand a short story

write a description of your last  planning your writing

birthday

understand directions

understand short messages

understand people’s feelings

write a short text

understand a short article

understand a conversation
about plans

write a short message for an
online discussion

using time expressions

linking between words

understanding titles

using sequence adverbs

understanding present and past

finding dates, times and place
names

understanding a/an and the

listening for sequence adverbs

understanding subject and
object pronouns

listening for how people feel

using because

understanding paragraphs

checking information and
showing understanding

using subject and object
pronouns




WELCOME TO ROADMAP

Roadmapis a new, flexible eight-level general English course for adults. Recognising
that every class is different and every learner is unique, Roadmap provides a dual
track approach that allows all learners to develop confidence in speaking while taking
a more tailored approach to skills development. It does this by providing smooth
syllabus progression based on the Global Scale of English, by putting clear and
achievable speaking goals at the heart of every lesson, and by providing in-depth skills
development lessons for teachers to choose from at the back of the Students' Book.
Multiple opportunities are provided for learners to practise outside the classroom in
print, online and using the mabile app.

Map your own route through the course

It can be challenging for institutions and teachers to deal with the different needs,
interests and abilities of each student, especially if they have a wide mix of
learners in the same class. The unigue dual track approach of Roadmap helps you
solve this problem.

e The fast track route concentrates on developing learners' speaking skills as well
as giving them the grammar, vocabulary and functional language they need to
achieve their goals.

e The extended route gives learners valuable practice in reading, writing and
listening as well as specific training and strategies for developing these skills.

Fast track route: Extended route:

10 core units featuring 10 core units plus
grammar, vocabulary and additional skills-based

pronunciation with each lesson lessons (reading, writing
leading to a final GSE-related and listening) linked to the
speaking activity. content of each lesson.

This unique approach also allows you to adapt material to suit different course
lengths. Whatever the number of hours in your course and whatever the interests of
your learners, the flexible organisation of Roadmap makes it easy for you to choose
the best route for your students’ success.

Build your students’ confidence

Learners need to know what they are aiming for and why. This is key to building
confidence, increasing motivation and helping learners make rapid, tangible
progress.

e (lobal Scale of English learning objectives provide students with clear goals for
every lesson (the goals have been selected to be useful and relevant to studentsin
real-life situations).

e (Grammar and vocabulary has been specifically selected according to how useful it
is in terms of helping learners reach specific goals.

e (arefully structured tasks with ‘'models’ and opportunities to review performance,
Check and reflect activities and regular progress tests allow learners to see how
well they are doing and highlight the areas they need to improve.



Make the most of your skills as a teacher

Roadmapis designed to be as supportive and easy to use as possible, whatever your
level of experience, with:;

e ‘pick-up-and-go’lessons with clear aims and outcomes that are guaranteed to work.

e clearinstructions on how to exploit each lesson, including help with tricky
language points, ideas for warmers, fillers, extension and homework activities.

e ahugerange of additional support materials, including video, photocopiable games
and activities, online and mobile app practice activities, are provided to add variety
to your lessons.

The front of class presentation tool makes it easy to access all the support material in
one place and enhances your performance as a teacher.

withiey nd onlint
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TEACHER'S BOOK
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COURSE COMPONENTS

STUDENTS'BOOK WITH DIGITAL RESOURCES
AND MOBILE APP

e Ten units with three main input lessons linked to three
Develop your skills lessons at the back of the boak.

e Fach lesson includes grammar, vocabulary and pronunciation
and leads to a final speaking task based on Global Scale of
Englishlearning objectives.

e Key language presented and cross-referenced to a
Grammar bank at the back of the book.

e A Vocabulary bank extends some of the key lexical sets in
each unit and focuses on important areas such as word-building
and collocation.

e An Englishin actionlesson in each unit covers key functional
language.

e (Check and reflect pages at the end of each unit show
learners how their confidence and mastery of spoken language
has improved.

e Light-hearted video clips and worksheets (available online)
extend and consolidate key language covered in the unit.

e Extragrammar and vocabulary exercises, available on
the mobile app (the Pearson Practice English app), consolidate
language points covered in the Students’ Book.

e Develop your skills lessons at the back of the book expose
learners to different genres and give them strategies for
developing skills.

e Communication games at the back of the book enable learners
to practise key language in a fun, communicative way.

o Audio/video scripts and word lists available online.

STUDENTS'BOOK WITH ONLINE PRACTICE,

DIGITAL RESOURCES AND MOBILE APP

e Provides online practice for students, class management for
teachers and a gradebook to review performance.

o Includes all the Students' Book material plus a digital version
of the exercises and activities from the Workbook and Tests.

e Includes tools for managing and assigning self-study and
practice activities to students, with automatic marking to
save time.

e ncludes a gradebook for reviewing performance of individual
students and classes.

WORKBOOK WITH KEY AND ONLINE AUDIO

e Ten units provide additional practice of material covered in the
Students’ Book.

Additional grammar, vocabulary and functional language
practice activities.

Additional reading, writing and listening practice activities.
Answer key at the back of the book allows learners to check
their answers.

Audio available online.




TEACHER'S BOOK

The Teacher's Book features a host of support materials to help

teachers get the most out of the course.

e Teacher's notes for every unit with warmers, fillers, alternative
suggestions, advice on dealing with tricky language items,
culture notes, etc.

e Teaching tips on useful areas such as dealing with mixed
abilities, teaching grammar, vocabulary and pronunciation.

e Grammar and vocabulary photocopiable worksheets for
every unit, including accompanying teacher’s notes and
answer keys.

e (lass audio scripts and answer keys.

e Photocopiable worksheets for each Students' Book unit
accompanied by teaching notes and answer key.

TEACHER'S DIGITAL RESOURCES

Additional resources can be accessed on the Pearson English
Portal using the access code in the Teacher's Book.

Class audio.

Video and video worksheets.

Audio and video scripts.

Word lists.

Students’ Book answer key.

Assessment package with a range of tests including unit tests
(grammar, vocabulary and functional language), achievement
and mid and end of course tests (grammar, vocabulary,
functional language and skills), with accompanying audio.

e Workbook audio.

VIDEO

e Tenvideos — one for each unit — designed to consolidate key
language and illustrate some of the quirkier aspects of real life.

e Fach video features a roving reporter who goes out on location
to visit interesting places, meet interesting people and/or try
new experiences.

e Video clips are 2—3 minutes in length and are designed to
entertain learners and provide a bit of light relief.

e Video worksheets (to exploit the language in the videos) are
available online.

PRESENTATION TOOL

e Interactive version of the Students' Book with integrated
audio and video is available on the Pearson English Portal.

e Planning mode (includes teacher's notes) and teaching mode.

e Easy navigation via book page and lesson flow.

e Answers to exercises at the touch of a button.

e Integrated audio.

e Integrated video, with timed-coded video scripts.

e A host of useful classroom tools.

D » Hello
OVERVIEW
4

Gr:
/E AMMar2  pe: ranq you




STUDENTS'BOOK

The Students’ Book has ten units featuring three double-page main
lessons containing approximately 90 minutes of teaching material.
Each lesson features grammar, vocabulary and pronunciation
activities which lead up to a final speaking task. Each lesson links to a
Develop your skills lesson and other material at the back of the book
including a Grammar bank, Vocabulary bank, Communication bank and
Communication games.

o Clearly defined Global Scale of English objectives at the start of
each lesson.

e Different topics for each lesson to maintain interest and motivation.

e Striking images provoke interest in the topic and provide a vehicle
for teaching vocabulary.

o Short reading and/or listening texts featuring real-life information
are used to present grammar and/or vocabulary.

9 Grammar rules are clearly highlighted and target language practised
through form-based and communicative practice activities.

G Pronunciation is highlighted and practised in each lesson.

o Additional practice is provided on the mobile app and in the
Grammar bank at the back of the book.

G Key vocabulary is presented in context and practised through
personalised activities.

9 Carefully staged speaking tasks with ‘models’ and time to prepare
build learners’ confidence.

@ Relevant, meaningful tasks engage learners and prepare them for
real life.

@ English in action pages focus on functional language.

@ Each unit ends with a Check and reflect page that consolidates
key grammar and vocabulary.

 Goal: introduce yourself to other students

) Grammar: be: Jand you

) Vocabulary: countries

e Vocabulary

1 a Match flags 1-12 with the countries in the box.

Argentina  Brazil €amada ltaly Japan
Mexico Poland Spain Thailand ~the UK
theUS  Turkey

I *I B é Reading and listening
mlu‘a = v

13 Listen to two conversations at a language
conference. Complete them with the correct
countries.

O v B

b @n Listen and check your answers. Then listen
again and repeat.

2a {12 Listenand complete the table.

Conversation 1

A: Hello, Im Juan. Nice to meet you

B: Nice to meet you, too. Im Akiko.

A: Hi. Are you here for the conference?

B: Yes, | am. Are you a teacher?

A: No, I'm not. I'm the manager of a language school.

Argentina_ Brazil Canada_ lItaly japan
Mexico Peland Spain Thailand Turkey

o 0o 00 0Ooo 0000
Poland  Japan

B: Where are you from?
How about you?
I'm a university teacher.

A: 'mfrom .
B: I'm from2

b Listen againand repeat.
Conversation 2

A: Hi, are you Lucy?

B: Yes, | am, Barbara?

A: Yes, Im Barbara. Nice to meet you. Sorry, am | late?
B: No, you aren't

A: Great. So where are you from, Lucy?

B: Imfrom Are you from Spain?

A:No, I'mnot.I'mfrom4____

¢ How do you say your country in English? Underline
the stressed syllable.
Brazil Italy
3 Workin pairs. Look at photos A-F and roleplay
conversations.

Where are you from? b Listen again and repeat.

1pp for more practice. ¢ Workin pairs. Practise the conversations.

(6]

ROADMAP

be: Iand you
+ I'mjuan.
I'mauniversity teacher.
You're on time.

Am1late? + Yes,youare.
- No,youaren't.
Areyouateacher? + Yeslam.

Are you from Spain? - No,I'mnot.
with where

Where are you from? I'm from Mexico,
Short forms

x =lam

2 = youare

E =arenot

6a {14 Listentothe sentences. Notice the
pronunciation of the short forms in blue.
1 I'mfrom Mexico.
2 Imnota teacher.
3 Youre on time.
4 Youaren'late.

o

Listen again and repeat.

7 a Complete the conversation with the correct form
of be.

A: Hello. you here for the conference?
B: Yes, |2 3 Laura,
A4 Elif

B: Nice to meet you.

A: Nice to meet you, tao. S you from the US?

B: No,I®___ not.I'm from Toronto in Canada. Where
7 youfrom?

A:l®____from Ankara n Turkey.

b @ 15 Listen and check your answers.

with digital resources and mobile app

STUDENTS’ BOOK

Amanda Maris

_ Pearson
s (ol CsE
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8 Workin pairs. Roleplay conversations with the
information below. Use Exercise 7a to help you.

C 1 C 2

Name: Diego Castilo Name: Ana Santos

City: Buenos Ares 48l City: Séo Paulo
®
Country: Argentina. Country: Brazi
EPAREEIEA T 5 ry:

Name: Sofia Romano Name: Aleksander Nowicki
City: Warsaw

City: Mian
Country: ltaly Country: Poland '
@ Goto page 116 or your app for more information and practice.

Speaking

e PREPARE

9 Complete the conference card with your information.

10th International Language Conference

Nare:
City:
Country:
student schoolteacher university teacher
language school teacher  manager

10 Workingroups. You are at the language conference.
t

Introduce your: the other students.
A:Hi I'm Meh

B

Develop
your
reading
page86



Name: Josh King
Job: .
City: Chicago

Country: the US

Name: Amy Gardner
Job: 2

Name: Lidia Nowak

Job: 3
City: Torun
Country: Poland

Gity: Norwich

Goal: ask and answer about jobs Country: the UK

Grammar: be: he/she/it

) Name: Sakura Sato
Job: 4.

City: Nagoya
Country: Japan
4a Read the web page again. Choose the correct option,
. aorb, to answer the questions.
| 1 Isthe hospitalinLondon?
4 a Yes,itis.
p b No,itisn't.

Vocabulary: jobs

1 2 s Paul from the UK?
Name: Yolanda Alvarez a Yes, heis.
Job: S b No,heisn't.
: 3 IsMilaa doctor?
City: Guadalajara Is Mila a doctor

Country: Mexico

a No,sheisn'tadoctor. She'sanurse,
b No, sheisn'tadoctor. She's an office worker.
b Underline all the examples of s, isand isn’tin

Exercises 3and 4a.
y Grammar
52 Readand complete the grammar box with ‘sand isn't
7 | — Name: Mal Arak be: he/she/it
M — - E—
Job: ® Job: T : Ghiang Mai
e City: Valencia Gountry: Thailand He'sanurse. Heisn't from the UK.
‘ Country: Spain :
Gountry: Argentina untry: Sp She' adoctor.  Sheisn't from Canada.
2 asmal It2___abighospital
i hospital.
Vocabulary Reading =
1a Lookat the map and the profiles. Where are the 3 Read the web page. Match people 1-3 with jobs a—c. e
people from? 1 Luy a office worker IshefromtheUK?  Yesheis.  No,heisn't
b Complete 1-8 in the profiles with jobs a-h. 2 Paul b doctor Issheadoctor?  Yes,sheis.  No,sheisn't.
a football player e farmer 3 Mila ¢ nurse Isitin London? Yes, itis. No,itisn't.
b doctor £ nurse S——— : o
reen Cross Hospital SN G
¢ school teacher g taxi driver 1] e Sea R
d pilot h office worker
¢ {16 Listenand underline the stressed syllables in (RS
the jobs in Exercise 1b. Then listen again and repeat. Green Cross Hospital s a smal hospltal. It in Manchester
football player inthe b )17 Listentothe sentences. Notice the
2 Workin pairs. Choose a person from Exercise 1a. Then Hospital staff pronunciation of the short forms in blue.
askand answer questions about the person. Lucy Brown 1 She'sadoctor.
‘A: Are you from Poland? Lucy is from London. She's a doctor. 2 He'sanurse.
B: No, I'm not. Paul Turner 3 Itsasmall hospital
A: Are youa football player? Paul s from Manchester. He's a nurse. 4 Where's she from?
B: Yes, lam. I'm Santiago. Mila Kowaleki 5 Sheisntadoctor.

Mia’s from Toronto. She's an offce worker at the hosptal & il an office vork
@ Go to page 136 or your app for more vocabulary and practice. las an office worker.

¢ Listen again and repeat.

VIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII’

Check and reflect

1  Find the ten countries in the wordsearch.

glish in action

Argentina_ Brazil Canada  ltaly Japan
Mexico Peland Spain Thailand Turkey
Goal: ask for and give contact information
Plilelrialz|i|L|c]m
Look at the photo. Work in pairs. Where are the people? O TIU|X|O|P|RININJE
a ataconference Lfulrl|TalL]y k|x
b inalanguage school Allr[c|e|N[T[1[n][A]
¢ inahotel N[k [alr{a|N|s|F|cC
2 {114 Listentothe conversation. Who s the ol ekl zlzlolnlB8 17 0
student? Where is she from? =
Blv|uls|r|ali|n]|k|cC
3a Read the Useful phrases box. Listen to the
conversation again and number the phrases in the TJHJAJUJL|A|N|DJRS
order that you hear them. ulk|v|s|I[slk[r|k|N
Useful phrases C|AINJAJDJAJI|BIBJE
Asking for information 2a Putthe wordsin the correct order to make sentences.
What's your first name? 1 from/1/Brazil/am

What's your family name?

What's your phone number?
What's your email address?
Checking information

Sorry, can you say that again?

How do you spell (your first name)?

Iam from Brazil.
2 am/London/from/not/1
3 you/class/my/in/ Are?
4 are/Where/from/you?
5 my/you/are/No,/in/class/not

b D115 Listen, checkand repeat.

Roadmap video.

R . b Rewrite three of the sentencesin Exercise 2a. Use
Givinginformation 5 Complete the form with your information.
short forms.
My first name i (Selin).
My family name s (Atakan). 3 Complete the sentences with the correct form of be.
NEW CONTACT
My number is (020-555-7645), Use short forms.
My email address s (selin2000@dmail.com). First name: 1A you from Spain?
Family nam n B:No,| from Mexico,
b Listen again and complete the form. Phone numb 2 vl ey you?
Email address: <« Be 0 nCase3,
NEW CONTACT 3 AHi I Tomoko. | from Japan,
B Seln B: Nice tomeet you.| Burak from Turkey.
N ——— 6 Workin pairs. Ask and answer questions to complete an Vlate?
Atakan he i "
the form with your partner's information. y
5 020-555.7645 B:No,you late.
.  selin2000@dmail.com 4 Complete the names of the jobs.
NEW CONTACT 1t b plager
First name: 2
42 Complete the conversation with the correct Family name: = 5
questions. Use the Useful phrases to help you. Phone numboer: 2
At ? Email address: «r 5
B: Dieter Neumann. 6
2 firstame? 7
8
. agEm .
Mot Tt £ UM AN 5 Correctthe sentences. Add isor isn't.
5 1 Lionel Messia football player.
i ?
B: Its 07700 300617. 2 Marina from aly
3 Yes, Yokoin Class 5.
A Som ! 4 The White House in New York
B 07700 900617 e White House in New York.
5 Peteadoctor?
A: Ande ! Go online for the 6 No, h
B: It's dietern@intertalk.com one

7a

o

D 1.6 Choose the correct alteratives. Then listen
and check your answers.

A: So, Patrick are you a football player?
B:Yes, 1/ itisa football playerin the UK.
: 2Itis/ Isitagood team?

Yes, 3itis/ it's.

415 the manager/ The manager is nice?
Yes, she's/ is he OK.

SHe's/ Is hefrom the UK?

No, he ?isn't/ not.

Where ®s e/ hefrom?

: 9He's / Is from Argentina,

>

o202

Look at the profiles in Exercise 1a again. Answer the
questions.
1 Is Mali from Japan?
No, she isn't. She's from Thailand.
2 IsSantiagoa pilot?
3 Is Sakura a farmer?
4 IsEmilioanurse?
5 IsJosh aschool teacher?
6 Is Yolanda a doctor?
Complete the profiles for two people. Work in pairs
and tell your partner about them.

Jobi
Gity:
Country:

i (2]
City: [~
Country: “

A: This is Diego. He's a teacher. He's from Cordoba in

@ Go to page 116 or your app for more information and practice.

Speaking

PREPARE

Workin pairs. Student A: Turn to page 151. Student B:
Tun to page 152.

9

o

Askand answer the questions and complete the
profiles on pages 151/152.

A: Isjuliaa doctor?

B: No, sheisn't. She's

Develop
your
listening
page87

Correct the sentences. Use the information in
brackets.
1 Jennifer Lopezis English. (American)

Jennifer Lopez isn't English. She's American,
2 Cristiano Ronaldo is a doctor. (football player)
3 The students are at a British university. (American)
4 Celine Dion is from Spain. (Canada)
5 We are from Spain. (all over the world)
Complete the sentences with the correct
nationalities.
Gemma's from the UK. Gemma's _British .
Murat's from Turkey. Murat's
Sonoko's from Japan. Sonoko's
Jake's from Canada. Jake's
Felipe's from Brazil. Felipe's
Manolo's from Spain. Manolo's
Maria's from Argentina, Maria's
Sergio's from Mexico. Sergio'
Agnieszka's from Poland. Agnieszka's
Anuraks from Thailand. Anurak's

-

CONOULWN

"
o

Write the names, nationalities and jobs of three
people you know.
Workin pairs. Tell your partner about the people in
Exercise 7b.

Gino's my friend. He's talian and he's a doctor:

Choose the correct alternatives.
1 Anaand Lydia are friends. Wefe/ They e from Mexico.
2 HeyLuca, we are/ are wein Classroom 2 today?

3 Mike and Sally are teachers. Are they/ They are British.
4 A:Hello YUkl hello Yumi. Are we / Are you from Tokyo?
B: We aren't/ They aren'tfrom Tokyo. Youre / Wefe

from Osaka.
5 Hijaime, hi Abdul. Don't worry! You aren't/ They aren't
late.

Complete the text with re, areand aren’t.
my friends in London. Im from the
from

Nick and Kelly
UK, but Nick and Kelly
Canada.

British. They

Reflect

you feel about the

below? Write 1-5 (1 = not very confident, 5 = very
confident).

« I can introduce myself to other students.
« I canaskand answer about obs.

+ I can talk about different nationalities.

« I canask for and give contact information.

Want more
practice?
Go to your Workbook
orapp.

sqof | &t
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STUDENTS'BOOK

The Students’ Book also features Develop your skills lessons at
the back of the book. These lessons are based on GSE learning
objectives and are thematically linked to the main lessons. They
focus on developing specific strategies for improving reading,
writing and listening and expose learners to a wide variety of
different text types/genres. The Develop your skills lessons can
either be done in class following the main lessons they are
linked to, or they can be used for homework.

o Develop your reading lessons provide practice of specific
genres such as online profiles, descriptions, texts, articles,
stories and blogs.

e Develop your listening lessons provide practice in different
types of listening such as short conversations on a range of
familiar subjects, monologues, directions and descriptions.

e Develop your writing lessons provide practice of specific
genres such as personal profiles, informal messages, short
descriptions and texts, online discussions and directions.

o Each Develop your skillslesson has a clearly defined
genre-related goal and a focus which teaches a sub-skill
related to the genre.

e Special Focus boxes highlight reading, listening and writing
sub-skills such as understanding capital letters,
understanding answers to questions, completing forms,
understanding and and but, planning your writing and using
subject and object pronouns etc.

6 Practice exercises are provided to ensure learners can
recognise and use the sub-skills in focus.

Develop your listening

3 Match questions1-3withanswersa-h.
1 What's your name?
2 Where areyou from?
3 What'syour job?

) Goal: understand short
conversations about personal
details

. 's Pamela
) Focus: understanding answers : :;::
to questions ¢ Sar

d Im called Trudy.
e [mataxidriver.
£ Myjob? Imateacher.
g Myname's Anna.
h I come from Argentina.
4 110 Listen to three conversations and complete
the information about the people.

Name: ——
Country: ——
S —
1a Match questions 1-3with answersa-c.
1 What's your name?
2 Whereareyou from?
3 Whats your job?
a Imafarmer. e
b Jason. Country: —
¢ theUs. Jobi
6 b )19 Listentofour conversations. How does Jason
answer the questions?
1 I'm called jason.
P ————
3 . L - - - ==
4_____
. Where is the important
2 ftead the.Foc.us box. whi e po! L.
Name: —
Understanding answers to questions e \! /
What's your name? Jobr "
It'sJason. . -
My name’s Jason. o
Jason. .
I'm called Jason. o - &
Where are you from? <

I'm from the US.
Icome from the US.
The US.

What's your job?

I'ma farmer.

My job? ['m a farmer.

S S S NNNANNN

Develop your reading

) Goal: understand a simple online profile

) Focus: understanding capital letters

Match photos A-D with sentences 1-4.
1 John Smithis from Liverpool in the UK.
2 Maria Fernandez s from Granada in Spain.
3 Toru Yamashita s from Osaka in Japan.

4 Natalia Mazur is from Poznari in Poland.
2 Read the Focus box. Underline the capital letters in
Exercise 1.

Understanding capital letters
People’s names start with CAPITAL letters:
o John Smith

* Maria Fernandez

Place names start with CAPITAL letters:
Spain

land

« Granada
e PoznariinF

3a Lookat the website. Underline the people’s names.
Circle the place names.

4 Readthe messages and complete the table. Use the
X . capital letters to help you.

Vil o™ :

International Student Hello. Nice to meet you. 'm Antoni Bakula. I'm

an English teacher at a language school in Berlin
Conference i Gemany: fm fom Lubinn Poarc 2 you 30
London University Engish teacher? Where are you flom?

Listen to these people:
Marco Silva: he's from Buenos Aires in Argentina.
Monika Lewandowski: she's from Warsaw in Poland.
Benjamin Carter: he's from Auckland in New Zealand.
Mariko Sato: she's from Fukuoka in Japan. = Hil Nice to meet you. I'm Josefina Flores. I'm from
Sang Mal: he's from Hanoi in Vietnam. Acapulco in Mexico. 'm an English teacher at a
school in San Juan in Mexico.

Hi. 'm Bill Davies. I'm from Chicago in the US.
I'm an English teacher at a university in Moscow in
Russia. Its nice to meet you.

b Read the website again. Answer the questions.
1 Is Benjamin from the UK?
2 Where s Marco from?
3 Is Mariko from Tokyo?
4 Wherels Monika from?
5 Where s Sang from?

Name From Place of work

Develop your writing

) Goal: write
B short pe
profile ersonal

3 Correct the mistaf

e, ;
full stops, ©s. Use capital letters ang

) Focus: usin,

g capital let;
full stops S

1 Helo. I'm louisa west, fm from
London 'm an engish teacher

2 hello. i'm Marek K
owalski. i’
from Lodz in poland. i'm ; "
nurse.

3 Hi. I'm christine chen. I'm from

Baiing in china,
man
worker Riice

4 Helio. 'm Tamara Gonzalez, i'm
from valencia in Spain. i'm a
football player.

5 i v'mB stefano pomesano, j'm
fom Bergamo in italy, jm ;
farmer, vima

4 wri i
rite a profile for this student. Use capital letters

and full stops,
1w Name  jonas weber

, a:”cr; D';otasA—Cwith profiles 1-3, ty berlin

Lim i
S Medro M from Barcelona in Spain im » doctor Country  germany
'y name is Benjamin Turner. . Job i
" m fi taxi di
inCanada. fm an English teacher, TOm Vancouver Iriver
3 Hello. m Raquel imey Prepare

nez. fm fr -
Mexio.man office arker, o " 5
2 Complete t, i 7

Read the Focus box, Circle the capital letters and fu) e ablewithyourinformation,

stops in Exercise 1, T
Gity

Using capital letters and fuj stops o

Use capital letters (AB,Cetc, ): i —

* forkIma fo %

* fornames: My e

Helen Mortin,
om Nagasaki in g
¢ ok in Japan,
Usef?r Iflanguages /man English stugent.

Use full stops () and cap ers in sente

Ima teacher. Are you ? e
No, I'mnot. I'm an office

* forplaces; /7
62 Write your profile,

b Workin pairs, Re;
- Read and check th, N
full stops in your Partner's pmﬁ]: Capital letters ang




The Students’ Book also has extensive back of book material including a Grammar bank,
a Vocabulary bank, Communication games and a Communication bank.

Vocabulary bank

1B Jobs 2A Family

1 Lookatthe photos and complete 1-12 with the words in the box. 1 Lookatthe photos and complete the sentences with the words in the box.
artist busdriver manager policeofficer receptionist shop assistant aunt boyfriend cousins girlfriend grandad grandma nephew
soldier student tennisplayer tourguide waiter/waitress  writer niece parents uncle

Beth: They are my mum and dad. They ~ Yuri: They are my father's parents. He's Rick: They are my dad's brother and his
are my *parents my? and she's my 3 wife. He's my 4 andshe's my
s

a. o

Marcus: They are my auntand uncle's  Eve: They are my brother's children. He  Elsa: He's not in my family. He's my
children. They are my®. ismy?. andsheis my®. B and m his .

2 Workin pairs. Tell your partner the names of people in your family.
My uncle’s name is Viadimir.

2B Everyday objects
1  Lookatthe picture and complete 1-12 with the words
inthe box.
backpack creditcard glasses handbag

keyboard laptop money rewspaper
passport screen  umbrella  wallet

2 Wworkin pairs. Do you know anyone who does the jobs in Exercise 17
My mum is a bus driver

2 Workin pairs. What objects are in your bag?
my credit card, my glasses,

137,

Communication review

- - Communication |
its 1-2review) he question onthe i tl
d (Units 12 2 re. Read and answer the d
ReaCh the o ( ir counter to the correct square. T Fnish e,
: e diceand e e i The first person tore:
workin ?fro::s(.;::; ‘nswer it, go back to your previous square —
square. If y¢ tesn:
, s Read the profiles of Julia Smi
i . " turn b mith and Pavel Kowalski and think of .
"o . o urn back to page 9, Exerci ink of questions to comply i "
e - @ S ‘::3;:::‘0"4 - Is Julia a doctor? cise 9, plete the information, Then
neB i
- —————— Name: Pavl Kol
—— Job:
- - " \
City:
R ————
Country: _____
; s
(1 i Think of apet.Isityours
16 BN whats thisinenglst = Whatisin o (3] kot ap2 !
€8 what are thesein English?
_— e,
P
Name: Javier Martinez
Name: Yuki Mori
Job:__ farmer _ _ .
N City: . SgoPayo _ _
- {€® Think of a personin your - _
O {1 Are your friends at Whois in your family? e
£) whoare your friends? uz vye ik iy
Lesson 2C
(6 5 hreyouanofficeworker?
E wnats your phone D Aeyouanurseora ¥ Lesson
Jyour first a = o
=0 b Wh > orles and think of questions to complete the inform; ti
' ere’s Lena from? ation. Then turn back to Page 19, Exercise 10,

Name: Lena Baros

Co—__ Name: Niran Meeboon
Ago:“,m,. Country: Thailand _
Job: . _ o~ _
S Job:
_

(@ Areyour classmates fom
different countries?

o) 7€) Whereis your
B) Aveyou from Spain? 0
oufrom? teacher fromi

©) where are ! © Name: Silvia Lopez

Country: Mexico_ _ Name: Thiago Moreno
Age: - Country:
Job: doctor. _ _ _ Age: g

Job: ~oficeworker




WORKBOOK WITH ONLINE AUDIO

The Roadmap Workbook contains a wide variety of grammar,
vocabulary and functional language exercises that review all
the areas covered in the Students' Book. It also features
additional listening, reading and writing practice.

® Extensive practice of grammar, vocabulary and functional
language covered in the Students’ Book.

e Additional listening, reading and writing practice to further
develop learners' knowledge and mastery of skills.

e Fullanswer keys and audio scripts are provided at the back
of the book.

Roadmap Workbook audio is available online for students and
teachers in the Pearson English Portal.

MOBILE APP

Extra grammar and vocabulary exercises, available on the
mobile app (the Pearson Practice English app), consolidate
language points covered in the Students’ Book.
e On-the-go, bite-sized practice which can be done
anywhere, any time.

e |nstant feedback provided to students.
e Progressive levels of challenge.

WORKBOOK

with key and online audio

OADMAPW’

AnnaRichardson

@ Pearson

GSE

Vocabulary Grammar Vocabulary Grammar
Countries be: Tand you Jobs be: hefsshelit
1 s, 4 Put to make 1 Complete the names of the jobs. 4 Correct the sentences.
1 aCaadn Canaia Sentences of questions. 1 doctar Sn.rs 1 Dawid isn' from Mexico, i from Spain,
2 oM 1 youlkhnd A7 Zaold vy Bt _toa lpooy.r David isn't from Mexico. he's from Spain.
3 ainahTs Ave e folird 3p_lot 7 o__k_w_rk__ 2 Sarahaneatwacher.
4 nesoP 2 Turkey fim/ fom 45 ool e _he B __m.r
7
: ey it R 2 Find eight jobs in the word search. Words are across and dawn. e Saoce
] 4 Ay Pab lot? ! b arert
2 Write the country for each flag. 4 from / Whete f you / ane 1 clofrls|rlrlals]s|clojule|w el st
R glofrlalufclofojc]T]ofr)c|L R AR
i o|ls|i|v]o|ajo|c]ulifrlalr|m
& on/Am /eIt L wlalxlin]ulsfolefefi|o]e 5t arerEabimet.
7 Corta fyou e Trom 7 Q|ujf|k|DJEjM|GIOJOIfLIS|T 7 AkPeiorfromtheUS? B Ve heare
zlrlrlefofxfe|v]o|T]c]ef{L]n
8 not/im/ from UK S the H|S F L F klelm]T ] BlE Llvlx 8 Itare & snal hospital
Nle[m|ojo|wio|ele|c]w|v|a]|
5 Correct the conversations. 5 = Rewrite forms,
1 Where s you from ngs? LA 3 L B L Pl Ratd oA B L) 1 Kt s froen the UK.
Whene are you from fes? S|C|E|EJR|R[D|AJC|OJRIN|N[R Kate's from the UK.
T from Mexko, b 2 Jobn s nat 3 docior.
2 A Areyou astudent? SIBIELA I RIME RHIN RO XL
8 NoInet, mla|nw|afje|r[T|alejofje|L|L]V TR
) T s . :
3 A Amilate? lje[sjLjk|Z AlR | Riwlel|E z
B: Mo younst. Flaflo|lt]le|alc|fi]eic|a]v|E|r 4 Whereis james from?
4 A A you Mohmat? 3 write the jobs. 5 1 ssasmal school

B Yes, | are.

S A: Amyou from Turoey?

& Helsatad driver

8: Mo, fm nat. WWrite sentences or questions with the
B A;: Are you from the US? correct form of be. Use short forms.
B: Yes, Im. 1 he/not/ateacher

7 A: Wheoe are you from?
B: [from Spain.

B A You ane a tesches?

B: ho, fm astudent.

Hein'ta teacher,
2 she/ from/ Italy?

3 it/ asmail hospital?
4 she/ from/ Paland

5 it/nct/asmall schocl

s 6 Complete the answers with the correct
3 Complete the and 2. form of be. Use short forms. & she/nat/aplat
Age you from Spain. ? 1 A youtomPound? Ve Jam, . ) i
2 [mirom A 2 Areyouadoctor? No, 7 bhefamese
3 You're from M 3 Amilate? Mo
4 Areyou from P ?

5 fmnotfromC
6 Youarertrom|

4 Areyoutne teacher? Yes
5 Amiontime? Ko,
& A youtom Span?  Yes.

B where  she / from?



LA A L LA il A NI A ISP A S A T AIA PSSP IITI I,

.“'I ."I\'v,
\/

L — .
elcome ‘tlf \
Ly o

.

) \__zl
allayi/a }_:Ir' Q|
Reading I oL .\_.)\_ A Writing

1 Read the webpage. Choose the correct Thistia | ) railiat | 1 Read prafiles A-D and complete the table.
options, a.borc. 5 R
1 Thistic House s a
2 unkersty
b Isigusge sthool
¢ hotel
2 Itisin
3 London
b Mebowne
© Edirburgh

i ' Sara Dy, Hello. F'm Matthew Turner. My name s Sandra Hi.Fm Diawed Mok
I'm Tuckish T foom Manchester Fereandez. I'm from T'm from Warsaw

Tm froen ktasbul Inthe UK Huenos Afesin Argentina in Pokand
Tmadoctee I am office warker. T'man Englith teacher. Tma tax drives

2 Write the answers.
1 wha s from South Korea? _ MiNa
2 Whols an offce worker?
3 Wha s Brazdian?
4 Wha's Canacian?
5 Whaisaplet?
6 Whais a manage?
7 Whe b5 froen Mew York?
8 Whois British?
9 Wha s itaan?
10 Whaisanuss?

| Name Country Nationality Jab

Sara Derne

Argentica

w

Are the sentences true (T) or false (F)?

1 Thiste Howse sasmal school. _F

& Edinburgh isin the US.

3 The stugents come from a it of diforent
countries.

4 The teachers are 31 British,

5 The manager is from Edinburgh.

2 Read the Fotus bex.

Using capital letters and full stops
BCec)at fa
sertence. Use ful stops [ at theend of a sentence.
My natne is Cfurn Edwards,
He's fro, Thaiare,
Wo ko use CAPITAL lotters:
+ ot [T an atfice warker.
+ for names: Hor name iz Alfson Stewart

7 Sarrira lsn's a teacher.
B MiNaand Matteo ae studerits.

AR

4 Read the webpage again. Find six jobs, = for places: T from Wancouver in Canada
Tufcmmandlwomludhlu | i . - for Aitionalities: He's Spanish
ot T an off g = for inguages: I an Englich teacher,
student 51 Thistie Housa. = Prepare
teacher - . 3 # and
5 :
full stops. I s

i ul - {a friend or someoane in your family).

t fram b 0
1 becky 't from thi us shes from canada s

Canady

Backy 5, She's fom Canada. cit
£ Ty name | fram kondon “:—;m,__
3 Nationalities PR = Job:
Englizh 3 jane and i aren’t SS1ers wie houSemates

Write
- P s
5 arsoni 53 football player Use capital lotters and full stops.

4 my mather s pofish and my father is froem italy

B jose and patdo ane in1ne same s

T R RN,

Q
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ONLINE PRACTICE

Roadmap Online practice provides a blended
and personalised learning environment with
materials that can be assigned at the touch of
a button.

ROADMAP @

e Interactive Workbook exercises with
instant feedback and automatic grade
book.

e (Common errors report that highlights
mistakes learners are making.

e Tipsand feedback that direct learners
to reference materials and encourage
them to work out answers
themselves.

e Unit, achievement, mid and end of
course tests.

Exercise 1

Read the article. Match photos A-C with the people.
el __ Sam i

Who'’s in your family ?

4, T S Tom o Mt i S, bt o o Ky

T ket i Loveton, My iy . very B My Bapan, i . T 35 Thats oy s i 'y Py s e i o s s e
Mydad s i,
ity = ‘Durmien. 'y o Ry, Tooum arg ous chides.
P L. T -5 hano of y brotiers an ssters. My k' e i M St 65, My father' O caghtnr’s rime i Lusne, Sy ywary i,
[y Dur soh nam i e, He3 6.

i Py T My e’ rames s Dl

Put el e, They vt 34, 2200 B Lo -

i e D i S M, Pl e Bl
r—

—




EACHER'S BOOK

The Roadmap Teacher's Book provides step-by-step instructions

on how to exploit the material.

® Teacher's notes for every unit with warmers, fillers, alternative

suggestions, culture notes and answer keys.
® (eneric teaching tips on useful areas such as grammar,

lexis, pronunciation etc.

® Photocopiable grammar and vocabulary worksheets for

every unit.
e (lass audio scripts.

EACHER'S DIGITAL RESOURCES

The Roadmap digital resources area (accessed via the Pearson
English Portal) provides a host of support materials to help
teachers get the most out of the course.

® Photocopiable grammar and vocabulary worksheets for
every unit, with teacher’s notes and answer keys.

Class audio and scripts.
Workbook audio and scripts.
Word lists.

Students' Book answer key.

Video, video scripts and video worksheets.
Unit, achievement, mid and end of course tests.
Tests audio, audio scripts and answer keys.

OVERVIEW

1A Hello

Goal | introduce yourself to other students
Grammar | be:fand you
Vocabulary | countries
GSE learning objective

qive very ic fixed
expressions
1B Jobs
Goal | askand answer aboutjobs
Grammar | be: he/she/it
Vocabulary | jobs
GSE learning objective
Cansay what someone’s job s, using familiar common
jobnames
1C Nationalities
Goal | talk about different nationalities
Grammar | be: you/we/they
Vocabulary | nationalities
GSE learning objective
e d say the name of their
nationality and language
1D Englishinaction
Goal | ask for and give contact information

GSElearning objective
Can answer short, simple questions related to basic personal
information, using a single word or phrase

Roadmap video
Go online for the Roadmap video and worksheet.

Check and reflect

activites toreviewthe

grammar and vocabulary from the unit.

1B Jobs

1A Develop your reading
Goal | understand a simple online profile

1B Develop yourlistening
Goal

) 3

Introduction

‘The goal of this lesson s for S to practise introducing
themselves. To help them achieve this, they will learn the verb
bewith land youand the names of countries in the context of
meeting new people.

Introduce yourself to the class, Say Hello, Iin (narme). Wite the
phrase on the board and drill. Invite Ss to come to the front and
rub out your name, replacing it with their own. Read aloud for Ss
torepeat. Ask Ss around the class What's your name?and elicit
aresponse with /m.... Ask Ss to work in pairs, taking turns to
introduce themselves to their partners. Monitor and help where
necessary.

Vocabulary

Countries

1a Refer Ssto the countries in the box and look at the example.
Ask them to work in pairs and match the countries to the flags,
Monitor tand enc

b {11 Tell Ss they are going to listen and check their answers.
When they have finished, elicit Ss'answers and write them on the
board. Play the recording again for Ss tolisten and repeat,

Answers: 1Canada 2theUK 3theUS 4Spain
5Poland 6Turkey 7japan 8Thailand 9 Argentina
10Mexico 11Brazil 12taly

Vocabulary checkpoint

Countries (and cities) start with a capital letter and most do
not need an article. Countries that are a collection of islands.
orterritories, such as the UK or the Maldives, and certain
republics, start with the.

2a {p1.2 Refer Ssto the table and look at the examples, Poland
and Japan. Say these with exaggerated stress, so that Ss can hear
the difference (see the Pronunciation checkpoint below). Tell s
they will now listen to the country names in the box and write
them in the correct place n the table, depending upon their stress
pattern. Play the recording, pausing after each country for Ssto
write. When they finish, ask them to compare their answers in

airs, then play th Go through th
Focus | understanding capital letters ke andlas oo do o 9
GSElearning objective
Can extract personal details in a imited way Answers:

° 00 00 000 0000
Focus | understanding answers to questions. Spain Poland Brazil Canada | Argentina
GSE learning objective Thailand | Japan Italy
& izl 4 Turke Mexico
themselves (e.g.name, where they are from, job) Y

1C  Develop your writing
Goal | write ashort personal profile
Focus | using capitalletters and full stops
GSE learning objective
Can write a few basic sentences introducing themselves and
giving basic personal information, given prompts or a model

ROADMAP

‘ TEACHER'S BOOK

with digital resources and assessment Package

Kate Fuscoe,

‘ @ Pearson

Pronunciation checkpoint

Explain that each word is divided into syllables and words of
more than one syllable have a primary stress that is longer
and louder than the others. Use the examples from the table
in Ex 2a to show this. Point out that English doesn't have a
visible . 50 each word has to b i
stress pattern, Weaker classes would benefit from dividing
the words in the box into syllables before attempting the
task, iation fun by ing your own
pronunciation and praise Ss' efforts.

Clementine Annabell

Optional extra activity

With stronger ask Ss torepeat the activity
new names and countries.

Audioscript1.3

Conversation1
ello, fm uan. Nice to meet you

s, | am. Are you a teacher?
o, fm not. Im the manager of alanguage school,

b Ask Ss tolisten again and repeat chorally. Drilindividual Ss
further if you think they need it

€ AskSstossay their country's name and think about where the
stressls. They write down the word and underline the stressed
syllable. Ss can se the stress patterns in the table to help them,
but y Sswhose countr 't follow any
of these. Monitor and help where necessary.

Optional extra activity

Witha multiingual class, ask S5 to number the columns with
stress patterns 1-5. Ask individuals to say their country and the
othersin the class decide which column the country belongs n. If
anyone comes from a country that doesn't follow any of the stress
patterns, write the word on the board and ask the class to help
you place the stress.

3 Ask Ss tolook at photos A—F and spend time saying the names
and countries. Read the first line of the conversation aloud and
encourage a stronger student to answer you. Continue to read the
conversation and drill the class in each response. Ask a stronger
pair to practise another conversation for the class, then put Ssin
pairs to practise more conversations. Monitor andlisten, helping
with pronunciation.

Teaching tip

Aska pair of more confident Ss to model the conversation
across the class. They donit need to leave their seats. Thisis
called airs. Once h ple in open pairs,
they can practise more confidently in closed pairs, with the
person beside them. Pairwork helps Ss develop confidence. They
don't have to get everything right, but through practising with
others they wi p their i English.

Further practice

Photocopiable activities: 1A Vocabulary, p143

Reading and listening

4a {13 Lookat the photo and explain that the people are at a
language conference. Ask Ss if the people know each other (no).
Tell them they should listen and write the countries in the gaps.
Play the recording, twice if necessary, then ask Ss to compare in
pairs before you go through the answers.

Answers: 1Mexico 2Japan 3theUK 4 Argentina
b Play the recording again and pause after every line o that Ss

can repeat chorally. You could divide the class into As and Bs and
ask them to take turns to repeat their lines.

im from Mexico. How about you?

mfromapan. fm a university teacher.
Conversation2

i are you Lucy?

s, | am. Barbara?

es, Im Barbara. Nice to meet you. Sorry, am | ate?
lo, you aren't,

reat. Sowhere are you from, Lucy?

'm from the UK. Are you from Spain?

o, fmnot. Im from Argentina.

Grammar

be: Iand you

5 Look at the grammar box as a class. Ask Ss to look at the words.
in bold. Explain that /mis a contraction of lamand You'reis a
contraction of You are. Elicit, or explain, that /and You are the
subjects of these sentences and amand are are the first and
second person forms of the verb be. If you have a monolingual
class, you might consider doing this in the Ss'language if possible.
Read through the box and ask Ss what happens to the subject
and verbin a question (they change places). Take your time going
through the box and drawing attention to the contracted verb
forms. Ask Ss to complete the contracted forms 1-3. When they
have finished, check the answers and write them on the board.
Point out that the apostrophe takes the place of the missing letter
in contracted forms and deal with any questions Ss may have.

Answers: 1fm 2youre 3aren't

6a {P1.4 Focus Ss attention on the short forms in blue and
explain they should listen to how they sound.

b Play the recording and ask Ss to repeat each time. Drillfurther
asneeded,

7a Focus attention on the conversation and ask what words are
missing (the verbs). Ask S to complete the missing verbs, using
the grammar box to help them. With weaker classes, do several
together as a class, then let Ss continue. Monitor and listen. When
they finish, don't go through the answers as they will hear these in
the next activity. Make sure that s use capital letters when needed.
b Q1.5 Play the recording and ask Ss to listen and check their
answers. Go through the answers as a class and write them on
the board.

Answers: 1Ae 2am 3m 4m SAe 6m 7ae 8m
Optional extra activity
s practise reading the conversation in pairs, taking turns with

each ole, This builds confidence andis good for all classes,
especially weaker classes,

€ PutSsin pairs to practise reading the ions together
Monitor and listen, When they finish, give some feedback if there
have been any pronunciation difficulties, and invite one or two
pairs to repeat for the class.
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i estions:
g ar2 Present simple qu
E Gramm 1/you/we/ they

7.00Getup
8,00 Leave home
900 Arriveat work

6.00 Getup
7,00 Leave home
730 Arrive at ygrL; m——

* 730Leave home
9,00 Ariveatwork B

630 Getup
7.00 Leave home
9,00 Arrive at work

7.00 Getup
730 Leave home
.00 Arrive at work

“‘ 630 Getup
mmuERY : po0Leavenone
Comgiat| | 900 Arriveat work

: : | 6.30 Getup
@ Rty 7.00 Leave home
o T et 730 Arrive at work
b L:a“'e hot“vﬁurk St | 730 Arive at work ;
8,00 Arrive

|

| 6,00 Get up
| 7.00Leave home

‘ 800 Arrive at work

7.00 Get up
8,00 Leave home
930 Arriveat work

7,00 Leave home
730 Arrive at work

PRESENTATION TOOL

The Roadmap Presentation tool contains everything
you need to make the course come alive. It includes
integrated whiteboard software that allows you to

add notes, embed files, save your work and reduce
preparation time.

Presentation tool:

e Fully interactive version of the Students’ Book.

Planning mode (includes teacher’s notes)
and teaching mode.

Easy navigation via book page and lesson flow.

Answers to exercises at the touch of a button.
Integrated audio.

Vocabulary - siys

1 Lo i
ok at the Pictures, Complete the missing words.

I 2

—-——____onatrain 3

———____ awebsite

— __ football

'
&y
i n
)i
How often do you .,
Wheredoyoy ..

fooe

*

1 a Match phatos A-D with the seasons in the box below.

fooe
Integrated video, with time-coded

video scripts.
® Ahost of useful classroom tools.
Resources area:

PDFs of the Grammar bank materials.
Video worksheets.

Photocopiable activities with teacher's notes.
Audioscripts.

Assessment package containing all the
course tests.

Roadmap Al Unit 1
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COURSE METHODOLOGY

Syllabus

The Roadmap syllabus is built on Global Scale of Englishlanguage
learning objectives (see below) but there is a strong focus on the
key grammar, functional language, vocabulary and pronunciation
needed to perform those objectives in each of the main lessons.
Language items have been selected according to their level of
difficulty and how useful they are in helping learners to achieve
the communicative goal which is at the heart of each lesson.

As aresult, learners never feel that they are studying grammar,
functional language, vocabulary or pronunciation for its own sake
and can immediately see the relevance of what they are learning.

e Syllabus built on Global Scale of English learning objectives so
learners can immediately see the relevance of what they are
learning.

e Strong focus on the grammar, vocabulary, functional language
and pronunciation needed to achieve the speaking objective at
the heart of every lesson.

The Global Scale of English

The Global Scale of English (GSE) is a standardised, granular
scale that measures English language proficiency. Using the
GSE students and teachers can now answer three questions
accurately: Exactly how good is my English? What progress have
I made towards my learning goal? What do | need to do next if |
want to improve?

The GSE identifies what a learner can do at each point on a scale
from 10 to 90, across all four skills (listening, reading, speaking,
and writing), as well as the enabling skills of grammar and
vocabulary. This allows learners and teachers to understand a
learner's exact level of proficiency, what progress they have made
and what they need to learn next.

The GSE is designed to motivate learners by making it easier to
demonstrate granular progress in their language ability. Teachers
can use their knowledge of their students’' GSE levels to choose
course materials that are precisely matched to ability and learning
goals. The GSE serves as a standard against which English
language courses and assessments can be benchmarked,
offering a truly global and shared understanding of language
proficiency levels.

Teacher Mapping Booklet and GSE Toolkit

You will find the GSE Teacher Mapping Booklet for Roadmap online
at english.com/roadmap. This booklet provides an overview of all
the learning objectives covered in each unit of Roadmap, lesson
by lesson.

These GSE learning objectives are only a selection from the larger
collection contained within the GSE. To explore additional
resources to support students, there is an online GSE Teacher
Toolkit. This searchable online database gives you quick and easy
access to the learning objectives and grammar and vocabulary
resources. It also gives you access to GSE job profiles: 250 job skills
mapped to GSE learning objectives, enabling you to pinpoint the
specific language skills required for professional learners.

For more information please go to english.com/gse.

Topics

Maintaining learners' interest is a vital part of the teacher’s role.
Research suggests that learners get bored if they stay on the
same topic for too long so each lesson in Roadmap introduces a
fresh theme, although there is always a coherent link in terms
of language items covered from one lesson to the next. There

is also a topic link with the Develop your skills lessons which are
an extension of the main lesson. Fresh angles on familiar topics
have been used wherever possible and reading and listening texts
have been designed to be as authentic as possible. The texts
are based on real-world sources and although they have been
graded, especially at the lower levels, to make them accessible
for students, the 'tone’ of the texts is as realistic as possible.
Every unit contains a variety of rich and authentic input material
including specially filmed video clips.

e New topics are introduced in every lesson so learners never
get bored.

e Fresh angles on familiar topics have been introduced
wherever possible.

e Reading and listening texts are designed to be as authentic as
possible and are based on real-world sources.

Grammar

Successful communication is dependent on an ability to recognise
and use grammatical structures. Learners can often manage to
make themselves understood with a limited repertoire of words
and phrases but as their level progresses, they increasingly need
grammar to navigate more complex situations and communicate
more sophisticated ideas and opinions. Students also need a
knowledge of grammar to understand sentence formation when
reading and listening and to be able to produce accurate grammar
in professional and exam situations. Grammar is a core feature of
learning a language and Roadmap recognises this by giving it a
central role in each of the main lessons:

e (Grammarisintroduced in context through short listening/
reading texts so that learners can see the language in action,
and understand how and when it is used.

e (Grammar items are then presented and practised using a
‘guided-discovery' approach. Learners study the patterns of
a grammar point and are often asked to identify aspects of
meaning or form by completing simple exercises and/or rules
and tables.

e |anguage items are presented in a concise formin a Grammar
box in the main lesson and a fuller explanation of each
grammar point is provided in the Grammar bank at the back of
the book.

e [Each grammar point has one or two controlled practice
exercises plus a freer personalised activity which is designed
to be genuinely communicative and to offer students the
opportunity to say something about themselves or the topic.
Learners are also encouraged to use the language they have
learned in the final speaking task.

® The Grammar bankin the Students’ Book, the Workbook
and mobile app have additional grammar practice exercises.
There are also further photocopiable grammar activities in the
Teacher's Book.



Vocabulary

Developing a wide range of vocabulary is also key to developing
communicative competence. A good knowledge of vocabulary
helps learners to improve their reading and listening skills and

is also important for writing. A knowledge of high-frequency
collocations and fixed and semi-fixed phrases is also an effective
way to increase spoken fluency. Vocabulary is an important
feature of every lesson in Roadmap. Vocabulary items have been
selected a) according to the topic of the lesson and b) according
to how useful they are for the final speaking task. Vocabulary is
always presented in context through photos or texts and practised
through controlled and freer practice activities. Vocabulary is

also constantly recycled throughout the course and learners are
actively encouraged to use the new vocabulary they have learned
to give their personal opinions on the topics in focus and to talk
about their own lives and experiences.

e \ocabularyis animportant feature of every lesson. It is usually
presented in context through quotes and/or short reading
texts orillustrated with photos and/or cartoons so that
learners can understand how and when an item is used.

® The emphasis throughout is on high-frequency, useful
vocabulary. At lower levels, the focus is on presenting lexical
sets and at higher levels there is an increased focus on
word-building, collocation and useful fixed phrases.

e \ocabulary is practised in a variety of ways with one or two
controlled practice activities for each vocabulary section.
Learners are often asked to relate the vocabulary they have
learned to their own lives making it more memorable.

® \/ocabulary is constantly recycled throughout the course and
further practice is provided in the Check and reflect pages, on
the mobile app, in the Workbook and photocopiable activities
in the Teacher's Book.

® The Vocabulary bank at the back of the Students’ Book
further extends some of the key vocabulary areas covered in
the main lessons.

Functional Language

Learners need to manage communication in a wide variety of
different situations and they need to be able to recognise and use
phrases and expressions that are appropriate for each situation.
These include transactional exchanges, where the focus is on
getting something done or interactional exchanges where the
focus is on socialising with others.

Roadmap recognises the importance of functional language

and each unit has an English in action page which focuses on
useful areas such as giving directions, asking for information,
clarifying information, etc. Each English in actionlesson has a
communicative outcome based on a GSE learning objective and
key functional language items are highlighted in a Useful phrases
box.

® Fnglishin actionlessons focus on useful functional areas such
as giving directions, clarifying information, etc.

e FEach English in action lesson has a communicative outcome
based on a GSE learning objective.

e Key functional language items are highlighted in a Useful
phrases box.

Pronunciation

Teachers often have mixed attitudes towards teaching
pronunciation in their lessons. Some consider that it is relatively
unimportant, especially if their learners can generally make
themselves understood, but others place great importance on
developing pronunciation that is more than just intelligible. They
consider that a systematic focus on pronunciationin a lesson,
however brief, can have a significant impact on developing
learners’ communicative competence.

In Roadmap, we have taken a practical, integrated approach to
developing students’ pronunciation by highlighting features that
often cause problems in conjunction with the areas of grammar,
vocabulary or functional language in focus. Where relevant to

the level, a grammatical or functional language focus is followed
by practice of a feature of pronunciation, for example, the weak
forms of auxiliary verbs or connected speech in certain functional
exponents. Students are given the opportunity to listen to models
of the pronunciation, notice the key features and then practise it.

® Pronunciation is a prominent feature of the syllabus, and
practice is generally linked to the main grammar, vocabulary
and functional language in focus.

e [jsten and repeat activities reinforce pronunciation of new
language. As and when appropriate, there is an emphasis
on areas of pronunciation that affect communication, for
example, sentence stress/intonation.

Skills development

Roadmap recognises that effective communication involves
receptive as well as productive skills. Although speaking is the
main skills focus in each of the main lessons, short reading and
listening texts are used to present and practise new language
and introduce topics for discussion. These cover a variety of
different genres — blogs, articles, fact files, etc. — but are never
very long as research indicates that teachers want to maximise
speaking practice during class time. Roadmap also recognises
the importance of writing and suggestions for writing extension
activities are suggested in the teacher's notes for each of the main
lessons.

In addition to the reading, writing and listening material in the
main lessons, there is a Develop your skills section at the back of
the book for learners who want to improve their reading, writing
or listening skills. There are three Develop your skills lessons for
each unit. Each lesson is built around a GSE learning objective
and concentrates on a specific skill — reading, listening or writing.
They are linked thematically to one of the main lessons and

can be done at home orin class. The Develop your skills lessons
expose learners to different text genres of reading (articles, blogs,
etc.), writing (emails, reports, essays, etc.) and listening (radio
broadcasts, conversations, etc.) and focus on different strategies
or sub-skills to improve general competence in each skill. These
strategies are particularly useful for exam training.

Speaking

Most learners, whatever their age and whatever specific goals

or reasons they might have for learning English, want to improve
their speaking skills. Many learners lack opportunities to practise
in the real world so they need to make the most of opportunities
to speak English in the classroom. Roadmap recognises the
importance of speaking and there are many opportunities
throughout the course for learners to participate in a wide variety
of different speaking activities. For example, learners might
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Course methodology

be asked to discuss a series of questions, respond to photos

or cartoons, give their opinions about the content of a reading
or listening text or take partin conversations, discussions and
role-plays. Speaking is a fundamental part of each lesson and
learners are frequently asked to work together in pairs or groups
to maximise opportunities to speak in class.

Many learners are reluctant or unable to speak because they have
nothing to say or lack the language they need to say what they
want to say. Roadmap helps learners to overcome these problems
and one of the key aims of the course is to increase learners'
confidence and fluency. Each of the four core lessons in each unit
are built around a Global Scale of English speaking objective and all
the grammar, functional language, vocabulary and pronunciation
is geared towards helping learners achieve that objective.
Learners develop fluency when they are motivated to speak

and for this to happen, engaging topics and relevant, carefully-
staged speaking tasks are essential. In each lesson of Roadmap
there is a logical sequence of linked activities that have been
carefully constructed and staged to help learners perform the final
speaking task to the best of their ability. Learners are given time
to prepare their ideas and think about the language they need for
the final speaking task in a structured way. Giving learners time to
rehearse is crucial in terms of building their confidence and this in
turn leads to better motivation and greater accuracy and fluency.
As learners’ confidence increases, their willingness to experiment
with the language also increases. Speaking is systematically
developed in Roadmap through the following activities:

® | ead-in questions and/or striking images engage learners'
interest and activate passive knowledge of vocabulary related
to the topic.

e Grammar and vocabulary relevant for the final speaking
activities are presented and practised.

® Personalised practice activities encourage learners to give
their own opinions on the topic and talk about their own lives
and experiences

® | earners are given ‘models’ and time to prepare their ideas for
the final speaking task.

e Useful phrases give learners ideas and provide prompts to help
them get started.

® | earners perform the speaking task in pairs or groups and are
invited to reflect on their performance through a whole class
round-up activity.

Listening

Listening is an important skill for all users of English and one which
learners often find quite challenging. Many learners complain

that they can understand their teacher but find it difficult to
understand people speaking English outside the classroom,
especially if speakers do not make any concessions to their
audience in terms of their speed of delivery. Learners with poor
listening skills are unlikely to be competent communicators or
users of the language so listening features almost as prominently
as speaking in the main lessons in Roadmap. It is important

to expose learners to real language in use as well as different
varieties of English. Listening material, particularly at lower levels,
is scripted but aims to reflect the patterns of natural speech and is
designed to be as authentic-sounding as possible whilst bearing
in mind the need to make it accessible for the level. Listening texts
are often used to present new grammar or vocabulary and can act
as a springboard to stimulate discussion in class. In addition, there
is a listening ‘model for each of the speaking tasks in which one or

more speakers perform whole or part of the task. Learners listen
to this and try to replicate what they have heard when they come
to perform the task themselves.

Listening is a prominent feature in the main lessons but more
in-depth practice of different genres, for example, short talks and
monologues, conversations, radio interviews and discussions, etc.
is provided in the Develop your listening lessons at the back of the
book. The Develop your listening lessons also provide invaluable
training in listening sub-skills, for example, predicting information,
recognising discourse markers and weak forms, identifying
examples and sequencing words. Each Develop your listening
lesson provides an example of the genre as well as highlighting

a sub-skill which is outlined in a special Focus box and practised

in the lesson. As mentioned in the introduction to the Teacher's
Book, the Develop your listening lessons are optional and can be
selected according to the needs of individual learners or classes.
They can be used in conjunction with the main lessons to form
the extended route through the course or they can be used
individually and/or given to learners to do for homework.

e |isteningisaprominent feature of the main lessons and is
often used to present new grammar or vocabulary or act as a
springboard to stimulate discussion.

e [Listening’'models’are provided to build learners’ confidence.

e |istening material is designed to be as authentic-sounding as
possible whilst bearing in mind the need to make it accessible
for the level.

® More in-depth practice of different listening genres — short
talks and monologues, conversations, radio interviews and
discussions — is provided in the Develop your listening lessons
at the back of the book.

® Develop your listening lessons provide an example of the
genre as well as highlighting different sub-skills needed to
develop mastery of the skill.

e |istening sub-skills are outlined in a special Focus boxand
practised in the lesson.

® Develop your listening lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Reading

Readingis important for many students, particularly if they need
it for their work or studies. The learner who develops confidence
in reading both in and outside the classroom will undoubtedly
make faster progress. We now have access to a very wide range
of English language reading material and it is a good idea to
encourage learners to read as much as possible outside the
classroom. Roadmap provides ample opportunities for learners
to practise their reading skills, both in the main lessons and in the
Develop your reading sections at the back of the boak.

Short reading texts are included in the main lessons to
contextualise new grammar or vocabulary and they also often
serve as a springboard for discussion. As with the listening
material, there is an emphasis on authenticity, and although
reading texts have been adapted or graded for the level, there is
an attempt to maintain authenticity by remaining faithful to the
text type in terms of content and style. Texts are relevant and
up-to-date, and are designed to stimulate interest and motivate
learners to read. The texts represent a variety of genres and
mirror the text types that learners will probably encounter in their
everyday lives. Texts are generally not exploited in any great depth
in the main lessons (as in-depth work on reading is provided in



the Develop your reading section) but learners are always given a
reason to read along with basic comprehension exercises.

More in-depth practice of different genres is provided in the
Develop your reading lessons at the back of the book. The Develop
your reading lessons also provide invaluable training in reading
sub-skills such as identifying the main ideas in a text, guessing
the meaning of words from context, identifying positive and
negative attitudes, understanding pronouns, missing words, etc.
Each Develop your reading lesson provides an example of the
genre as well as highlighting a sub-skill which is outlined in a
special Focus box and practised in the lesson. As mentioned in the
introduction to the Teacher's Book, the Develop your reading
lessons are optional and can be selected according to the needs of
individual learners or classes. They can be used in conjunction
with the main lessons to form the extended route through the
course or they can be used individually and/or given to learners to
do for homework.

® Readingis a prominent feature of the main lessons and is
often used to present new grammar or vocabulary oractasa
springboard to stimulate discussion.

® Reading material is designed to be as authentic as possible
whilst bearing in mind the need to make it accessible for the
level. Text types mirror those learners will encounter in their
everyday lives, for example, blogs, social media posts, etc.

e More in-depth practice of different reading genres - stories,
articles, reviews, factual texts, reports, social media and blog
posts, etc. — is provided in the Develop your reading lessons at
the back of the book.

® Develop your reading lessons provide an example of the genre
as well as highlighting different sub-skills needed to develop
mastery of the skill.

® Reading sub-skills are outlined in a special Focus box and
practised in the lesson.

® Develop your reading lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Writing

In recent years the growth of email and the internet means

that people worldwide are writing more than ever before — for
business, for their studies and for personal communication.
Learners need effective writing skills for professional and
academic purposes but people also use writing — email, text
messages, social media posts, etc. — as an informal means of
communication far more than they used to. The latter isn't simply
speech written down and there are all sorts of conventions for
both informal and formal writing. It is therefore important to focus
on arange of genres, from formal text types such as essays,
letters and reports to informal genres such as blog entries and
personal messages. Roadmap provides extensive trainingin all
these types of writing.

Writing is not a prominent feature of the main lessons in
Roadmap although learners are frequently asked to make notes
as preparation for the speaking task. There are also suggestions
in the teacher's notes on ways to extend the tasks with follow-
up written work. However, in-depth practice of different genres
of writing is provided in the Develop your writinglessons at the
back of the book. The Develop your writing lessons also provide
invaluable training in writing sub-skills such as organising ideas,
using paragraphs, explaining reasons and results, using time
expressions and linkers, constructing narratives, etc.

Each Develop your writing lesson provides an example of the
genre as well as highlighting a sub-skill which is outlined in a
special Focus box and practised in the lesson. As mentioned in
the introduction to the Teacher's Book, the Develop your writing
lessons are optional and can be selected according to the needs
of individual learners or classes. They can be used in conjunction
with the main lessons to form the extended route through the
course or they can be used individually and/or given to learners
to do for homework. Each Develop your writing lesson follows a
similar format:

® Some writing practice is provided in the main lessons and
in-depth work on different genres of writing as well as writing
sub-skills is provided in the Develop your writing section at the
back of the book.

® FEach Develop your writing lesson starts with a few discussion
questions designed to activate learners’ vocabulary and get
them thinking about ideas related to the topic.

® Each Develop your writing lesson provides a model of the
genre in focus. These are designed to be as authentic as
possible whilst bearing in mind the need to make them
accessible for the level. Types of writing mirror those that
learners will encounter in their everyday lives, for example,
stories, formal and informal emails, blog posts, descriptions,
invitations, reviews, etc.

® Develop your writinglessons provide examples of the genre
as well as highlighting different sub-skills needed to develop
mastery of it, for example, organising ideas, using paragraphs,
explaining reasons and results, using time expressions and
linkers, constructing narratives, etc.

® Writing sub-skills are outlined in a special Focus box and
practisedin the lesson.

® | earners prepare and then write their own example of the
genre in focus and are encouraged to use the sub-skills they
have practised in the lesson.

® Develop your writinglessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Review and consolidation

Language items are regularly recycled in each lesson of Roadmap.
At end of each unit, there is a Check and reflect page which is
designed to review all the language points covered and give
learners an opportunity to reflect on how their confidence and
mastery of the language has improved. In addition, each unitis
accompanied by a short video —the Roadmap report — that can
be used to provide a break from the routine of the Students' Book
as well as revise and consolidate language in a fun, light-hearted
way. Each Roadmap report features a roving reporter’ who goes
out on location to visit interesting people and places and has a
variety of new experiences. The videos are designed to illustrate
some of the quirkier aspects of real life as well as show language
items covered in the unit in realistic contexts.

e Video clips and extension activities consolidate key language
covered in each unit and illustrate some of the quirkier aspects
of real life.

e Video clips are 3—5 minutes in length and are designed to
entertain learners and provide a bit of light relief.

e Video worksheets (to exploit the language in the videos) are
available online.
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OVERVIEW

1A Hello

Goal | introduce yourself to other students
Grammar | be:/and you
Vocabulary | countries

GSE learning objective
Can give very limited personal information using basic fixed
expressions

1B Jobs
Goal | ask and answer about jobs
Grammar | be: he/she/it
Vocabulary | jobs

GSE learning objective
Can say what someone’s job is, using familiar common
job names

1C Nationalities

Goal | talk about different nationalities
Grammar | be: you/we/they
Vocabulary | nationalities

GSE learning objective
Can recognise and say the name of their own country,
nationality and language

1D Englishinaction
Goal | ask forand give contact information
GSE learning objective

Can answer short, simple guestions related to basic personal
information, using a single word or phrase

Roadmap video
Go online for the Roadmap video and worksheet.

Check and reflect

Review exercises and communicative activities to review the
grammar and vocabulary from the unit.

VOCABULARY BANK

1A Develop your reading
Goal | understand a simple online profile
Focus | understanding capital letters

GSE learning objective
Can extract personal details in a limited way

1B Develop your listening
Goal | understand short conversations about personal details
Focus | understanding answers to questions
GSE learning objective
Can understand the main information when people introduce
themselves (e.g. name, where they are from, job)

1C Develop your writing
Goal | write a short personal profile
Focus | using capital letters and full stops
GSE learning objective
Can write a few basic sentences introducing themselves and
giving basic personal information, given prompts or a model

Hello

Introduction

The goal of this lesson is for Ss to practise introducing
themselves. To help them achieve this, they will learn the verb
be with /and you and the names of countries in the context of
meeting new people.

Introduce yourself to the class. Say Hello, I'm (name). Write the
phrase on the board and drill. Invite Ss to come to the front and
rub out your name, replacing it with their own. Read aloud for Ss
to repeat. Ask Ss around the class What's your name? and elicit
aresponse with I'm.... Ask Ss to work in pairs, taking turns to
introduce themselves to their partners. Monitor and help where
necessary.

Vocabulary

Countries

1a Refer Ssto the countries in the box and look at the example.
Ask them to work in pairs and match the countries to the flags.
Monitor and provide support and encouragement.

b @ 1.1 Tell Ss they are going to listen and check their answers.
When they have finished, elicit Ss'answers and write them on the
board. Play the recording again for Ss to listen and repeat.

Answers: 1Canada 2theUK 3theUS 4 Spain
5Poland 6 Turkey 7]Japan 8Thailand 9 Argentina
10 Mexico 11 Brazil 12 Italy

Vocabulary checkpoint

Countries (and cities) start with a capital letter and most do
not need an article. Countries that are a collection of islands
or territories, such as the UK or the Maldives, and certain
republics, start with the.

2a ) 1.2 Refer Ssto the table and look at the examples, Poland
and Japan. Say these with exaggerated stress, so that Ss can hear
the difference (see the Pronunciation checkpoint below). Tell Ss
they will now listen to the country names in the box and write
them in the correct place in the table, depending upon their stress
pattern. Play the recording, pausing after each country for Ss to
write. When they finish, ask them to compare their answers in
pairs, then play the recording again. Go through the answers as a
class and drill as you do so.

Answers:
o Oo o0 Ooo oo0o
Spain Poland Brazil Canada Argentina
Thailand | Japan [taly
Turkey Mexico




Pronunciation checkpoint

Explain that each word is divided into syllables and words of
more than one syllable have a primary stress that is longer
and louder than the others. Use the examples from the table
in Ex 2a to show this. Point out that English doesn't have a
visible accent system, so each word has to be learned with its
stress pattern. Weaker classes would benefit from dividing
the words in the box into syllables before attempting the
task. Make pronunciation fun by exaggerating your own
pronunciation and praise Ss' efforts.

b Ask Ssto listen again and repeat chorally. Drill individual Ss
further if you think they need it.

€ Ask Ssto say their country’'s name and think about where the
stressis. They write down the word and underline the stressed
syllable. Ss can use the stress patterns in the table to help them,
but there may be some Ss whose country name doesn't follow any
of these. Monitor and help where necessary.

Optional extra activity

With a multilingual class, ask Ss to number the columns with
stress patterns 1-5. Ask individuals to say their country and the
others in the class decide which column the country belongs in. If
anyone comes from a country that doesn't follow any of the stress
patterns, write the word on the board and ask the class to help
you place the stress.

3 Ask Sstolook at photos A—F and spend time saying the names
and countries. Read the first line of the conversation aloud and
encourage a stronger student to answer you. Continue to read the
conversation and drill the class in each response. Ask a stronger
pair to practise another conversation for the class, then put Ssin
pairs to practise more conversations. Monitor and listen, helping
with pronunciation.

Teaching tip

Ask a pair of more confident Ss to model the conversation
across the class. They don't need to leave their seats. This is
called open pairs. Once Ss have seen the example in open pairs,
they can practise more confidently in closed pairs, with the
person beside them. Pairwork helps Ss develop confidence. They
don't have to get everything right, but through practising with
others they will develop their confidence in speaking English.

Further practice

Photocopiable activities: 1A Vocabulary, p143

Reading and listening

4a (})1.3 Look at the photo and explain that the people are ata
language conference. Ask Ssif the people know each other (no).
Tell them they should listen and write the countries in the gaps.
Play the recording, twice if necessary, then ask Ss to compare in
pairs before you go through the answers.

Answers: 1Mexico 2Japan 3theUK 4 Argentina

b Play the recording again and pause after every line so that Ss
can repeat chorally. You could divide the class into As and Bs and
ask them to take turns to repeat their lines.

€ Put Ssin pairs to practise reading the conversations together.
Monitor and listen. When they finish, give some feedback if there
have been any pronunciation difficulties, and invite one or two
pairs to repeat for the class.

Optional extra activity

With stronger classes, ask Ss to repeat the activity substituting
new names and countries.

Audioscript1.3

Conversation1

Hello, I'm Juan. Nice to meet you.

Nice to meet you, too. I'm Akiko.

Hi. Are you here for the conference?

Yes, | am. Are you a teacher?

No, 'm not. 'm the manager of a language school.
Where are you from?

I'm from Mexico. How about you?

I'm from Japan. I'm a university teacher.

onversation 2

Hi, are you Lucy?

Yes, | am. Barbara?

Yes, I'm Barbara. Nice to meet you. Sorry, am | late?
No, you aren't.

Great. So where are you from, Lucy?

I'm from the UK. Are you from Spain?

No, 'm not. I'm from Argentina.

P00 2020202

Grammar

be: Iand you

5 Look at the grammar box as a class. Ask Ss to look at the words
in bold. Explain that /'mis a contraction of lamand You'reis a
contraction of You are. Elicit, or explain, that /and You are the
subjects of these sentences and am and are are the first and
second person forms of the verb be. If you have a monolingual
class, you might consider doing this in the Ss'language if possible.
Read through the box and ask Ss what happens to the subject
and verb in a question (they change places). Take your time going
through the box and drawing attention to the contracted verb
forms. Ask Ss to complete the contracted forms 1-3. When they
have finished, check the answers and write them on the board.
Point out that the apostrophe takes the place of the missing letter
in contracted forms and deal with any questions Ss may have.

Answers: 1Im 2youre 3aren't

6a ) 1.4 Focus S attention on the short forms in blue and
explain they should listen to how they sound.

b Play the recording and ask Ss to repeat each time. Drill further
as needed.

7a Focus attention on the conversation and ask what words are
missing (the verbs). Ask Ss to complete the missing verbs, using
the grammar box to help them. With weaker classes, do several
together as a class, then let Ss continue. Monitor and listen. When
they finish, don't go through the answers as they will hear these in
the next activity. Make sure that Ss use capital letters when needed.
b (}) 1.5 Play the recording and ask Ss to listen and check their
answers. Go through the answers as a class and write them on
the board.

Answers: 1Are 2am 3'm 4'm 5Are 6'm Zare 8'm

Optional extra activity

Ss practise reading the conversation in pairs, taking turns with
each role. This builds confidence and is good for all classes,
especially weaker classes.

THun
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8 Tell Ss they are now going to practise. Put Ss in pairs and refer
them to the information on the badges. Explain that they should
take one identity each from conversation 1 and practise the
conversation in Ex 7a, changing the names, cities and countries
to match the information on their badges. They repeat with
conversation 2. Fast finishers can improvise more conversations.

Teaching tip

It can be helpful to ask questions to check Ss understand what
to do before starting an activity, so that they can do it correctly
and with confidence. These questions should focus on the key
aspects of the task. In this case, Do you write? (no, speak) Do you
use your own information? (no, the information on the badges).

GRAMMARBANK1A ppll6-117

Stronger classes could read the notes at home. Otherwise,
go over the notes with Ss, especially the use of contractions
and the fact that youis both singular and plural. In each
exercise, elicit the first answer, or look at the example as a
class. Ss work alone to complete the exercises, then check
their answers in pairs. In feedback, check answers with the
whole class. Ss can refer to the notes to help them.

Answers:

11'm 2I'm 3'mnot 4Youre 5arent 6 Areyou
71am 8 areyou

2 1m 2Areyou 3Imnot 4Imfrom 5Whereareyou

Further practice

Photocopiable activities: 1A Grammar 1, p141;
1A Grammar 2, pl42

Speaking

Prepare

9 Focus on the conference card and ask Ss to look at what
information is missing. Ask them to complete the card with their
own details and choose an occupation (they don't have to be a
student). Monitor and help. Allow a few minutes for this.

Speak

10 Model the activity by completing a card for yourself on the
board and inviting Ss to question you. Drill as needed, then ask Ss
to get up and move around the room, introducing themselves and
asking questions. Monitor the activity, making a note of errors and
problems. When Ss finish, ask them to sit again and correct the main
errors on the board, focusing particularly on question formation.

Reflection on learning
Write the following question on the board:
How many country names can you remember? Make a list.

Put Ss in pairs to discuss the question. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Grammar bank: 1A Ex1-2, pp.116-117
Workbook: Ex1-6, p4
App: grammar and vocabulary practice

Fast route: continue to Lesson 1B
Extended route: go to p86 for Develop your reading

» Jobs

Introduction

The goal of this lesson is for Ss to talk about jobs. To help them
achieve this, they will learn vocabulary for jobs and how to use the
verb be with he, sheand itin sentences and questions.

Write a list of cities on one side of the board and their countries, in
a different order, on the other. From this lesson, include Chicago/
the US, Guadalajara/Mexico and Nagoya/Japan. Ask Ss to match
the cities and the countries. Ask Ss to work in pairs, thenin
feedback ask individuals to say the pairings aloud. Drill as needed.

Vocabulary
Jobs

1a PutSsinpairs and give them a few minutes to discuss the
question. Go through the answers as a class. Drill and mark
syllable stress.

Answers: 1TheUS 2TheUK 3Poland 4 Japan
5Mexico 6Argentina 7 Spain 8 Thailand

b Ask Ssto look at the list of jobs. Explain that they must match
the jobs (a—h) with the profiles (1-8).

Answers: 1g 2e 3d 4h 5b 6a 7f 8c

C @ 1.6 Tell Ss that they're going to listen to a list of jobs. They
should listen and underline the stressed syllables in the jobs. Point
out that one-syllable words don't have a stress and two-word jobs
may have two stress points. Look at the first one as an example
and play the recording. Before feedback, ask Ss to check answers
in pairs, then go through with the whole class. Drill the sentences
after the recording with the correct stress pattern.

Answers: 1 football player 2doctor 3 schoolteacher
4 pilot 5farmer 6nurse 7taxidriver 8 office worker

Vocabulary checkpoint

Point out that jobs take an article, aor an. Make sentences
to show that we need abefore consonants and an before
vowels, e.q. She’s a doctor. He's an actor.

Ss may have heard the gender specific terms actorand
actress. Point out that these days we use actor for both
males and females.

2 Look at the example conversation with the class. Explain that Ss
should pretend to be someone else from Ex 1 and ask and answer
questions to find out who their partner is. Read the example with
the class and demonstrate the activity with a stronger student.

Ss ask and answer the questions in pairs. Monitor and make notes
on their language use for feedback after they've finished.

Grammar checkpoint

At this level, encourage Ss to use language at phrase level,
without analysing exactly what it is or how it works as
‘grammar. If Ss are uncomfortable with this approach, assure
them they will do more focused work on grammar as they
progress with the course.
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Jobs

These optional exercises build on the lexical set in the
vocabulary section.

1 Ss match the words with the photos alone, then check
in pairs. Check answers as a class.

Answers: 1student 2 police officer 3 manager 4 soldier
5artist 6 writer 7 tennis player 8 shop assistant

9busdriver 10 waiter/waitress 11 receptionist 12 tour guide

2 Ssdiscuss the question in pairs. In feedback, nominate a
few Ss to share theirideas with the class.

Optional alternative activity

Stronger classes can complete Ex 1 at home, then discuss Ex 2in
the next class.

Optional additional activity

Prepare a list of names of Ssin the class on a handout. Ss ask
each other the question, Are you ... 7, using the list provided and
ticking the name when they have found the correct person. This
is suitable for weaker classes that would benefit from further
practice. It's good for classes that are new to each other, but can
equally be used even when Ss know each other's names.

Further practice

Photocopiable activities: 1B Vocabulary, p146

Reading

3 Refer Ss to the web page. Ask Ss what the workplace is (a
hospital). Ask Ss to read the web page, then match the names to the
jobs. Ss can compare in pairs before you check answers as a class.

Answers: 1b 2c 3a

4a Ask Ss to read the web page again and choose the correct
answers (a or b) to the questions. Check the answers with the class.

Answers: 1b 2a 3b

b Tell Ss that they are going to use the text from Exs 3 and 4a to
study some grammar. Ask them to locate all the examples of ’s, is
and isn'tin Exs 3 and 4a. They can underline or highlight. Ask Ss
what kind of words these are (verbs). Go through the answers.

Answers:

Green Cross Hospital

About us

Green Cross Hospital is a small hospital. It's in Manchester in the UK.
Hospital Staff

Lucy Brown

Lucy is from London. She's a doctor.

Paul Turner

Paul is from Manchester. He's a nurse.

Mila Kowalski

Mila is from Toronto. She's an office worker at the hospital.

1 |s the hospital in London?
a Yes,itis. b No,itisn't.
2 Is Paul from the UK?
a Yes, heis. b No,heisn't.
3 |s Mila a doctor?
a No, sheisn't a doctor. She's a nurse.
b No, sheisn't a doctor. She's an office worker.

Grammar

be: he, she, it

5a AskSsto tell you the difference between s, isand isn't = 'sis
the contracted verb with no change in meaning, and isand isn't
are positive and negative forms of the verb.

Focus Ss' attention on the grammar box and point out how it

is divided into positive, negative and question forms. Ask Ss to
use the examples in bold to help them complete the gaps. Check
answers with the whole class and be prepared to give further
explanations or examples where necessary. With weaker classes,
do this activity as a class. Point out how the verb and subject
change place in the question form.

Answers: 1's 2's 3isnt 4's

Grammar checkpoint

Some Ss may consider full forms to be more ‘correct’ than
contracted verbs. Point out that most people almost always
use contracted verb forms when speaking and also in
informal writing. Remind Ss that the apostrophe takes the
place of the letter that has been removed. Show this with
examples on the board.

b Q) 1.7 Ask Ss to listen to the sentences, paying particular
attention to how the short forms in blue are pronounced.
€ AskSsto listen to the sentences again and repeat chorally after
the recording. Monitor and make sure they pronounce the short
forms correctly.
6 ) 1.8 AskSs to look at the conversation and the pairs of
options in italics. Ask Ss to underline the correct option, then
listen and check. When they have finished listening, go through
the answers as a class.

Answers: 1I'm 2Isit 3itis 4Isthemanager 5he's
6lshe 7isnt 8'she 9He's

7a This exercise checks if Ss have absorbed the rules and can
apply them. Refer Ss back to the profiles in Ex 1a. With weaker
classes, look at each person in turn, and ask if they are male (he)
or female (she). Read the example question and answer as a class,
then ask Ss to continue the activity in pairs. When they finish,

go through the answers as a class. Ask pairs to read out each
question and answer. Write them on the board to ensure that Ss
record them correctly.

Answers:

1 No, sheisn't. She's from Thailand.
2 No, heisn't. He's a football player.

3 No, sheisn't. She's an office worker.
4 Yes, heis.

5 No, heisn't. He's a taxi driver.

6 Yes, sheis.

Optional extra activity

Ask fast finishers in stronger classes to write some of their own
questions about the people from the profiles. They then work in
pairs to ask and answer the questions.

THun
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b Ask Ssto complete the profiles about people they know or
people they have made up. Put Ssin pairs to tell each other about
the people. Monitor and listen, making a note of any errors. Fast
finishers can take turns to ask and answer questions about the
people. When they finish, ask a few pairs to share information
about the people they heard about. During feedback, go through
any errors you heard and ask the class to help correct them.

GRAMMARBANK1B ppll6-117

Stronger classes could read the notes at home. Otherwise,
go over the notes with Ss, reminding Ss of how the word
order changes in question forms. In each exercise, look

at the example as a class. Ss work alone to complete the
exercises, then check their answers in pairs. In feedback,
check answers with the whole class. Ss can refer to the notes
to help them.

Answers:
11ls 2's 3he 4isnt 5it 6its 7is 8he's
2 1 He'sanurse. Heisn't a teacher.

2 She's a taxi driver. She isn't a doctor.

3 He's a teacher. He isn't a farmer.

4 She's a football player. She isn't a nurse.

5 He's an office worker. He isn't a pilot.

Further practice

Photocopiable activities: 1B Grammar 1, p144;
1B Grammar 2, p145

Speaking

Prepare

8 Read the instruction together. Name Ss A or Band ask them to
turn to the correct page. Explain that they need to ask questions
to complete the missing information. Give Ss time to think about
the questions they can ask. Weaker classes can write the
questions down.

Optional extra activity

Ss can prepare the questions in pairs, AA and BB, so they can help
each other. If Ss need further practice, provide names or photos of
famous people for them to ask and answer about.

Speak

9 Ask Ss to work in pairs, ask the questions and write the
answers, then change roles. Monitor and check that they are using
the correct verb forms in their questions and answers.

Teaching tip

Observe Ss during speaking activities. Look for common
problem areas in pronunciation and grammar, etc. When Ss
finish, decide which errors to focus on and add them to the
board for Ss to try and correct. If there is a pronunciation
problem, write the phrase or word and ask Ss to say it, then
model yourself so they can hear the difference. Try and include
examples of correct language use as well, so Ss don't feel

disheartened.

Reflection on learning

Write the following questions on the board:

How many jobs can you name? Make a list.

How do you make a question with the verb to be? Write two
questions and check with a partner.

Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Ex 7b: Write a profile for a family member or friend.
Grammar bank: 1BEx1-2, pp.116-117
Workbook: Ex1-6, p5

App: grammar and vocabulary practice

Fast route: continue to Lesson 1C
Extended route: go to p87 for Develop your listening

Nationalities

Introduction

The goal of this lesson is for Ss to talk about different nationalities.
To help them achieve this, they will learn and practise
nationalities and further forms of the verb be.

Play a game to review the vocabulary from the previous lessons.
Write the countries on the board, with some of the letters
replaced by gaps. Ask Ss to work in pairs to write the names of
the countries, without checking back in their books. After two
minutes, go through the answers and write the missing letters in
the words on the board.

Vocabulary

Nationalities
1a AskSstoworkin pairs to look at the photos and name the
countries. When they have finished, check the answers as a class
and drill new words as needed.

Answers: 1theUK 2Canada 3Argentina 4 theUS
5]apan 6 Thailand

Optional extra activity

You may like to lead a whole-class discussion on what places/
things they can see in the photos.

Answers:

1 red phone boxes in the UK.

2 maple leaf, national symbol of Canada
3 agauchoin Argentina

4 The Statue of Liberty in New York

5 Mount Fujiin Japan

6 abeachin Thailand




b Ask Ssto work in pairs. Ask them to match the countries with
the nationalities and to discuss with each other how they think
each nationality should be pronounced. Once they have completed
the task, go through the answers with them, but don't discuss the
pronunciation yet as that will be covered in the next task.

5c 6l

Answers: 1d 2j 7a 8b 9e

10f 11k 12h

3g 4i

2a {111 AskSs to look at the nationalities shown in Ex 1b.
Play the recording for them to listen and underline the stressed
syllables. Check the answers with the class.

Answers: Thai British Polish Spanish Turkish
Mexican Japanese Italian American Capadian Brazilian
Argentinian

b AskSs to listen again and repeat.

¢ {112 AskSs to look at the sentences. Read the first pair of
sentences with the class, emphasising the stress on the words
Argentinaand Argentinian. Ss may notice that the vowel quality

is a bit different, but the stress is in the same place. Put Ss in pairs
toread the sentences and decide if the stress in the countries and
nationalities is the same (S) or different (D). Play the recording for
them to check before feedback as a class. Share the information in
the Pronunciation checkpoint if you think your Ss will find it useful.

Answers:

1 She's from Argentina. She's Argentinian. (S)
2 She's from Canada. She's Canadian. (D)

3 He's from Japan. He's Japanese. (D)

4 She's from Mexico. She's Mexican. (S)

5 He's from Poland. He's Palish. (S)

Pronunciation checkpoint

All words of more than one syllable have a stressed syllable
thatis longer and louder than the others in the word. Related
words don't always follow the same pattern. When a word
becomes longer, as in Japan and Japanese, the placement

of stress often changes. Two-syllable nouns are most often
stressed on the first syllable, but not always. One-syllable
words don't have a stress.

3 Name or show an image of a famous person. Ask Ss which
country he/she comes from. Elicit a sentence about the person’s
nationality, e.q. Jaden Smith is American. Repeat with other
examples. Then, ask Ss to write their own sentences about

the nationalities of famous people and compare in pairs before
feedback as a whole class.

Further practice

Photocopiable activities: 1C Vocabulary, p149

Reading

4a AskSs to read the blog silently and match the photos (A-E)
to the correct paragraphs (1-5). Complete the first one together,
toidentify Nina (D), then ask Ss to continue. Check the answers
asaclass.

Answers: 1D 2A 3C 4B 5E

Teaching tip

There are a few words and phrases in the text that Ss may not
have seen before (all over the world and team), but they should
be able to complete the task without knowing them. Encourage
Ss to ‘read past’ unknown words and not look everything up on
their device. This helps develop reading skills. Ss should read
silently, as this is what we usually do in our first language, but if
they finish quickly and are keen, they can read the text to their
partner in pairs for pronunciation practice. At the end of the
activity, go through the meanings of any words that Ss are still
unsure of.

b Write the example on the board and go through it together.
Show that false means wrong by marking it with a cross and the
letter F. Ask Ss to read the text again and check if the remaining
sentences are true or false, marking them T or F. Where the
answer is false, they should rewrite the sentence so that itis true.
When they finish, they should discuss in their pairs, before you go
through the answers as a class.

Answers:

1 False — Nina is from the UK.

2 False — Tessa is from Turkey. Julia is from Poland.

3 True.

4 False — They aren'tin the UK now. / They're at an American
university.

5 False — He's from London. / He's in Vancouver.

Grammar
be: you/ we/they

5a Sswill probably already have noticed the verb forms in the
reading text. Read the instruction and ask which is positive (are)
and negative (aren’t). Ask Ss what aren'tis a contracted form of
(are not). Refer Ss to the grammar box and ask them to use the
reading to complete the gaps. Go through the answers as a class.
With weaker classes, complete the gaps as a class. Make sure
that Ss use capital letters when needed.

Answers: larent 2are 3Are 4arent 5are

Optional extra activity

Ss work in pairs. One reads the left-hand column and their partner
reads the right. This provides pronunciation practice while
reinforcing Ss' understanding of the grammar. They change roles
when they finish.

b (}) 1.13 Ask Sstolisten, paying particular attention to how the
short forms in blue are pronounced. Share the information in the
Pronunciation checkpoint if you think it will help the class.

Pronunciation checkpoint

Ss often try to pronounce the letter rin the word aren’t
(a:nt). Listen for this. Point out that the ris not sounded and
drill as needed.

THun
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€ AskSsto listen again and repeat the sentences. Monitor and
make sure they pronounce the short forms correctly.

6 Ask Ssto complete the texts using the words in the box. Ask
Ss to compare in pairs, then ask individuals to read the correct
answers aloud as a whole-class check.

Answers: lare 2Tme 3arent 4Tte 5Tte 6are 7arent
8Te 9are 10are

7a Look at the example together, then ask Ss to work alone to
write questions. Monitor and help where necessary, checking that
they are completing the task correctly. When they have finished,
ask pairs to compare, then go through answers as a class and
write the correct answers on the board.

Answers:

1 Areyou and your friends at university?

2 Are the teachers at your school American?

3 Are your classmates from different countries?
4 Where are you and your classmates now?

5 Who are your teachers?

6 Where are your teachers from?

b Ask Ssto work in pairs to ask and answer the questions in Ex 7a,
about themselves. Monitor and listen. When they finish, ask a few
confident pairs to question and answer across the class.

GRAMMARBANK1C pp.ll6-117

Stronger classes could read the notes at home. Otherwise,
go over the notes with Ss. In each exercise, elicit the first
answer, or look at the example as a class. Ss work alone to
complete the exercises, then check their answers in pairs. In
feedback, check answers with the whole class. Ss can refer
to the notes to help them.

Answers:
11c 2d 3a 4e 5f 6b
2 1 My friends aren't American.
2 We aren'tin Class 6 today.
3 They aren't from Thailand.
4 Karel and Suki aren't Polish.
5 Annie and Nick aren't from the UK.
6 We aren't in the same class for English.
7 They aren't from New York.
8 Beth and Simon aren't at work today.

Further practice

Photocopiable activities: 1C Grammar 1, p147;
1CGrammar 2, p148

Speaking

Prepare

8a Put Ssin pairs and name them A and B. Refer A to photo 1 and
B to photo 2 and explain that these are their friends. Ask them to
think about what the people might be called, which countries they
come from and what their jobs are.

b Ask Student A to make notes about photo 1 and Student B
about photo 2. Remind them they are making notes, like the
example, not sentences. There are no fixed answers. Monitor

and help.

Optional alternative activity

Some Ss may benefit from completing this task in pairs,
particularly weaker classes or groups that need speaking
practice. They can share ideas and help each other. Both Ss need
to write, for the speaking stage that follows. Re-pair them for the
next stage, so that when they come to ask their questions they
work with a new partner who hasn't seen their profiles.

Speak

9 Look at the example as a class. With weaker classes, do a more
detailed example yourself and elicit other questions that Ss might

need, e.q. Is she (a farmer)?/ Is he (a student)? Write these on the

board as a reminder. Put Ss in pairs to ask their questions and give

their answers, taking turns to speak. Monitor and encourage them
to ask arange of questions.

Optional extra activity

Ask Ss to pair with another student and repeat the activity. Fast
finishers can repeat more than once with different partners.

Reflection on learning

Write the following questions on the board:

Can you remember all the forms of the verb to be? Write them.
How many nationalities can you remember? Make a list and
compare with a partner.

Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Ex 8-9: Write sentences about the people.
Grammar bank: 1CEx1-2, pp.116-117
Workbook: Ex 1-6, p6

App: grammar and vocabulary practice

Fast route: continue to Lesson 1D
Extended route: go to p88 for Develop your writing



English in action

Introduction

The goal of this lesson is for Ss to ask for and give contact
information. To help them achieve this, they will study numbers
and spelling.

Write the numbers and words 1-10 in jumbled order on the board.
Ask Ss to match them. Say the numbers 1-10 around the class.

1 Ask Sstolook at the photo, then answer the question in pairs.
Check the answer as a class.

Answer: b

2 @ 1.14 Tell Ss they are going to listen to a new student
registering at alanguage school. They should listen and answer the
questions. Play the recording, then check answers with the class.

Answers: The student is Selin Atakan. She is from Turkey.

3a Refer Ss to the Useful phrases and ask them to read them
through. Explain that they will listen again and should number the
phrases in the order that they hear them. Point out that there are
two phrases they won't hear (What's your first name? and My first
names...). Play the recording. Ask Ss to check in pairs and play it
again as needed. Check as a class.

Answers:

What's your family name?
What's your phone humber?
What's your email address?
Sorry, can you say that again?
How do you spell ... ?

My family nameiis ...

My numberis ...

My email address s ...

ouUuwkrFEFONMDN

Vocabulary checkpoint
Go through the names of symbols in email addresses and
their pronunciation:
@ =at

= dot
_ =underscore
- =hyphen
Point out that we often ‘chunk’ phone numbers into groups
of three to four digits, we say oh rather than zeroin phone
numbers and we say double when a number repeats:
0314425 0865 = oh three one, double four two five,

oh eight six five

b Ask Ssto look at the card and read it through. Tell them to listen
to the recording again and complete the missing information. Ask
Ss to compare answers with their partners, then go through the
answers as a class.

Answers: Firstname: Selin - Family name: Atakan
Phone number: 020-555-7645
Email address: selin2000@dmail.com

Audioscript1.14

Hello. Are you a new student?

Yes, lam.

OK. I'm the manager of the school. My name is Julia. It's very nice to
meet you.

Nice to meet you, too. I'm Selin.

Where are you from, Selin?

I'm from Turkey.

Great. Well, welcome to our school. Can | take your contact details?
Sure.

How do you spell your first name?

S-E-L-I-N.

And what's your family name?

My family name is Atakan. That's A-T-A-K-A-N.
And what's your phone number?

My number is 020-555-7645.

Sorry, can you say that again?

020-555-7645.

Thank you. And what's your email address?

My email is selin2000@dmail.com.

Is that dmail.com?

Yes.

OK. Thank you.

>o>=
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4a Tell Ss they will listen to another conversation. First, ask them
to use the Useful phrases to help them complete the gaps with
questions. Allow plenty of time for this. Don't go through the
answers as Ss will listen for them in the following activity.

b ¢ 1.15 Ssshould check their answers to Ex 4a in pairs, then
listen to the recording and check as a class. Pause the recording
after each line for Ss to repeat chorally and individually.

Optional extra activity

Ssread the conversation in pairs, taking turns at both roles. This
is a confidence building and enjoyable step before using their own
details in Ex 6.

Answers:

1 What's your name?

2 How do you spellyour ...

3 what's your family name

4 What's your phone number?
5 canyou say that again?

6 what's your email address?

Audioscript1.15

And what's your email address?
It's dietern@intertalk.com.

A: What's your name?

B: Dieter Neumann.

A: How do you spell your first name?
B: D-I-E-T-E-R.

A: And what's your family name again?
B: Neumann. That's N-E-U-M-A-N-N.
A: What's your phone number?

B: It's 07700900617,

A: Sorry, can you say that again?

B: 07700900617.

A:

B:

5 Tell Ss that now it's time to practise. Refer them to the contact
form and ask them to complete it. They can give their own details
or invent them. Allow a few minutes for this and monitor to ensure
Ss are completing it correctly.

THun
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6 Tell Ss they are going to ask and answer and complete the new
contact information for their partner. Model a question and answer
exchange with a stronger student, then put Ss in pairs to ask and
answer. Remind them to use the Useful phrases to help them.
Monitor and see how they manage with the phrases. When they
finish, give feedback on good use of language or ask a confident
pair to perform their roleplay for the class.

Optional extra activity

Make multiple copies of the form, so that Ss can repeat the activity
with new partners.

Teaching tip

Ss at this level need to repeat several times. It's not boring for
them; they need plenty of practice to help them embed new
language. You can vary this by changing partners and details.

Reflection on learning
Write the following questions on the board:

Write two questions asking for information. Check with a
partner.
When do you think you can use these questions in the future?

Put Ss in pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Reflection on learning: Write your answers,
Workbook: Ex1-3, p7
App: grammar and vocabulary practice

Roadmap video

Go online for the Roadmap video and worksheet.

» Check and reflect

Introduction

Ssrevise and practise the language of Unit 1. The notes below
provide some ideas for exploiting the activities in class, but you
may want to set the exercises for homework or use them as a
diagnostic or progress test.

1 Look at the example with the class. Explain that nine more
countries are hidden in the grid and may read across or down. Ss
work alone to find the remaining countries, then check in pairs. Go
through the answers as a class.

Answers:

P LIBIRIA[ZIT[D LM
olfTfulx|o|P|R|N E
LU RIOTTTATLIY KX
ARIGIEIN[TIT[NIAI
NIk TATPTATN| S| F|C
DJllE|| K|z |z|o/N|B|T|O
BIY|UIGIPIA[TIN|K|C
(TIHIA[T|L[AIN|DIR|S
UlK|v J1)Tk|[PIK[N
C[A[N DIA|I|B|B|E

2a Sswrite the words in the correct order to make sentences or
questions in their notebook. Go through the answers as a class.

Answers:

1 |am from Brazil.

2 |am not from London.

3 Areyouinmy class?

4 Where are you from?

5 No, you are not in my class.

b Look at Ex 2a again with the class and ask Ss to identify the
sentences (1, 2 and 5). Ss work alone to rewrite these sentences
using short (contracted) forms. Go through the answers.

Answers:

1 I'mfrom...

2 I'mnotfrom...

5 No, youarentin...

3 Sswork alone to complete the sentences with the correct form
of be, using short forms where possible. Ask Ss to compare in
pairs, then go through the answers.

Answers: 1Are,' m 2'm,Are,'mnot,m 3'm,'m,'m
4 Am, aren't

4 Ss complete the job names alone, then check in pairs. Go
through the answers.

3 farmer
8 nurse

Answers: 1 football player 2 school teacher
4 office worker 5 pilot 6 doctor 7 taxidriver



5 Elicit the first answer as an example. Ss work alone to rewrite
the remaining sentences and questions, putting isorisn'tin the
correct place. Ask them to check in pairs, then go through the
answers,

Answers:

1 Lionel Messiis a football player.
2 Is Marina from Italy?

3 VYes, Yokois in Class 5.

4 The White House is in New York.
5 Is Pete adoctor?

6 No, heisn't.

6 Ask Sstolook at the sentences. Explain that all of the sentences
are incorrect, but the correct information is given in brackets. If

Ss don't know who all of the people are, it doesn't matter. Focus

on the example. Show how the first sentence is negative and the
second is positive, Ss correct the remaining sentences using the
information in brackets. Put fast finishers in pairs to practise
saying the sentences aloud. Go through the answers with the
class.

Answers:

1 Jennifer Lopezisnt English. She's American

2 C(ristiano Ronaldo isn't a doctor. He's a football player,

3 The students aren't at a British university. They're atan
American university.

4 Celine Dion isn't from Spain. She's from Canada.

5 We aren't from Spain. We're from all over the world.

7a Sscomplete the second sentence in each pair with the correct
nationality, using the information from the first sentence. Go
through the answers, paying attention to pronunciation.

Answers: 1British 2 Turkish 3Japanese 4 Canadian
5Brazilian 6 Spanish 7 Argentinian 8 Mexican 9 Polish
10 Thai

b Ask Ssto think of three people they know and write their
names, nationalities and jobs. Go round the class and check.

€ Read through the example with the class. Ss tell each other
about the people from Ex 7b, using the details they wrote down.
Monitor and help with sentence formation and pronunciation
where necessary. Ask some of the Ss to tell the class about one of
their people.

8 Sswork alone to read the sentences and choose the correct
option from each pair of alternatives. Ask them to compare in
pairs, then go through the answers. Write them on the board to
ensure Ssare correct.

Answers: 1Theyre 2arewe 3Theyare
4 Are you, We aren't, Were 5 You aren't

9 Sswork alone to complete the text with the correct words.
Allow them to check in pairs, then go through the answers as a
class.

Answers: are,aren't,re

Reflect

Ask Ss to rate each statement alone, then compare in pairs.
Encourage them to ask any questions they still have about any of
the areas covered in Unit 1.

Develop your reading

Introduction

The goal of this lesson is for Ss to understand a simple online
profile. To help them achieve this, they will learn to identify and
use capital letters.

Write the letters of the alphabet on the board in jumbled order,
both in capital and lower case format. Ask Ss to work in pairs to
match the capital letters to the corresponding lower case letters
and write them down. Tell them that in today's lesson, they will be
learning more about using capital letters.

1 PutSsin pairs and ask them to match the sentences and
photos, writing the letter with the number. In feedback, ask
individual Ss to read the sentences aloud.

Answers: 1C 2D 3A 4B

2 Refer Ssto the Focus box. Read it aloud or ask a stronger
student to read it, then ask Ss to underline the capital lettersin
Ex 1. Ask Ss to compare in pairs, then go through the answers.

Answers:

1 John Smith is from Liverpool in the UK.

2 Maria Fernandez is from Granada in Spain.
3 Toru Yamashita is from Osaka in Japan.

4 Natalia Mazur is from Poznar in Poland.

Optional extra activity

With classes whose first language doesn't have a Roman script,
you might like to spend time looking at letter formation and
position. Point out that capital letter shapes can be the same as
their lower case equivalents, but larger, e.q. /S, w/Wand ¢/C In
other cases, the shape is different, e.g. h/H, /R and g/G. Draw
aline on the board and point out that capital letters go above
the line, but some lower case letters extend below it. Show how
capital Pgoes above the line, whereas lower case prests on it,
with the tail going below. Provide further examples for Ss to
practise, e.q. y,gand f.

3a Refer Ss to the website text. Ask them to underline the
people’s names and circle the place names. Complete the first

one together to ensure all Ss know what to do, then ask them to
continue. Ask Ss to compare their answers in pairs. Go through the
answers as a class.

Answers:

Underline: Marco Silva, Monika Lewandowski, Benjamin Carter,
Mariko Sato, Sang Mai

Circle: Buenos Aires, Argentina, Warsaw, Poland, Auckland,
New Zealand, Fukuoka, Japan, Hanoi, Vietnam

b Refer Ssto the five questions. Ask them to read the website
again and find the answers. Weaker Ss can write single word
answers; stronger classes can write sentences. Remind them to
use capital letters for people’s names and place names. When they
finish, check the answers as a class.

THun
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Answers:

1 No, heisn't. He's from New Zealand.

2 He's from Buenos Aires in Argentina.

3 No, sheisn't. She's from Fukuoka in Japan.
4 She's from Warsaw in Poland.

5 He's from Hanoi in Vietnam.

Optional extra activity

For extra speaking practice, Ss ask and answer the questions in
pairs after you have checked the answers.

4 Refer Ss to the text and tell them it's an online discussion
forum. Refer them to the table and ask them to complete it with
the information. Point out that they can use capital letters to help
them identify people’s names and the places they come from.
When Ss finish, ask them to compare answers, then check them as
a class. Write the answers on the board, using capitals as required.

Answers:

Name From Place of work

1 | Antoni Bakula

LublininPoland | alanguage schoolin

Berlinin Germany

2 | Billy Davies Chicagoin the US | a university in Moscow
in Russia
3 | Josefina Acapulcoin aschoolinSanjuanin
Flores Mexico Mexico

Homework ideas
Workbook: Ex1-4, p8

Develop your listening

Introduction

The goal of this lesson is for Ss to understand short conversations
about personal details. To help them achieve this, they will
practise listening for specific information such as names, countries
and jobs.

Write the following sentences on the board, without capital
letters.

madrid is the capital of spain.

peter lives in germany.

Ask Ss to write them in their notebooks, using capital letters

for people’'s names and place names. To check answers, ask a
confident student to come and write the sentences on the board.

1a Ask Sstomatch questions 1-3 with answers a—c, then
check their answers in pairs. After a few minutes, go through the
answers as a class.

Answers: 1b 2c 3a

Optional extra activity

For extra speaking practice, Ss ask and answer the questions
across the class after you have corrected the answers.

b Q) 1.9 Explain to Ss that they will hear four different ways

of responding to the same question. Play the recording for Ss to
listen and complete the answers. Ask Ss to compare in pairs, play
the recording again as necessary, then check the answers.

Answers: 1Im called Jason.
4 |t's Jason.

2Jason. 3 My name'sjason.

Audioscript1.9

Narrator: 1

A: What's your name?
B: I'm called Jason.
Narrator: 2

A: What's your name?
B: Jason.

Narrator: 3

A: What's your name?
B: My name's Jason.
Narrator: 4

A: What's your name?
B: It's Jason.

Optional extra activity

Ask Ss to practise the four answers in pairs with their own names.

2 Refer Ss to the Focus box and ask them where the important
information comes in a sentence.
Answer: Attheend.

3 Ask Ss to match the questions with the different answers. Ask
them to work individually, then check their answers in pairs.

Answers: 1a,c,d g 2bh 3ef

Teaching tip

In developing listening and reading skills, Ss need to learn to
disregard information that is not important to them. These
exercises help Ss to tune in only to the information required.

4 @ 1.10 Play the recording for Ss to complete the information
under each photo. Ask Ss to compare in pairs, then check the
answers,

Answers:

1 Name:Dan Country:theUS Job: Student
2 Name:Sara Country:the UK  Job: Teacher
3 Name:Jim  Country:Canada Job:Nurse

Audioscript1.10

Hil What's your name?

My name? It's Dan. D-A-N

Hi Dan! Where are you from?
| come from the US.

And what's your job?

My job? I'm a student.

Hello, come in! What's your name?

Hil It's Sara. S-A-R-A.

Sara, great. And where are you from?
The UK.

The UK, OK. And what's your job, Sara?
My job? I'm a teacher.

PEODEODEN D2D2O2-



: Good morning, how are you?

Fine, thank you.

0K, so what's your name?
Jim.J-I-M.

Tim,

Jim.

Ah, Jim ... And where are you from, Jim?
| come from Canada.

Canada, great. And what's your job?
I'manurse.

Great, thanks!

P00 2>W

Homework ideas
Workbook: Ex1-4, p7

Develop your writing

Introduction

The goal of this lesson is for Ss to write a short personal profile.
To help them achieve this, they will learn how to begin a sentence
with a capital letter and finish it with a full stop.

Display a map of the world and give Ss the following place names
to locate on the map: Japan, Mexico, Spain, Canada, plus a few
others of your choice. You could put Ss in pairs and give each pair a
place name to stick on the map.

Ask Ss to identify their own countries on the map.

1 Read theinstruction aloud or ask a student to read it out. Ask Ss
to match the photos A—C to sentences 1-3. After a few minutes,
put Ssin pairs and ask them for their answers.

Answers: 1B 2C 3A

2 Refer Ssto the Focus Box. Read it aloud to the class. Ss then
work alone to circle the capital letters and full stops in Ex 1. Ask
them to compare in pairs, then go through the answers and deal
with any queries. Point out that doctorhas a lower case letter at
the beginning when we're referring to someone’s job but has a
capital if it's a name — Doctor Brown.

Answers:

1 Hi, I'm Pedro. I'm from Barcelona in Spain. I'm a doctor.

2 Hello. My name is Benjamin Turner. I'm from Vancouver in
Canada. I'm an English teacher.

3 Hello. I'm Raquel Jimenez. I'm from Mexico City in Mexico.
I'm an office worker.

3 Ask Ssto look at the poster. Give them a few minutes to read
the information and ask if anything seems wrong (some of the
punctuation is missing). Ask Ss to work alone to correct the poster
by adding full stops and capital letters. Ask them to compare, then
go through the answers as a class.

Answers:

1 Hello.I'm Louisa West. I'm from London. I'm an English
teacher.

2 Hello. 'm Marek Kowalski. I'm from Lodz in Poland. I'm a nurse.

3 Hi.I'm Christine Chen. I'm from Beijing in China. I'm an office
worker.

4 Hello. I'm Tamara Gonzalez. I'm from Valencia in Spain. I'm a
football player.

5 Hi.I'm Stefano Pomesano. I'm from Bergamo in Italy. I'm a
farmer.

Optional alternative activity

If you are short of time, divide the task among different pairs, then
share answers as a class.

4 Ask Sstoread over the table quickly and use the information
to write a profile for Jonas Weber, using sentences like the ones in
Ex 3. Point out that they need to add capital letters and full stops.
Give them a few minutes to work alone, then check in pairs. Go
through the answers as a class.

Answers: Hello. 'm Jonas Weber. I'm from Berlin in Germany.
I'm a taxi driver.

Prepare

5 Refer Ssto the table and ask them to complete it with their own
information. Point out that they don't need to write sentences,
just words.

Write

6a AskSs to use the information in the table to write sentences,
like the profiles they saw in Exs 3 and 4. Remind them to use
capital letters and full stops. Ss should work alone. Monitor and be
available to help as needed.

b PutSsin pairs. Ask them to exchange profiles and check each
other's work for correct punctuation.

Optional extra activity

Put Ssin small groups to read their profiles to each other. When
they finish, the profiles can be used for a wall display.

Homework ideas

Workbook: Ex1-6, p9
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