ROADMAP

Every class is different,
every learner is unique.

Roadmap is a new eight-level general English course for adults which recognises
that every class is different and every learner is unique. Built on Global Scale of English
learning objectives, the course is designed to give learners the specific language
training they need to progress. Engaging, relevant content and extensive support
materials make lessons enjoyable for both learners and teachers.

The Roadmap Teacher's Book with digital resources and assessment package
provides everything you need to deliver successful lessons and get the most out
of the course:

e clearinstructions on how to exploit each lesson.

e ideas for warmers, fillers, extension and homework activities.

e culture notes and suggestions for dealing with tricky
language points.

e answer keys for all practice exercises.

e additional support materials to add ‘spice’ to your lessons
including photocopiable worksheets, games and activities.

e audio and video scripts plus video worksheets.

¢ unit, achievement, mid and end of course testsin
accompanying assessment package.

COURSE COMPONENTS

e Students'Book with digital resources
and mobile app

e Students Book with online practice,
digital resources and mobile app

e Workbook with key and online audio

e Teacher's Book with digital resources
and assessment package

e Presentation tool
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Find out more at english.com/roadmap Learn more about the Global Scale of English at english.com/gse
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Roadmapis a new, flexible eight-level general English course for adults. Recognising
that every class is different and every learner is unique, Roadmap provides a dual
track approach that allows all learners to develop confidence in speaking while taking
a more tailored approach to skills development. It does this by providing smooth
syllabus progression based on the Global Scale of English, by putting clear and
achievable speaking goals at the heart of every lesson, and by providing in-depth skills
development lessons for teachers to choose from at the back of the Students’ Book.
Multiple opportunities are provided for learners to practise outside the classroom in
print, online and using the mabile app.

Map your own route through the course

It can be challenging for institutions and teachers to deal with the different needs,
interests and abilities of each student, especially if they have a wide mix of
learners in the same class. The unigue dual track approach of Roadmap helps you
solve this problem.

e The fast track route concentrates on developing learners’ speaking skills as well
as giving them the grammar, vocabulary and functional language they need to
achieve their goals.

e The extended route gives learners valuable practice in reading, writing and
listening as well as specific training and strategies for developing these skills.

Fast track route: Extended route:
10 core units featuring 10 core units plus
grammar, vocabulary and additional skills-based

pronunciation with each lesson lessons (reading, writing
leading to a final GSE-related and listening) linked to the
speaking activity. content of each lesson.

This unique approach also allows you to adapt material to suit different course
lengths. Whatever the number of hours in your course and whatever the interests of
your learners, the flexible organisation of Roadmap makes it easy for you to choose
the best route for your students’ success.

Build your students’ confidence

Learners need to know what they are aiming for and why. This is key to building
confidence, increasing motivation and helping learners make rapid, tangible
progress.

e (lobal Scale of English learning objectives provide students with clear goals for
every lesson (the goals have been selected to be useful and relevant to studentsin
real-life situations).

e (Grammar and vocabulary has been specifically selected according to how useful it
is in terms of helping learners reach specific goals.

e (arefully structured tasks with ‘'models’ and opportunities to review performance,
Check and reflect activities and reqular progress tests allow learners to see how
well they are doing and highlight the areas they need to improve.



Make the most of your skills as a teacher

Roadmapis designed to be as supportive and easy to use as possible, whatever your
level of experience, with:

e ‘pick-up-and-go’lessons with clear aims and outcomes that are guaranteed to work.

e clearinstructions on how to exploit each lesson, including help with tricky
language points, ideas for warmers, fillers, extension and homework activities.

e ahugerange of additional support materials, including video, photocopiable games
and activities, online and mobile app practice activities, are provided to add variety
to your lessons.

The front of class presentation tool makes it easy to access all the support material in
one place and enhances your performance as a teacher.
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FOR LEARNERS

STUDENTS' BOOK WITH DIGITAL RESOURCES
AND MOBILE APP

e Ten units with three main input lessons linked to three
Develop your skills lessons at the back of the boak.

e Eachlessonincludes grammar, vocabulary and pronunciation
and leads to a final speaking task based on Global Scale of
Englishlearning objectives.

e Key language presented and cross-referenced to a
Grammar bank at the back of the book.

e A Voocabulary bank extends some of the key lexical sets in
each unit and focuses on important areas such as word-building
and collocation.

e An Englishin actionlesson in each unit covers key functional
language.

e (Check and reflect pages at the end of each unit show
learners how their confidence and mastery of spoken language
has improved.

e Light-hearted video clips and worksheets (available online)
extend and consolidate key language covered in the unit.

e Extra grammar and vocabulary exercises, available on
the mobile app (the Pearson Practice English app), consolidate
language points covered in the Students’ Book.

e Develop your skills lessons at the back of the book expose
learners to different genres and give them strategies for
developing skills.

e Communication activities at the back of the book enable
learners to practise key language in a fun, communicative way.

e Audio/video scripts and word lists available online.

STUDENTS' BOOK WITH ONLINE PRACTICE,

DIGITAL RESOURCES AND MOBILE APP

e Provides online practice for students, class management for
teachers and a gradebook to review performance.

e Includes all the Students’ Book material plus a digital version
of the exercises and activities from the Workbook and Tests.

e Includes tools for managing and assigning self-study and
practice activities to students, with automatic marking to
save time.

e Includes a gradebook for reviewing performance of individual
students and classes.

WORKBOOK WITH KEY AND ONLINE AUDIO

e Ten units provide additional practice of material covered in the
Students’ Book.

e Additional grammar, vocabulary and functional language
practice activities.

e Additional reading, writing and listening practice activities.

e Answer key at the back of the book allows learners to check
their answers.

e Audio available online.
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TEACHER'S BOOK

The Teacher's Book features a host of support materials to help

teachers get the most out of the course.

e Teacher's notes for every unit with warmers, fillers, alternative
suggestions, advice on dealing with tricky language items,
culture notes etc.

e Teaching tips on useful areas such as dealing with mixed
abilities, teaching grammar, vocabulary and pronunciation.

e Grammar and vocabulary photocopiable worksheets for
every unit, including accompanying teacher's notes and
answer keys.

e (lass audio scripts and answer keys.

e Photocopiable worksheets for each Students' Book unit
accompanied by teaching notes and answer key.

TEACHER'S DIGITAL RESOURCES

Additional resources can be accessed on the Pearson English

Portal using the access code in the Teacher's Book.

e (lass audio.

e Video and video worksheets.

e Audio and video scripts.

e Word lists.

e Students'Book answer key.

e Assessment package with a range of tests including unit tests
(grammar, vocabulary and functional language), achievement
and mid and end of course tests (grammar, vocabulary,
functional language and skills), with accompanying audio.

e Workbook audio.

VIDEO

e Tenvideos — one for each unit — designed to consolidate key
language and illustrate some of the quirkier aspects of real life.

e Fach video features a roving reporter who goes out on location
to visit interesting places, meet interesting people and/or try
new experiences.

e Video clips are 2—3 minutes in length and are designed to
entertain learners and provide a bit of light relief.

e Video worksheets (to exploit the language in the videos) are
available online.

PRESENTATION TOOL

e Interactive version of the Students' Book with integrated
audio and video is available on the Pearson English Portal.

e Planning mode (includes teacher's notes) and teaching mode.

e FEasy navigation via book page and lesson flow.

e Answers to exercises at the touch of a button.

o Integrated audio.

e Integrated video, with timed-coded video scripts.

e Ahost of useful classroom tools.
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m Grammar2 Present simple and present continuous
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o yous v i st

13 Marek and Kim are trying a new ifestyle. Look at the photos, What kind of
things do you think they do?




The Students’ Book has ten units featuring three double-page main
lessons containing approximately 90 minutes of teaching material.
Each lesson features grammar, vocabulary and pronunciation
activities which lead up to a final speaking task. Each lesson links to a
Develop your skills lesson and other material at the back of the book
including a Grammar bank, Vocabulary bank, Communication bank and
Communication games.

€ Clearly defined Global Scale of English objectives at the start of
each lesson.

e Different topics for each lesson to maintain interest and motivation.

e Striking images provoke interest in the topic and provide a vehicle
for teaching vocabulary.

e Key vocabulary is presented in context and practised through
personalised activities.

9 Short reading and/or listening texts featuring real-life information
are used to present grammar and/or vocabulary.

6 Grammar rules are clearly highlighted and target language practised
through form-based and communicative practice activities.

o Additional practice is provided on the mobile app and in the
Grammar bank at the back of the book.

e Pronunciation is highlighted and practised in each lesson.

9 Carefully staged speaking tasks with ‘models’ and time to prepare
build learners' confidence.

@ Relevant, meaningful tasks engage learners and prepare them for
real life.

@ English in action pages focus on functional language.

@ Each unit ends with a Check and reflect page that consolidates
key grammar and vocabulary.

Goal: talk about your free time

Grammar: present simple and present
continuous

Vocabulary: learning new skills

0 Vocabulary
1

Look at the photos and answer the questions.
1 Which of the activities are you very good/OK at?
2 Which have you tried to do, but aren't good at?
3 Which have you never tried?

2 Complete the sentences with the pairs of words n the
box.

downloaded/exchange _ interested/skilled
expert/progress  technique/way
challenge/improve try out/go over
keen/train  useless/go

THE LONG ROAD

1 Imvery_____onrunning.|want to doa 10K race this
year, 50l ____ every day before work.
2 | play golf every Sunday. m slowly developing my TO S U C G ES S
___ butlstilhavealong____togo.
3 Im learning ltalian at the moment. Ive afew It's official: a TV programme in which people compete against

each other in the hope of becoming famous for their cooking is
now the most successful cookery programme ever. Since it was
first shown on British TV in 2005, MasterChefhas spread around

appsand|doalanguage
Painting has always

with an Italian girl,
me - maybe because my

IS

mum's a highly artist . the world, becoming huge in Asia, Australia, Latin America and
5 | started baking last year.[m no butlvemadea the Middle East. Over 50 different countries now make their own
lot of versions of MasterChef, and the programme is watched in over
6 Itsbeenabitofa attimes, but! can feel fm 200 countries. More than 100 winners are working in the food
starting to +so that's good, industry and many have become best-selling writers, too.
7 Im_atit butitsnicetohavea Of course, the programme has created a lot of interest in
8 lliketo newskills, but it's also important to

what Ive already learnt to do.
3 Workin pairs and discuss the topics.
« something Im keen on and has always interested me
« atimelmadealot of progress
« something that was a bit of a challenge for me
« something I'm useless at, but enjoy doing anyway

@ Go to page 157 or your app for more vocabulary and practice.

e :‘teading

Read the article. What s its main purpose?
1 to explain why so few people get really good at things
2 to explainwhy so many people love MasterChef

5 Read thearticle again. Why are the things in the box
mentioned?

2005 morethan100 bread-making machines
over50  every weekend ~over 200

cooking. In fact, you can be sure that somewhere in the world,
someone is practising a special dish and dreaming of winning
the programme right now. The success of MasterChef is part of
a growing trend. We lead busy and stressful lives, and many of
us want to get back to basics and enjoy the simple things of life.
More and more people are having a go at cooking, gardening
and craft activities like making things with paper. However, while
many people spend every weekend trying out another new recipe
or improving their baking techniques, others are giving up. After
finding that it is not so easy to copy what they have seen on TV,
people stop believing they can ever make real progress and as a
result cupboards are filling up with cookery books, bread-making
machines, and other expensive equipment.

What very few of us want to accept is that no one becomes highly
skilled overnight —and if you want to get good at something, you
need to give it time!

6 Work in pairs and discuss the questions.
1 Are the trends described in the article also happening
inyour country?
2 Do you agree with the main point at the end?

8]

STUDENTS’ BOOK
with digital resources and mobile app

@ Pearson

Read the sentences from the article. Underline the
present simple and present continuous forms. Then
match the sentences with explanations a~f in the
grammar box.

1 Over 50 different countries now make their own
versions of MasterChef,

Somewherein the world, someone is practising a
special dish right now,

More and more people are having a go at cooking.
Many of us want to get back to basics.

More than 100 winners are working in the food
industry.
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9  Complete the article with the correct form of the
verbs in the box.

become belong collect get have join know
lean lookfor sound spend want

18)13q 8uia9 | y2
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I guessit'____a bit strange, but believe it or not, |
2 hair. Not just any hair, though it must be the
hair of someone famous. | . to an online club, so
I'm in touch with other collectors all over the world. We:
already * over 1,000 members and more and more
people . all the time. Collecting hair

8 popular all over the world. 1 7.
of my spare money on bits of hair - and |
better at asking people for hair as well. At the moment, |

most

s__ apieceof Donald Trump's hairl 10
it won't be cheap! Oh, and I"____howto
design websites because | 2 a space online where

| can show my collection.

10 a Lookat the topics in the box and think about current
trends in your country. Answer the questions about
each trend.

fashion foodanddrink  free time activities  work
social media  technology
1 Why do you thinkit's happening?
2 Whatdoesit involve?
3 Does anyone you know follow this trend?
b Work in pairs and compare your ideas. Try to use the
imple and the present conti

6 Many people spend every weekend trying out anﬂmo @ Go to page 138 o your app for more information and practice,

new recipe.

Present simple and present
continuous

Use the present simple:

a todescribe habits and routines.

Iusually go round the park a few times before work.
b for things we see as facts.

She belongs to the gym round the corner.

¢ withstate verbs.

Tunderstand what you mean, but I don't agree.
Use the present continuous:

d totalkabout current trends.

Lots of young people are leaving social media.

e foractionsin progress at the moment of speaking.
I'm trying out a new recipe for lunch,

£ foractions that are happening ‘around now’ but not
necessarily at the moment of speaking,

I'm doing a course in cooking skills at the moment.

8a )21 Listen and notice what happens to the
ined auxiliary verbs in I-speed speech.
1 lamtraining for a marathon at the moment.
2 Sheislearning how to surf at the moment.
3 Heis slowly getting better atit.
4 We are not making enough progress.
5 They are improving allthe time.

b Listen again and repeat.

Speaking

9 PREPARE

11 {22 Youregoing to talk about your free time.
First, listen to two people talking about things
they're learning. Answer the questions.

1 Whatnew skills do they mention?

2 How are things going?
12 I you're getting better
at/learning to do at the moment. Think about....
* howoftenyoudoit.
« how/when you started doing t.
« anything special you'e doing to help you improve.

[10) s

13 a Work with different students in the class. Take turns
telling each other about something you do in your
free time. Ask and answer questions.

b Workin pairs and discuss what you learnt about
other students in the class. Whois learning the most
interesting things?

Develop

your
listening

page 91




9 Choose six sentences from Exercise 8 that you agree
with. Why do you agree? Then work in pairs and
compare your ideas.

Ithink parents should definitely control technology. I
think kids should only get smartphones when they are
16 and parents should give them a limit of one hour a
night on the internet.

@ Goto your app for more practice.

5a ?2.7 Listen. Notice that when the sounds /t/ or
137 occur before a consonant sound, they may not be
pronounced.
1 Iused towalk to school on my own
2 We'd go to the library every weekend,
3 When | was young, wed eat fish every Friday.
4 Idalways spend the holidays with my grandparents.

pliom BuiBuey) |92
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Goal: discuss how life has changed

o

Listen again and repeat.

Grammai to, wouldand p: e | y - [ 6 Read the text and cross out the alternatives that are
not possible.

Speaking

PREPARE

10a )25 You're going to discuss how life
when you were younger. First, listen to two people
doing the same. Answer the questions.
1 Which two topics n the box do they talk about?
2 Didthey have the same experience?

Vocabulary: parents and children

My life 'used to be/would be much more complicated
before | 2got/used to get my first mobile phone. In those
days, | %always amanged/would always arrange exactly
where and when to meet my friends and we #ried/used
to try our best to get there on time.

Sometimes we Sused to wait/would wait hours for people
to tum up. | remember once | $rang/would ring a friend's
mum to tell her | was going to be late, and my friend then
“called/used to call home to see if there had been any
messages! People did things like that then. | also %new/
would know loads of phone numbers by heart. Now | can
hardly remermber my own! It's funny, though, because
even though | now carry my phone everywhere, | actually
think | Scalled/would call my friends more back then. |
quess it's because we "onever used to have/wouldn't

Reading
1a Lookatthe photos and discuss the questions.
1 Do you think children play differently now compared
toin the past?
2 Do you think children get enough exercise?
3 Do you think children use technology too much? technology parents entertainment  holidays
fashion homelife school and studying sport

o

Read the article. Does it mention any of your ideas?
2 Which of points 1-6 are made in the article?

175 percent of British kids don't do any physical
activity,
In the past, there weren't so many cars on the roads.

o

Choose four topics from the box. Think about what
youand other children did when you were younger
and if those habits and experiences have changed
for young people today.

~N

w

Mobile phones give kids more opportunities.
Learning to deal with problems is an important part
of growing up.

Parents in Spain worry about how much their
children have to read.

6 Some things never change.

IS

n

3 Workingroups. Do you think the general trends
described in the article are also true in your
country? Why? Give examples.

Grammar

4 Readand complete the grammar box by crossing
out the forms that are not possible. Use the
examples in bold in the article to help you.

used to, would and past simple
Used to, wouldand the past simple can all be used
to talk about things that happened in the past but
don't happen anymore.

* Totalkabout repeated past actions or events,

Give kids an
outsidelchance

A global study of children’s fitness has suggested that kids are not doing
enough exercise. For example, in China, Chile and Qatar less than

20 percent of kids get involved in physical activity. Another study found
that 75 percent of British children spend less time outside than people

in prison.

One reason for this is that from Beijing to London, there’s less green
‘space in our cities — and far more traffic. While kids in the past would
play games in the streets, that is aimost impossible these days, even if
parents let their kids go outside. But that's the second problem — worried
parents want to control their kids more, and technology is allowing this
to happen. Parents don't just constantly text and call now; they also have
apps that allow them to see where their kids are!

7

have emails, texts or messaging apps.

Workin pairs. Choose a piece of technology that has
changed your life and explain how.

@ Goto page 138 or your app for more information and practice.

Vocabulary

Complete the sentences with the words in the box.

arrangements  authority complicated  control
entertain  experience feelfree force let
manners trouble watch over

1 Youcan't kids all the time to check
what they're doing. You have to let go!
Its important that children learn good
saying ‘Please’ and Thank you.

You shouldn't_____yourkids play in the street. It's
too dangerous.

Children should always respect people in

~N

like

w
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like

1

a Workin groups and compare your ideas. Did you
have any of the same habits or experiences when
you were younger? How do they compare with life
for young people today? Use used to, wouldand the
Useful phrases.

. Such things simply didn’t exist when | was young. In fact, my parents U
use: seful phrases
i o didn’t use to know where | was half the time — and never used to ask teachers and police officers, . )
1used to + infinitive/would + infinitive/the st B . N 7
siu:\: . s = for any details. We'd sometimes go to friends’ houses but often we'd 5 Gettinginto is just part of growing up, g:g ya: i:z::sdzt;:::;;‘;zs "
« Totalkabout past states such as being, having run around the neighbourhood and explore: parks, woods and empty 6 Itsimportantto. the technology that kids use Huw) moe" e

or liking, use:
2used to + infinitive/would + infinitive/the past
simple.

To talk about single events in the past, use:
3used to + infinitive/would + infinitive/the past
simple.

Make negatives of used towith didn't use toor
never used to.

buildings. | remember once we even went into an old factory. Sure, we'd
sometimes get into trouble when we were out, but I'd say that was good
for our development.

What's more, parents these days don't seem happy with their kids
indoors, either: kids play too many games and don't read enough. Or
rather they play the wrong games and read the wrong things. A study in
Spain actually found that kids are reading more these days. However,
they're not reading as much for pleasure as we did.

and give them time limits.
Children should

want.

Parents should their ids to eat everything.
Children only learn to become independent if they
difficulties in life.

Alot of parents make too many —_ for their kids,

~

to say whatever they

®

©

=
°

Ithink it better/worse for kids now because
(they have a ot of freedom).
Which do you think is better?

b Work in groups. s life better for children now or
when you were younger? Explain your answers.

like after-school and weekend activities Develop
My parents didn't use to know where I was half the time It seems, then, that kids are simply worse than they used to be — which 11 1ts good for children to be bored, so they learn to —
-and never used toask for any details Is perhaps the one thing that never changes. Ths was Socrates amost themselves, you
Make questions with Did you (ever) use to? 2,500 years ago: ‘Children now love luxury. They have bad manners, 12 Lifeismore for kids than it was in the past. reading

Did you use to go out on your own when you were a kid?

don't respect people in authority, and chat instead of exercising.’
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There are so many things they are expected to o,

page 94

1a Complete the sentences with the bestword. The first ~ 5a Rewrite in bracket: ’
letteris given. so that they mean the same. In two cases, this is not ’
1 I know | make mistakes when Im speaking, but  like to possible. ’
h___ago. 1 Ispenthoursand hours listening to music when | was a 2
2 fmnotveryk—on grammar, but like speaking teenager (used to) ’
’ - . andlistening, 2 When was eight or nine, we went to Mexico for a
1  Lookatthe pictures. What do you think is happening?
P you! ppening 3 [ved____afewapps, whichlstudyfrom most days. month. (used to) ’
2 ) as Listentothree conversations. Why does 4 Every dayafterclass | gohome and goo— what 3 When Iwas akid, | always cycled to school. (would) ’
each person need to end the conversation? we've done in class. 4 Ireally loved the movie Star Warswhen | was a kid. ’
3a Liste d complete the three 5 I'mmaking good p— with my English. 'm much (would) ’
words. Contractions count as two words. better than | was last year. 5 I never ate vegetables when I was younger, but now Im ‘
1 Listen, Im really sorry, but Im actually 6 I doan online language e with an English avegetarian (used to) 7
2 Ticallyou. Itd be great woman once a week. 6 I used tohave really long har. | only used to cut it once ’
3 Sorry tointermupt you, but_—_seenmy b Which sentences in Exercise 1a are true for you? or twice ayear. (would) 7
f”EﬂdJ?Nﬁa" and | really need to talk to her about Work in pairs. Say three more things that you do b Think of five things that were true for you in the ’
something before she goes. toimprove your English. Who do you think has the past, butaren't true anymore. Work in groups and ’
4 Itsbeen great better study skills? compare your ideas. Try to use used toand would /
5 Anyway, if | don't see you, enjoy your B e R D instead of the past simple. ’
evening. verbs in the box. 6a Matchsentence halves1-6 witha~f. ]
6 Ohnollve I1ve got a class at 7.30, e ke e = i ITEErEsmD ’
7 Iknow! Sorry like this. start - trai 2 lexperi ]
perienced
8 Well, give me a call when you hear. Thanks for the 11 howtodance tango.lhave classes 3 My parents used to force ’
coffee. ! 4a Putthe wordsin brackets in the correct order to twice aweek. 4 My parents used to control ’
b Read the Useful phrases box and check your complete the sentences. 2 Ireally love football. fm n a team and we three 5 My parents made sure | leamt ]
answers. 1 Ithink (going / I/ get / better) times a week after work, 6 My parents used tolet ’
2 Anyway, isten, . (useful/ been / 3 More and more people theirown
?s:ful phraseasr . ! I a/really / meeting/ its) businesses, © @IS, ?
"st:‘"gam""e'sﬂ"’" " 3 Imreally sorry | (more /and / 4 Itsnot a popular opinion, but | with you. bianyitrotiblewhenlwasyolinger. 7
ST e stay /talk/can't) 5 Imvery keen on cooking. | all my own bread - G EElEpmLEESEE) 4
S 4 Somyto 7 time /you / what's/ but / and! better all the timel d some realdifficulties when I was a kid. ’
the / interrupt) 3 e me tostudy every day.
f a Match verbs 1-6 with pairs of endings a—f.
i""y“""‘;"“"" (e 5 I have something on (work / can't/ g .\ :gh(shif(s/\a(: £ how much |used the internet. ?
D aypouliaveiced) late /and/1/be at) b Which sentences in Exercise 6a are true for you? 7
I've gt togo. 6 Sorry, but Ive just had , 2 work b asit/formal clothes =l 1
Ineed toget going. oo calbond iyl 3 wear ¢ aunion member/amanager Ul A DA TS, 2
3 a/from/call)and| _(out/it/sort/
cExplain why! to/need) 4 be d thenealthandsafety ules/apiy | paflact: ’
My train/busis about to leave. b ) 210 Listen and check your answers. B e time off/a holiday you feel about 7
m (actually) inarush. 6 take £ afirstaid course/a fire il ]
m (& ¢ Listen again and repeat. below? Write 1-5 (1 = not very confident, 5 = very ’
I've just seen my friend and | need to talk to her . i
beto R ) . ) b Choose three verbs and endings from Exercise 3a confident).
RIS 5 Matchthe sentences in Exercise 4a with functions that are connected with your life. Work in groups « Ican describe trends and talk about new skills fm %
I meeting a friend at six. a-einthe Useful phrases box. Sentence 2 has two ! ; g . groups: ; ¢
I have an early start tomorrow. functions. EEAMGIETRES learning A, P ‘
I o B 4 Complete the text with the correct habit structure O lemgeasiiE e i S
Ive gota classat 7.30 6a You're going to start and end conversations with two e « Ican describe differences between customs now andin ’
dsay something positive studentsin your class. First, think about: . the past. ]
Itwas great to catch up. « how you could start each conversation. Onthe . dsay Im fairly fit. | don't2 tohave « Ican end conversations politely. ’
Itwas great meeting you. « whatyouwilltalk about. much energy in the evenings, s0as a. Igetupearly
Itd be great to catch up. « how you could end each conversation, and do things before 1go to work. |4 running four or ’
Its been great to meet you. b Workin pairs and have your first conversation, Use five times aweek and go cycing from fime to° as 7
E_njeyme rest ezfyouravenmg‘ the Useful phrases to help you. Try to make the hweu. The nly p;:le.r; is| :ave ?:Jéce in,o\d bicycle an?lt ‘
ingers crossed. conversation lastas long as possible. £ Al DGR CdERE
e E R aasp Sundays, though, because everyone needs a day of restl Oh, e ’
Sorry torush off ke this, c c';?;ﬂe Pﬂt""e“- Repeat butend the conversationin e toeat quite healthily too: no junk food, not much practice? ‘
(m afrai i adifferent way. red meat, that kind of thing. ’
il iy Go to your Workbook ‘
Go online for the orapp. ’
Roadmap video. /]
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The Students’ Book also features Develop your skills lessons at
the back of the book. These lessons are based on GSE learning

objectives and are thematically linked to the main lessons. They focus
on developing specific strategies for improving reading, writing and
listening and expose learners to a wide variety of different text types/
genres. The Develop your skills lessons can either be done in class
following the main lessons they are linked to, or they can be used for

homework.

0 Develop your listening lessons provide practice in different types
of listening such as short talks and monologues, conversations,

radio interviews and discussions.

e Develop your writing lessons provide practice of specific

genres such as stories, formal and informal emails, blog posts,

descriptions, invitations and reviews.

9 Develop your reading lessons provide practice of specific genres

such as stories, articles, reviews, factual texts, reports, social media

andb

o Each Develop your skills lesson has a clearly defined genre-related
goal and a focus which teaches a sub-skill related to the genre.

log posts.

e Special Focus boxes highlight reading, listening and writing

sub-skills such as identifying the main ideas in a text, guessing
the meaning of words from context, identifying positive and
negative attitudes, organising ideas, using paragraphs, explaining

reasons and results, using time expressions and linkers etc.
@ Practice exercises are provided to ensure learners can
recognise and use the sub-skills in focus.
e Follow-up questions round up the lesson and provide opportunities
for further discussion.

VIS I I NI NI
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Develop your writing

Goal: write an informal email

Focus: linking words and questions
in informal emails

Look at the photos and answer the questions.
1 Whatare the people doing?
2 How doyou think they are feeling?

3 What jobs doyou think they are doing?

4 How are their jobs going at the moment?

Workin pairs and compare your ideas.

1-8 Match
the words in bold with definitions a~h.

1 They're expanding our department. We're going to
have five more people working with us.

2 She's only been amanager for six months, but she's
already had a promotion. They've made her the head
of department. She'll be running the whole business
soon!

3 He's quite new and hasn't done this kind of thing
before, so he's struggling a bit. Im having to help him
alot.

4 Our website won the best travel site of the year
award. Its nice to have your work recognised.

5 [mgoing to be made redundant. The company
has been losing money and needs to cut staff, and
unfortunately my jobis one they're cutting.

& We are going to be taken over by a bigger company,
HDC. Apparently, they are paying $3 billion to buy us.

7 They're introducing a new admin system so ll our
forms and records will be in one place and can be
accessed through an app.

8 His boss s basically bullying him. He's always telling
him to work late and saying bad things about his work
~oftenin front of other people.

a frightening and hurting

b be bought and controlled

© moved toahigher levelin a company

d prize

e losemy job because m no longer needed

f increasing in size

g trying hard to do something difficult and not doing very

well
h way of organising and arranging the operations of the
company’
Workin pairs. Do you know anyone who has
experienced any of the things in Exercise 2? What
happened?
Iwas made redundant a few years ago. I worked fora
small computer company and we were taken over. Most
of uslost our jobs.
Read Saroj's reply to an email from her friend, Keisha.
Answer the questions.
1 Which things from Exercise 2 are mentioned?
2 What questions do you think Keisha had asked Saroj?
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Hi Keisha,

Thanks for the email. It was lovely to hear from you
Hope all is well your end. How's work going?
Here, the kids are great - they're growing up fast!
Alisha started school last month and is doing well.
It only seems like yesterday that | was changing her
nappies. Dele’s really happy because he's just got into
the school football team.
Gabby's been really busy. He's traveling quite a lot
with work, but on the whole he enjoys t. It means it's
abit difficult for me to come and visit at the moment,
though, but | might be able to come in November.
Mum might be able to come and look after Alisha
and Dele.
Things are a bit strange at work at the moment,
though 'm doing really well myseff. We heard a few
weeks ago that we're being taken over by a Chinese
company. They're a social media company, so it
does make sense for them to buy a games company.
They've said that there won't be any changes in staff,
and they are hoping to expand, but you know what
can happen when companies get taken over. It often
results in people getting made redundant. It would
be really annoying if they do, because I've just been
promoted to head of marketing after all my work on
Drone Strike. I'm really proud of how wellt's done! It's
the second best-seling produict they've ever had and
it's just won two industry awards as well, so that's all
great.
Anyway, fingers crossed everything will be fine at work
and that we can meet in November. If not, let's Skype
sometime and have a catch-up - it's been far too long
since we had a good long chat.

Lots of love,
Saroj
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programme

Develop your listening

Goal:understand a radio phone-in

Focus: identifying details thats

key ideas

1 Workin pairs and discuss the questions.

1 Doyoudo any sport/physical activity?

2 What things do you think might be good for your

mental and/or physical health?

5 )
Q23 Listentothe beginning of a radio programme

and answer the questions,

1 What kind of programme s it

2 Whatis the main topic being discussed?
3 Readthe Focus box. What d

5 N
Work in pairs and answer the questions, Then listen

) What phrases do people use to give det:i:s? 1o
id::snfymg details that support key

Whenlistening, it important to first identify the key
k of akey idea as an

ideas, and then isten for detail
z : s ails, Thin}
umbrella’idea with supporting details under it,

Supporting details may describe or explain a key idea,

facts. Speakers sometimes show listeners they are

phrases
We should spend less mon
ey on Olym,
ongeneral public sports..,(= key i
lik Y
(=e
For example, you could bujl
every neighbourhood, (= examy
Look at people’s evel of f
time sitting down. (= reason)
In fact, we spend almost the same on  fe
;at{hletes as we do on all school sport,(= fact)
’s the kind of thing that
e & g g would win votes man
And another thing s, i pe
money on healthcare, (= result)
Howiever, speakers often assume that lsteners

understand why detailsare being given, and sg don't

always draw attention to them like this,

e 4 9 24 Listento the restof the programme, Number
@ key ideas i the order that you hear them, me o

the ideas is not discussed,
2 having Olympic sports that are based on jobs
b having Olympic motor sports

€ having Olympic sports that are connected to parenting
d having Olympic sports that are only played in one

country

e having Olympic ‘
9 Ovmpic sports thataren't physica, e g, card

gam

|—!

" B

—
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5 Read the Focus box. How are informal emails

different from formal emails?

Linking words and questions in
informal emails

Informal emails and letters are often more like a
conversation. You tend to use short sentences and simple
linking words like and, so, but, though, because. You
might just use a dash to show a connection or to make
clear that is not central to

the rest of the sentence. You also often include questions
asif you are talking to someone face to face. Sometimes
these questions will be rhetorical Le. they don't require
ananswer.

[NSSNSSNSSUSSSSKN

6a whi Id you put
email? There may be more than one possible answer.
1 Have you seen the adverts for it?
2 When's the best time to call?
3 Did tell you she's retiring next month?
4 Would that work for you?
5 Did you see his photos of Shanghai on Facebook?
6 Canyou believe it?
7 How's Fina? s she still working too hard?

Eoing 10 give examples or give reasons by using certain
pic sports and more

2)

e park football

poer or providing free gym membership,
da swimming pool in

iple)

ln)ess - weall spend too much

w Olympic

ople were fitter we could save

8 ine in the email

©

againand heck your answers,

S\

2 My gran plays with her friends,

people,

¢ It good for people's mental healh

d Thewinner doesn'trely on a
cheat.

the Olympics for our times?
a aneventinvolving fire

b buggy pushing

¢ ice cream throwing

d tug-of-war

e American football

\\\\\\\\\\\\\\\\\

6 Workin pairs and discuss the questions.

2 Whatdo you think of the sel

judged.
4 Have you heard of an
tothe Olympics? How couldit be stopped?

‘\\\\\\\\wa;\

memories of it?

b There arenitenough Olympic sports for older

1 i\;d:ichfof t:ese arguments are given to support the
a of making the c i
ero 9 the card game, bridge, an Olympic

judge’s score and can't

2 Which of these are suggested by the presenters as
examples of new Olympic sports that would ‘broaden

1 Do you watch the it
= e Olympics when it's on? Why?/Why

lection i

in the listening? Would you cuns\'d;glslpc;r:;:: 3 e
How wouldyou decide the winner n each cygoy

3 Whatnew Sports'can youthink of o ad to the
Obymics? Think of connections to s, parentin
different age groups, etc. and how they might i

" examples of cheating connected

5 Didyou ever have sports day at school? What are your

7 Workin groups and decide on the best new Olympic

6, Question 3,

L e

b Which of the questions in Exercise 6a might Keisha

reply to? Which questions are rhetorical?

L 1-5with ions a-e.

1 Wefe struggling, to be honest. Sales have really fallen
badly.

2 Imgoing to see Stefania next week

3 You were still unsure when we spoke last week. Its a
great opportunity, but | can understand why you might
notwant to move the family or travel so far to work.

4 Im busy all next week. But | am a bit freer the week
after that.

5 The new admin system is amazing. It's so much easier
tofind things and it doesn't crash as often!

a How did we ever live withoutit?
b Would one day then be OK for you?

¢ Howare things with you?

d Have you seen her at all recently?

e Have you thought about it any more since then?

wordsin the box

and any dashes (-).

and because but so though

Complete the sentences with the linking words in

Exercise 8 oradash.

1 My boss has been bullying me
‘make me hate my job!

2 They'reintroducing a new system
we're using now is ancient!

3 Lots of people in my department were made
redundant, Imanaged to keep my job.

4 Apparently, they spent a huge amount on the takeover

over a hundred million, | heard,

5 She gota payrise she got promoted
she's obviously happy about all that.

Prepare

it's starting to

theone

10a Choose one of the tasks.

1 Think of a person you could write to to tell them about
your work or studies. You can say something true or
inventit.

2 Imagine you are Keisha and reply to Saroj’s email

b Before you begin to write, think about:

* anevent or news related to your work/studies that

youll tell them about.

+ other questions you might ask and answer in the email.

* how you will start and end the email

Write

11 write your email. Use the information in the Focus

box to help you.

Sport from the ‘sports'that you discussed in Exercise
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Goal:understand an article

Focus: using affixation to recognise

NETATGH

Discuss the questions.

Which social media platforms/apps do you use (e.g
Facebook, WhatsApp)? What for?

How often do you post things on social media?

How often do you update your profiles on social media?
Are there any social media tools you have stopped
using? If so, why?

-

swn

lete ith the word: e box.

broadcasting  content  likes  message
platforms post profile  registered

1 WeChat is one of China's biggest social media
As well as using it to people and share photos,
articles and other . users can also order taxis
and pay for things through the app.
Netflix is taking business from traditional
companies like the BBC.
3 1___ withTwitter, but 've never really used it. My
____ stillsays I'm single, but now m married.
We have a Facebook page for our company and try to
something on it every day. The last video we
putup had 20,000 . whichisn't bad.
Read the title and subtitle of the article. How might
1-5 be connected to the reasons young people stop
using certain social media tools?
1 aphotograph and a grandmother
Maybe a grandmother saw a photograph that her
grandchild didn’t want her to see.
2 employers, universities and banks
3 bodyimage
4 sleep
5 panic attacks

~N

IS

Read the article and check your answers to Exercise
3. Can you explain the title?

Read the article again. Which of ideas 1-7 are
mentioned? Underline the parts of the article that
support your answers.

Being friends on social media with older relatives can
beabadidea

Users of social media should leam more about the
settings for each tool.

Failure to manage your online image could affect your
career.

-

N

w
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The design of some tools encourages you to spend
more time on them,

It can be very hard to stop using soclal media.
Younger users of social media are sometimes believed
tobe easier tosellto.

The move towards narrowcast tools may put some
social media companies out of business.

o wn

~

Develop your reading
A ROOM OF MY OWN

Kate Jenkins asks why young people are leaving the wide
open spaces of open social media.

‘I first started thinking about quitting when | woke up one
morning and found my grandmother had liked one of my
photographs during the night —and not just any old photo
either, but one that | really wouldn't have shown her in any
other circumstances!” Almir Amsellem is explaining why he
stopped using Facebook, the world's most popular social

networking site. ‘Like most of my friends, | used to post all the

time," he continues, ‘but then | suddenly realised how many
people could see what | was putting up, and | was just really
uncomfortable with that idea

Almir is one of tens of millions of young people who over
recent years have made the move from the more open public
broadcast spaces like Facebook to more private ‘narrowcast’
tools. ‘These days, I'm all about messaging apps and auto-
deletion’, he reveals, 'so what | share goes no further than
a small group of friends, and often ceases to exist after a
minute or two anyway. In fact, one of the main reasons why

many young people are leaving open platforms is that they are

becoming more and more
aware of the way that past [J
posts may come back to
bite them in the future.
The knowledge that
everyone from employers
1o universities to banks
now look at social media
profiles has resulted in
more self-censorship
and far safer and more
boring public images, with
more personal thoughts
and pictures being shared
in private elsewhere.

6a Complete three of the sentence starters so they

are true for you.
1 One problem with the article is that it doesn't
mention....

~

Amajor advantage of open social media that wasn't

mentionedis...

3 Another reason for quitting open social media tools
is..

4 One problem with leaving open social medias that

youthen..

The best thing that could happen to social media in

the future’s .

]

o

Workin pairs. Compare and explain your ideas.

There may also be psychological benefits to spending

less time on open social media. Recent research suggests
that spending large amounts of time on some of the most
popular platforms can have a negative effect and lead to
increased worries about body image, sleep problems as

well as increased anxiety, loneliness and depression, all
problems that Karen Roach, 21, recognises. ‘| used to be
totally addicted to social media,” she admits. ‘I'd wake up and
the first thing I'd do was check all my pages to see what I'd
missed. I'd post my carefully selected seffies and then check
back every minute or so to see how many likes | was getting!
It was crazy. | started having panic attacks and in the end, it
got so bad that | just decided enough was enough. That was
about six months ago and I've felt far less stressed since
then. I've learnt that sometimes it's nice to be unreachable,
away from technology.’

However, despite such developments, there may be problems
ahead. If fewer people provide shared content and like their
friends’ posts, then social media companies receive less
income from advertising. Advertisers are particularly keen
to target young people as they feel young people's tastes

are more easily influenced, but in return for placing adverts,
advertisers want access to as much data as they can get.
Less data equals fewer opportunities to sell, and this is the
real issue with the move to closed ‘narrowcast’ platforms: it's
‘much harder to sell to their users. While this may not worry
Almir as he chats and sends photos to his closest friends, for
the narrowcast companies themselves it's a threat to their
existence. How can they keep going without advertising
revenue? And what will happen if they can't?

Using affixation to recognise new
words

Many words are made up of smaller elements:
root - reach

suffix -
prefix - unreachable

Knowing the most common prefixes and suffixes - and
how to combine them - can help you deal with new
words when you are reading. Prefixes usually change
the meaning of a word. Suffixes usually change the word
class (the type of word it s), e.g. from a verb toa noun or
froma noun to an adjective.

For example: unreachableis based on the root word
reach, which is a verb. Adding the suffix -able makes

it an adjective, and adding the prefix un- changes the
meaning to not, so the word describes something you are
not able to reach or get to

7

Read the Focus box, then work n pairs. Read
sentences 18, which all contain a word in bold from
the article. For each word, decide:

a whatkind of word it s (adjective, verb, noun, etc) and
how you know.

what the root word is.

what prefixes (if any) are attached.

what you think it means.

Im really uncomfortable with the idea that my phone
knows where | am all the time.

aadjective: -able

b comfort

rano

cun-
d ot feeling good about something

Iwouldn't rely on auto-deletion myself. People can
tillcopy what you send them.

Its fine for employers to look at your social media
profiles.

Self-censorship on social media isn't necessarily a
bad thing.

There are plenty of psychological benefits to
spending less time on social media

Spending time online can actually help people deal
with loneliness and depression.

Advertisers are slowly killing the internet!

Social media s a threat to the existence of
newspapers.

~

w
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Choose the correct alternatives.

1 Social media can help maintain old friendly/
friendliness/friendships.

2 With social media, | have no self-/auto-/pre-control. I'm

constantly checking for new posts and changing my

profiles and | spend far too much time on i

Alot of photos on social media are nature/natural/

unnaturalbecause people use Photoshop. | think it

creates false expectations/expects/unexpected for

young people.

Businesses need to check what employees put on their

social media. One bad post can damage the company’s

w

>

doall the work they've putin to building their brand.

9a Give the sentences in Exercises 7 and 8 a mark

from 1-5 (where 1 = | completely disagree and 5 = |
completely agree).

b Work in pairs. Compare and discuss your ideas.

The Students’ Book also has extensive back of book material including a Grammar bank, a Vocabulary bank and a Communication bank.

Vocabulary bank

2A Make and do

1 workin pairs. Complete the table by

adding the words in the box to the
correct columns.
anexam goodmoney  thelaundry

alotof damage amess aspeech
asuggestion  the washing-up

2 a Choose the correct alternatives.
1 Itdoesn'tma
make/doyour best.
2 You must make/doarrangements for the future. )
3 People whove made/donea fortune are generally happier than

tter if you succeed or fail The important thing s to

4 Itsnot aproblem i you make/domistakes. It part of the leaming

5 Jm ot very good at making/doing decisions,
6 (mgoing to moke

e/doanother English course once this one is

7 m making/doing good progress with my English

8 Idlike to make/do some research into something I’

‘minterested in

9 If you make/doaneffort, you often succeed in life.
10 fmnot as fitas fd like to be. | need to moke/doa bit more exercise.

b Working

in Exercise 2a. Do you

agree with them?

2B Compound nouns

1a Match1-4witha-d to make four
compound nouns.

1 adepartment a rise
2 aunion b dill
3 apay © member
4 apractice d store
b Match 5-8 with e—h to make four more
compound nouns.
5 work e insurance
6 job § experience
7 sales g targets
8 health h security
¢ Match 9-12 with i1 to make four more
compound nouns.
9 apension i industry
10 the fashion j market
11 thejob Kk car
| scheme

12 acompany

2 Complete the sentences with the compound

nouns from Exercises 1a, band ¢.
1 Itravel alot for work, so they gave me a lovely new
todrive.
2 1won a prize because | met my annual
in the first six months of the year.
3 [llbe OK when| retire because we have areally
good __——atwork
4 1had to take amonth off work after an accident,
but luckily | had
5 Ive alwaysloved clothes, so fdlike to workasa
designerinthe
6 |workin Selfridges. It abig
city centre.
7 Don'tworrylIt's notareal fire. We have a
once every couple of weeks.
8 Thisis my first job. The money's not very good, but
at least Im getting some
9 There'sno_—wherelwork Anyone
can lose theirjob at any time.
10 Every year, over 250,000 young people enter the
for the first time,
11 If you have problems at work, you'l get more help
if yourea—
12 m earning the same now as | was when | started
|

inthe

Itstimelgota—— !
Workin pairs. Take turns saying five true things
about your life. Use compound nouns from
Exercises1a,band ¢
It's hard for me, because [ can't get !h’&'jnbl want
without work experience - andcan't getany work
experience becatise no one will give mea job!

Communication bank

Lesson 5B
12

StudentA
1 Lookatyourtwo Pprojects,
have/haven't done. Think
1 Haveyoufound anew job yet?
aapply for jobs
bhave interviews
cgetoffers
dstartthe job
e begiven tasks/projects to do

2 You're going to ask your partner about their projects. Start wi

questions you could ask your partner.
1 Howare the wedding plans going?
2 Have you found a new place tolive yet?

Lesson 6B
9b

Student B
1 You're going to recommend to Student A:

* ahairdresser,

* agymor personal trainer.

* adry cleaner or place to get clothes repaired,
Think of either people or companies you know
and why you would recommend them. If you
don'tknow anyone, either invent something or
recommend someone you think could help.

Lesson 4C
1

Student B
Conversation 1
You are the manager of a holiday company,
Student Ais going to complain about a bad
experience with your company. Your main
goals during the conversation are to:
* explain why the problems
happened.
* keep the customer happy,

1and2. Decide which stage you are at (from lists a
of extra details and add your own ideas to your lists,

~eand a-g) and what you

2 How'sthe house-building going?
afindland
bgetan architect
capprove the plan
d start construction
efinish roof
fmovein
ganythingleft to do?

1and 2. Think of thy he

2 You're going to ask Student. Afor
recommendations for:
* agarage or mechanic.
* adentist.
* abuilder or someone to do work on your house,
Think about why you want the services and what
exactly you want done,

Conversation 2
You are unhappy with the company that
going to callthe customer service helpli
The agent you spoke in the shop promised:
* agoodsignal anywhere in the country.
* free texts.
* the same charges abroad as at home,
* help available online 24 hours a day.

provides your mobile phone and are
ine to complain,

* acheap deal for the first year,

. Decidewhich of the things above you didn' get and what you got nstead,
What do you want the company representative to do about this?

2 Complainto the company representative. Try’
You want from the situation,

tomake sure you get what



WORKBOOK WITH ONLINE AUDIO

The Roadmap Workbook contains a wide variety of grammar,
vocabulary and functional language exercises that review all
the areas covered in the Students' Book. It also features
additional listening, reading and writing practice.

e Extensive practice of grammar, vocabulary and functional
language covered in the Students’ Book.

e Additional listening, reading and writing practice to further
develop learners' knowledge and mastery of skills.

e Fullanswer keys and audio scripts are provided at the back
of the book.

Roadmap Workbook audio is available online for students and
teachers in the Pearson English Portal.

MOBILE APP

Extra grammar and vocabulary exercises, available on the

mobile app (the Pearson Practice English app), consolidate

language points covered in the Students’ Book.

e On-the-go, bite-sized practice which can be done
anywhere, any time.

e Instant feedback provided to students.

e Progressive levels of challenge.

Vocabulary Grammar
Learning new skills Present simple and present continuous
1 Choose the correct alternatives. 4 L a
| alwarys enjary rying don/ Gt new instruments because train
fim really keen 20t/on music. | play the plana and the fhute, 1 | awsaing al the sports centre every Tuesday and
and at the moment I having a ga Youtfat leaming the Thissday.
violn. it's a bit *offaff a chalenge and fmuseless fon/atit,
burt it dosessrit o0 what | e g are STating 1o wine ietters instead
lessons and | practise every day. | think that e got along ot sending emaits.
ity ? e/ 1o go, But iy teacher iy m making a it
Bafianprogress 3 Ashanti downloads an app at the meenent,

2 Match the sentence hatves.
1 Imdownlaading ol

4 Are you understanding what | mean?

2 Wehe doing S The word ‘st i meanineg somecne wiho i good at
it b samething.
4 They're making & She's having a go at the guitar this tem.
5 Ihave
B Shestrying 7 ¥inand Michasl ate belanging to 2 0ot chib
7 Hefskeen
& Tk B I don't bebeve that's true.
a his technique in foathal, 5 P
b alotof progress in leaming (a play the cefo, Lol i
o i pay A HiDan what' _am you dofng (o) in the
4 ORhie g Hitchen? You? fhate) coskingl
d anaop, which wil help me wizam Chinese. 3 o
e Bt {have) a go at making an omciette!

@ onleaming French. oS
¥ al efone | can ride a mab 3 ¥ ;

¥ f""“.“’""-”, 4! e s wiomviaG B et {1} & coskery couese 1his manth and
g SRy N inpiioes ) I, e cover whiat we bearmt in the kst s
b atnguag e i A: Geed for youl fe heard that lots of peagle

3 Complete th i i the bex. s {do) cookary cowrses at the moment.
B: Yes. my course s very papular, Arpveay, |7
challenge develop expert improve  interested leed) thiat Tim seless at cooking, 5o 1S a bit of &
keen  skiled tralning challenge.
aie {nat think) youre useiess. The food smells

1 | practise skatebaseing every day 5o that | can

develop_ mmy technigue really good!Fish ® {natbe) easy ta cook
2 m ot because | want toruna "'0‘-"‘5'“'9, o, 30 you {want]

ten-kiometre race next month, Hh O
3 John has boen working hard o his R Ve, please!

coenputes skills.
4 Nalas highly A1 panting. She fad her own

art exhibition st month.
5§ My mum has taughtmy sister 10 cook over the years
andnow she's abit of an .

B Divirsg s sorminthing that s abwans e,

7 g hMardatin, but its.a bt
ofa

8 Jand's on music, 5o | think sho enjey.
learming 10 play The piana.

]
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Vocabulary Grammar
Starting work Present habits
1 gl i inthe box. 3 Put the words in the correct order to make sentences.

1 tend/ the office / peaple / to / by 9am / get/ 1o/ Most
Most peapie tend to.get to the office by Sa.m.
2 first aid courses ¢ We / stafl { ofter / regularty / to

casual fire fist Meside formal  health
skt time

Irealty Ske iy boss. She's ! flexible  about the hours we
work We can change the 2 ol our lunch breek o
tong as we talk 1o her first. We canalsa charge our hodday
gates ight L3 1o the LSt mirute, Mowever, the does have 3
. policy 2bout chothes. We have towear

3 ahabit/of / has / compuser / This / crashing

4 uanion meetings £ time / b/ We ! tire £ 1o/ from

‘ cicithes at the office. We acert allowed 1o
weart ress, surh a5 jeans, My boss i als 5 there's /on/ As /2 strict pelicy Frecyeling faruie
careful about ¥, and safety rules. She makes sue

% rills L & Coes T/ Fhippe. Time off / aruary / 1end / 1o 1ake / in
doal dd course,

7 casusal/ on f rormally £ coshes / Employees / Fridays /-
wear

8 don't/ Brum We/ towork £ after / tend

aorb,
1 Lucy eats in the canteen from time to time.
8 Lugy eats in the cantesnonce of ez amenth.
b Lucy #a15in the canmesn every day.
2 Poople are megularly changing shifts.
@ People often charge shifts.
b Peoplodontaftenchange shifts
3 Asanule, the manager hods 3 s1afl mesting every

2 Choosethe correct option a.bor . Monday,
1 Tm ot hapay about the way my boss treats me. fm geing & The manager somatines haids a stalf meeting
tocontactmy _b_representative, on Mondays.
a ries b wricn N b The marager tsually holds & stff meeting on
2 There isnrareal fire Ir's just a fire Honcays
a polky b course ¢ dil 4 This printer hars ahabit of breaking down.

3 AN theunion ___ camie to the meeting about the strike. 4 Tl gt bl fow

Epirisropsin aipriein b This printer rasely beeaks down

4 Thehealthand  rules prosect pecgie when they are 5 Staff tond to take holidays i August
atwerk & St Lssuly take haliys in August
5 safe b safer © salety b Staff never take holldays in August,

Iweek theright__ every Saturday,

a shift b tme © il

6 Sarahdhda___course so fhat sheknows what o doif
scmeons is sick at the office.

w

6 Alshals constantly late for wark.
@ Alsha s sometimes late for work
b Aishais late for work every cay.

7 Employees don't tend 1o take a lunch break

a safety b poicy ¢ firstan a Emplayess usually taioe alunch beeak.

7 After you've met ai the emeioyees, 1l show you around b Emplayees dorft Usuaily take alunch break
the . 8 O the whole, employees sat in the stalf cateen.
a il b size € fbe a Emplayees mostly sat in the stff canteen.

B The comparny has quite__ working hours. We don't b Employ i inthestaff

have to start work ot 9 am. every day.

a ficible b smant © practice @
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Roadmap Online practice provides a blended Exercise 2
and personalised learning environment with
materials that can be assigned at the touch of

a button.

® |nteractive Workbook exercises with
instant feedback and automatic grade
book.
e (Common errors report that highlights 4ty o e e
mistakes learners are making. 3 ) e
e Tipsand feedback that direct learners L A
to reference materials and encourage
them to work out answers
themselves.
e Unit, achievement, mid and end of ¢
course tests.
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HER'S BOOK

The Roadmap Teacher's Book provides step-by-step instructions
on how to exploit the material.

Teacher's notes for every unit with warmers, fillers, alternative
suggestions, culture notes and answer keys.

Generic teaching tips on useful areas such as grammar,

lexis, pronunciation etc.

Photocopiable grammar and vocabulary worksheets for

every unit.
Class audio scripts.

EACHER'S DIGITAL RESOURCES

The Roadmap digital resources area (accessed via the Pearson
English Portal) provides a host of support materials to help
teachers get the most out of the course.

Photocopiable grammar and vocabulary worksheets for
every unit, with teacher's notes and answer keys.

Class audio and scripts.
Workbook audio and scripts.
Word lists.

Students’' Book answer key.

Video, video scripts and video worksheets.
Unit, achievement, mid and end of course tests.
Tests audio, audio scripts and answer keys.

OVERVIEW

%

2A Gettingbetter
Goal | talkaboutyour free time
Grammar | present simple and present continuous
Vocabulary | learning new skills
GSE learning objective
Can of

some detail

2B Firstdays
Goal | give a talk about where you work/study
Grammar | present habits
Vocabulary | starting work
GSE learning objective
Can give a short, rehearsed talk or presentation ona
familiar topic

2C  Changing world
Goal | discuss how life has changed
Grammar | used to, wouldand past simple
Vocabulary | parents and children
GSElearning objective
G i basic

expressions and sentences
2D Englishinaction
Goal | end conversations politely
GSE learning objective
Can signal that they wish to bring a conversation to an end

Check andreflect
= e

E Getting better

Introduction

The goal of this lesson s for Ss to talk about their free time.
To help them achieve this, they will revise present simple and
present continuous in the context of learning new skills.

Ask Ss to describe the last time they leared a new skill and how
difficult or enjoyable they foundt. Give an example of your own if
you can, then ask Ss to discuss in pairs. When they have finished,
askafew pairs to share and tell Ss this s the focus of this lesson.

Vocabulary

Learning new skills

1 Ask Ss tolook at the activities in the photos. Put them in pairs
and give them a few minutes to talk about them, answering the
questions. Monitor and help with new vocabulary if necessary.
With weaker classes, spend time as a class identifying necessary
vocabulary first. When they have finished, ask a few pairs to tell
the class what they are good at.

2 Write the first sentence on the board and ask S to suggest
completions. Look at the box on p14 and ask Ss if they can find
apair of words to fit. Explain that this exercise involves looking

at the context and the surrounding words first, then finding the
missing pair of words, Both words go together, in this order, and
they don't need to change the form. Put Ss in pairs to continue
matching the word pairs and sentences. When they have finished,
elicit Ss' answers and drill or further clarify meaning as needed.

Answers: 1keen/train 2 technique/way
hange 4i i

tvities to revi andvocabulary

ineachlesson.
VOCABULARYBANK ...
2A Makeand do

2B Compound nouns

DEVELOP YOURSKILLS

2A Develop your listening
Goal | understand a radio phone-in programme
Focus | identifying details that support key ideas
GSElearning objective
e . :

o inclear,
well-structured talks or discussions on familiar topics
2B Develop your writing

Goal | write an informal email

Focus | linking words and questions in informal emails
GSElearning objective
G !

in detail

2C Develop your reading
Goal | understand an article
Focus | using affixation to recognise new words
GSE learning objective
e L . .
straightforward newspaper articles on familiar topics

5expert/progress 6 challenge/improve 7 useless/go
8ry out/go over

Pronunciation checkpoint
Words of more than one syllable have a stress pattern, with
one syllable longer and louder than the others. Ss need to
notice this in new vocabulary if they are to use and recognise
it later. When you introduce new items, establish the stress,
underline it and drill. Two-syllable words are most often
stressed on the first syllable. Some two-syllable words are
the first progress)
and on the second syllable as a verb (download, progress).

3 Ask Ssto read the topics and then discuss in pairs. Weaker
classes may benefit from making notes about what theyll talk
about first. Monitor and help, prompt and listen. Follow with a
whole class discussion and give feedback on any pronunciation or
communication problems with the new vocabulary.

)

ROADMAP
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'VOCABULARY BANK2A pl57

Makeand do

This i an optional extension to the vocabulary section,
extending the lexical set and providing further practice.
If you're short of time, this can be done for homewaork.

1 Read the instructions as class. Ss work in pairs then go
through the answers as a class.

Answers:

make: ame:

aspeech,
do: the laundry, a ot of damage, an exam, the washing-up

2a Sswork alone to choose the correct option then checkin
pairs. Go through the answers as a class.

Answers: 1do 2make 3made 4make 5making
6do 7making 8do 9make 10do

b Ask Ss toworkin small groups to discuss the statements. In
feedback, elicit Ss'ideas.

Further practice

Photocopiable activities: 2A Vocabulary, pl66

Reading

4 Focus Ss on the photo in the article and ask themif they know
this programme (MasterChef) and can say what it’s about. Don't
talk about it too much now as they will give their opinions after
reading the article. Ask them to read quickly and choose the best
description of the purpose of the article. Give them two minutes.
Elicit their answer and ask them to ustify it

Answer: 1

5 Tell Ss they will now read more carefully. Focus Ss'attention on
the numbers and phrases in the box, Ask them to work in pairs to

find where and why these are in the text, Give them time to read,

discuss and make notes before leading feedback.

Answers:

2005 - The first year that MasterChef was shown on British TV.
more than 100 ~ more than 100 winners are now working in the
food industry

bread-making machines — cupboards all over the world are
filling up with them as people give up cooking!

over 50 - over 50 countries now make their own version of
MosterChef

every weekend - many people spend every weekend trying out
new recipes or improving their baking techniques

over 200 -~ the number of countries where a version of the
showis watched

6 sk Ss to discuss the questions in pairs.In class feedback,
discuss the main point of the article and see how many Ss agree
and can give examples or relate this to learning English.

Teaching tip

Giving Ss a timeframe for reading helps them know how to
read. If reading is open-ended, they all read at different speeds.
By giving an initial gist (quick reading) task and a short time
frame, Ss are forced to read quickly for the main idea. After this
they can then read carefully for details (such as numbers or
times), with a longer time frame. This is a reflection of how we
read in our home language. You don't have to strictly adhere to
timing, but tis a guide.

GSE

Grammar
Present simple and present continuous

Ss will have studied present simple and present continuous before.
Give an example of the two verb forms: / study English every week.
At the moment Im reading about MasterChef, then elicit
the form (to be + -ing for present continuous). Ask Ss to discuss.

he diffe e between the two t¢ 1sing .
Elicit their ideas. Then ask Ss to look at Ex 7.

7 AskSs the verb forms. Check their

they read the Grammar box and match each sentence with its use
and wite theletter a~f beside t. Ask Ss to discuss in pairs, then
check with the whole class. Ask Ss to give an example of a state
verb (like/love/think, etc.) and deal with any queries.

Answers:

1 b, make (present simple)

2 e,is practising (present continuous)
3 d, are having (present continuous)
4 ¢, want (present simple)

5 f, are working (present continuous)
6 a,spend (present simple)

GRAMMARBANK2A pp138-139

Stronger classes could read the notes at home, Otherwise,
goover the notes with Ss. In each exercise, elict the first
answer as an example. Ss work alone to complete the
exercises, then check their answers in pairs. In feedback,
check answers with the whole class. Ss can refer to the notes
tohelp them.

Answers:

1 1do,ply 2are laughing 3do,go 4are, reading
5is,working 6 do, meet

21- 2shesworking 3doyoutwoknow 4 -
Sloftengo 6doyouplay 7 8ldon'tbelievehim

8a Q2.1 AskSstoread the sentences and listen to the
pronunciation. If you thinkit's useful, explain the information in
the Pronunciation checkpoint below, using the examples given.

Pronunciation checkpoint

en ‘the auxili i
unstressed. The stress is on the main verb, which carries the
meaning. The auxiliary verb is weak and is replaced by a weak
form or schwa /3/.

b Ask Ss to chorally repeat the sentences after they hear them
You may want to pause the recording after each sentence.

9 Ssworkalone to complete the article, then check in pairs. Check
answers with the whole class. Ask Ss why they chose each verb
form, relating back to the Grammar box. For example, (1) sounds s
astate verb, o itis present simple.

Answers: 1sounds 2collect 3belong 4 have
Sarejoining 6isbecoming 7spend 8mgetting
9'mlookingfor 10know 11'mlearning 12want

2uun
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Grammar 1 Present habits

1 Readthe interview with Lora
the incorrect sentences.

nt. Decide if the answers are correcto

ally getupon weekdays?

What time do you usu:
|tend getupat8am

0
)

to English class?

' ou get
Q How do you g byketoschoo‘-lttakes st

ually about15 minutes.
A: |ridealways my

3 our classes like? )
?\.. \'/rvf\za)lttaer:r;/being quite fun. \We do usually some exercises

O o
(s

and workin pairs.

hours doyou work?

2 \f so,what .
Do youwork? | e colleges from time to time.

; is your best study tip? ) o
% \I[\i:::\:geakinga lotin classand don 't tend to worrying
c’ ?
Q: Doyouhaveany study habits you think ariunhetpfu
A: | have habit forgetting t©© do my homewor!

o Q; Howdoyou tend to spend
A: OnFriday night, | tend to go Ol

our weekend? )
. ut to the local pub with friends.

o A: OnSaturdays, always | speak to my family back home-

rincorrect. Then correct

A: Yes,lworkas awaiter in th

. ingl
o A: Mymumhas ahabitof ring very earlyin the morning:

stions in Exercise 1

& PearsonEducation Limited 2019

2 Workin pairs. Ask and answer the que
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PRESENTATION TOOL

The Roadmap Presentation tool contains everything
you need to make the course come alive. It includes
integrated whiteboard software that allows you to
add notes, embed files, save your work and reduce
preparation time.

Presentation tool:

e Fully interactive version of the Students’ Book.
® Planning mode (includes teacher’s notes)

and teaching mode.

Easy navigation via book page and lesson flow.
Answers to exercises at the touch of a button.
Integrated audio.

Vocabulary Starting work

[ Read out the s,
: entences, bu: .
word BEEP should be tnot the words in brackets, Vourpartnerwill qu h
y ess what the

1 When you want to i
take time BEEP for 5 holi
oliday, please filf out thy i
e online form, (off)
apractice BEEP dril|, (fire)
(shift)

4 We have t

0 wear BEEP clothes when we meet with clients, (formal)

2 Youll hear analarm soon, Don't worry, it's just

3 I'm working the night BEEP. | start at10p.m,

5 I'm thinking of becoming a BEgp member to s;

c o i upport better working conditions, (union)
| ant health and BEEp rulesis to always wash your hand:

|2 Nowlisten to e

your partner’s sentences. In each sentence, guess wh;

' S what the wo

rd BEEP s,

3 -
Now write similar sentences of your own,
! X

1 Vi "
Visitors aren‘t allowed on the building BEEP (site)

@ need someone who js EEP and can sta ate if ecessary.  (flexible
2 W hois BEEP y late if n (flexibl
3 Atthe BEEP course, Ilearned how to deal with )

’ ‘ njuries like cuts and burr l i
4 Imgoing to ask Our union BEEP for some advi B

Ce about the situati
: ‘ uation,

You can wear Jeansand a T-shirt jf Youwant, | (representatwe)
. 8

I'm sorry, but you can't eat here, We have a B,
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®

1a Marek and Kim are trying a new lifestyle. Look at the photos. What kind of
things do you think they do?

0

Integrated video, with time-coded
video scripts.

® Ahost of useful classroom tools.

Resources area:
e PDFs of the Grammar bank materials.
Video worksheets.

Photocopiable activities with teacher's notes.
Audioscripts.

Assessment package containing all the
course tests.
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Syllabus

The Roadmap syllabus is built on Global Scale of English language
learning objectives (see below) but there is a strong focus on the
key grammar, functional language, vocabulary and pronunciation
needed to perform those objectives in each of the main lessons.
Language items have been selected according to their level of
difficulty and how useful they are in helping learners to achieve
the communicative goal which is at the heart of each lesson.

As aresult, learners never feel that they are studying grammar,
functional language, vocabulary or pronunciation for its own sake
and can immediately see the relevance of what they are learning.

e Syllabus built on Global Scale of English learning objectives so
learners can immediately see the relevance of what they are
learning.

e Strong focus on the grammar, vocabulary, functional language
and pronunciation needed to achieve the speaking objective at
the heart of every lesson.

The Global Scale of English

The Global Scale of English (GSE) is a standardised, granular
scale that measures English language proficiency. Using the
GSE students and teachers can now answer three questions
accurately: Exactly how good is my English? What progress have
I made towards my learning goal? What do I need to do next if |
want to improve?

The GSE identifies what a learner can do at each point on a scale
from 10 to 90, across all four skills (listening, reading, speaking,
and writing), as well as the enabling skills of grammar and
vocabulary. This allows learners and teachers to understand a
learner's exact level of proficiency, what progress they have made
and what they need to learn next.

The GSE is designed to mativate learners by making it easier to
demonstrate granular progress in their language ability. Teachers
can use their knowledge of their students’' GSE levels to choose
course materials that are precisely matched to ability and learning
goals. The GSE serves as a standard against which English
language courses and assessments can be benchmarked,
offering a truly global and shared understanding of language
proficiency levels.

Teacher Mapping Booklet and GSE Toolkit

You will find the GSE Teacher Mapping Booklet for Roadmap online
on english.com/roadmap. This booklet provides an overview of all
the learning objectives covered in each unit of Roadmap, lesson
by lesson.

These GSE learning objectives are only a selection from the larger
collection contained within the GSE. To explore additional
resources to support students, there is an online GSE Teacher
Toolkit. This searchable online database gives you quick and easy
access to the learning objectives and grammar and vocabulary
resources. It also gives you access to GSE job profiles: 250 job skills
mapped to GSE learning objectives, enabling you to pinpoint the
specific language skills required for professional learners.

For more information please go to english.com/gse.

Topics

Maintaining learners' interest is a vital part of the teacher's role.
Research suggests that learners get bored if they stay on the
same topic for too long so each lesson in Roadmap introduces a
fresh theme, although there is always a coherent link in terms
of language items covered from one lesson to the next. There

is also a topic link with the Develop your skills lessons which are
an extension of the main lesson. Fresh angles on familiar topics
have been used wherever possible and reading and listening texts
have been designed to be as authentic as possible. The texts
are based on real-world sources and although they have been
graded, especially at the lower levels, to make them accessible
for students, the ‘tone’ of the texts is as realistic as possible.
Every unit contains a variety of rich and authentic input material
including specially filmed video clips.

e New topics are introduced in every lesson so learners never
get bored.

e Fresh angles on familiar topics have been introduced
wherever possible.

® Reading and listening texts are designed to be as authentic as
possible and are based on real-world sources.

Grammar

Successful communication is dependent on an ability to recognise
and use grammatical structures. Learners can often manage to
make themselves understood with a limited repertoire of words
and phrases but as their level progresses, they increasingly need
grammar to navigate more complex situations and communicate
more sophisticated ideas and opinions. Students also need a
knowledge of grammar to understand sentence formation when
reading and listening and to be able to produce accurate grammar
in professional and exam situations. Grammar is a core feature of
learning a language and Roadmap recognises this by giving it a
central role in each of the main lessons:

® (Grammar is introduced in context through short listening/
reading texts so that learners can see the language in action,
and understand how and when it is used.

® (Grammar items are then presented and practised using a
‘guided-discovery’ approach. Learners study the patterns of
a grammar point and are often asked to identify aspects of
meaning or form by completing simple exercises and/or rules
and tables.

® | anguage items are presented in a concise form in a Grammar
box in the main lesson and a fuller explanation of each
grammar point is provided in the Grammar bank at the back of
the book.

® FEach grammar point has one or two controlled practice
exercises plus a freer personalised activity which is designed
to be genuinely communicative and to offer students the
opportunity to say something about themselves or the topic.
Learners are also encouraged to use the language they have
learned in the final speaking task.

® The Grammar bankin the Students' Book, the Workbook
and mobile app have additional grammar practice exercises.
There are also further photocopiable grammar activities in the
Teacher's Book.



Vocabulary

Developing a wide range of vocabulary is also key to developing
communicative competence. A good knowledge of vocabulary
helps learners to improve their reading and listening skills and

is also important for writing. A knowledge of high-frequency
collocations and fixed and semi-fixed phrases is also an effective
way to increase spoken fluency. Vocabulary is an important
feature of every lesson in Roadmap. Vocabulary items have been
selected a) according to the topic of the lesson and b) according
to how useful they are for the final speaking task. Vocabulary is
always presented in context through photos or texts and practised
through controlled and freer practice activities. Vocabulary is

also constantly recycled throughout the course and learners are
actively encouraged to use the new vocabulary they have learned
to give their personal opinions on the topics in focus and to talk
about their own lives and experiences.

e \ocabularyis animportant feature of every lesson. It is usually
presented in context through quotes and/or short reading
texts orillustrated with photos and/or cartoons so that
learners can understand how and when an item is used.

e The emphasis throughout is on high-frequency, useful
vocabulary. At lower levels, the focus is on presenting lexical
sets and at higher levels there is an increased focus on
word-building, collocation and useful fixed phrases.

® \/ocabulary is practised in a variety of ways with one or two
controlled practice activities for each vocabulary section.
Learners are often asked to relate the vocabulary they have
learned to their own lives making it more memorable.

e \ocabulary is constantly recycled throughout the course and
further practice is provided in the Check and reflect pages, on
the mobile app, in the Workbook and photocopiable activities
in the Teacher's Book.

e The Vocabulary bank at the back of the Students’ Book
further extends some of the key vocabulary areas covered in
the main lessons.

Functional Language

Learners need to manage communication in a wide variety of
different situations and they need to be able to recognise and use
phrases and expressions that are appropriate for each situation.
These include transactional exchanges, where the focus is on
getting something done or interactional exchanges where the
focus is on socialising with others.

Roadmap recognises the importance of functional language and
each unit has an English in action page which focus on useful
areas such as giving directions, asking for information, clarifying
information etc. Each English in action lesson has a communicative
outcome based on a GSE learning objective and key functional
language items are highlighted in a Useful phrases box.

® Fnglishin actionlessons focus on useful functional areas such
as giving directions, clarifying information etc.

e FEach English in action lesson has a communicative outcome
based on a GSE learning objective.

e Key functional language items are highlighted in a Useful
phrases box.

Pronunciation

Teachers often have mixed attitudes towards teaching
pronunciation in their lessons. Some consider that it is relatively
unimportant, especially if their learners can generally make
themselves understood, but others place great importance on
developing pronunciation that is more than just intelligible. They
consider that a systematic focus on pronunciation in a lesson,
however brief, can have a significant impact on developing
learners’' communicative competence.

In Roadmap, we have taken a practical, integrated approach to
developing students’ pronunciation by highlighting features that
often cause problems in conjunction with the areas of grammar,
vocabulary or functional language in focus. Where relevant to

the level, a grammatical or functional language focus is followed
by practice of a feature of pronunciation, for example, the weak
forms of auxiliary verbs or connected speech in certain functional
exponents. Students are given the opportunity to listen to models
of the pronunciation, notice the key features and then practise it.

® Pronunciation is a prominent feature of the syllabus, and
practice is generally linked to the main grammar, vocabulary
and functional language in focus.

e | isten and repeat activities reinforce pronunciation of new
language. As and when appropriate, there is an emphasis
on areas of pronunciation that affect communication, for
example, sentence stress/intonation.

Skills development

Roadmap recognises that effective communication involves
receptive as well as productive skills. Although speaking is the
main skills focus in each of the main lessons, short reading and
listening texts are used to present and practise new language
and introduce topics for discussion. These cover a variety of
different genres — blogs, articles, fact files etc. — but are never
very long as research indicates that teachers want to maximise
speaking practice during class time. Roadmap also recognises
the importance of writing and suggestions for writing extension
activities are suggested in the teacher’s notes for each of the main
lessons.

In addition to the reading, writing and listening material in the
main lessons, there is a Develop your skills section at the back of
the book for learners who want to improve their reading, writing
or listening skills. There are three Develop your skills lessons for
each unit. Each lessonis built around a GSE learning objective
and concentrates on a specific skill — reading, listening or writing.
They are linked thematically to one of the main lessons and

can be done at home orin class. The Develop your skills lessons
expose learners to different text genres of reading (articles, blogs
etc.), writing (emails, reports, essays etc.) and listening (radio
broadcasts, conversations etc.) and focus on different strategies
or sub-skills to improve general competence in each skill. These
strategies are particularly useful for exam training.

Speaking

Most learners, whatever their age and whatever specific goals

or reasons they might have for learning English, want to improve
their speaking skills. Many learners lack opportunities to practise
in the real world so they need to make the most of opportunities
to speak English in the classroom. Roadmap recognises the
importance of speaking and there are many opportunities
throughout the course for learners to participate in a wide variety
of different speaking activities. For example, learners might
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Course methodology

be asked to discuss a series of questions, respond to photos

or cartoons, give their opinions about the content of a reading
or listening text or take part in conversations, discussions and
role-plays. Speaking is a fundamental part of each lesson and
learners are frequently asked to work together in pairs or groups
to maximise opportunities to speak in class.

Many learners are reluctant or unable to speak because they have
nothing to say or lack the language they need to say what they
want to say. Roadmap helps learners to overcome these problems
and one of the key aims of the course is to increase learners’
confidence and fluency. Each of the four core lessons in each unit
are built around a Global Scale of English speaking objective and all
the grammar, functional language, vocabulary and pronunciation
is geared towards helping learners achieve that objective.
Learners develop fluency when they are motivated to speak

and for this to happen, engaging topics and relevant, carefully-
staged speaking tasks are essential. In each lesson of Roadmap
there is a logical sequence of linked activities that have been
carefully constructed and staged to help learners perform the final
speaking task to the best of their ability. Learners are given time
to prepare their ideas and think about the language they need for
the final speaking task in a structured way. Giving learners time to
rehearse is crucial in terms of building their confidence and this in
turn leads to more motivation and greater accuracy and fluency.
As learners’ confidence increases, their willingness to experiment
with the language also increases. Speaking is systematically
developed in Roadmap through the following activities:

® |eadinquestions and/or striking images engage learners’
interest and activate passive knowledge of vocabulary related
to the topic.

® (Grammar and vocabulary relevant for the final speaking
activities are presented and practised.

® Personalised practice activities encourage learners to give
their own opinions on the topic and talk about their own lives
and experiences

® | earners are given ‘models’ and time to prepare their ideas for
the final speaking task.

e Useful phrases give learners ideas and provide prompts to help
them get started.

® | earners perform the speaking task in pairs or groups and are
invited to reflect on their performance through a whole class
round up activity.

Listening

Listening is an important skill for all users of English and one which
learners often find quite challenging. Many learners complain

that they can understand their teacher but find it difficult to
understand people speaking English outside the classroom,
especially if speakers do not make any concessions to their
audience in terms of their speed of delivery. Learners with poor
listening skills are unlikely to be competent communicators or
users of the language so listening features almost as prominently
as speaking in the main lessons in Roadmap. It is important

to expose learners to real language in use as well as different
varieties of English. Listening material, particularly at lower levels,
is scripted but aims to reflect the patterns of natural speech and is
designed to be as authentic-sounding as possible whilst bearing
in mind the need to make it accessible for the level. Listening texts
are often used to present new grammar or vocabulary and can act
as a springboard to stimulate discussion in class. In addition, there
is a listening 'model for each of the speaking tasks in which one or

more speakers perform whole or part of the task. Learners listen
to this and try to replicate what they have heard when they come
to perform the task themselves.

Listening is a prominent feature in the main lessons but more
in-depth practice of different genres, for example, short talks and
monologues, conversations, radio interviews and discussions etc.
is provided in the Develop your listening lessons at the back of the
book. The Develop your listening lessons also provide invaluable
training in listening sub-skills, for example, predicting information,
recognising discourse markers and weak forms, identifying
examples and sequencing words. Each Develop your listening
lesson provides an example of the genre as well as highlighting

a sub-skill which is outlined in a special Focus box and practised

in the lesson. As mentioned in the introduction to the Teacher's
Book, the Develop your listening lessons are optional and can be
selected according to the needs of individual learners or classes.
They can be used in conjunction with the main lessons to form
the extended route through the course or they can be used
individually and/or given to learners to do for homework.

e Listening is a prominent feature of the main lessons and is
often used to present new grammar or vocabulary oractasa
springboard to stimulate discussion.

® |istening'models’are provided to build learners’ confidence.

e Listening material is designed to be as authentic-sounding as
possible whilst bearing in mind the need to make it accessible
for the level.

e More in-depth practice of different listening genres — short
talks and monologues, conversations, radio interviews and
discussions — is provided in the Develop your listening lessons
at the back of the book.

® Develop your listening lessons provide an example of the
genre as well as highlighting different sub-skills needed to
develop mastery of the skill.

® Listening sub-skills are outlined in a special Focus box and
practised in the lesson.

® Develop your listening lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Reading

Reading is important for many students, particularly if they need
it for their work or studies. The learner who develops confidence
in reading both in and outside the classroom will undoubtedly
make faster progress. We now have access to a very wide range
of English language reading material and it is a good idea to
encourage learners to read as much as possible outside the
classroom. Roadmap provides ample opportunities for learners
to practise their reading skills, both in the main lessons and in the
Develop your reading sections at the back of the book.

Short reading texts are included in the main lessons to
contextualise new grammar or vocabulary and they also often
serve as a springboard for discussion. As with the listening
material, there is an emphasis on authenticity, and although
reading texts have been adapted or graded for the level, there is
an attempt to maintain authenticity by remaining faithful to the
text type in terms of content and style. Texts are relevant and
up-to-date, and are designed to stimulate interest and motivate
learners to read. The texts represent a variety of genres and
mirror the text types that learners will probably encounterin their
everyday lives. Texts are generally not exploited in any great depth
in the main lessons (as in-depth work on reading is provided in



the Develop your reading section) but learners are always given a
reason to read along with basic comprehension exercises.

More in-depth practice of different genres is provided in the
Develop your reading lessons at the back of the book. The Develop
your reading lessons also provide invaluable training in reading
sub-skills such as identifying the main ideas in a text, guessing the
meaning of words from context, identifying positive and negative
attitudes, understanding pronouns, missing words etc. Each
Develop your reading lesson provides an example of the genre as
well as highlighting a sub-skill which is outlined in a special Focus
box and practised in the lesson. As mentioned in the introduction
to the Teacher's Book, the Develop your reading lessons are
optional and can be selected according to the needs of individual
learners or classes. They can be used in conjunction with the

main lessons to form the extended route through the course or
they can be used individually and/or given to learners to do for
homework.

e Readingis a prominent feature of the main lessons and is
often used to present new grammar or vocabulary or actas a
springboard to stimulate discussion.

® Reading material is designed to be as authentic as possible
whilst bearing in mind the need to make it accessible for the
level. Text types mirror those learners will encounter in their
everyday lives, for example, blogs, social media posts etc.

e More in-depth practice of different reading genres - stories,
articles, reviews, factual texts, reports, social media and blog
posts etc. — is provided in the Develop your reading lessons at
the back of the book.

e Develop your reading lessons provide an example of the genre
as well as highlighting different sub-skills needed to develop
mastery of the skill.

® Reading sub-skills are outlined in a special Focus boxand
practised in the lesson.

® Develop your reading lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Writing

In recent years the growth of email and the internet means

that people worldwide are writing more than ever before — for
business, for their studies and for personal communication.
Learners need effective writing skills for professional and
academic purposes but people also use writing — email, text
messages, social media posts etc. — as an informal means of
communication far more than they used to. The latter isn't simply
speech written down and there are all sorts of conventions for
both informal and formal writing. It is therefore important to focus
on arange of genres, from formal text types such as essays,
letters and reports to informal genres such as blog entries and
personal messages. Roadmap provides extensive training in all
these types of writing.

Writing is not a prominent feature of the main lessons in
Roadmap although learners are frequently asked to make notes
as preparation for the speaking task. There are also suggestions
in the teacher's notes on ways to extend the tasks with follow-
up written work. However, in-depth practice of different genres
of writing is provided in the Develop your writing lessons at the
back of the book. The Develop your writing lessons also provide
invaluable training in writing sub-skills such as organising ideas,
using paragraphs, explaining reasons and results, using time
expressions and linkers, constructing narratives etc.

Each Develop your writing lesson provides an example of the
genre as well as highlighting a sub-skill which is outlined in a
special Focus box and practised in the lesson. As mentioned in
the introduction to the Teacher's Book, the Develop your writing
lessons are optional and can be selected according to the needs
of individual learners or classes. They can be used in conjunction
with the main lessons to form the extended route through the
course or they can be used individually and/or given to learners
to do for homework. Each Develop your writing lesson follows a
similar format:

® Some writing practice is provided in the main lessons and
in-depth work on different genres of writing as well as writing
sub-skills is provided in the Develop your writing section at the
back of the book.

e FEach Develop your writing lesson starts with a few discussion
questions designed to activate learners’ vocabulary and get
them thinking about ideas related to the topic.

® FEach Develop your writing lesson provides a model of the
genre in focus. These are designed to be as authentic as
possible whilst bearing in mind the need to make them
accessible for the level. Types of writing mirror those that
learners will encounter in their everyday lives, for example,
stories, formal and informal emails, blog posts, descriptions,
invitations, reviews etc.

® Develop your writing lessons provide examples of the genre
as well as highlighting different sub-skills needed to develop
mastery of it, for example, organising ideas, using paragraphs,
explaining reasons and results, using time expressions and
linkers, constructing narratives etc.

® Writing sub-skills are outlined in a special Focus box and
practised in the lesson.

® | earners prepare and then write their own example of the
genre in focus and are encouraged to use the sub-skills they
have practised in the lesson.

® Develop your writing lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Review and consolidation

Language items are constantly recycled in each lesson of
Roadmap. At end of each unit, there is a Check and reflect page
which is designed to review all the language points covered and
give learners an opportunity to reflect on how their confidence
and mastery of the language has improved. In addition, each unit
is accompanied by a short video — the Roadmap report — that can
be used to provide a break from the routine of the Students' Book
as well as revise and consolidate language in a fun, light-hearted
way. Each Roadmap report features a roving reporter’ who goes
out on location to visit interesting people and places and has a
variety of new experiences. The videos are designed to illustrate
some of the quirkier aspects of real life as well as show language
items covered in the unit in realistic contexts.

e Video clips and extension activities consolidate key language
covered in each unit and illustrate some of the quirkier aspects
of real life.

® Video clipsare 2—3 minutesin length and are designed to
entertain learners and provide a bit of light relief.

e Video worksheets (to exploit the language in the videos) are
available online.
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OVERVIEW

1A Eatingout
Goal | decide where to eat out
Grammar | noun phrases1
Vocabulary | eatingout

GSE learning objective
Can express opinions and react to practical suggestions of
where to go, what to do, etc.

1B Aplacetolive
Goal | talkabout where you live
Grammar | modifying comparisons
Vocabulary | wherellive
GSE learning objective
Can express opinions and attitudes using a range of basic
expressions and sentences

1C Alatenight

Goal | describe a night out
Grammar | non-defining relative clauses
Vocabulary | goingout, stayingin

GSE learning objective
Can give detailed accounts of experiences, describing feelings
and reactions

1D Englishinaction
Goal | express preferences and give reasons
GSE learning objective

Can briefly give reasons and explanations for opinions, plans
and actions

Check and reflect

Communicative activities to review the grammar and
vocabulary in each lesson.

VOCABULARY BANK

1B Describing homes and areas
1C Phrasal verbs

DEVELOP YOUR SKILLS

1A Develop your writing
Goal | write emails arranging a party
Focus | making requests in emails
GSE learning objective
Can demonstrate understanding of formality and
conventions in standard letters

1B Develop your reading
Goal | understand a biography
Focus | noticing collocations
GSE learning objective
Can identify the main idea in straightforward structured articles
on familiar topics

1C Develop your listening
Goal | understand a radio programme
Focus | recognising sounds and words
GSE learning objective
Can understand the key points about a radio programme on a
familiar topic

Profiles

Introduction

The goal of this lesson is for Ss to make group decisions in the
context of deciding on a place to eat. To help them achieve this,
they will revise defining noun phrases in the context of eating out.

Before the class starts, ask Ss to work in pairs to decide the best
place for a quick weekday lunch and the best for a birthday dinner.
If your Ss all know their local area, they can name specific places.
If they are a multi-lingual class away from home, they can talk
more generally about restaurant types. Have a class discussion
and encourage Ss to give reasons for their ideas.

Vocabulary

Eating out

1 PutSsin pairs to look at the photos and discuss the questions.
Check Ss understand your kind of place (somewhere you would
go and feel comfortable). Monitor and help, but don't correct
anything. When they have finished, ask a few pairs to share their
ideas with the class.

2a Tell Ss to make sure they have noticed and checked their
understanding of the words and phrases in bold. With weaker
classes, you may want to pre-teach/check: decent (quite good),
suit (be convenient) and fancy (want to). Ask Ss to match each
comment with a response. Complete the first as an example then
put Ssin pairs to do the activity. When they have finished, elicit
Ss'answers and write them on the board. Drill as necessary. With
weaker classes, drill the exchanges chorally.

Answers: 1d 2c 3g 4b 5f 6e 7h 8a

Vocabulary checkpoint

In this context fancyis a verb that means would like, but
in another context it is an adjective that means fussy or
complicated. Similarly, packed, decent and suit have other
distinct meanings.

b Ask Ssto read the example, then model the activity by saying
the first comment and asking a stronger student to continue with
you. Explain that after the first two lines, the Ss should continue.
Remind them to take turns starting. Monitor to see how well they
use the expressions. When they have finished, give feedback on
any pronunciation issues with the phrases or other related problems,
by writing them on the board and inviting pairs to correct them.

3 Ask Sstoread the questions, focusing on the words in bold and
deal with any questions. Point out the stress change in allergy/
allergic. Put them in groups of three or four to discuss. In feedback,
ask different groups for their responses to each question.

Further practice

Photocopiable activities: 1A Vocabulary, p157

Listening

4 Q) 1.1 Explain that Ss are going to listen to a conversation
about choosing a place to have lunch. Go through the questions
and make sure Ss know what to make notes about. After they
listen, check answers with the whole class.



Teaching tip

Ss often struggle with listening tasks and it is more difficult to
listen to a group of more than two people. Discuss with Ss how
they can identify each person, for example if they are male

or female or if names are used, and how they should make
short notes as they listen and not wait until they have a full
understanding.

Answers:

1 Four

2 No.Jess and Carmen haven't met. And Tom and Jess haven't
met Nina.

3 apizzaplace (round the corner) called Durazzo / a French café
(on Upper Street) / a Lebanese place (near here)

4 Tothe Lebanese place.

Audioscript1.1

Tom: Hey, Carmen. Are you coming for lunch with us?

Carmen: Yes. That'sallright, isn't it?

Tom: Yeah, of course! Of course! It looks like it's just the three of us
then.

Carmen: No, my friend Nina's coming, too. She's just finishing a meeting.
She'll be here in a minute.

Tom: Hey, Jess, | don't think you've met Carmen.

Jess: Hi.

Carmen: Hi.

Tom: Carmen'’s the friend who | was telling you about. She has a flat
near the university.

Jess: Oh right!

Tom: Jess is looking for a place to live and I mentioned you might

have a room to rent.

Carmen: Oh, OK. Yeah, | do. Let's find somewhere to eat first and then
we can talk about it.

Jess: Sure, thanks.

Nina: Hiya.

Carmen: So, everyone, this is my friend Nina. Nina, this is Tom, and
Tom's friend, Jess.

Jess/Tom/Carmen: Hi, hi.

Tom: OK. So where are we going to go? What does everyone fancy?

Carmen: How about that lovely little pizza place round the corner? Durazzo.

Tom: That suits me.

Nina: Do they do other stuff apart from pizza?

Tom: Not really ... Don't you like pizza? Doesn't everyone like pizza?

Nina: No...it'sjust, er...ljust can't eat bread and things like that.

Tom: Oh right! Sorry. I didn't know.

Nina: Yeah. They just make me feel quiteill.

Tom: OK. Well, that's fine. l understand. | have a friend wha's allergic
tobananas... can't even touch them.

Nina: Really?

Jess: Well, what about that French café on Upper Street which does
the set lunch menu?

Tom: The one where we went for my birthday?

Jess: Yeah. That was good value.

Tom: It's not open at the moment.

Jess: No way! | love that place. It has such a great atmosphere.
Why's it shut? It was packed when we went!

Tom: I'm not sure. | think they may have new owners and they're
changing the inside or something. Anyway, the last time | went
past, it was completely closed and they were doing work in there.

Jess: What a shame!

Carmen: Ninaand | went to a Lebanese place near the station, which
was nice.

Nina: Hmm. Yeah.

Carmen: And there's plenty of choice there. You had a delicious lamb
dish, didn't you Nina?

Nina: Yeah. And they have a lovely terrace.

Jess: It's a bit cold for that, isn't it?

Nina: They've got those outdoor heaters — and it's such a sunny day.
Jess: That's true. OK. We don't need to have booked in advance, do we?

Carmen: No, if we go now, we should be fine. What do you think, Tom?
Lebanese?

Tom: Yeah — sounds great. Lead the way!

5 Tell Ss to read through the sentences and discuss what they
can remember, but don't confirm any answers yet. Ss listen again
and make notes, then check with a partner. They may need to
listen twice or you may want to pause the recording at times.
Check answers with the whole class.

Answers:

1 She'sjustfinishing a meeting.

2 Jessis looking for a place to live and Carmen might have a
room to rent.

3 Nina can't eat bread and things like that.

4 |t's closed at the moment.

5 There's plenty of choice and they have a lovely terrace.

Grammar

Noun phrases 1

6a ) 1.2 Focus Ss attention on the sentences, then play
each one in turn so that Ss can write. Ask Ss to help each other
complete the sentences before going through them as a class.

Answers: awholwas btorent ctoeat
d round the corner e who'sallergic fon Upper Street
glwentpast h near the station

b Ask Ss what the extra words did in each sentence (gave extra
information about the noun) and point out there are several ways
to do this. See if Ss can analyse them, then ask them to read the
Grammar box and match the correct examples from Ex 6a with one
of the three methods. Check answers with the whole class and be
prepared to give further explanations/examples where necessary.

Answers: 1d,f,h 2bc 3aeqg

Optional extra activity

For further practice, ask Ss to read the sentences in Ex 6a to each
other. Some Ss enjoy reading aloud to practise their pronunciation
and consolidate rules.

7a (})1.3 Focus attention on the underlined words in the
sentences. Ask Ssif they are important for the meaning of the
sentence (they are the key nouns that deliver the meaning). Play
the recording for Ss to listen to how they're stressed. Elicit that
the underlined words are longer and louder. If you think it's useful,
explain the information in the Pronunciation checkpoint box
below, using the examples given.

b Ask Ssto listen again and repeat the sentences after the
recording.

Pronunciation checkpoint

When we speak at normal speed, we usually only stress the
information words, which are stressed at an even rhythm.
Unimportant grammar words (prepositions, auxiliary verbs,
etc.) are usually unstressed and often run together to
squeeze them into the spaces between the stressed words.
Knowing this helps Ss with their listening too, as they need
to only listen for the key information and disregard small
unstressed elements.

8 Write the first gapped sentence on the board and elicit the
missing word. Discuss why whichis correct (it refers to a thing —
the restaurant) and ask Ssif it can be left out (it can). Ss complete
the gaps alone then check in pairs. Remind them that in some gaps
there is more than one option. Check answers with the whole class.

THun
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Answers:

1 nothing needed, but you could add that/which

2 who/that; on

3 nothing needed, but you could add that/which; in
4 in;where 5 to 6 where

9a Thisis an opportunity to personalise the language. Complete
the first example on the board then ask Ss to work alone. With
weaker classes, complete more examples as a class. Monitor and
help. There is no need for whole class feedback, as answers will be
different, but you can elicit examples and deal with queries.

Suggested answers:
1 Turkish ... at the bottom of my road
Vietnamese ... near where | work
2 Thepark...to gorunning
The Shaftesbury ... to have a quick drink
3 Jenny ... who spent time in Mongolia
Chris ... that lives in your street
4 who can fix washing machines  who speaks French
5 we went to for your birthday
we stayed in when we were in Morocco

b Read the example together and then demonstrate by modelling
another example with a stronger student. Ask Ss to work in pairs
and have short conversations. Monitor and help. Fast finishers
can choose one of the sentences and write a conversation.

GRAMMARBANK1A ppl36-137

Stronger classes could read the notes at home. Otherwise,
go over the notes with Ss. In each exercise, elicit the first
answer as an example. Ss work alone to complete the
exercises, then work in pairs to check their answers. In
feedback, check answers with the whole class. Ss can refer
to the notes to help them.

Answers:

1 1from 2 next(orclose)
5who/that 6to 7 with
10at 11 which/that/—

2 1 (who/that) you introduced me to earlier
2 who/that reads the news on Channel 1
3 (that/which/-) you went to last summer (or where you

went last summer)
4 (that/where/-) Juliais from
5 who/that started Wikipedia
6 to eat round here, at the end of the road

Further practice

Photocopiable activities: 1A Grammar 1, p155;
1A Grammar 2, p156

3 which/that 4 we
8 that/who/— 9 that/which

tell the class which place they have chosen. Write some examples
of good language/errors for Ss to correct on the board.

Teaching tip

Write the following questions on the board:

How confident did you feel making decisions with other Ss?
In what situations do you think you'll use this vocabulary in
the future?

Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Ex11:Sswrite a description of their favourite place to eat and
why they like it.

Grammar bank: 1AEx1-2, pp.136-137

Workbook: 1A, p4

App: grammar and vocabulary practice

Fast route: continue to Lesson 1B
Extended route: go to p86 for Develop your writing

A place tolive

Introduction

The goal of thislesson is for Ss to talk about where they live. To
help them achieve this, they will learn vocabulary for describing
homes and areas, and study modifying comparisons.

Before the class starts, put Ss in pairs to discuss the best place
to live (area or type of home) for the following: a single person,
a family of four, an elderly couple, a pet owner. When they have
finished, elicit feedback and write useful vocabulary on the board.

Vocabulary
WherelIlive

1 PutSsin pairs and give them a few minutes to discuss the
questions. Monitor and help with new vocabulary if necessary.
When they have finished, elicit their answers.

Speaking

Prepare

10 Aska student to read the instructions to the class or read them
yourself. Check that Ss have understood by asking if they should only
write places they want to go (no, also places they don't want to visit)
and how many places they should write (two or more they want,
one or more they don't want). Give Ss a few minutes to make notes.

Speak

11 Ask Sstoread the Useful phrases box. Put them in groups of
three or four and tell them they need to come to a decision for

all of them. Monitor, listen and make notes on good language or
language for correction. When they have finished, invite groups to

Teaching tip

With multilingual classes, try and mix up the pairs so that Ss
are learning about how things are in another country. In
feedback, ask them to tell the class about any differences.
With monolingual classes, Ss from different generations may
have different ideas, so aim for a mix.

2 Focus attention on the sentences halves and the words in bold.
Ask Ss to work in pairs and match a sentence start with a logical
continuation. Complete the first together as an example. When
they have finished, elicit Ss"answers and write the letter number
combinations on the board.

Answers: 1f 2c 3d 4b 5a 6h 7g 8i 9e



Vocabulary checkpoint

In feedback, ask Ss questions to help consolidate the
meaning of new words. For example, Is tiny very big or very
small? (very small), If the landlord puts up the rent, is it more
money or less money? (more), etc.

3a Ask Ss to draw the three columns in their notebooks then
discuss in pairs and decide which group each vocabulary item from
Ex 2 belongs in. In feedback, check answers with the whole class.
Drill problem words chorally.

Answers:

1 freezing, could do with (a bit more space), tiny, landlord,
put up rents, good condition, storage (room), put in central
heating, the basement, keep clean and tidy, share the cost

2 could do with (more green spaces), rough, surrounded by
fields, put up rents, lively, (safe) neighbourhood, knock down
(buildings)

3 moved out, move away, knocked down, repair, put in central
heating, move in with

Teaching tip

Two useful ways to help your Ss to retain their vocabulary are
shown here. One is organising new words into categories with
a mind map or columns under headings. Ss can benefit from
copying a carefully built up board as a model for independent
note making. A second way is to get Ss to choose words and
make their own personal examples.

b Ask Ssto choose five words or phrases to make their own
examples. Encourage them to choose the phrases they are not
sure of, as this task will help you see if they have fully understood
the meanings. Monitor and help/check. When they have finished
ask Ss to compare in pairs.

Optional extra activity

Ask Ss to read their example sentences to their partner,
substituting the key vocabulary with a nonsense word, banana.
Give an example yourself: My house is so small, so I'm going to
banana the wall between the kitchen and sitting room. The
listener must guess the meaning of bananain each case. Thisisa
good way to help consalidate the new vocabulary and is also fun.
Ss take turns to listen to the sentences and quess. Weaker classes
can look at the vocabulary when guessing, stronger can try without.

VOCABULARYBANK1B pl56

Describing homes and areas

This is an optional extension to the vocabulary section,
extending the lexical set and providing further practice.

If you're short of time, this can be done for homework.

1a AskSs to use descriptions 1-10 to talk about the photos.
Then elicit their ideas as a class.

b Ask Ss to write H (home) or A (area) beside the
descriptions in Ex 1a then go through the answers as a class.

Answers: homes:3,5,7,8,9,10 areas:1,2,3,4,6,10

2 Ask Ss to work in pairs to match each comment with a
description in Ex 1a. Ss check answers in pairs before whole
class feedback.

Answers: a2 b9 c¢3 d5 e6 f4 g8 hl il0 j7
3 Put Ssin groups of three or four to talk about places using
the descriptions in Ex 1a (and other language from the lesson).

Further practice

Photocopiable activities: 1B Vocabulary, p160

Reading

Culture notes

Notting Hill Carnival

Notting Hill Carnival has been a key event in the area around
Notting Hill since the mid 1960s. Started by the British West
Indian community who lived in this area, it has grown into a
major event with up to a million people attending over the

two days.

Notting Hill the film

This British romantic comedy was set in a Notting Hill bookshop
in 1999. The writer lived in the area and chose it because he
knew it well. Even though the film was made a long time ago, it
still attracts fans who knock on the blue door where the main
character lived.

4a Ask Ss if they have heard of Notting Hill and what they know
of it. Put Ss in pairs to discuss the photos and questions. When
they have finished, invite feedback, but do not confirm if they are
right or not. Write their suggestions on the board.

b Ask Ssto read the article and check their answers. Give them

a few minutes to encourage fast reading. Ask them to underline
the words that helped them as they read. Check answers with the
whole class.

Answers:

1 famous for Portobello Road market and the carnival (the
biggest street party in Europe)

2 cheap rents, overcrowding, houses in poor condition

5 Ask Ssto read the article again more carefully and make notes
on the answers. Give them a few minutes for this, before putting
them in pairs to compare their answers. In feedback, check
answers with the whole class.

Answers:

1 The houses were first built for professionals and upper-class
people.

2 They were on the edge of the area, near rough areas with
crime, pig farms, etc. and so they ended up being rented out
cheaply.

3 Because they ended up in such terrible condition.

4 New people started moving in — often professionals with
young kids (who wanted a bigger place than they'd been
living in in Chelsea).

5 They have increased from £10,000 to over £1 millionin the
1990s and over £10 million last year.

Teaching tip

Ss sometimes struggle with developing reading skills because
they expect to understand every word or they are not
interested in what they are reading.

Predicting and then checking meaning raises interest in the
text, which means Ss are more motivated to read it. Setting a
time limit during a reading task helps them realise that it is not
necessary to understand or look up every word.

6 Put Ssin groups of three or four to discuss the questions. If
time is short, discuss as a class.

THun
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Grammar

Modifying comparisons
7 AskSs to tell you one change in Portland Road compared to
the past. Elicit: It's much more expensive. Focus Ss' attention on
the comparison and ask what is added by much (it makes the
comparison stronger), then ask Ss to read the Grammar box and
choose the correct alternatives, using the examples to help them.
Check answers with the whole class and be prepared to give
further explanations/examples where necessary.

3 small

Answers: 1big 2small 4 big 5 surprising

GRAMMARBANK1B ppl136-137

Stronger classes could read the notes at home. Otherwise, go
over the notes with Ss. In each exercise, elicit the first answer
as an example. Ss work alone to complete the exercises, then
work in pairs to check their answers. In feedback, check
answers with the whole class. Ss can refer to the notes to
help them.

Answers:
1 1 slightly more central
2 n'tquite as healthy, much closer, a lot more time
3 farbigger 4 miles better, not nearly as sure
2 1much betterthan 2 slightly/a bit less full
3 quiteascold 4 spendfarmore 5wasn'tnearlyas

8 Books closed. Write the first sentence on the board with gaps
and ask Ss to complete it with slightly and the comparative of
cheap. If Ss show any doubt about comparative forms, revise
these before moving on to the exercise. Ss complete the
sentences alone then check in pairs. Monitor to see that they are
completing the exercise correctly. Check answers with the whole
class by asking individuals to read the whole sentence aloud.

Answers: 1slightly cheaper 2 alot further away
3 nearly asrough 4 much greener 5 even smaller
6 much better 7 nearly enough storage 8 alot more money

Optional extra activity

Ss underline the stresses in some of these sentences and practise
pronouncing them. For example:

1 It's a bit too expensive. I'd like somewhere slightly cheaper.

4 They've really improved the area. It's much greener than it was.

9 Ask Ssto look at the photos on p166 and read the example.
With weaker classes, you may want to complete a further
example together on the board. Put Ss in pairs to discuss and
encourage them to use the language focused on in this unit.
Monitor and help if necessary. Fast finishers can write example
sentences. Ask a few Ss to share their ideas with the class.

Further practice

Photocopiable activities: 1B Grammar 1, p158;
1B Grammar 2, p159

Speaking

Prepare

10a Q) 1.4 Tell Ss they are going to listen to two friends talking
about where they live. Give Ss time to read the questions before
they listen and choose the one that is answered. They don't need
to write. Elicit the answer.

Answer: 2

Audioscript 1.4

A: lreally loveit. It's quite central, but I'm still near a park. | could do with
a bit more space, | suppose, or at least slightly more storage. | don't
really have many cupboards so it's difficult to keep clean and tidy.
What about you?

B: Well, I have lots of space, but | just end up keeping far more stuff
than|need!

A: lknow what you mean.

B: Theotherthingis, it's a bit too cold, but we're putting in some new
windows soon, so it should be a bit warmer after that.

A: OK.

b Tell Ss that now they are going to think about their own home.
Ask them to work alone. Point out that they can make notes if they
want to. Monitor and help if necessary.

Speak

11a AskSstoread through the Useful phrases, then ask each
other the questions in 10a in pairs. Monitor and listen to their
control of the comparison phrases.

Optional alternative activity

If your class is quite large, allocate the questions from Ex 10a

and make this a survey activity. About a third of the Ss take each
question and move around the class to ask as many people as they
canin the time allowed. They make notes, then come back to their
group and summarise their findings.

Teaching tip

Observe Ss during fluency activities and make notes on

their language use. Look for common problem areas in
pronunciation/grammar, etc. When the Ss finish, decide which
errors to focus on and add them to the board one by one for
Ss to try and correct. If there is a pronunciation problem, you
might write the phrase/word and ask Ss to say it, then model
yourself so they can hear the difference.

b When they have finished, invite a few pairs to tell the class how
their experiences are different or similar.

Reflection on learning

Write the following questions on the board:

How confident do you feel about describing homes?

How will you remember the vocabulary from this lesson?
Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Ss write a paragraph about one or two of the questions in Ex 10a.
Grammar bank: 1BEx1-2, pp.136-137

Workbook: 1B, p5

App: grammar and vocabulary

Fast route: continue to Lesson 1C
Extended route: go to p88 for Develop your reading



A late night

Introduction

The goal of this lesson is for Ss to describe a night out. To help
them achieve this, they will revise non-defining relative clauses in
the context of talking about going out and staying in.

Before the class starts, write night ow/and early bird on the board
and ask Ss if they know what the expressions mean (a night
owlis most lively at night, and an early birdis at their best in the
morning). Tell them which you are and why. Ask Ss to work in pairs
to talk about which they are and why. In feedback, invite a show of
hands to see what the class is composed of. If Ss are interested in
this topic, it is explored further in the DYL lesson on p30.

Vocabulary

Going out, stayingin

1 PutSsingroups of three or four to discuss the questions.
Monitor and help with new vocabulary if necessary. When they
have finished, ask Ss to share their ideas with the class.

2 Focus attention on the sentences and deal with any queries.
Check in a row (without stopping). Ask Ss to look at the completed
noun/verb combination in the box for the first sentence and
discuss why it is correct (an episode is part of a series). Put Ss

in pairs to continue completing the sentences. When they have
finished, elicit Ss'answers and write the words on the board with
the numbers.

Answers: 1stayed up, episodes 2 wentout, wenton
3 queue, worth 4 got,bed 5 play, home 6 threw, celebrate
7 missed, fortune 8 stayed in, tidied up

3 Thisis an opportunity to personalise the vocabulary. Point out
that there are many possible answers. With weaker groups, ask
Ss to read through and circle any words in bold they are unsure of,
including how to pronounce them, then compare with a partner.
Follow with a whole class discussion on the words. Ss then work
in pairs and make notes. In feedback, check answers with the
whole class.

Possible answers:

1 stay up really late working, watching TV, surfing the internet,
playing computer games

2 goout forawalk, arun, a coffee, lunch, some groceries

3 queue togetintoaclub, a concert, a sports stadium,
arestaurant

4 get talking to someone in a queue, at a party, on a bus or a
train, in the street

5 you goout to a club/go out clubbing, you're working late, you
miss the last bus/metro/train, you go out for dinner

6 Ss'ownanswers

Teaching tip

It's meaningful and memorable for Ss to talk about matters
close to themselves and personalise language. It also enables
Ss to build social relationships within the class, as they get to
know each other, and they do this in English. This in turn makes
for a positive classroom atmosphere, making lessons enjoyable.

Optional extra activity

Ss write and then tell each other about one of the situations in
Ex 3. This could also be a homework assignment.

VOCABULARY BANK1C pl56

Phrasal verbs

This is an optional extension to the vocabulary section,
extending the lexical set and providing further practice.
If you're short of time, this can be done for homework.

1 AskSs to match numbers 1-10 with letters a—j. Ss check
answers in pairs before whole class feedback.

Answers: 1b 2f 3h 4i 5d 6g 7e 8c 9a
10j

2a Ask Ssto use the verbs in Ex 1 to complete the gaps. Ss
check answers in pairs before whole class feedback.

Answers: lrelyon 2tidyup 3stayedup 4geton
5 give, up

b Put Ssin pairs to practise asking and answering.

Further practice

Photocopiable activities: 1C Vocabulary, p163

Reading

4a Books closed, ask Ss how they think a late night out varies

for different people (cost, transport, place to go, etc.). Accept any
ideas, then ask Ss to open their books on p10, read the responses,
check their ideas and rank the nights out from 1-3, with 1 being
the best. Give them a few minutes to do this as you do not want
them to read for details yet.

b Put Ssin pairs to compare ideas then elicit answers. There is no
one correct answer as it is a matter of opinion.

5 Focus Ss' attention on the questions. Ask them to read again for
more detail and mark the answers D (Daria), A (Alex) or M (Milan).
Ss work alone, then discuss the answers together. In feedback,
check answers with the whole class.

Answers:

1 Alex — they went on a behind-the-scenes tour of the theatre
2 Milan — we finished around eleven, when I'd usually go home

3 Alex — Idon't go out much these days, to be honest

4 Daria — She doesn't seem to have spent anything!

5 Milan — went to Akropolis, which reminded him of the old days
6 Daria — we always celebrate 1st March

Grammar

Non-defining relative clauses

6 Write an example on the board: Ist March, when spring really
begins. Ask Ss if the sentence can exist without the underlined
part (it can). Ask Ss to read the Grammar box and match this
example with its use (4). They should then match each of the
remaining underlined relative pronouns/phrases with a number
that shows what it does. Allow plenty of time for this and have
Ss check in pairs before you check with the whole class.

Answers: 1where 2which 3 whichiswhy/which meant
4 when 5whose 6 mostof whom 7 who

THun
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Vocabulary checkpoint

Ss may not have come across whom before. Point out that
itis not common in everyday spoken English. It is a pronoun
used in the place of whowhen the person is the object.

For example, Who are you speaking to?vs To whom are you
speaking? It replaces themin the example in the text, which
is an object pronoun.

GRAMMARBANK1C ppl136-137

Stronger classes could read the notes at home. Otherwise,
check the notes with Ss. In each exercise, elicit the first
answer as an example. Ss work alone to complete the
exercises, then check their answers in pairs. In feedback,
check answers with the whole class. Ss can refer to the
notes to help them.

Answers:

1 1gandj 2fandh 3candi 4bandd 5aande

7a {15 Ask Sstoread the sentences and then listen to the
pronunciation. If you think it's useful, explain the information in the
Pronunciation checkpoint box below, using the examples given.

Pronunciation checkpoint

When there is a comma, we pause in speech very briefly.

In addition, the preceding phrase ends as a mid tone not a
fall. This indicates to a listener that you have not finished
speaking. Compare: She used to work with me. (final fall) with
She used to work with me, which is why | know her. (final
mid, pause). It is a very subtle difference.

b AskSs to chorally repeat the sentences after they hear them.
You may want to pause the recording after each sentence.

8a Write the first gapped example on the board. Elicit the correct
pronoun from the Ss to complete the sentence (who). Point out
that in some sentences a phrase is needed. Ss work alone to
complete the sentences, then check in pairs. Check answers with
the whole class. Drill chorally, focusing on pauses after the comma.

Answers:

1 who (whomis arguably possible, but whois preferable as
we are focusing on spoken language here — see grammar
checkpoint)

2 which 3 where 4 whose

5 which meant (this is a fixed phrase — the meaning is similar
to as a result)

6 when 7 mostofwhom 8 whichiswhy

b AskSs to think of different continuations for the sentences in
Ex 8a. Stronger classes can do this orally in pairs, weaker classes
will need to write. Monitor and check Ss' work. There is no need for
whole class feedback as there are many possible answers.

Optional extra activity

Ask Ss to work in pairs and write the names or show pictures (on
their phones?) of five people or places that are important to them.
They should say as much as they can about each, using a range of
relative clauses. Give an example: This is Maria who lives with me,
We met in London when | went to school there. She goes out with
Tommaso, who's a lawyer.

Further practice

Photocopiable activities: 1CGrammar 1, p161;
1CGrammar 2, p162

Speaking

Prepare

9a Q) 1.6 Tell the Ss they are going to describe a night out, but
first they will hear someone doing the same. Ask them to listen
and note the main things that happened. With weaker classes,
you may want to give more support (see the Optional alternative
activity). Tell Ss that they will listen twice.

b After they listen, put Ssin pairs to compare ideas. Then elicit
the answers from the class.

Optional alternative activity

Enlarge and photocopy the answer key. Make enough copies for
each pair. Cut up the sentences and give each pair a set to putin
order while they listen. After they listen, they can discuss and
rearrange, then listen again.

Answers:

They went out for dinner (to a really good Georgian restaurant)
They went to a club (called Closer, which they'd never have
found on their own)

They had to queue to get in (it was packed, but worth the wait)
There was a live band (who were brilliant)

The music was great and he/she danced for hours

He/she didn't get to bed till the morning

He/she nearly missed his/her flight home

Audioscript1.6

A: I'had an amazing night out when | was in Kiev the other weekend.

Oh yeah? Where did you go?

A: Well, first, we went to a really good Georgian restaurant
and then we went to this great club called Closer, which | would
never have found on my own. It was really different from the kind of
place | usually go to, where the music is mainly techno.

B: Soundsinteresting. Was it busy?

A: Yeah, packed. We had to queue to get in, but it was worth it. There
was a live band, who were brilliant. | guess you'd describe their music
as jazz. And then they had really good DJs playing all kinds of great
music. | was dancing for hours. | didn't get to bed until the morning
and nearly missed my flight back home!

B: That must've been scary, but it sounds like a great night out.

A: Itwas!

w

c Tell Ss they are now going to think about their own night out.
Ask them to make notes beside each bullet point. Give them a few
minutes to think and start to make notes. It's important that they
do not write full sentences. Monitor and help if necessary.

Optional alternative activity

Some Ss for whatever reason may not relate to this topic or be
able to recall a night out. In this case, tell them they canretell the
night out from the listening, changing a few details if they want.

Speak

10a Co through the Useful phrases with the class. With weaker
classes, you may want to ask Ss to underline the stressed words
and practise saying the questions. Refer Ss to the points in Ex 9c to
guide their conversation. Ss then discuss their night out in groups
of three or four, taking turns to speak. Monitor and encourage Ss
to ask follow-up questions to find out more information.

b Ask Ssto decide in their group then share with the class.



Reflection on learning

Write the following questions on the board:

How easy did you find it to talk about your night out?

In what situations do you think you'll use this language in
the future?

Put Ss in pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the

class, but don't force them to if they'd rather not.

Homework ideas

Ex 10a: Ask Ss to write a paragraph about their best night out.
Grammar bank: 1CEx 1, pp.136-137

Workbook: 1C, p6

App: grammar and vocabulary practice

Fast route: continue to Lesson 1D
Extended route: go to p90 for Develop your listening

English in action

Introduction

The goal of this lesson is for Ss to express preferences and give
reasons. To help them achieve this, they will revise some common
expressions used for expressing preferences and giving reasons.

Ask Ss to pair up and tell each other about their last/favourite
holiday. After a few minutes, invites a few Ss to tell the class about
their partner’s holiday.

1a AskSstowork first alone and then in pairs to create a list of
the five most important things when choosing a holiday. Monitor
and help, but don't conduct feedback after this stage.

b PutSsin groups of four. Ask them to compare their lists and
discuss good locations that reflect their choices. Monitor and help
with any vocabulary if necessary. When they have finished, ask
groups to share their ideas with the class.

Optional extra activity

Ss can stay in their groups of four to discuss the places they can
see in the photos and if theyd like to visit them.

2 @ 1.10 Explain that Ss are going to listen to three friends talking
about where to go on holiday. Tell them to look at the pictures and
decide which place Domi would prefer. Check as a class.

Answer: PhotoB

3 Tell Ss they are going to listen again for more detail. Give them
time to read the sentences before listening and completing with
three words.

4 Ask Ssto compare answers in pairs and use the Useful phrases
box to confirm before checking as a class.

Answers: 1ldhate 2whereasthereyou 3 theideaof
4'dratherbe 51d prefer

Jo: So | found this place earlier while | was on the internet. What do
you think, Lisa?

Lisa: Letme see. Oh! To be honest, Jo, it looks like the kind of place I'd
hate!

Jo: Seriously? How come?

Lisa: Justlook how crowded itis. I like to have my own personal space,
you know.

Jo: Yeah, but you'd get crowds as well in that other place you said you
liked, wouldn't you?

Lisa: Yeah, maybe, but it's different. | mean, here you'd be stuck in

one place by the sea, whereas there you'd be able to escape the
crowds in the streets if you wanted to.

Jo: Yeah, maybe, but | think this place looks much more relaxing.
Personally, I just like the idea of doing nothing for a week. My job's
quite stressful, so....

Lisa: Hey, you're not the only one who works hard, you know!. It's just
that when I'm not working, I like to go out and explore, learn more
about places, meet the locals, that kind of thing.

Jo: Fair enough. Everyone's different, | suppose.

Lisa: Yeah. The world would be boring if everyone liked the same kind
of thing.

Jo: Not that that helps us come to any kind of decision! Anyway, what
about you, Domi? You're very quiet.

Lisa: Yeah, what do you think about it all? Which place do you prefer?

Domi: Well, I've been thinking about it and do you know what? Neither
of them are my kind of place, to be honest.

Jo: No?

Domi: No. Id rather be up in the mountains somewhere, hiking and

enjoying the countryside.

Yes, but if you had to choose one of these two, which one would

you go for?

Domi: Id prefer tojust stay at home.

Jo: Remind me again why we decided to go on holiday together?

Lisa: Iknow, right! We're never going to make a decision like this, are
we?

Lisa:

5 Ask Ss to complete the sentences alone, using the words

in brackets. As the spaces are very small, tell Ss to write the
continuations in their notebooks. You may want to remind Ss of
the verb patterns used. Share the information in the Grammar
checkpoint if you think it's necessary. Go through the answers as a
class. With weaker classes, drill the sentences.

Grammar checkpoint

To use the phrases accurately, Ss need to pay attention to
the following verb patterns. While /d ratherand Id prefer are
similar in meaning, these verb patterns are different:

I'd prefer + toinfinitive vs Id rather + base form. Similarly, like
many modals, you could/would + base form.

Answers:

1 Idrather, |like the idea of

2 |d prefer not to, It would be

3 It's not my kind, It looks

4 | don't have any strong feelings, I've heard some
5 Itlooks like the kind of place, You could go

6 Ask Sstolook at the questions in their books. Model a question
and answer exchange with a stronger student, then get two Ss
to ask each other. If necessary, correct the verb patterns and/or
their pronunciation. Then, put Ss in pairs to ask and answer.
Remind them to use the Useful phrases to help them. Monitor and
see how they manage with the phrases and the verb patterns.
When they have finished, give feedback on good use of language
or ask a confident pair to perform their roleplay for the class.
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Optional extra activity

Ss write their own would you rather questions to extend the
activity. Have Ss take turns to ask and answer each question.

7a Put Ssin groups of three or four to discuss and choose a
holiday destination from the pictures on p166. Tell them that each
person must speak in turn, so that all opinions are heard. Refer
them to the Useful phrases box.

Optional alternative activity

The length of this exercise can be shorter or longer, depending on
how much time you have. With weaker classes, Ss may benefit
from writing their preferences together and then rehearsing in
pairs. After a few rehearsals, encourage pairs to close their books
and try the conversation without looking. Stronger classes can
complete the task orally without much preparation.

b Ask Ssto tell each other and the class who they think would
be a good holiday partner and why. Give Ss feedback on their
language and the success of the speaking activity.

Reflection on learning

Write the following questions on the board:

In what situations do you think you can use this language in
the future?

How do you think English will be useful for future holidays?
Put Ss in pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Reflection on learning: Write your own answers.

Workbook: Ex1-2, p7

App: grammar and vocabulary practice

Roadmap video: Go online for the Roadmap video and worksheet.

» Check and reflect

Introduction

Ssrevise and practise the language of Unit 1. The notes below
provide some ideas for exploiting the activities in class, but you
may want to set the exercises for homework, or use them as a
diagnostic or progress test.

1 Sscomplete the sentences alone then check in pairs. In
feedback, invite Ss to come and write their answers on the board,
so that you can check for correct spelling.

Answers: 1lterrace 2service 3vegetarian, suit
4 quality, advance 5 value, prices 6 place, menu

2 Sscross out the extra word in the sentences alone then check
in pairs. Check answers with the whole class.
lis 2it 3for

Answers: 4that 5that 6on

Optional extra activity

Ss choose sentences that are true for them and change the
others. When they are ready, Ss share their experiences in pairs.
Encourage them to ask follow-up questions to find out more
information.

3a Ssmatch the sentence halves alone then check in pairs.
Check answers with the whole class.

Answers: 1d 2c 3f 4a 5e 6b

b Read the instruction with the class. Ss discuss the two
questions in pairs. When they have finished, ask a few Ss to share
any interesting information they found out about their partner.
4a Ss complete the sentences alone then check in pairs. Check
answers with the whole class.

Answers: 1llot 2quite 3not 4bit 5more
6 far/much/even 7 much/far/a bit, nearly 8 much/far

b Ss think of two places they know and write sentences
comparing them. Ss then compare their sentences in groups.

5 With weaker classes, do the first one together as an example.
Ss complete the sentences alone then check in pairs. Check
answers with the whole class.

Answers: 1 ataxi
5gethome 6 worth

Optional extra activity

Explain that Ss should tick or cross the sentences from Ex 5 that
are true/not true for them. Ss share theirideas in pairs.
In feedback, nominate Ss to share their ideas with the class.

2tidyup 3episodes 4 stayedup

6a Ssrewrite the sentences with the correct relative clause alone
then check in pairs. Check answers with the whole class, paying
attention to commas.

Answers:

1 We spent two weeks in Formentera, where my family has a
summer house.

2 | missed the last metro home, which meant | had to get a taxi.

3 Jim brought all his work friends, none of whom I'd met before,
to my party.

4 My sister, who lives in Geneva, is visiting me in the UK at the
moment.

5 At6am, whenI'musually getting up, | finally got home and
went to bed.

6 My friend Sergio, whose father runs the place, got us all in
for free.

b Sswrite their own sentences then compare in pairs. When they
have finished, nominate one or two Ss to share any interesting
examples with the class.

Reflect

Ask Ss to rate each statement alone, then compare in pairs.
Encourage them to ask any questions they still have about any of
the areas covered in Unit 1.



» Develop your writing

Introduction

The goal of this lesson is for Ss to write emails arranging a party.
To help them achieve this, they will focus on making requests
in emails.

Put Ssin pairs and ask them to talk about how they usually
organise a party. After a few minutes, ask for feedback.

1 Put Ssin pairs to discuss the questions. After a few minutes,
ask for feedback and have a show of hands to see if Ss write more
personal or work-related emails.

2 Ask Ssto discuss and write topics for requests for each. Monitor
and help with ideas and vocabulary. In feedback, ask Ss for their
ideas, but don't worry about correct formation of requests as this
will be focused on later.

Suggested possible answers:

1 your boss — ask to have a day off, ask for a pay rise

2 afriend — ask for a lift, ask to borrow something

3 ahotel — book a room, ask for breakfast/evening meal

4 alanguage school — ask to attend a course, enquire about
host families

5 arestaurant — book a table, ask for a baby seat

3 Ask Ssto read the two emails and answer the questions by
highlighting the relevant information in the text. Tell them to
ignore the gaps at this stage. Give them a few minutes for this,
then put them in pairs to discuss the questions. After a few
minutes, elicit the answers. If you have access to a projector,
highlight the answers in the projected text on the board.

Answers:
1 arestaurant, company staff
2 doesn't know him/her, knows them quite well
3 Firstemail:
— get a place on the terrace for pre-meal drinks from 7.30
onwards
— send menus for vegetarians and vegan
— get a table by the window
— play a song list (at the end of the meal)
— confirmation of the booking
Second email:
— let Ahmed know if you can't make the dinner
— send songs to be played in the restaurant by the end of
the week

4 Ask Ss to complete the emails with the words in the box.
Go through the answers as a class, calling on individuals to read
the whole sentences aloud.

Answers: 1would 2think 3wondering 4 mind
5grateful 6please 7let 8could

5 Discuss what a subject line on an email is for (to make it obvious
what the email is about before you open it). Ask Ss to work in pairs
to write the subject lines. Elicit their ideas.

Suggested possible answers:
1 Re:My booking on July 28, Re: July 28 booking
2 Re: Office dinner, Re: Good news: It's party time!

6a AskSs to read both emails again and underline the request
forms. Don't go through the answers yet as they will be explored
furtherin Ex 6b.

b Ask Sswhich email they think is more formal and how they
know (the language, the content). They should compare in pairs
and discuss formality before reading the skills box. Go through the
answers as a class and deal with any queries.

Answers:

Email 1

would it be possible to ... (formal)

do you think you could ... (formal)

| was wondering if we could ... (formal)

would you mind ... (formal)

I would be most grateful if you could ... (formal)
Email 2

please ... (informal)

could you... (informal)

The phrases from the first email are more formal (for reasons
given in the Focus box)

7 This controlled practice exercise involves rewriting the requests
using a different form. Before doing this, ask Ss to note the form
used following each request, for example mind + verb -ing. Ss
complete the exercise alone, then compare in pairs before going
through the answers as a class.

Answers:

1 Would you mind checking (that) there are no nuts in any of
the dishes?

2 Could you please put some red roses on the table before
we arrive?

3 Do you think we could possibly have a room facing away
from the road?

4 Would it be possible to cook a special dish if we send the
recipe in advance?

5 (Canyou check everyone knows about the meeting tomorrow?

6 |would be grateful if you could provide a high chair for our
two-year-old son.

7 Do you think you could write ‘Happy birthday’ on the cake
before bringing it out?

8 | was wondering if we could have a room at the back of the
restaurant?

8 This exercise involves matching the requests in Ex 7 with a
context. Read the first explanation as a class and ask Ss to suggest
which request from Ex 7 it matches. Ss then work in pairs to match
the explanations and requests. Check the answers as a class.

Answers: 1c 2e 3d 4g 5h 6b 7a 8f

9a Refer Ss back to their notes for Ex 2. Ask them to write three
new requests, using the language focused on in this lesson.
Monitor and help with vocabulary.

b Put Ssin pairs to compare answers and write explanations for
their requests. Refer Ss to the examples in Ex 7 and Ex 8 if they
need help with ideas. Monitor and help if necessary.

10 Sscomplete the table and then go through the answers as a
class.
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Answers:
More formal More informal
Phrase used for Dear Sir/Madam | Hi everyone
greeting
Phrase used to lamwritingto... []Justaveryquick

explain why writing email to ...

|s small talk included? | No
If so, what?

Yes: Not long now
till the end of the
yearand a
well-deserved
break from work!
Nothing too
crazy, obviously!

Are contractions No
(I'm, you're, etc.) used?

Yes: I've, you've,
the booking's

Phrase used to end Cheers

the email

Best regards

3 With weaker classes, do the first one together as an example.
Ss complete the sentences alone then check in pairs. Check
answers with the whole class.

Answers: lacab 2tidyup 3episodes
5gethome 6 worth

4 stayed up

Prepare

11a Refer Ssto theinstructions. Ask Ss how the surprise
element will affect their emails (they need to tell people to keep it
secret). Ss work alone and make notes. Monitor and help.

b Ask Ssto discuss the details of their plans in pairs and share
ideas. There is no need for whole class feedback because the Ss
will be working on different party plans.

Write

12 AskSsto use the notes in Ex 10 and Ex 11 to help them write
their emails. If they have been working in pairs until now, they can
write alone, then read each other's and suggest improvements
and changes. If time is short, they can write one of the two
emails each.

Homework ideas
Workbook: Writing, pp.10-11

» Develop your reading

Introduction

The goal of this lesson is for Ss to read and understand a biography.

To help them achieve this, they will focus on noticing collocations.

Write the following question on the board for Ss to discuss in pairs.

Would you rather live in a beautiful building with a view of an
ugly building, or live in an ugly building with a view of a beautiful
building? Why?

Elicit Ss'ideas. Tell them the lesson is going to be about a famous
architect and briefly discuss how important architectsare toa
building's beauty.

1 Refer Ssto the photos and ask them to discuss the questionsin
pairs. After a few minutes, ask pairs for their ideas. Ask if anyone
knows who the architect of any of the buildings was. Have a show
of hands to see which building is the most and least popular.

2 Ask Ssto read through the sentences and the biography on p89
and decide if the sentences are true or false. Tell them to mark

the text where they find the answers. Give them a few minutes

to read then discuss the answers in small groups. Go through as a
class.

Answers: 1F 2F 3T
4 F (they thought they were impossible + Peter Rice comment)
5T 6F 7T 8T

3 Ss at this level should be familiar with collocations. Discuss the
information in the Vocabulary checkpoint if they are uncertain.
Refer Ss to the Focus box. Ask them to read it and tick the
strategies they use. Ask pairs to compare before discussing as a
class.

4 Ask Ssto look back at the biography and complete the
collocations with the correct verbs. Ask pairs to discuss before
going through the answers as a class. In feedback, ask Ss to

read the whole sentence aloud to consolidate the verb/noun
collocations. Ask Ss to record the collocations in their notebooks.

Answers: 1 finished, opened 2got 3developed 4 spent
5won 6failed 7shown 8 cost

5 Ask Ss to find the underlined adjectives in the biography and
match them with the correct noun. Ask pairs to discuss before
going through the answers as a class. In feedback, ask Ss to read
the whole phrase aloud to consolidate the adjective/noun
collocations.
Answers: 1d 2f 3b 4e 5a 6¢C
6 Refer Ssto the example, pointing out that the noun must
collocate with all the words shown. Ask Ss to work alone to choose
one noun from Ex 4 and Ex 5 then compare in pairs before going
through the answers as a class.

Answers: 1university 2 building 3story 4 picture
5plans 6 time

7a AskSs to write four true sentences using the collocations
seen in this lesson. Monitor and help with vocabulary and ideas.

b Put Ssin pairs to share their sentences. Encourage them to ask
follow-up questions. When they have finished, ask a few Ss to
report back on something interesting their partner told them.

Homework ideas

Workbook: Reading, pp.8-9




Develop your listening

Introduction

The goal of this lesson is for Ss to understand a radio programme.
To help them achieve this, they will focus on recognising sounds
and words.

Ask Ss how they are feeling and what they do if they feel tired
during the day or during the lesson. Invite suggestions for how to
stop feeling tired.

1 Put Ssin pairs to discuss the questions. In feedback, discuss
what kinds of jobs involve working at night and any advantages
and disadvantages they see in such working patterns.

2 Ask Ss how they feel about listening in English. Ask them to
read the Focus box in pairs and tick any strategies they use. In
feedback, see which are the most popular strategies.

3a Tell Ss they are going to listen to a radio programme about
sleep and work. Refer them to the notes and ask them what they
think it might be about. Discuss their ideas as a class.

b ) 1.7 AskSs to listen to the introduction and add more words
to the notes in Ex 3a.

Presenter:

Backin 1667, Paris became the first city in the world to light its streets

at night. It soon became popular to go out at night and suddenly when
and how long you slept became a matter of choice. Rather than everyone
getting up with the sun and going to bed soon after dark, we've now
moved to a 24-hour culture, where we divide ourselves into being
morning people or night owls, working day shifts or night shifts — but
where we all sleep less.

€ Ask Ssto compare their notes in pairs and try and orally
reconstruct the listening.

d AskSs to turn to p166 to read the introduction while they listen.
When they have finished ask them how close it was to their notes
and if they found listening and reading at the same time helpful.

4 (}) 1.8 Tell Ss they are now going to listen to some examples
from the programme, all containing the word as. Ask them to read
through the sentences first. Stronger classes can discuss and

try and complete them before listening. Go through the answers
asaclass.

Answers: 1Asmanyasone 2asasignof 3liveaslong
4 such as medicine 5isasgoodas 6 aslsay

5 Read through and discuss the topics as a class. Accept any
reasonable answers that Ss can justify.

6a @ 1.9 Tell Ss they will now hear the rest of the programme
and note down content words as they listen.

b Sscompare their notes in pairs and decide on the correct topic
before checking the answer as a class.

Answer: The programme is about (3).

Presenter: Asmany as one in eight adults now work nights and, on
average, we sleep six and a half hours a night — or day —
compared to eight or more in earlier times. We may see this
24-hour culture as a sign of progress, but recent research
suggests nightlife and reduced sleep is bad for us. Here to
discuss this is Sean O'Brien, who works nights at a 24-hour
restaurant, and Professor Caroline Bray, a sleep expert.
Sean, first you — | think you work nights by choice, right?
Absolutely. I've never really been a morning person. | was
always late for school and struggled there, so nights are
good for me. And it's a different atmosphere. People don't
rush so much, they're more relaxed. Honestly, you have
amazing conversations at 4 a.m. that you'd never have in
daylight!

Presenter: Caroline?

Caroline:  Yeah, | mean, obviously, Seanis happy in his work, which
is great, and | think it probably helps that he's chosen
his lifestyle. But what we've found is that, on average,
night workers age quicker and don't live as long. They get
fatter, have higher rates of heart disease and suffer from
depression more ...

Presenter: Wow! And that's because of what? Lack of sleep?

Caroline:  Night workers do sleep less, but it seems that daytime sleep
is also different. So, for example, you use 15 percent less
energy sleeping during the day, which is why night workers
put on weight. In fact, our whole bodies work differently at
night compared to the day. Our heart, our body temperature
— everything's controlled by a natural system we can't
change. It's just how we are.

Presenter: Does that concern you, Sean?

Sean: Well, obviously, weight isn't a problem for me. And because
I work nights, | have more holiday, which means | can travel
more and relax. And catch up on sleep.

Presenter: Does that make a difference, Caroline?

Caroline:  Maybe to some extent, but the evidence is strong that any

night work is harmful in the long term. We're talking about

the brain aging an extra six years for every ten years people
work nights. And, of course, it's not just the workers who are
harmed. In stressful areas such as medicine, there are three
times more errors on night shifts than there are during the
day. And in other professions there's lower quality work.

Hey, | think my brain is as good as anyone's!

Obviously, these are statistics, so it might not be true of

every single individual. But, as | say, the evidence is really

very strong and affects the vast majority ...

Presenter: Butwhat's to be done about it? Sean certainly seems

happy enough and can we do without night work? It seems

unlikely ...

Well, 'm not sure we need all night work, but yes, you're

right. | don't have all the answers — which is why I'm a

scientist and not a politician!

Sean:

Sean:
Caroline:

Caroline:

7 Ask Sstodiscussin pairs, then listen intensively to change any
sentences that are different. Ss can compare again in small groups
before checking the answers as a class.

Answers:

1 Recent research suggests nightlife and reduced sleep is bad
for us.

3 They get fatter, have higher rates of heart disease and suffer
from depression more.

4 You use 15 percent less energy sleeping during the day.

5 Weightisn't a problem for me.

6 We're talking about the brain aging ...

Homework ideas

Workbook: Listening, p7
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