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STUDENTS'BOOK CONTENTS

VISP PP ISPy s s s sy sy

Contents

Giveitago cleft sentences free-time sentence stress in cleft persuade people to try different
page 6 activities sentences activities
Kind acts narrative tenses helping people weak forms: had narrate a short story in detail
page 8
How annoying! exaggeration atwork stress on honestly and talk about annoying incidents
page 10 seriously
Englishin action FUNCTION: Negotiate fights and sounding firm negotiate solutions in disputes
page 12 solutions in disputes disputes
@ Go online for the Roadmap video.
On the mend the future in the past Injuries and weak forms: to talk about recovery
u page 14 ilinesses
A good cause double comparatives charities intonation in double present a case
B page 16 comparatives
negative guestions urban change intonation in negative make suggestions about new

Regeneration
page 18

Check and reflect: Units 1 and 2 page 20 @ Go online for the Roadmap video.

page 22

questions

uses for old buildings

It'll brighten up ways of expressing the the weather intonation in future forms ~ talk about the weather and plan
m page 22 future activities
Law and order verb patterns and reporting The law and reduced -edendings in past  discuss legal cases and
m page 24 courts forms consequences
evenand hardly sports events, sentence stress: even and talk about sports events and

actions and news  hardly news stories

Fair play

page 26

m Englishin action
page 28

FUNCTION: give a short, clearly gender delivery of a presentation: give a short, clearly structured

structured presentation stereotypes pauses, speed and emphasis  presentation
@ Go online for the Roadmap video.

m Time of your life defining and non-defining  describing pauses with non-defining talk about a range of people

page 30 relative clauses different age relative clauses you know

groups

Fashionicon noun phrases clothes and stress with quite beforean  answer a questionnaire about
m page 32 fashion adjective clothes and fashion

Being me prepositions 1 Influences and linking with prepositions rank things that have most
page 34 identity influenced you

Check and reflect: Units 3 and 4 page 36 @ Go online for the Roadmap video.

“ On the move

page 38

m In the wild
page 40

page 38

continuous forms weak forms: auxiliary verbs  take part in a discussion on

commuting

commuting

participle clauses geographical chunks? chunking? talk about ways to attract more

features investment to or protect a place
you know
House or home? translation and collocation  homes and weak forms: is describe different homes
page 42 decoration

how words change in speech: make suggestions about what
would todoinanarea

FUNCTION: make suggestions
about what to do inan area

m English in action hosting guests
page 44

@ Go online for the Roadmap video.



EXTENDED ROUTE

DEVELOP YOUR SKILLS LESSON

1A Develop your writing
page 116

1B Develop your listening
page 86

1CDevelop your reading
page 96

2A Develop your reading
page 98

2B Develop your writing
page 118

2C Develop your listening
page 87

3A Develop your writing
page 120

3B Develop your listening
page 88

3CDevelop your reading
page 100

4A Develop your listening
page 89

4B Develop your writing
page 122

4CDevelop your reading
page 102

5A Develop your listening
page 90

5B Develop your writing
page 124

5C Develop your reading
page 104

GOAL

write a report

understand informal
discussions

understand newspaper and
magazine articles

understand intended
meaning in a blog

write an email to build
rapport

understand disagreement in
aradio interview

write an effective leaflet

understand a podcast

understand magazine
interviews

understand casual
conversations

write an academic essay

understand online
responses to a question

understand public address
announcements

write a narratiive

understand an article

FOCUS

changing the register of spoken
information

identifying rhetorical questions

recognising similarities and
differences between opinions

recognising positive and
negative connotations of words

building a rapport with an email
recipient

recognising how modifiers can
express disagreement

writing effective paragraphs
recognising fractions and
multiplies

recognising lexical cues

recognising when something is
said ironically

developing an argument in an
essay

recognising repetition of ideas

understanding public
announcements

using evocative and descriptive
language

when to check the meaning of
words




STUDENTS'BOOK CONTENTS

VISP PP ISPy s s s sy sy

Contents

A difficult business adverbs and adverbial successful and adverbs with -lyand -ally talk about businesses and the
m page 46 phrases failing businesses economy

On the map further passive hostingevents  weak forms: to have decide on the best kind of event
E page 48 constructions for your town/city to host

Going out word grammar and patterns talking aboutarts sentence stress talk about events you have
page 50 (expect, surprised) events beento

Check and reflect: Units 5 and 6 page 52 @ Go online for the Roadmap video.

Ups and downs adding comments using life's ups and disappearance of tin must  tell stories about recent
page 54 mustand can't downs and can't experiences and comment on
them
7 Is it news? second, third and mixed talking about the  stress with modal verbs talk about the impact of news
B page 56 conditionals news stories and events
7 A show of hands phrases to show the voting and sentence stress Take part in a debate (on issues
C page 58 relationship between ideas elections around voting)
Englishin action FUNCTION: give a presentation explaining variations in pace and give a presentation with visuals
page 60 with visuals statistics pausing in speech
@ Go online for the Roadmap video.
Jobs for life? complex questions describingwhat  weak forms: that roleplay a conversation about
m page 62 your job involves what you do
Sleep well auxiliary verbs sleep stress on auxiliary verbs for  talk about sleep and insomnia
page 64 emphasis
Food for thought complex comparatives food and cooking  weak forms: as talk about food and cooking
page 66
Check and reflect: Units 7 and 8 page 68 @ Go online for the Roadmap video.
Feelings not onlyand no sooner/as ~ feelings notonlyand no sooner/as  tell better stories and
m page 70 soon as soon as anecdotes
Habits willand wouldfor habits; | describing people weak forms: wouldand will  describe other people’s habits
page 72 wish + would and their habits and how you feel about them
All the rage making new words trends pronunciation of new words  talk about trends
page 74
English in action FUNCTION: manage informal  colloquial elision manage informal conversations
m page 76 conversations and idiomatic
language
@ Go online for the Roadmap video.
Eureka! prepositions 2 science weak forms: prepositions report on and discuss science
page 78
m A great read linking words and phrases  book reviews linking between consonants  describe books
page 80 and vowels
A good laugh puns talking about how words sound in context tell jokes
page 82 humour

Check and reflect: Units 9 and 10 page 84 @ Go online for the Roadmap video.



EXTENDED ROUTE

DEVELOP YOUR SKILLS LESSON

6A Develop your reading
page 106

6B Develop your listening
page 91

6C Develop your writing
page 126

7A Develop your writing
page 128

7B Develop your listening
page 92

7CDevelop your reading
page 108

8A Develop your listening
page 93

8B Develop your writing
page 130

8C Develop your reading
page 110

9A Develop your listening
page 94

9B Develop your writing
page 132

9C Develop your reading
page 112

10A Develop your writing
page 134

10B Develop your reading
page 114

10C Develop your listening
page 95

GOAL

understand a story

understand the main points
of a complex presentation

write a review

write notes, cards and
messages for important
events

understand a discussion or
debate

understand an article

follow extended
unstructured speech

write a response to an article

understand an online diary

understand panel interviews

write a narrative

compare a text and its
summary

write a biography
understand linguistically
complex texts

follow a conversation
between two fluent speakers

FOCUS

inferring what will come next

recognising nouns used as verbs

checking and correcting spelling

expressing the personal
significance of an event

understanding hypothetical
situations in an argument

understanding cause and effect
in a complex text

identifying clarification language
challenging evidence used in an
article

recognising topics that idioms
refer to

recognising when someone
avoids answering a question

linking two actions together

critically evaluating a summary

using a range of idiomatic
phrases

recognising small details that
change meaning

improving listening skills




WELCOME TO ROADMAP

Roadmapis a new, flexible eight-level general English course for adults. Recognising
that every class is different and every learner is unique, Roadmap provides a dual
track approach that allows all learners to develop confidence in speaking while taking
a more tailored approach to skills development. It does this by providing smooth
syllabus progression based on the Global Scale of English, by putting clear and
achievable speaking goals at the heart of every lesson, and by providing in-depth skills
development lessons for teachers to choose from at the back of the Students' Book.
Multiple opportunities are provided for learners to practise outside the classroom in
print, online and using the mabile app.

Map your own route through the course

It can be challenging for institutions and teachers to deal with the different needs,
interests and abilities of each student, especially if they have a wide mix of
learners in the same class. The unigue dual track approach of Roadmap helps you
solve this problem.

o The fast track route concentrates on developing learners' speaking skills as well
as giving them the grammar, vocabulary and functional language they need to
achieve their goals.

o The extended route gives learners valuable practice in reading, writing and
listening as well as specific training and strategies for developing these skills.

Fast track route: Extended route:

10 core units featuring 10 core units plus
grammar, vocabulary and additional skills-based

pronunciation with each lesson lessons (reading, writing
leading to a final GSE-related and listening) linked to the
speaking activity. content of each lesson.

This unique approach also allows you to adapt material to suit different course
lengths. Whatever the number of hours in your course and whatever the interests of
your learners, the flexible organisation of Roadmap makes it easy for you to choose
the best route for your students’ success.

Build your students’ confidence

Learners need to know what they are aiming for and why. This is key to building
confidence, increasing motivation and helping learners make rapid, tangible
progress.

o Global Scale of English learning objectives provide students with clear goals for
every lesson (the goals have been selected to be useful and relevant to studentsin
real-life situations).

e Grammar and vocabulary has been specifically selected according to how useful it
is in terms of helping learners reach specific goals.

o (arefully structured tasks with ‘'models’ and opportunities to review performance,
Check and reflect activities and regular progress tests allow learners to see how
well they are doing and highlight the areas they need to improve.



Make the most of your skills as a teacher

Roadmapis designed to be as supportive and easy to use as possible, whatever your
level of experience, with:;

o ‘pick-up-and-go’lessons with clear aims and outcomes that are guaranteed to work.

e clearinstructions on how to exploit each lesson, including help with tricky
language points, ideas for warmers, fillers, extension and homework activities.

e ahugerange of additional support materials, including video, photocopiable games
and activities, online and mobile app practice activities, are provided to add variety
to your lessons.

The front of class presentation tool makes it easy to access all the support material in
one place and enhances your performance as a teacher.
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COURSE COMPONENTS

FORLEARNERS

STUDENTS' BOOK WITH DIGITAL RESOURCES
AND MOBILE APP

STUDENTS' BOOK WITH ONLINE PRACTICE,
DIGITAL RESOURCES AND MOBILE APP

WORKBOOK WITH KEY AND ONLINE AUDIO

Ten units with three main input lessons linked to three
Develop your skills lessons at the back of the boak.

Each lesson includes grammar/language focus, vocabulary and
pronunciation and leads to a final speaking task based on
Global Scale of Englishlearning objectives.

Key language presented and cross-referenced to a

Language bank at the back of the book.

A Voocabulary bank extends some of the key lexical sets in

each unit and focuses on important areas such as word-building
and collocation.

An English in actionlesson in each odd unit covers key
functional language.

Check and reflect pages at the end of each even unit show
learners how their confidence and mastery of spoken language
has improved.

Light-hearted video clips and worksheets (available online)
extend and consolidate key language covered in the unit.

Extra grammar/language focus and vocabulary exercises,
available on the mobile app (the Pearson Practice English app),
consoalidate language points covered in the Students’ Book.
Develop your skills lessons at the back of the book expose
learners to different genres and give them strategies for
developing skills.

Audio/video scripts and word lists available online.

Provides online practice for students, class management for
teachers and a gradebook to review performance.

Includes all the Students’ Book material plus a digital version
of the exercises and activities from the Workbook and Tests.
Includes tools for managing and assigning self-study and
practice activities to students, with automatic marking to
save time.

Includes a gradebook for reviewing performance of individual
students and classes.

Ten units provide additional practice of material covered in the o BT e bk
Students’ Book. = e e
Additional grammar/language focus, vocabulary and functional =

language practice activities.

Additional reading, writing and listening practice activities.
Answer key at the back of the book allows learners to check
their answers.

Audio available online. = paric
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TEACHER'S BOOK

The Teacher's Book features a host of support materials to help

teachers get the most out of the course.

o Teacher's notes for every unit with warmers, fillers, alternative
suggestions, advice on dealing with tricky language items,
culture notes etc.

o Teaching tips on useful areas such as dealing with mixed
abilities, teaching grammar, vocabulary and pronunciation.

o Grammar, vocabulary and language focus photocopiable
worksheets for every unit, including accompanying teacher’s
notes and answer keys.

o (lass audio scripts and answer keys.

o Photocopiable worksheets for each Students' Book unit
accompanied by teaching notes and answer key.

TEACHER'S DIGITAL RESOURCES

Additional resources can be accessed on the Pearson English

Portal using the access code in the Teacher's Book.

o (lass audio.

Video and video worksheets.

Audio and video scripts.

Word lists.

Students’' Book answer key.

o Assessment package with a range of tests including unit tests
(grammar, vocabulary and functional language), achievement
and mid and end of course tests (grammar, vocabulary,
functional language and skills), with accompanying audio.

e Workbook audio.

VIDEO

o Tenvideos — one for each unit — designed to consolidate key
language and illustrate some of the quirkier aspects of real life.

o Each video features a roving reporter who goes out on location
to visit interesting places, meet interesting people and/or try
new experiences.

o Video clips are 2—3 minutes in length and are designed to
entertain learners and provide a bit of light relief.

o Video worksheets (to exploit the language in the videos) are
available online.

PRESENTATION TOOL

o Interactive version of the Students' Book with integrated
audio and video is available on the Pearson English Portal.

¢ Planning mode (includes teacher's notes) and teaching mode.

o Easy navigation via book page and lesson flow.

o Answers to exercises at the touch of a button.

e Integrated audio.

e Integrated video, with timed-coded video scripts.

o A host of useful classroom tools.
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STUDENTS'BOOK

The Students’ Book has ten units featuring three double-page main
lessons containing approximately 90 minutes of teaching material. Each
lesson features grammar/language focus, vocabulary and pronunciation
activities which lead up to a final speaking task. Each lesson links to a
Develop your skills lesson and other material at the back of the book
including a Language bank, Vocabulary bank and Communication bank.

o Clearly defined Global Scale of English objectives at the start of
each lesson.

e Different topics for each lesson to maintain interest and motivation.

9 Striking images provoke interest in the topic and provide a vehicle
for teaching vocabulary.

o Key vocabulary is presented in context and practised through
personalised activities.

e Short reading and/or listening texts featuring real-life information
are used to present grammar and/or vocabulary.

G Grammar rules are clearly highlighted and target language practised
through form-based and communicative practice activities.

o Pronunciation is highlighted and practised in each lesson.

0 Additional practice is provided on the mobile app and in the
Language bank at the back of the book.

9 Carefully staged speaking tasks with ‘models’ and time to prepare
build learners’ confidence.

@ Relevant, meaningful tasks engage learners and prepare them for
real life.

@ Each odd unit ends with English in action pages that focus on
functional language.

@ Each even unit ends with a Check and reflect pages that
consolidates key grammar and vocabulary.

In the wild

A
e Reading
4 work in pairs. Read the title of the article. Discuss
‘what you think it might be about. Read and check.

o Vocabulary
1

Workin pairs. Lok at the photos of travel

destinations and discuss the questions.

1 Would you ke to visit any of the places? Why/Why not? 5

2 Are there similar places in your country? Where?

3 What's good about a National Park? Are there any
problems with them? Why?

Read the article again and answer the questions.
1 Whatwas the initial research carried out?

2 How does the writer feel about the findings?

3 What reasons are put forward to explain the findings?

2a Which of the things in the box might you find in the 4 Why are parents and grandparents mentioned?
placesin the photos? 5 What's the significance of the hashtag #PokeBlitz?
aglacier amarinereserve amarsh aridge
arocky shoreline  sanddunes avalley awaterfall Lost words lead to lost world
How good are young people at recognising and naming plants and
b Complete the descriptions of two different places & young peop e op

animals? Wanting to find out the answers to this question, researchers
showed hundreds of primary school chicren cards depicting common
species of widife, and another set featuring Pokémon characters.
Having analysed the data, they published ther rather shocking finings
in the journal Science. It tured out that the kids knew far more names
for the characters in the game than they did for things in the natural
world around them.

In many ways, of course, this should not surprise us, given the major
changes there have been to the way childhood is experienced, The
area within which chidren are allowed to play without supenvision from
parents has shrunk by more than 90% since the 1970s.

Atthe same time, online culture has boomed. There's more trffic on
the roads, school has become more pressurised, parents are more
worried and green space is less avaiiable. Taken together, all these
factors mean that not only young people but also their parents often see
nature as something to watch, to consume ... and to ignore. Spending
far less time outside than our grandparents did, we now lack the words
to describe that natural world and this, in tum, may mean we have less
desire to protect and preserve our valleys, hilsides and shorelines.
However, technology doesn't have to be the enemy of nature. Some
members of the conservation movement are seeing opportunites in the
rise in popularity of geocaching ~ games which use the GPS software
o our phones to hide and find ‘treasure’, which get people outdoors.
One notable example of suich games is Pokémon Go, an augmented
reality version of the original game. In this version, players go out and
‘catch' characters ‘hidden’ i real world places, and, n the process,
may encounter real creatures they're not familir with. Indeed, images
of these real creatures are often shared - and identified - using the
hashtag #PokeBlitz.

‘The game's popularity suggests we need to do more to inspire interest
in the natural world. fits user-fendly, hi-tech approach could be sed
1o encourage greater interaction with nature, kids may yet leam to see
the world with fresh eyes.

using the words in the boxes.

channel dunes mainiand sandy shoreline

Ilove my lttle island and | can'timagine
notliving by the sea, Most mornings, |
walk along the 1 with my dog,

looking out across the water. We have
I alovely2 beach and behind
thatare the. . where yourea
bit more out of the wind. If | do need to
visitthe . ,whichis maybe eight or nine miles away,
there's aferry that runs every other day. During the winter,
though, it can get quite wild outin the.

mountainous  pass ridge sealevel valley

We sometimes spend the summer in
my uncle's place up in the highlands,
whichis quitea®____ area. Hidden
awayinitsown little?____, the
house is about a thousand metres
above®. and to get there, you
have to drive over this steep mountain

° . We relax in the garden, go swimming in the river, or

climb up the mountainside behind the house and walk along

the o that overlooks the valley.

3 Workin pairs. Use words and phrases from Exercise 2
to describe two places you have visited. Or use the
photos on page 167 to imagine a visit.

@ Go to your app for more practice.

6 Workin groups. Tell each other about the following:
« how good you are at recognising and naming wildiife
« whether you share the writer's optimism about
Pokémon Go

ROADMAP

@ Pearson

e Grammar

7 a Choose the correct alternatives.
a Most mornings, ll walk along the shoreline with my dog,
looking/looked out across the water.

Hiding/Hidden away inits ownittle vall
thousand metres above sealevel,

¢ Analysing/Having analysedthe data, they published
their rather shocking findings in the journal Science.

, it's abouta

b Work in pairs and discuss the questions about the
underlined clauses in Exercise 7a. Then read the
grammar box and check your ideas.

1 Are the underlined clauses the main clauses in the
sentences, or do they add extra information?

with digital resources and mobile app
Jonathan Bygrave,

STUDENTS’ BOOK

Hugh Dellar and Andrew Walkley

_ Pearson
Practice EngA;.::: O G S E

8a )) 58 Listen tosix sentences from Exercises 7aand
the grammar box. Notice how the two clauses in each
sentence are said as separate chunks.
b Listen again and repeat.
9 Complete the sentences by putting the verbsin
brackets into the correct form.
1 2000 metres above sealevel, the hotel offers
great views across the channel. (iocate)
the ridge, we had to stop to let a herd of
mountain goats pass us. (climb)
the valley many times before, | was already
familiar with the landscape. (vsit)
4 in such a mountainous area, Im used to the
weather changing at a moment's notice. (lve)
in 1846, the cottage is only a three-mile walk
from a spectacular waterfall (build)
to reduce development along the coast, the law
has helped protect the remaining dunes, (introduce)
across the water to the mainland, | collapsed
onto the beach, exhausted. (struggle)

10 Using participle clauses, write three sentences about
the places you described in Exercise 3 and what you
did there. Share your sentences with a partner.

e @ Go to page 144 or your app for more information and practice.

Speaking

2 Which clause has a passive meaning? How do you kn
3 Which clauses have an active meaning? Why do the

have different structures?

Participle clauses

Clauses starting with a participle (-ing or -ed form
of verb) are most commonly found in writing,
especially in stories, The participle clause can have
the same meaning as one starting with when,
while, because or as.

« The subject of the participle clause is the same as
the subject in the main clause of the sentence.
Because we spend less time outside than we used
to, we lack words to describe the natural world.
—» Spending less time outside than we used to,
we lack words to describe the natural world.

« Participle clauses with a present participle (-ing
form of the verb) have an active meaning,

When we neared the top of the mountain, we came
to aglacier.

—» Nearing the top of the mountain, we came to a glacier
« Participle clauses with a past participle (-ed form) have a
passive meaning.

Because the group was based in a mountainous region, it
operated very independently.

—» Based in amountainous region, the group operated
very independently.

«We use participle clauses with perfect participles
(having + past participle) to emphasise that one action
happened before another.

As I had climbed the ridge before, | was feeling confident.
—» Having climbed the ridge before, | was feeling
confident.

11 () 59 Listen to two people describing natural places
they know. Answer the questions for each speaker.
a Whatdoyou lear about the places they describe?
b Do they want more tourists or greater protection? Why?

12 Thinkof aplace you know that either needs more
visitors/investment or greater protection. Decide:
« what there s tosee and do there.
what words you could use to describeits appeal.
three different ways you could either encourage visitors
orincrease protection.

10)

13 a Workin pairs. Explain your ideas to each other. Use
the Useful phrases to help you.

Useful phrases

One of the most... things about the areas ..
What makes it really unique is

I think the best way to ... would be to

I can't decide f itd be better to....or .
Another way to.... would be ...

b Decide which s the best proposal.

Develop
your
writing
page124
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: give a short, clearly structured presentation

) Vocabulary: gender stereotypes

Vocabulary and listening 1

1 a Workin pairs. Look at the photos and discuss the
questions.

What's happening in the photos?

How do you feel about these images?

How might they be connected to ideas about gender

equality?

How might kids' games influence their adult lives?

wn o

IN

b Do you generally associate any of the words and

phrases in the box with either men or women? Why?

engineering _talking about your feclings

the caring professions  expressinganger  strength

carsandrobots _ self-esteem _ inequality

2 {})315 You're going to hear the start of a
presentation. Listen and find out:
1 the key question the speaker begins with.
2 the main topic of the presentation.
3 how the presentation is going to be structured.

3 Lookat the Useful phrases 1 box. Can you remember

which of uses? Lis

and check.

Useful phrases 1
In the introduction to a I

4

a Workin pairs. Choose one of the topics for
apresentation. Decide the structure of the
presentation, then write the introduction using
phrases from the Useful phrases 1 box.

. issue at work or college

refer to whywe are talking about the subject (or
why the subjectis important). Then we often
explain the structure of the talk and what we will
doin each part.

Explaining the structure
Im going to talk to you about ...
What 'l do firstis ...

After that, Il ..
Illthengoon to...
To conclude,
before finally ... -ing
Outlining what will happen

give you a brief outline/overview of ...

provide some background/context
...explain the reasons for this problem
...put forward some solutions/suggestions
...give some of my own thoughts (on) ..
...examine the pros and cons of ..

summarise what | have covered.

open up the floor for discussion.

« aremarkable recovery
anon-profit organisation

what to do with an abandoned building in your area
acourt case

women and sport

« yourownidea

b Read out your introduction to other students.

Llstemng 2

6

Work in pairs. Before you listen to the rest of the
presentation discuss these questions.

Doyou hinkthee rediferences i behaviur or ks
and dislik seven-year-old b

What? Why?

What about between older boys and girs or adult men
and women?

Do you think differences are natural or more cultural?

-

~N

w

a ¢} 315 Nowlisten to the rest of the presentation
and take notes about the questions in Exercise 5.

b Work in pairs and compare your notes.

Check and reflect: Units 3 and 4

1 a Complete the sentences with the adjectives in
the box.

bitter chilly crisp glorious  humid
miserable soaked

N

The sunwas out and it wasa clear,
morning.

‘They'd been predicting rain, but it was absolutely
the whole time we were there.

winter

w

4 Youmight want to take a coat. It's a bit out
there.
5 Itgetsvery hotand inthe summer, so you may

want tovisit later in the year.

6 Make sure you wrap up warm, Its absolutely
outthere today!

7 Itwas cold and wet, just the whole time we
were there,

b Use three of the adjectives in Exercise 1a to describe

weather you've had recently.
2 Complete the sentences using the verbs and
structuresin brackets.
Apparently, this Friday
ever (predicted / be)
According to the forecast, it —
weekend. (going to / brighten up)
1 in May, and was wondering what the
weather'slike then. (future continuous / visit)
I've been looking at the forecastand it
dry when we arrive. (expected / be)
5 We
might be a storm. (supposed to / have)
It's going to be nice until Friday and then it
the weekend. (set / change)
7 We
fora few weeks. (present continuous / hope)

-

the hottest April day

~N

abit over the

w

IS

@

3a Matchthe sentence halves.
After along legal battle, the judge awarded
‘They're promising to crack down on

His lawyer persuaded him to plead
They've been accused of breaking

She denied

They somehow managed to get him to testify
the terms of the agreement.

petty crime.

allthe charges.

custody of the children to the mother.

for the prosecution,

quilty toall charges.

people’srights.

@ wpanCcO NOLAWN R

b Work in pairs. Discuss why four of the things in
Exercise 3a might happen.

It started pouring down and we got absolutely

fineand
a barbecue tomorrow, but they said there
over

torentalittle cottage up in the mountains

It's claimed that the new laws will dramatically restrict

4

5

6

Choose the correct alternatives.

1 Idadvise you don't stay/not staying/not to stay there if
atall possible

I really would recommend talking/to talkiyou to talk to
alawyer about it

Atleast they've admitted that they made to make/
makea mistake.

We want to assure you for doing/to do/that wee
doingall we can to catch those responsible,

The government promised increase/ to increase/
increasing spending, but ttle has changed.

They've apologised posting/ for posting/for to post
rude comments on their social media sites.

~
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Rewrite the parts of the sentences in italics
using hardly.

We should have got better tickets. | couldn't see very
‘muchfrom where we were sitting.

She broke her leg last year and she hasn't played much
since then.

Almost noneof the runners who started the race
actually managed to finish.

Iused to goskiing all the time, but nowadays | don't go
very often.

1 had a really good workout, but the next day | couldn't
even walk properly!

"
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Complete the sentences by adding evenin the

bestgap.

1 Itwasso cold out there that
feel my hands.

2 Itwas____ embarrassing because

brother ____finished before  did.

Thatwasn'tafoul, Ididn't

I couldn't

my little

w

touch him

IS

Shewas great__last year, but | think she's
__ playing better this year.
Iwas_____so excited when| got the tickets, I didn't
__carehowmuch theyd costl

w

a Complete the sentences with the best word or
phrase. The first letteris given.
1 The club have just signed a major s
big oil company.

deal witha

2 Shewasd____from the competition after failing a
drug test.

3 They had almost 80 percent p. inthe game, but
they somehow stilllost 1-0,

4 The club have been accused of paying b to
referees.

5 Hewas sent off for . b. tothe referee.

6 Ican'tbelieve they gave a penalty for that. Everyone
couldseeshe d. !

7 They were neck and neck as they started the final

L soitwas a really exciting finish.
8 You deserved to win. You played some amazing
s in the final set

o

Tell a partner about sports and news stories using
three of the words or phrases.

8

10

o

Read the Useful phrases 2 box. Which of the different
kinds of i ing did the speaker i i
use? Listen again and check.

Useful phrases 2

We use signposting to guide listeners through
presentations and tell them what has just
happened and what is going to happen next.
When starting a new section of your
presentation, you can signpost it by doing one of
the following:

Asking a question based on in

IIIIIIIIIrIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII

Ba Think about the presentation you heard in Exercise 5

and write:

« acomment describing how you feel about the
arguments discussed.

ways the speaker kept the listeners’attention.
two questions you would like to ask the presenter

about the topic.
b Compare yourideas with the class. Find out who
youan to
your questions.

9a Read the information box. Then prepare the short
section from the presentation below.

When preparing a short presentation, think about the
following:

where you will pause - mark the pauses with a /
which word(s) you will emphasise in each section
between pauses - underline the word(s)

how you can vary the pace of what you say - write
‘fast or 'slow over the section

if you will vary the tone of what you say - draw an
arrow up or down at the end of the section

OK. 50, that's the outline. Now, tuming to my own
thoughts, | found the programme really fascinating.

It made me think a lot about my own education and
upbringing. Overall, | suppose the programme was
more focused on boosting girls'self-esteem, because
it's women who suffer inequality fater i life, but what
Iliked most was that the experiment also benefited
boys. Ive since seen one of the mothers being
interviewed and she commented on how her son was
better behaved and nicer to his sister as a result of the
changes at school

b Work in pairs and take turns to read out the section.

Can you suggest any ways your partner might
improve their delivery?

Speaking

10 a Planashort presentation on one of the topics

in Exercise 4a or one of the topics below. Think
about how you will explain the structure and use

the introduction

So, what exactly is the article about?

So, what did | think of the ideas that were
discussed?

Explicitly stating that you're starting or
ending a section

OK, that's the outline. Turning now to...

There s more | could say about....but | am going
toleave it there and talk about ...

OK. So, moving on from...let's now look at ..

Introducing the discussion or conclusion
Sonow, if I could sumup...

o conclude, I think we could say that

Idlike to open it up now for discussion.

Does anyone have any comments or questions?

Complete the sentences with the correct relative
pronouns. Sometimes no pronoun is needed.

1 Iworkwith twenty people, none of have health
insurance.

2 What was the hospital you had your operation
in?

w

The main reason | stopped eating meatis
because| don' ke the taste.

4 itsanarea the disease is not uncommon, so be
carefull
5 She'sthe kind of person relaxes you when you

enter the room.

Iread abouta girl ____arm won't stop growing!
What's the name of that dentist's you had your
teeth done?

N o

Complete the definitions with one word. The first
letter is given.

1 Ifyouarep, in part of your body, you cant move
that part.
2 If someoneisinabadw___, they're sick, unhappy,

orinaserious condition.

3 Ifyouactonyourowni___
making independent decisions.

4 If youreabiti. . you're not confident about
yourself and unsure of your abilites.

5 If someoneis on the b  they are quick to
understand things.

6 If someone hasas
notice things quickly.

.youare good at

mind, they're intelligent and

Choose three words to describe people you know.
Add the words in the box to the groups they go with.

checked dyed faded loud  ripped

—_ hair/T-shirt
jeans/the sleeve on my jacket
jeans/colour

colours/pattern

shirt/suit

1
2
3
4
5

Complete the sentences with the past participle or
-ing form of the verbs in the box.

make rip sell tie wear

1 Hewas wearing a long white coat
belt.

She was wearing old blue jeans
Who's the guy over there ____ the purple suit?
He was wearing a'Make our country great cap
in China.

5 Isaw the same coat

other day.

upwitha

~N

atthe knees,

A w

for over £500 online the

« “adocumentary series you've watched
+ adocumentary film or programme

alecture or presentation you've watched online
apresentation you've seen at a conference or at
university

anon-fiction book youve read
aresearch-based articlein a journal

b Work in pai
and ask questions.

‘ For more practice go to your Workbook or app.

Go online for the
Roadmap video.
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11a Complete the sentences with the pairs of words in

the box. You will need to decide which order to use
the words in.

emphasis/rebelled  influential/equals
invalyabl/grattuce poitess/mearingful

stand out/impacted

1 My work experience was -lowe everyone there
adebtof

2 My English teacher was very inmylife. She
always treated us all as

3 My family placeda ot of ondiscipline and |

against that.

4 Iwanttodo something with myife. | don't
want to get stuckina job.

5 Punk_—_onmealot It made mewantto_____

from the crowd.

b Work in pairs. How many sentences are true for you?
12 Complete the sentences with the words in the box

and the correct prepositions.
accident  benefit capable debt useless
1 Ivealwaysbeen remembering names.
2 Youre quite making your own decisions.

3 I discovered hershop_and fellin love withiit
4 Iwas lucky enough to afree education.

5 After university, most people end up seriously

13 Putthewordsinitalics in the correct order to

complete the sentences/questions.
1 Whatlsome/ context/ first/ is/ will/ do/
provide

2 Afterthat, | problem/ reasons / explain / will/ for/ the

/this

3 Iwillthen solutions / o/ forward/ some/ to/ on/ put

4 Sowhat article/ about/ s/ exactly / the /?
5 [dlike discussion/ open/ up/ for/ it/ to

Reﬂect

you feel about
below? Write 1-5 (1 = not very confident, 5 = very
confident).

I can talk about the weather and plan activities.
I can discuss legal cases and consequences.

I can talk about sports events and news storles.

I can give a short presentation.

I can talk about a range of different people.

I can answer questions about clothes and fashion.
I can discuss things that have influenced me.

‘ For more practice go to your Workbook or app.

Go online for the
Roadmap video.

Take turns to give your presentations
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STUDENTS'BOOK

The Students’ Book also features Develop your skills lessons at

the back of the book. These lessons are based on GSE learning
objectives and are thematically linked to the main lessons. They focus
on developing specific strategies for improving reading, writing and
listening and expose learners to a wide variety of different text types/
genres. The Develop your skills lessons can either be done in class
following the main lessons they are linked to, or they can be used for
homework.

Develop your listening

4

3 Goal: understand panel P— L:ml; at‘ the short conversations. Which of the
e i strategies in the Focus box does

cus: recognising when someone 1 A How much did you spend? e
avoids answering a question -

B: Well, not much, in the end. Less than | expected,
2 A:Washe eating too much?
B: To be honest I think the key
exercising enough.

3 A Was the ob well paid? How much were you earning?

Y thing was that he wasn't

o Develop your listening lessons provide practice in different types
of listening such as short talks and monologues, conversations,
radio interviews and discussions.

e Develop your writing lessons provide practice of specific

genres such as stories, formal and informal emails, blog posts,

descriptions, invitations and reviews.

e Develop your reading lessons provide practice of specific genres
such as stories, articles, reviews, factual texts, reports, social media

and blog posts.

0 Each Develop your skillslesson has a clearly defined genre-related
goal and a focus which teaches a sub-skill related to the genre.

e Practice exercises are provided to ensure learners can
recognise and use the sub-skills in focus.

@ Special Focus boxes highlight reading, listening and writing

1 .
Workin small groups and discuss the questions
1 How many hours a week do ;

2 Do you think social med
s good or bad f
9 mental health? Explain why. e
3 Whatare the symptoms of some
social media?

) 93 Listento the first haifof a panel interview on

People who have given

You spend on social media?

one who is addicted to

up using social media, Match

details 1-6 with Maha (M), Bahar (8) or pablq ).

1 realised he/she was lonely

2 won some money

3 couldn't be alone or bored any more
4 had adifficult home life

5 received online abuse

6 cried when he/she realised how addicted he/she was

3 Read the Focus box then listen
does each person use to avoid

again. Which strategy
answering a question?

B: Well, let's just say | didn't struggle.
4 A: Will you leave, then?
B: I'm not prepared to say right now,
5 A:So,you quys didn't
), geton very well?
argue about? PR
B: Well, Id rather not go into details, really.
6 A: Don 'tyou think it's DK,JuSthrtumght?
B: It's not about whetherit's Of
whether it's OK at all,
52 Q 9:4 Listen to the second part of the panel
interview and complete the sentences,
1 Through giving up social med.
2 According to Bahar, in ord
humans need to ,,
3 Inorder to avoid answering the host's questions, Tim
b Workin pairs and check your answers,

K tonight, t's about

iaBahar rediscovered ,
ler to feel fully satisfied,

6 Listenagain, a

. rethestatementst
not mentioned (NM)? R
1 Bahar wonless than a miion euros,
2 Bahardich'tknow how to deal with the oniine ause
3 Bahar wasn't used to feeling bored ‘
4 Now, after rediscovering drawing, Bahar is never bored,
5 Tim Meadows has been the CEQ of the social medi

ompany Gobby for five years,

6 Timsays he feels responsible for people who become

addicted to social media services like Gobby.
7 Workin pairs and discuss the questions,

1 Doyouthink social mecia companies shouid do
something to avoid people becoming adicted If o,
what do you think they should do? '

2 What do you think about the stat,

ement: 'You've
Create as well as consume in ordg T

ler to be fully satisfied

sub-skills such as identifying the main ideas in a text, guessing Smeegnising when someone avoids 3 Oovounmveapost
o medw‘:?a ositive or negative story to tell about

the meaning of words from context, identifying positive and
negative attitudes, organising ideas, using paragraphs, explaining

reasons and results, using time expressions and linkers etc.

o Follow-up questions round up the lesson and provide opportunities

for further discussion.

Q

(2]

Develop your writing

) Goal: write a narrative

) Focus: linking two actions together

1 workin pairsand discuss the questions.
1 Canyou think of events i life that might change
people for the better?
2 Have you experlenced any of these events? If so, what
happened and how did you change?
2 a Read the first paragraph only of the short story. Work
in pairs and discuss why you think Robyn did what
she did.
Read the whole short story and check your answers
to Exercise 2a. Then answer the questions below.
1 How did Robyn see herself before the incident?
2 How did her colleagues react afterwards?
3 When did the man steal Robyn's phone?
4 How did Robyn find him?

o

In The Spotlight

Robyn, a 22-year-old architecture student, aiways
thought of herself as a quiet and shy person right up unti
the moment she used a microphone to soream at a man

Q

There are various st

answering a questio

1 Giveavague answer

A: How many hours a week was it

B Let'sjust say it was more than it shoud e,

2 Change the focus of the question

A: Wasit 20 hours a week?

B: Ithink what's important is
to0 much,

3 Say politely that you don't

A: Why were you lonely?

Bi Idon't want to go into specifics, b

want to answer

5a Lookat the sentences. Does the linking tell you the

time (T) an activity happened, or the reason (R) why
ithappened?

Being a poor athlete, | was always the last one picked
for the team.

Entering the room, she fixed me with a long cool stare.
Looking out of the window, he thought of the life he'd
left behind

Not having a key, | was forced to climbin through the
kitchen window.

Being the youngest of three, | was picked on
mercilessly by my siblings.

Sitting on the porch, I noticed the birds in the garden
had fallen silent.

Arriving at your door, | felt my heart begin to race.
Knowing his temper, she tried to avoid him whenever
possible.

Rewrite the sentences in Exercise 5a using the words
when/while or because.
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Tategies that people use to avoid
n

(6

that Irealised it was

Prepare

brief

8a Your

" a y
outline of the climax. Choose one of the options

below to begin your story or use your own ideas.

Peter was a very intense man and his friends were always
telling him to lighten up and have fun, until the day that
they saw him on the TV show "You've got talent!. That was

3a Putthe sentences below into the correct place (1-4) in a shopping mall. 1____ 6  Rewrite these sentences using the -ing form. ashom they would neve, forget
in the story. It was a busy Saturday and Robyn and her mother 1 He looked outof his window and saw someone
a Robyn realised that she would never think of herseif as were out shopping. The mall was full of eager shoppers creeping around in the darkness
shy again. hunting for the perfect sunglasses and the latest Looking ot of the window, he saw someone creeping
b Itwas mament she would never forget. gadgets at bargain prices. Completely by accident, around in the darkness.
Robyn bumped into a man in a green jumper and sent 2 She realised she was late and she started to run.
® e ERlE e el him crashing to the ground. Apologising profusely, she 3 He was asmooth talker and he loved the chance to
d This had never happened to Robyn before and it made helped him 1o his feet. ‘I really have no idea how that Rt e
her angry, very angry. happened, she said. ‘No worries’, said the man and ’
! ) ) quickly walked away, 4 They were demanding parents and they didn't like it
b Sentences a-din Exercise 3aall focus on feelings. ! Ay 8 e s
Whatis the effect of adding this kind of information That was a bit weird, said Robyn's mother and Robyn 5 1 waslistening to his stary and  began to feel that
to the story? had to agree, but it wasn't until she checked her back e s
pocket that she realised what had happened. The man
4 Read the Focus box and find two more examples must have stolen her phone from her pocket while she 6 She didn't know what to do and she decided to call her
in the narrative of the -ing form used to join two was helping him up. 2 friend who lived next door.
clauses. 7 R e T e R ) Sofiyawas a cynical and unpleasant woman until the

Taking her mother's phone she opened up the *Find my
phone’ app and logged into her account. By following

A __1__ Opening his eyes on another working weekday,

day that a stranger saved her from being eaten alive by a
crocodile. Itwas a day at the zoo that she would never forget.

Linking two actions together the GPS location of her phone she could see exacﬂy B what time it was, but guessing
N where the man was. Robyn told her mother to wait and @ who liked routine, waking up late was
The simplest way to join two clauses is with and. headed after the man. She caught sight of him on the . ¢ b Make notes on what happened before and after the
‘Sometimes the two clauses can also be joined by startin distressing to Charles, He liked the comfort of taking i "
i y g second floor of the mall near the north entrance and it samo 8,07 teai e e s climax and think about how the person changed.
the sentence with the first verb in the -ing form. followed him into a shoe shop. Robyn watched as the \at same 8.07 train every day. Throwing on hi )
She apologised profusely ar thief sat down on a chair and casually started checking clothes, he Write
> Apologising profusely, out the phone he had just stolen. He seemed not to feel D Charles was met with a bunch of blurry shapes 9a Write the first draft of your story. Use the checklist
he took her r's phone and opened up the app. any guit at all at what he had just done. 3 which only below(to help oLl
> Taking her mother's phone, she opened up the app. Moving siowly and calmly, Robyn picked up the B ——limstnait i iniiemn [ Beginwith the climax of the story.
‘This form is common in narratives but it is only possible store microphone on the cashier’s desk, pressed the streaming in through the window, Charles
Pt 3 [J Describe the events leading up to the climax.
when the subject is the same in both clauses and the broadcast button and screamed at the top of her voice F ____resolvedthemselvesinto clearer ones, (namely Deccribe thocl detol,
first action explains what was happening just before or “THAT MAN STOLE MY PHONE! The noise shocked all the furniture of his modest bedroom), when he had L] Describe the climax In more detail
during the second action. the busy shoppers into silence and everyone turned to found his glasses. Not knowing [ Describe the events after the climax.
[J Describe how the main character felt.

This type of linking can focus on the relationship
between two actions in terms of when they happened.
Crossing the road, she saw the singer from the night
before.

It can also explain why something happened

an expert on the subject, he knew the answer to
the question.

stare at Robyn. Al of a sudden Robyn knew what to do
Picking up the nearest shoe she could find, Robyn threw
it at the man. Then she threw another, and another, all
the while shouting at the top of her voice ‘GIVE ME MY
PHONE, THIEF!.

Needless to say, Robyn got her phone back and

when she told the story at work the next day, all of her
colleagues were surprised and amazed at what she had
done. 4

G thought back to the day he started working
for Peterson’s, twenty years ago, and the strange way
that his endless commuter days had begun.

jumped out of bed with a low groan of pain.

Being the sort of man

H

O

Describe how the main character's personality
changed

b When you have finished the first draft of your story,
exchange with a partner and prepare feedback to
help improve your partner's story.

10  Useyour partner's feedback to write a second draft
of yourstory.

Q
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 Goal: compare a text and its summary

) Focus: critically evaluating a summary

1a Workin pairs. Look at the ways of saying thank you or

thanksin different languages. Do you know which language

they come from?
b Do you know how to say thank youin any other languages?
© Workin pairs. Discuss what you think the benefits are of
learning a language.
2 Read the article and the summary below. Note four things
which are incorrect in the summary.

Develop your reading

15151

obrigado

The problems and benefits of leaming a language

1 Leaming a second language is a complicated business
Not only do you have to know approximately 10,000
words in order to achieve ‘fluency’ in that language,
you also need to know in which order they appear,
how they morph grammatically, how they combine with
other words to create new meaning as well as which
combinations sound natural and which unnatural. The
muscles in your mouth need to know how to make the
right sounds to produce those words and all of this
knowledge needs to be available to you in a split second
s0 that you can engage in natural conversation.

2 No wonder then, that learning a language is like a mental
workout for the brain and, just like a workout for the
body, it has enormous benefits. Research in Canada
has shown that learning a second language delays the
onset of mental diseases such as dementia by five years,
learning two foreign languages delays it by over six years
and leaming three or more foreign languages delays

5 There are other languages which don't have an FSI
category but which are possibly more complex than
even alevel five language. Take Tuyuca for example -
alanguage spoken by fewer than a thousand people
in parts of the Amazon rainforest. While languages
such as Spanish and French have two classes of
noun (for example, el and fa in Spanish), Tuyuca has
Up to 140. Or take Xhosa, a language widely spoken
in South Africa. One of the sounds of Xhosa is a
dlick that you make by pressing your tongue against
your upper side teeth and then puling away. It's the
sound that some people make when encouraging a
horse to move. In fact the ‘X' of Xhosa is that click
sound, 5o the name of the language s pronounced
with a click folowed by *hosa'. And If you think that
Xhosa sounds difficult to leam, imagine learning the
strangely named IX66 language, which has five ways
of pronouncing the click!

dementia by nine years. If ever there was a good reason 6 Unfortunately, the very act of learning a foreign
toleam a language, this is it language is in danger. The number of languages
3 What then is the most difficut language to leam? The spoken around the word fas plunged in recent years

and around half of the approximately six and a half
answer to that question naturally depends on which

thousand languages that are stil in active use are
language you speak in the first place. Native Spanish

alreadly in danger of dying out. Some predictions
speakers find Italian relatively easy to leamn but like most

estimate that 90 percent of all languages could
other people, find Hungarian much harder. Native Finnish

die out by the end of the century s children stop
speakers, find Hungarian easier than Spanish speakers

learning the language of their parents and ancestors
because of its similarities to their language.

and instead leam the language which will allow

4 The Foreign Service Institute (FS), which is the them to participate in the modern economy. Every

organisation responsible for training US diplomats and language that dies, however, represents a loss of
other employees to speak foreign languages, rates knowiedge, cuture and history as well as a unique
languages from one 1o five in terms of how difficult they way of seeing the world
are for a native English speaker (o learn. A category one
language will typically take 24 weeks of full-time study for Summary

an FSI student to reach ‘general professional proficiency’,
acategory three language will take 36 weeks and a
category five language 88 weeks. French, Spanish and
Swedish, for example, are considered category one,
German is category two, Indonesian category three,
Hungarian, Polish, Russian and Thai are category four
while Arabic, Chinese (Cantonese and Mandarin),
Japanese and Korean are category five.

Speaking a foreign language is the most difficult thing the
human mind can do, however it has many benefits and it
can actually cure dementia. The FSI, a US organisation,
grades languages from one to five. Everyone will struggle
to leam a category five language. Some languages,

such as Tuyuca or Xhosa, are diffiult because of their
unusual grammr or sounds. Unfortunately, 90 percent of
languages wil die out by the end of the century.

3 Read the Focus box, then check your answers to
Exercise 2.

Critically evaluating a summary
Watch out for over-generalisations

Pay attention when words like every o everyone
are used in summaries. They may not be strictly true
according to the text.

ery sgleto g gHag
Native English speakers will struggle to learn a
category five language.

Watch out for exaggerations

Pay attention to statements of fact in summaries,
particularly ones which sound unbelievable. They may
be an exaggeration of the information in the text

e cana
Learning a second language can delay the onset of
dementia

4 Readthe sentences below and say if they are
accurate summaries of the paragraphs in the article.
Change the sentences which are not accurate.
Paragraph1
Learning alanguage s the most complicated thing that
the human mind can do.

Paragraph2

The more languages you lean, the more you delay the
onset of dementia.

Paragraph3

Ifalanguage is similar to the speaker's native language,
they willfind it easy tolearn.

Paragraph 4

Each higher category of difficulty means twelve extra
weeks of learning,

Paragraph5

Tuyuca and Xhosa are difficult for native English speakers
toleamn.

Paragraph 6

Only 10% of the world's languages will survive to the end
of the century.

Choose the correct answer (a, b or c) for the
questions below.
1 Whyis learning a language compared to a physical
workout?
a Becausetis challenging but good for you.
b Because it takes a long time toimprove.
¢ Becauseitis uses the muscles of your mouth,
Which language will a Finnish person find easier
toleamn.
a Italian
b Hungarian
¢ Itisntknown.
Who will usually find Arabic harder to lean than Thai?
a Everyone apart from Arabic speakers,
b Native English speakers.
¢ Everyone
4 Why are some languages dying out?
a People are choosing to speak languages that are
usedglobally.
b People have forgotten how to speak them.
¢ People see the world differently.

N

w

6 Underline words or phrases in the text that express
the same idea as the phrases below.
1 avery short period of time (paragraph 1)
2 it'snot surprising (paragraph 2)
3 beginning of (paragraph 2)
4 obviously (paragraph 3)
5 (which) many people speak (paragraph 5)
6 fallen dramatically (paragraph 6)
7 nolonger exist (summary)
7 Workin groups and discuss the questions.
1 Should governments try to protect languages that are
in danger of dying out? Why/Why not?
2 What can they do to protect those languages?

Canal
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The Students’ Book also has extensive back of book material including a Language bank, a Vocabulary bank and a Communication bank.

Vocabulary bank

1B Help and encouragement
1 Read the textand matcl

When| started my degree,
registered blind. Fortunately, new students gota o
1scheme so! had a couple of o

introduced me to different people and gene
gave me a lot of “moral support when | was feel
found the words toSreassure me. Apart from this, |
Jike help with writing up my essays and buying books.

Whenit came to studying,

ecordings of lectures and giving copies of notes in advance. They a

rst time Id lived away from home and it was qui
et t of support from the university. Firstly, therewas a mentoring
\der students who took me under their wing - |
rally 3put me at ease. One of my men "
feyen:g down. She would tell me shed had similar feelings, and always
also received Sa grant to pay for some of my additional needs

h words and phrases 1-10n bold with meanings a-j below.

quite abig thing for me as|am

howed me around the campus,
tors became a good friend and she

found the lecturers 7made allowances fordifferent people by, for example. providing

Iso Swent easy on us in the first term as we were

settlingin. They ar d more, but the) e
Actually, most of this support was available for any student, not ju:

10jn the same boat, away from our families for the first time.

lots of help and

st ones with disabilities, and most of us were

2a Complete the questions withone word from Exercise 1.

2 oo Use the correct form. o
s think mentoring _ are agood idea’
illbe fine 1 Doyou
¢ make (someane) feel that things wil e
d were gentle toand didn't demand too much of § }v-‘{mger'yzzf\fri::ensomeoneunderyour77 .
i s needs ave
¢ mamuawdimmsmamwdemdSomem 4 Haveyouevemanm,,auawancesrorsomsofni
pioR ouragement in life:
5 Whohas_youthe mostenc
after (someone younger or with less ‘
! E::S:EHKE) \(Mth kindness 6 Whatsituations have you beenin v:here you weren't
help you
g words to give (someone) confidence and courage ___ease?Didanyone helpy i
h helped to feel comfortable and happy b Workin pairs. Ask and answer four of the ques!

i experiencing a similar situation
§ words or behaviour to help someone do better

1C Word building: negatives

1 Match the negative prefixes an
group of words.

dis- im- in- ir- -less un-

dsuffixeswitheach 2 Complete the sentences usine
word from Exercise 1.
1 Itannoys me that there's still

Exercise 2a. Alternatively, work alone and write your
answers.

g anegative formof a

_pay between men
and women. We should get paid the same.

2 Ourbossis too demanding. Alot of the targets we're

1 point, hope, worth, care, meaning
organised, respectful, honest

realistic, reasonable, clear, equal, suitable,

tidy, aware

relevant, rational, regular, responsible

mature, patient, moral, proper, perfect

secure, experienced, adequate, sufficient, consistent,

w N

LTINS

competent

w

setare simply ——

3 It drives me mad when people use _——jargon at

work, They should just use language that everyone can
understand.

4 mabsolutely _atallsport.1hate doing it!
5 nmy opinion, a lot of what you learn at school is

___toeveryday life

& | know my fear of flyingis ——and that statistics

show its very safe, but I still hateit.

7 The thing that concerns me s how ——young

people are to older people these days. ‘
8 Toomany jobs are  these days. Youjustdon't
know how long they will last
9 Itsbasically  toavoid paying taxes.

10 1find it annoying when people beep their horn as soon

4 the trafic light goes green. They are so ——

Choose five words with a negative suffix from
Exercise 1. Write sentences about your experiences.

Communication bank

Lesson 1D
13a StudentA

Conversation 1
You're the landlord/landlady of a flat
e d that Student B has
geer\ renting. You've gone round to visit because Student
is Ieavlr_\g and wants the €1000 deposit back. You don't
want to give it back - at least not all of it — because you're

ot happy with the state they have left th i
about what the problems are, epecein Tk

Lesson 2C
10
i

Lesson 3B
12 StudentA
1

A thirteen-year-old boy took his parents to cour

acousing them of causing him a lfe of pain andr‘si'i::;ng
:-- @5 aresult of the colour of his hairl A rechead, ke both
his mother and father, the boy arqued that he should be
awarded damages to compensate hir for the teasing and

unhappiness he'd experienced at high scf
R e igh school, where he was

4B Develop your writing
2b

1 1222

3 rich people’s schools
2 16thcentury

4 90%

Conversation 2
You work with Student B, who has been with the
company much longer than you. You jomed  feuy
months ago, Student B has been there almost a
decade. Student B doesn't ke the way you work

ven though you've been getting good results, You feel
Student B can be a bt bulying. You've beon missing
work to avoid a confict with B, but have now deeided
you need to confront him/her.

2

A Philosophy student in Rotterdam took Er:
Universty in Rotterdam to court afte they arcomad him
toleave ... because he smelled so bady o one could
concentrate while he was in the room. While admitting
o having rather smelly feet, he claimed that this decision
damaged his chances of futur employment and
demanded o be allowed to continue with his degroe.

5 sweatshirt
6 £200



SUPPORT COMPONENTS

WORKBOOK WITH ONLINE AUDIO

The Roadmap Workbook contains a wide variety of grammar,
vocabulary and functional language exercises that review all
the areas covered in the Students' Book. It also features
additional listening, reading and writing practice.

4

e Extensive practice of grammar, vocabulary and functional
language covered in the Students’ Book.

e Additional listening, reading and writing practice to further
develop learners' knowledge and mastery of skills.

e Fullanswer keys and audio scripts are provided at the back
of the book.

Roadmap Workbook audio is available online for students and
teachers in the Pearson English Portal.

MOBILE APP

Extra grammar and vocabulary exercises, available on the - e .
mobile app (the Pearson Practice English app), consolidate '
language points covered in the Students’ Book. . ’ c
o On-the-go, bite-sized practice which can be done

anywhere, any time. RO "
e Instant feedback provided to students. AP

o Progressive levels of challenge.

WORKBOOK

with key and online audio

Lindsay Warwick

@ Pearson GSE
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ONLINE PRACTICE

Roadmap Online practice provides a blended
and personalised learning environment with
materials that can be assigned at the touch of
a button.

® Interactive Workbook exercises with
instant feedback and automatic grade
book.

e Common errors report that highlights
mistakes learners are making. v

e Tipsand feedback that direct learners e

b e ety et S

§ E—

to reference materials and encourage

them to work out answers

themselves.

e Unit, achievement, mid and end of
course tests.




EACHER'S BOO

The Roadmap Teacher's Book provides step-by-step instructions

on how to exploit the material.

Teacher's notes for every unit with warmers, fillers, alternative

suggestions, culture notes and answer keys.
Generic teaching tips on useful areas such as grammar,

lexis, pronunciation, etc.

Photocopiable grammar and vocabulary worksheets for

every unit.
Class audio scripts.

EACHER'S DIGITAL RESOURCES

The Roadmap digital resources area (accessed via the Pearson
English Portal) provides a host of support materials to help
teachers get the most out of the course.

Photocopiable grammar and vocabulary worksheets for
every unit, with teacher’s notes and answer keys.

Class audio and scripts.
Workbook audio and scripts.
Word lists.

Students' Book answer key.

Video, video scripts and video worksheets.
Unit, achievement, mid and end of course tests.
Tests audio, audio scripts and answer keys.

ROADMAP

TEACHE
with digital resources and asse?smsenth?cg:E
Damian Williams,

@ Pearson

2

Clementine Annabell

GSE

OVERVIEW

1A Giveitago
Goal | persuade people to try different activities
Grammar | cleft sentences
Vocabulary | free-time activities

GSE learning objective
Can use persuasive language to suggest that parties in
disagreement shift towards anew position
1B Kindacts
Goal | narrate ashort story in detall
Grammar | narrative tenses
Vocabulary | helping people
GSElearning objective
& 3

n
feelings and reactions

1C  How ann
Goal | takabout annoying ncidents
Language focus | exaggeration
Vocabulary | atwork
css learning objective

» Giveitago

Introduction

‘The goal of this lesson s for students to persuade people to try
different activities. To help them achieve this, they wil learn or
revise cleft sentences and vocabulary related to free-time activities.

Before class, prepare three sentences about what you like doing
inyour free time: two true sentences and one false. Write them
onthe board Sstoaskyouq tohelp them
decide which s false (e.g. How often do you do X? Who do you do
it with?etc) Once they've guessed which sentence s false, ask s
toprepare es of their own in thy y, without
showing them to anyone. Monitor and help if necessary, writing
new vocabulary on the board. Put Ss in pairs or small groups to
show each other their sentences and ask questions to help decide
whichis false. When they have finished, ask a few Ss to share
anything interesting they found out with the class.

Vocabulary

Free-time activities
1a Give pairs a few minutes toread the tems -8 and check

AT
1D Englishinaction
Goal | negotiate solutions to disputes
Vocabulary | fightsand disputes
SBE s

the words i bold. Encourage Ssto use
dictionaries or mobile devices to check vocabulary they're unsure
of, monitoring and helping if necessary. Then focus attention on
the photos and elicit which of the activities are shown.

Answers Aouldeur pursuit B martialart C crossword
Da E performing

traffic
ucke\, blame for an accident)

Roadmap video

Go online for the Roadmap video and worksheet.

NK

b Ask pairs to discuss the points in the list. When they have
finished, ask a few pairs to share their ideas with the class.

2a Elicit the first answer as an example, then ask Ss to complete
the sentences alone. With weaker classes, you could go through
f the phrases in the box first. Ask S to check

1B Helpand encouragement

1C Word building: negatives

1A Develop your writing
Goal | writeareport
Focus | changing the register of spoken information

GSElearning objective
o

answers in pairs, then check answers with the class.

Answers 1take to m 2gowonme 3 thehype
5 hopeless at
7hnmed(aklng up Bletoffsteam 9 switchoff

Optional extra activity
Ask Ss to choose three phrases from the box in Ex 2a, then think
of onething which s true for them that relates to each phrase,

froma
number of sources.
1B Develop your listening
Goal | understand informal discussions
Focus | identifying rhetorical questions.
GSE learning objective

mfum\al discussion
1C  Develop your reading

Goal | understand newspaper and magazine aticles
Focus |

eq.lr it~ tennis; this - abath after
along day. When they are ready, put Ss in pairs to say the things
they thought of for their partner to guess which phrase each one
relates to. Pairs then ask questions to find out more information.
When they have finished, ask a few Ssto share anything
interesting they found out about their partner with the class.

b Remind Ssof the ac\lvmes inExa, then put them in pirs to
discuss en they have , elicitideas from a
few pairs and find out f others agree.

opinions
GSE learning objective

(Can understand differences and similarities between points of
view i extended texts

1yoga 2onlinegaming 3ablockbuster 4 akeep-fitactivity
5 dress making, doing puzzles 6 singingina choir/performing
7 martial arts/judo/karate 8 martial arts, yoga

9 hiking/other outdoor pursuit

3 Give Ssa few minutes to read the questions and think about
their answers. When they are ready, put Ss in pairs to discuss

the questions, Monitor and help If necessary, writing any new
vocabulary on the board. When they have finished, ask a few pairs
toshare their Ideas with the class and find out if others agree.

Teaching tip
Before a speaking activity, it's a good idea to give Ss some
individual preparation time. This could be silent thinking time
or you could ask them to make notes. This willensure they

0 say and nd prepared
when they come m speak. For group or whole- tlass speaking
ies, Ss can prepare and share ideas in pairs beforehand.

Photocopiable activities: 1A Vocabulary, p155
App: 1A Vocabulary practice 1and 2

Listening

‘ou've never fancied doing something like that yourself?
: Idid actually go toajudo class for a bit when | was at uni, but | didn't
taketoit.
07

o. Immk what put me off was the pain! Every time | went, | seemed

‘to hurt myself.

Cnnve:satmn 2

C: Doyoulike House of Gorgor?

D: Iwatched the first couple of episodes in the first series, but it wasrit
really my kind of thing,

C: Yeah, Iknow what you mean. It does take a few episodes to get
going, but it really grows on you. fve been watching it non-stop the.
last few weeks. | watched six episodes on Saturday!

D: Yeal? s ustallthat fantasy stuff does't really appeal to me.

C: Oh,fair enough, but what's great about it is the way they make it
relevant to now.

D: Really?

ah It i the cur i Justwith

wizards! You should give it another go. I know there's a lot of hype
around it, but it's just very entertaining.

D: Sorry, but its really not for me,

C: Ohwell. Your loss!

Conversation

& inatareyoudang atheweskend?

4 {11 Explainthat tolisten to four

inwhich people talk about free-time activities. Read through

sentences Land 2 with he classso s know what o isten for Play
g for Sstoli

in pars. Pl the remnmng again if necessary, then check answers

with the class.

TV, film i martial arts, mostl , also judo

2 One speaker has started doing karate and really enjoysit.
Ithelps him to keep fit, he learns a bit of self-defence and
he likes the shouting. It a good way to get id of stress and

1work. The other speaker tri e
but didn't take tot.

Conversation 2

1 watchinga TV series called House of Gorgon

2 Or\E speaker Iuves \(and(hmks it's relevant to the current

le of episodes

other
and didn'tlike it. She s nDt into fantasy stuff.
Conversation 3
1 going camping
2 One speaker loves it — the fresh i, being close to nature.
The other doesn't understand why anyone would choose to
suffer the discomfort!
Conversation 4
1 adance class - tango
2 Oneis enjoyingit, even though theyfe hopeless atit.
The other thinks they'd feel uncomfortable and is a terrible
dancer, butis tempted!

Audioseript1il
Conversation1

A: Sowhat do you do when you'e not working?

: Not that muich, to be honest, The usual - TV, films, | read a bit,
though not as much as  should, | guess. Oh, and I recently started
qoing to a karate class a couple of times a week.

Really? s that ust to keep fit or

O it defintely more okeep it hon orsef-dafence, but whats
qood about itis it's more than just keep fit, you know:

Lrd

And] have to say, I really,really love the shoutingl

Yeah? You don't seem a very shouty kind of person!

I'm not. But what I've found is it's just a great way to get rid of all
those frustrations from work.

A: Yeah, | can see how that would work.

LE 2
w

B okbo youdothatalot?

F: Yeah Whenever | can.

E: Really?

F: Yeah. Why? Are you not a fan?

E:No.llike hiking, butwhat | don't understand s how anyone gets
enjoyment from sleeping Uncomfortably in a feld

F:Itsjustbeing close tonature that love. Honesuy nothing beats

of your ter i

with the mountains right there.

E:Can't you get that from a hotel balcor

F:NolIts not the same! You don't have (ha( smell of the damp grass.

E:Exactly - damp, cold, miserable.

F:NolIts nice. And the other thing | love is how friendly people are.
Campers are just very nice peoplel

E:  If you say so, but fm not convinced.

Conversation 4

e you up to anything later? Do you fancy going out?

feah, no. | can't tonight. I've got my tango class.

didn't know you did that. Are you any good?

0. Im hopeless, but | enjoy it.Why dor't you come?

h goshiNol

fm OKif fm dancing
wmmnamg with anyone else ..

H: O dorit worry! What's great about this cass s the fact that no one
takesttoo Senously

don'tknol

Honesty, [ got two left feet, butno one's bothered.

eally?

 Vean o fotoffunand the teachers ey encoraging Comen

You'lenjoy

G el moyoe hen What time does tstar?

'y own - butactually

5 Focus attention on the first sentence and ask: Which
conversations this from? Elicit Ss'ideas but don't give any
answers yet. Give Ss aminute to read the sentences, then

play the recording again for Ss to match the sentences to the
conversations, then check n pairs. With weaker classes, play the
recording again if necessary, then check answers with the class.

Answers: a3 b4 c2 d4 e2 fl

|

THun

2




Grammar 2 Cleftsentences

. do tohelp
enjoy about huge amount apopular pastimel v: remember new
studying of hype keep-fitactivity - mever trie yvocabulary

English | . |

. | . found o t
0 | - . . isgreatabouf
cou:ln tl st gncydoing - admireil 0 jperesting Jiving here
whenIwas

this weekend people atschool |

younger

' ! should spend
alotof | putspeople . mademe was nice about 1 Smureti‘;ne
Jocalsdoat | off performing | choosethis | peingachild | going

weekends 1+ forothers course i ‘

t I
] | P st | G
p::ll::t?::t ‘\ alwayshf\d | are concerned \‘ havein \‘ S
ing
enough | encouraging 1 about | ummon |

| don'thave

|
| n
effective | alotofpeople | eISPEOPE | ngtreallyinto | any patience for

study strategy | take seriously “ switchoff |

\
| | | really unusual
| appreciatein “ hasgrown tosee
I've always liked \‘ afriend “ onme

Iwatched

| recently
| aroundhere |

77777777777.77.7 |
| Something | appreciate in
afriend is a sense of humour. o

| VWhaﬂ enjoy about studying : ‘
| Englishis meeting new people. N sense
-~ /
~ = iy S

| Whathelps people switch off \‘

| really depends on the person.

PRESENTATION TOOL

The Roadmap Presentation tool contains everything
you need to make the course come alive. It includes
integrated whiteboard software that allows you to

add notes, embed files, save your work and reduce
preparation time.

Vocabulary Free-time activitjes

a
: relax
— the publicity and excitement

1 Matchth
'@ words and phrases in boldin Exercise 2with their
meaning.

- R terrible at

—————— Verysuccessful film, usuall

on i
ooy v one thatis ful| of action oradventure

togetrid of anger, excitement or energy
Wouldlike to start spending fime goi
SPOIts in which you fight with
Conﬁdente—gvvmg
atype of word puzzle
entertaining other people
anadjective meaning exercise

'Ng something new
your hands and feet

1
..hasseena blockbuster in the past year,

L2
|

--knows amove from a martial art,

3. €an think of two bene}v;s 0; o
doing crosswords,

4 ... fancies taki
NG up another |,
amusical instrument in future, anguage or
5 ...can think of thy
nk of three keep-fit act
available n the localgrar OV ES
6 . prefers online gam;
€ ga
tolet uffsteamvg NG to outdoor pursuits

7 .
knows a Very encouraging Quote or saying,

1 8 ..lkes tofollow
celebrity trengs,

he hype aroungd

9 ,.lseitherveiriiiiii pelessat
¥ good or hopeless

remgrr\[?ervng People’s names, *

| 10 pastin

has a creative N

Ppastime that t;ey;\';ni'tiiii
straight away but that grew on them overtt?r’;eem
11 ... has experien
e performin,
Play or inamusical group, o forecmpieina

12 .. thinks thatto

really swi i
spending time in narxre‘ Heh ot nothing beats

rIIF

Presentation tool:
e Fully interactive version of the Students’ Book.
® Planning mode (includes teacher's notes)
and teaching mode.
e Easy navigation via book page and lesson flow.
® Answers to exercises at the touch of a button.
® Integrated audio.
® Integrated video, with time-coded
video scripts.
® Ahost of useful classroom toals.
Resources area:
[ ]

Audioscripts.

Assessment package containing all the
course tests.

PDFs of the Language bank materials.
Video worksheets.

Photocopiable activities with teacher's notes.




COURSE METHODOLOGY

Syllabus

The Roadmap syllabus is built on Global Scale of Englishlanguage
learning objectives (see below) but there is a strong focus on the
key grammar, functional language, vocabulary and pronunciation
needed to perform those objectives in each of the main lessons.
Language items have been selected according to their level of
difficulty and how useful they are in helping learners to achieve
the communicative goal which is at the heart of each lesson.

As aresult, learners never feel that they are studying grammar,
functional language, vocabulary or pronunciation for its own sake
and can immediately see the relevance of what they are learning.

e Syllabus built on Global Scale of Englishlearning objectives so
learners can immediately see the relevance of what they are
learning.

e Strong focus on the grammar, vocabulary, functional language
and pronunciation needed to achieve the speaking objective at
the heart of every lesson.

The Global Scale of English

The Global Scale of English (GSE) is a standardised, granular
scale that measures English language proficiency. Using the
GSE, students and teachers can now answer three questions
accurately: Exactly how good is my English? What progress have
I made towards my learning goal? What do | need to do next if |
want to improve?

The GSE identifies what a learner can do at each point on a scale
from 10 to 90, across all four skills (listening, reading, speaking,
and writing), as well as the enabling skills of grammar and
vocabulary. This allows learners and teachers to understand a
learner's exact level of proficiency, what progress they have made
and what they need to learn next.

The GSE is designed to motivate learners by making it easier to
demonstrate granular progress in their language ability. Teachers
can use their knowledge of their students’' GSE levels to choose
course materials that are precisely matched to ability and learning
goals. The GSE serves as a standard against which English
language courses and assessments can be benchmarked,
offering a truly global and shared understanding of language
proficiency levels.

Teacher Mapping Booklet and GSE Toolkit

You will find the GSE Teacher Mapping Booklet for Roadmap online
on english.com/roadmap. This booklet provides an overview of all
the learning objectives covered in each unit of Roadmap, lesson
by lesson.

These GSE learning objectives are only a selection from the larger
collection contained within the GSE. To explore additional
resources to support students, there is an online GSE Teacher
Toolkit. This searchable online database gives you quick and easy
access to the learning objectives and grammar and vocabulary
resources. It also gives you access to GSE job profiles: 250 job skills
mapped to GSE learning objectives, enabling you to pinpoint the
specific language skills required for professional learners.

For more information please go to english.com/gse.

Topics

Maintaining learners' interest is a vital part of the teacher's role.
Research suggests that learners get bored if they stay on the
same topic for too long so each lesson in Roadmap introduces a
fresh theme, although there is always a coherent link in terms
of language items covered from one lesson to the next. There

is also a topic link with the Develop your skills lessons which are
an extension of the main lesson. Fresh angles on familiar topics
have been used wherever possible and reading and listening texts
have been designed to be as authentic as possible. The texts
are based on real-world sources and although they have been
graded, especially at the lower levels, to make them accessible
for students, the 'tone’ of the texts is as realistic as possible.
Every unit contains a variety of rich and authentic input material
including specially filmed video clips.

® New topics are introduced in every lesson so learners never
get bored.

® Fresh angles on familiar topics have been introduced
wherever possible.

® Reading and listening texts are designed to be as authentic as
possible and are based on real-world sources.

Grammar/Language focus

Successful communication is dependent on an ability to recognise
and use grammatical structures. Learners can often manage to
make themselves understood with a limited repertoire of words
and phrases but, as their level progresses, they increasingly

need grammar together with a larger vocabulary bank in order

to navigate more complex situations and communicate more
sophisticated ideas and opinions. Grammar and enrichment of
vocabulary are a core feature of learning a language and
Roadmap recognises this by giving them a central role in each of
the main lessons:

e Grammaris introduced in context through short listening/
reading texts and are then presented and practised using a
‘guided-discovery' approach. Learners study the patterns of
a grammar point and are often asked to identify aspects of
meaning or form by completing simple exercises and/or rules
and tables.

e Language items are presented in a concise formin a Grammar
box in the main lesson with fuller explanations in the
Language bank at the back of the book.

® Each grammar point has one or two controlled practice
exercises plus a freer personalised activity designed to offer
students the opportunity to say something about themselves
or the topic.

e The Language focus carries more of a lexico-grammar
approach. This is designed to introduce a vocabulary system,
rather than include a long, exhaustive list of vocabulary.

® The Language bankin the Students’ Book, the Workbook and
mobile app have additional grammar/language focus practice
exercises. There are also further photocopiable activities in
the Teacher's Book.



Vocabulary

Developing a wide range of vocabulary is also key to developing
communicative competence. A good knowledge of vocabulary
helps learners to improve their reading and listening skills and

is also important for writing. A knowledge of high-frequency
collocations and fixed and semi-fixed phrases is also an effective
way to increase spoken fluency. Vocabulary is an important
feature of every lesson in Roadmap. Vocabulary items have been
selected a) according to the topic of the lesson and b) according
to how useful they are for the final speaking task. Vocabulary is
always presented in context through photos or texts and practised
through controlled and freer practice activities. Vocabulary is

also constantly recycled throughout the course and learners are
actively encouraged to use the new vocabulary they have learned
to give their personal opinions on the topics in focus and to talk
about their own lives and experiences.

e Vocabularyis animportant feature of every lesson. It is usually
presented in context through quotes and/or short reading
texts orillustrated with photos and/or cartoons so that
learners can understand how and when an item is used.

e The emphasis throughout is on high-frequency, useful
vocabulary. At lower levels, the focus is on presenting lexical
sets and at higher levels there is an increased focus on
word-building, collocation and useful fixed phrases.

® Vocabulary is practised in a variety of ways with one or two
controlled practice activities for each vocabulary section.
Learners are often asked to relate the vocabulary they have
learned to their own lives making it more memorable.

e Vocabulary is constantly recycled throughout the course and
further practice is provided in the Check and reflect pages, on
the mobile app, in the Workbook and photocopiable activities
in the Teacher's Book.

® The Vocabulary bank at the back of the Students’ Book
further extends some of the key vocabulary areas covered in
the main lessons.

Functional Language

Learners need to manage communication in a wide variety of
different situations and they need to be able to recognise and use
phrases and expressions that are appropriate for each situation.
These include transactional exchanges, where the focus is on
getting something done or interactional exchanges where the
focus is on socialising with others.

Roadmap recognises the importance of functional language and
each unit has an English in action page which focus on useful
areas such as giving directions, asking for information, clarifying
information etc. Each English in action lesson has a communicative
outcome based on a GSE learning objective and key functional
language items are highlighted in a Useful phrases box.

® English in actionlessons focus on useful functional areas such
as giving directions, clarifying information etc.

e Each Englishin actionlesson has a communicative outcome
based on a GSE learning objective.

e Key functional language items are highlighted in a Useful
phrases box.

Pronunciation

Teachers often have mixed attitudes towards teaching
pronunciation in their lessons. Some consider that it is relatively
unimportant, especially if their learners can generally make
themselves understood, but others place great importance on
developing pronunciation that is more than just intelligible. They
consider that a systematic focus on pronunciationin a lesson,
however brief, can have a significant impact on developing
learners’ communicative competence.

In Roadmap, we have taken a practical, integrated approach to
developing students’ pronunciation by highlighting features that
often cause problems in conjunction with the areas of grammar,
vocabulary or functional language in focus. Where relevant to

the level, a grammatical or functional language focus is followed
by practice of a feature of pronunciation, for example, the weak
forms of auxiliary verbs or connected speech in certain functional
exponents. Students are given the opportunity to listen to models
of the pronunciation, notice the key features and then practise it.

® Pronunciation is a prominent feature of the syllabus, and
practice is generally linked to the main grammar, vocabulary
and functional language in focus.

e [isten and repeat activities reinforce pronunciation of new
language. As and when appropriate, there is an emphasis
on areas of pronunciation that affect communication, for
example, sentence stress/intonation.

Skills development

Roadmap recognises that effective communication involves
receptive as well as productive skills. Although speaking is the
main skills focus in each of the main lessons, short reading and
listening texts are used to present and practise new language
and introduce topics for discussion. These cover a variety of
different genres — blogs, articles, fact files, etc. — but are never
very long as research indicates that teachers want to maximise
speaking practice during class time. Roadmap also recognises
the importance of writing and suggestions for writing extension
activities are suggested in the teacher's notes for each of the main
lessons.

In addition to the reading, writing and listening material in the
main lessons, there is a Develop your skills section at the back of
the book for learners who want to improve their reading, writing
or listening skills. There are three Develop your skills lessons for
each unit. Each lesson is built around a GSE learning objective
and concentrates on a specific skill — reading, listening or writing.
They are linked thematically to one of the main lessons and

can be done at home orin class. The Develop your skills lessons
expose learners to different text genres of reading (articles, blogs
etc.), writing (emails, reports, essays, etc.) and listening (radio
broadcasts, conversations, etc.) and focus on different strategies
or sub-skills to improve general competence in each skill. These
strategies are particularly useful for exam training.

Speaking

Most learners, whatever their age and whatever specific goals

or reasons they might have for learning English, want to improve
their speaking skills. Many learners lack opportunities to practise
in the real world so they need to make the most of opportunities
to speak English in the classroom. Roadmap recognises the
importance of speaking and there are many opportunities
throughout the course for learners to participate in a wide variety
of different speaking activities. For example, learners might
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Course methodology

be asked to discuss a series of questions, respond to photos

or cartoons, give their opinions about the content of a reading
or listening text or take partin conversations, discussions and
role-plays. Speaking is a fundamental part of each lesson and
learners are frequently asked to work together in pairs or groups
to maximise opportunities to speak in class.

Many learners are reluctant or unable to speak because they have
nothing to say or lack the language they need to say what they
want to say. Roadmap helps learners to overcome these problems
and one of the key aims of the course is to increase learners'
confidence and fluency. Each of the four core lessons in each unit
are built around a Global Scale of English speaking objective and all
the grammar, functional language, vocabulary and pronunciation
is geared towards helping learners achieve that objective.
Learners develop fluency when they are motivated to speak

and for this to happen, engaging topics and relevant, carefully-
staged speaking tasks are essential. In each lesson of Roadmap
there is a logical sequence of linked activities that have been
carefully constructed and staged to help learners perform the final
speaking task to the best of their ability. Learners are given time
to prepare their ideas and think about the language they need for
the final speaking task in a structured way. Giving learners time to
rehearse is crucial in terms of building their confidence and this in
turn leads to better motivation and greater accuracy and fluency.
As learners’ confidence increases, their willingness to experiment
with the language also increases. Speaking is systematically
developed in Roadmap through the following activities:

® Lead-in questions and/or striking images engage learners’
interest and activate passive knowledge of vocabulary related
to the topic.

e Grammar and vocabulary relevant for the final speaking
activities are presented and practised.

e Personalised practice activities encourage learners to give
their own opinions on the topic and talk about their own lives
and experiences

e Learnersare given ‘models’ and time to prepare their ideas for
the final speaking task.

o Useful phrases give learners ideas and provide prompts to help
them get started.

o Learners perform the speaking task in pairs or groups and are
invited to reflect on their performance through a whole class
round up activity.

Listening

Listening is an important skill for all users of English and one which
learners often find quite challenging. Many learners complain

that they can understand their teacher but find it difficult to
understand people speaking English outside the classroom,
especially if speakers do not make any concessions to their
audience in terms of their speed of delivery. Learners with poor
listening skills are unlikely to be competent communicators or
users of the language, so listening features almost as prominently
as speaking in the main lessons in Roadmap. It is important

to expose learners to real language in use as well as different
varieties of English. Listening material, particularly at lower levels,
is scripted but aims to reflect the patterns of natural speech and is
designed to be as authentic-sounding as possible whilst bearing
in mind the need to make it accessible for the level. Listening texts
are often used to present new grammar or vocabulary and can act
as a springboard to stimulate discussion in class. In addition, there
is a listening ‘model for each of the speaking tasks in which one or

more speakers perform whole or part of the task. Learners listen
to this and try to replicate what they have heard when they come
to perform the task themselves.

Listening is a prominent feature in the main lessons but more
in-depth practice of different genres, for example, short talks and
monologues, conversations, radio interviews and discussions, etc.
is provided in the Develop your listening lessons at the back of the
book. The Develop your listening lessons also provide invaluable
training in listening sub-skills, for example, predicting information,
recognising discourse markers and weak forms, identifying
examples and sequencing words. Each Develop your listening
lesson provides an example of the genre as well as highlighting

a sub-skill which is outlined in a special Focus box and practised

in the lesson. As mentioned in the introduction to the Teacher's
Book, the Develop your listening lessons are optional and can be
selected according to the needs of individual learners or classes.
They can be used in conjunction with the main lessons to form
the extended route through the course or they can be used
individually and/or given to learners to do for homework.

e Listening is a prominent feature of the main lessons and is
often used to present new grammar or vocabulary or act as a
springboard to stimulate discussion.

e Listening’'models’ are provided to build learners’ confidence.

o Listening material is designed to be as authentic-sounding as
possible whilst bearing in mind the need to make it accessible
for the level.

® More in-depth practice of different listening genres — short
talks and monologues, conversations, radio interviews and
discussions — is provided in the Develop your listening lessons
at the back of the book.

e Develop your listening lessons provide an example of the
genre as well as highlighting different sub-skills needed to
develop mastery of the skill.

® Listening sub-skills are outlined in a special Focus boxand
practised in the lesson.

® Develop your listening lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Reading

Readingis important for many students, particularly if they need
it for their work or studies. The learner who develops confidence
in reading both in and outside the classroom will undoubtedly
make faster progress. We now have access to a very wide range
of English language reading material and it is a good idea to
encourage learners to read as much as possible outside the
classroom. Roadmap provides ample opportunities for learners
to practise their reading skills, both in the main lessons and in the
Develop your reading sections at the back of the boak.

Short reading texts are included in the main lessons to
contextualise new grammar or vocabulary and they also often
serve as a springboard for discussion. As with the listening
material, there is an emphasis on authenticity, and although
reading texts have been adapted or graded for the level, there is
an attempt to maintain authenticity by remaining faithful to the
text type in terms of content and style. Texts are relevant and
up-to-date, and are designed to stimulate interest and motivate
learners to read. The texts represent a variety of genres and
mirror the text types that learners will probably encounter in their
everyday lives. Texts are generally not exploited in any great depth
in the main lessons (as in-depth work on reading is provided in



the Develop your reading section) but learners are always given a
reason to read along with basic comprehension exercises.

More in-depth practice of different genres is provided in the
Develop your reading lessons at the back of the book. The Develop
your reading lessons also provide invaluable training in reading
sub-skills such as identifying the main ideas in a text, guessing the
meaning of words from context, identifying positive and negative
attitudes, understanding pronouns, missing words, etc.

Each Develop your reading lesson provides an example of the
genre as well as highlighting a sub-skill which is outlined in a
special Focus box and practised in the lesson. As mentioned in

the introduction to the Teacher's Book, the Develop your reading
lessons are optional and can be selected according to the needs

of individual learners or classes. They can be used in conjunction
with the main lessons to form the extended route through the
course or they can be used individually and/or given to learners to
do for homework.

® Readingis a prominent feature of the main lessons and is
often used to present new grammar or vocabulary oractasa
springboard to stimulate discussion.

® Reading material is designed to be as authentic as possible
whilst bearing in mind the need to make it accessible for the
level. Text types mirror those learners will encounter in their
everyday lives, for example, blogs, social media posts, etc.

e More in-depth practice of different reading genres - stories,
articles, reviews, factual texts, reports, social media and blog
posts, etc. — is provided in the Develop your reading lessons at
the back of the book.

e Develop your reading lessons provide an example of the genre
as well as highlighting different sub-skills needed to develop
mastery of the skill.

® Reading sub-skills are outlined in a special Focus box and
practised in the lesson.

® Develop your reading lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Writing

In recent years the growth of email and the internet means

that people worldwide are writing more than ever before — for
business, for their studies and for personal communication.
Learners need effective writing skills for professional and
academic purposes but people also use writing — email, text
messages, social media posts, etc. — as an informal means of
communication far more than they used to. The latter isn't simply
speech written down and there are all sorts of conventions for
both informal and formal writing. It is therefore important to focus
on arange of genres, from formal text types such as essays,
letters and reports to informal genres such as blog entries and
personal messages. Roadmap provides extensive trainingin all
these types of writing.

Writing is not a prominent feature of the main lessons in
Roadmap although learners are frequently asked to make notes
as preparation for the speaking task. There are also suggestions
in the teacher's notes on ways to extend the tasks with follow-
up written work. However, in-depth practice of different genres
of writing is provided in the Develop your writinglessons at the
back of the book. The Develop your writing lessons also provide
invaluable training in writing sub-skills such as organising ideas,
using paragraphs, explaining reasons and results, using time
expressions and linkers, constructing narratives, etc.

Each Develop your writing lesson provides an example of the
genre as well as highlighting a sub-skill which is outlined in a
special Focus box and practised in the lesson. As mentioned in
the introduction to the Teacher's Book, the Develop your writing
lessons are optional and can be selected according to the needs
of individual learners or classes. They can be used in conjunction
with the main lessons to form the extended route through the
course or they can be used individually and/or given to learners
to do for homework. Each Develop your writing lesson follows a
similar format:

® Some writing practice is provided in the main lessons and
in-depth work on different genres of writing as well as writing
sub-skills is provided in the Develop your writing section at the
back of the book.

® Each Develop your writing lesson starts with a few discussion
questions designed to activate learners’ vocabulary and get
them thinking about ideas related to the topic.

® Each Develop your writing lesson provides a model of the
genre in focus. These are designed to be as authentic as
possible whilst bearing in mind the need to make them
accessible for the level. Types of writing mirror those that
learners will encounter in their everyday lives, for example,
stories, formal and informal emails, blog posts, descriptions,
invitations, reviews, etc.

e Develop your writing lessons provide examples of the genre
as well as highlighting different sub-skills needed to develop
mastery of it, for example, organising ideas, using paragraphs,
explaining reasons and results, using time expressions and
linkers, constructing narratives, etc.

© Writing sub-skills are outlined in a special Focus box and
practisedin the lesson.

e Learners prepare and then write their own example of the
genre in focus and are encouraged to use the sub-skills they
have practised in the lesson.

e Develop your writing lessons are optional and can be selected
according to the needs of individual learners or classes. They
can be used individually and/or given for homework.

Review and consolidation

Language items are regularly recycled in each lesson of Roadmap.
At end of each unit, there is a Check and reflect page which is
designed to review all the language points covered and give
learners an opportunity to reflect on how their confidence and
mastery of the language has improved. In addition, each unitis
accompanied by a short video —the Roadmap report — that can
be used to provide a break from the routine of the Students' Book
as well as revise and consolidate language in a fun, light-hearted
way. Each Roadmap report features a roving reporter’ who goes
out on location to visit interesting people and places and has a
variety of new experiences. The videos are designed to illustrate
some of the quirkier aspects of real life as well as show language
items covered in the unit in realistic contexts.

e Video clips and extension activities consolidate key language
covered in each unit and illustrate some of the quirkier aspects
of real life.

e Videoclips are 2-3 minutes in length and are designed to
entertain learners and provide a bit of light relief.

® Video worksheets (to exploit the language in the videos) are
available online.
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OVERVIEW

1A Giveitago
Goal | persuade people to try different activities
Grammar | cleft sentences
Vocabulary | free-time activities

GSE learning objective
Can use persuasive language to suggest that parties in
disagreement shift towards a new position

1B Kindacts
Goal | narrate a short story in detail
Grammar | narrative tenses
Vocabulary | helping people
GSE learning objective
Can narrate a story in detail, giving relevant information about
feelings and reactions

1C How annoying!
Goal | talkabout annoyingincidents
Language focus | exaggeration
Vocabulary | atwork
GSE learning objective
Can use hyperbole to emphasise a point (e.g. /t's going to take
me years to do this.)

1D Englishinaction
Goal | negotiate solutions to disputes
Vocabulary | fights and disputes
GSE learning objective

Can negotiate a solution to a dispute (e.g. an undeserved traffic
ticket, blame for an accident)

Roadmap video

Go online for the Roadmap video and worksheet,

VOCABULARY BANK

1B Help and encouragement

1C Word building: negatives

DEVELOP YOUR SKILLS

1A Develop your writing
Goal | write areport
Focus | changing the register of spoken information
GSE learning objective

Can write essays and reports synthesising information from a
number of sources

1B Develop your listening
Goal | understand informal discussions
Focus | identifying rhetorical questions
GSE learning objective

Can differentiate between rhetorical and genuine questions in
informal discussion

1C Develop yourreading
Goal | understand newspaper and magazine articles
Focus | recognising similarities and differences between
opinions
GSE learning objective
Can understand differences and similarities between points of
view in extended texts

Giveitago

Introduction

The goal of this lesson is for students to persuade people to try
different activities. To help them achieve this, they will learn or
revise cleft sentences and vocabulary related to free-time activities.

Before class, prepare three sentences about what you like doing
in your free time: two true sentences and one false. Write them
on the board and encourage Ss to ask you questions to help them
decide which is false (e.g. How often do you do X7 Who do you do
it with? etc.) Once they've guessed which sentence is false, ask Ss
to prepare three sentences of their own in the same way, without
showing them to anyone. Monitor and help if necessary, writing
new vocabulary on the board. Put Ss in pairs or small groups to
show each other their sentences and ask questions to help decide
which is false. When they have finished, ask a few Ss to share
anything interesting they found out with the class.

Vocabulary

Free-time activities

1a Give pairs a few minutes to read the items 1-8 and check
understanding of the words in bold. Encourage Ss to use
dictionaries or mobile devices to check vocabulary they're unsure
of, monitoring and helping if necessary. Then focus attention on
the photos and elicit which of the activities are shown.

Answers: A outdoor pursuit B martialart Ccrossword
D creative pastime E performing

b Ask pairs to discuss the points in the list. When they have
finished, ask a few pairs to share their ideas with the class.

2a Elicit the first answer as an example, then ask Ss to complete
the sentences alone. With weaker classes, you could go through
the meanings of the phrases in the box first. Ask Ss to check
answers in pairs, then check answers with the class.

Answers: 1taketoit 2growonme 3 thehype
4 very encouraging 5 hopelessat 6 nothing beats
7 fancied takingup 8 let off steam 9 switch off

Optional extra activity

Ask Ss to choose three phrases from the box in Ex 2a, then think
of one thing which is true for them that relates to each phrase,
e.q. I'm hopeless at it — tennis; nothing beats this — a bath after
along day. When they are ready, put Ssin pairs to say the things
they thought of for their partner to guess which phrase each one
relates to. Pairs then ask questions to find out more information.
When they have finished, ask a few Ss to share anything
interesting they found out about their partner with the class.

b Remind Ss of the activities in Ex 1a, then put them in pairs to
discuss the question. When they have finished, elicit ideas from a
few pairs and find out if others agree.

Suggested answers:

lyoga <Zonlinegaming 3 ablockbuster 4 akeep-fitactivity
5 dress making, doing puzzles 6 singing in a choir/performing
7 martial arts/judo/karate 8 martial arts, yoga

9 hiking/other outdoor pursuit



3 Give Ss a few minutes to read the questions and think about
their answers. When they are ready, put Ssin pairs to discuss

the questions. Monitor and help if necessary, writing any new
vocabulary on the board. When they have finished, ask a few pairs
to share their ideas with the class and find out if others agree.

Teaching tip

Before a speaking activity, it's a good idea to give Ss some
individual preparation time. This could be silent thinking time
or you could ask them to make notes. This will ensure they
have something to say and feel more confident and prepared
when they come to speak. For group or whole-class speaking

activities, Ss can prepare and share ideas in pairs beforehand.

Further practice

Photocopiable activities: 1A Vocabulary, p155
App: 1A Vocabulary practice 1 and 2

Listening

4 Q) 1.1 Explain that Ss are going to listen to four conversations
in which people talk about free-time activities. Read through
sentences 1 and 2 with the class so Ss know what to listen for. Play
the recording for Ss to listen and make notes, then compare ideas
in pairs. Play the recording again if necessary, then check answers
with the class.

Answers:

Conversation 1

1 TV, films, reading and martial arts, mostly karate, also judo

2 One speaker has started doing karate and really enjoys it.
It helps him to keep fit, he learns a bit of self-defence and
he likes the shouting. It's a good way to get rid of stress and
frustrations from work. The other speaker tried judo once
but didn't take to it.

Conversation 2

1 watchinga TV series called House of Gorgon

2 One speaker loves it and thinks it's relevant to the current
political situation. The other watched a couple of episodes
and didn't like it. She's not into fantasy stuff.

Conversation 3

1 going camping

2 One speaker loves it — the fresh air, being close to nature.
The other doesn't understand why anyone would choose to
suffer the discomfort!

Conversation 4

1 adanceclass — tango

2 Oneisenjoying it, even though they're hopeless at it.
The other thinks they'd feel uncomfortable and is a terrible
dancer, but is tempted!

Audioscript1.1

Conversation 1

A: Sowhat do you do when you're not working?

B: Not that much, to be honest. The usual — TV, films, | read a bit,
though not as much as | should, | guess. Oh, and | recently started
going to a karate class a couple of times a week.

Really? Is that just to keep fit or so you can defend yourself or what?
Oh, it's definitely more to keep fit than for self-defence, but what's
good about it is it's more than just keep fit, you know.

Sure.

And I have to say, | really, really love the shouting!

Yeah? You don't seem a very shouty kind of person!

I'm not. But what I've found is it's just a great way to get rid of all
those frustrations from work.

Yeah, | can see how that would work.
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B: You've never fancied doing something like that yourself?

A: Idid actually go to ajudo class for a bit when | was at uni, but I didn't
taketoit.

B: No?

A: No. I think what put me off was the pain! Every time | went, | seemed
to hurt myself.

Conversation 2

C: Do you like House of Gorgon?

D: lwatched the first couple of episodes in the first series, but it wasn't
really my kind of thing.

C: Yeah, I know what you mean. It does take a few episodes to get

going, but it really grows on you. I've been watching it non-stop the

last few weeks. | watched six episodes on Saturday!

Yeah? It's just all that fantasy stuff doesn't really appeal to me.

Oh, fair enough, but what's great about it is the way they make it

relevant to now.

Really?

Yeah. It's essentially about the current political situation — just with

wizards! You should give it another go. I know there's a lot of hype

around it, but it's just very entertaining.

Sorry, but it's really not for me.

Oh well. Your loss!

n o
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onversation 3

: What are you doing at the weekend?

We're going camping.

OK. Do youdo that a lot?

Yeah. Whenever | can.

Really?

Yeah. Why? Are you not a fan?

No. I like hiking, but what | don't understand is how anyone gets
enjoyment from sleeping uncomfortably in a field.

It's just being close to nature that | love. Honestly, nothing beats
waking up and stepping out of your tent into that fresh morning air,
with the mountains right there.

Can't you get that from a hotel balcony?

Nol! It's not the samel! You don't have that smell of the damp grass.
Exactly — damp, cold, miserable.

No! It's nice. And the other thing I love is how friendly people are.
Campers are just very nice people!

E: If you say so, butI'm not convinced.

mmmmmmmo N
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Conversation 4

Are you up to anything later? Do you fancy going out?

Yeah, no. | can't tonight. I've got my tango class.

I didn't know you did that. Are you any good?

No. I'm hopeless, but | enjoy it. Why don't you come?

Oh gosh! No!

Why not?

I'd feel uncomfortable. 'm OK if 'm dancing on my own — but actually
coordinating with anyone else ...

Oh, don't worry! What's great about this class is the fact that no one
takes it too seriously.

I don't know.

Honestly, I've got two left feet, but no one's bothered.

Really?

Yeah. It's a lot of fun and the teacher's really encouraging. Come on.
You'll enjoy it.

Well, maybe then. What time does it start?

o

5 Focus attention on the first sentence and ask: Which
conversation is this from? Elicit Ss'ideas but don't give any
answers yet. Give Ss a minute to read the sentences, then

play the recording again for Ss to match the sentences to the
conversations, then check in pairs. With weaker classes, play the
recording again if necessary, then check answers with the class.

Answers: a3 b4 c2 d4 ee fl
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Unit 1

Teaching tip

It can be tempting to play recordings in class several times so Ss

get all the answers but this doesn't reflect real-life listening. In

class, it's a good idea to train Ss for real-life listening by using
technigues to ensure they get as much information as they can
from minimal repetitions.

1 Make sure Ss know exactly what they're listening for by
giving them an opportunity to read the task carefully before
they listen and predict the answers (if possible).

2 Give Ss an opportunity to compare answers in pairs before
asking if they need to listen again. They might be able to
combine theirideas and come up with a full set of answers,

6 Read the questions with the class, then give Ss a few minutes
to think of examples and how they'll answer the questions. They
could make notes if they want to. When they are ready, put Ssin
pairs or small groups to share their experiences. In feedback,

ask a few pairs or groups to share one of their experiences with
the class.

Grammar

Cleft sentences

7a ) 1.2 Go through the pairs of sentences and elicit ideas
about the missing words, but don't give any answers yet. Play
the recording for Ss to complete the sentences. Ask Ss to checkin
pairs, then check answers with the class.

Answers: 1What;is 2What;was 3 What's great aboutitis
4 The other thing; is 5 What's great about; is the fact that

b Ssdiscuss the question in pairs. Before checking answers, write
this pair of sentences on the board:

1 Ireally like doing gardening.

2 Whatlreally like doing is gardening.

Read the sentences out and try to sound more emphatic when
reading the second sentence. Ask: Which sentence sounds
stronger? (2). Then elicit the answer to the question in Ex 7b.

Answer: [tdraws attention to something the speaker feels
strongly about.

c Sscomplete the examples in the grammar box alone, then
check in pairs. Check answers with the class.

Answers: 1What 2is 3thing 4What 5was 6 fact

LANGUAGEBANK1A ppl36-137

Stronger classes could read the notes at home. Otherwise,
check the notes with Ss, especially the verbs we commonly
use in cleft sentences to show how we feel. In each exercise,
elicit the first answer as an example. Ss work alone to
complete the exercises, then check their answers in pairs.

In feedback, elicit Ss' answers and drill the questions. Ss can
refer to the notes to help them.

Answers:

1 1What 2thing 3that/which 4 fact
6was 7other 8about

2 1like;way 2 find; variety 3 understand; why
4-amazes; amount 5 fancy; going 6 love; fact

5 how

8a @) 1.3 Play the recording for Ss to listen and notice the
emphasis and the weak sounds.

b Play the recording again for Ss to listen and repeat. If
necessary, model the sentences yourself and break them down
into smaller parts.

9 Read the example with the class and elicit how the form and
word order of the sentence changes. Ss rewrite the sentences
alone then check in pairs. Check answers with the class and write
them on the board (or invite Ss to do so).

Answers:

1 The thing (that) | like most about going to the choir is meeting
new people.

2 What/The thing (that) | don't understand is how anyone can
make a cake without eggs.

3 What/The thing (that) | found difficult (about the class) was
the fact that everyone was much better than me.

4 What/The thing (that) | love about hiking is being out in the
countryside all day.

5 What/The thing (that) I found frustrating was the fact that
| wasn't really progressing.

6 What/The thing that puts me off learning how to fly is the
cost.

Grammar checkpoint

In cleft sentences which begin with The thing, sometimes we
need to include that but sometimes we can omit it. We can
use or omit that when The thing refers to the object of the
sentence, e.qg. The thing (that) | hate the most about being a
nurse is the shift work. However, we cannot omit that when
The thing refers to the subject of the sentence, e.q. The
thing that makes it all worthwhile is the job satisfaction.

10a Demonstrate the activity first by telling the class some of
your own answers, Give Ss plenty of time to write their sentences
alone. Monitor and help if necessary, writing any new vocabulary
on the board.

b Put Ssin pairs to share their sentences, encouraging them to
ask follow-up questions and give more information. When they
have finished, ask a few Ss to share anything interesting they
found out about their partner.

Optional alternative activity

In Ex 10b, instead of reading out their whole sentences, ask Ss

to take turns reading out just the part they wrote. Their partner
listens and guesses which sentence starter it follows. They then
ask and answer follow-up questions to find out more information.

Further practice

Photocopiable activities: 1A Grammar 1, p153;
1A Grammar 2, p154
App: 1A Grammar practice 1 and 2




Speaking

Prepare

11 Refer Ssto the activities in Ex 1a and tell them to choose two,
imagining they do them regularly. Alternatively, they could choose
something else they do regularly in their free time. Ask Ss to work
alone to list positive things about the activity that they might

use to persuade someone else to do it, then put them in pairs to
compare theirideas and add any more that they want to. Monitor
and help with ideas if necessary, writing any new vocabulary on
the board.

Speak

12 Put Ssinnew A/B pairs and ask them to read the relevant
instructions. Go through the Useful phrases with the class,
eliciting possible endings for the prompts to check
understanding. When they are ready, pairs practise persuading.
Monitor and make notes on any common errors and examples of
good language use for later feedback. When Ss finish, ask them
to swap roles and repeat. In feedback, ask Ss if they managed

to persuade their partners and give Ss feedback on their use of
language as a class.

Reflection on learning

Write the following questions on the board:

What were the three most useful phrases you learnt in

this lesson?

In what situations might you use these in the future?

What can you do to practise persuading someone in English
in the future?

Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share theirideas with the
class, but don't force them to if they'd rather not.

Language bank: 1AEx1-2, p137
Workbook: Ex1-5, p4
App: grammar, vocabulary and pronunciation practice

Fast route: continue to Lesson 1B
Extended route: go to p116 for Develop your writing

Kind acts

Introduction

The goal of this lesson is for students to narrate a short story in
detail. To help them achieve this, they will learn or revise narrative
tenses and vocabulary related to helping people.

Tell the class about the kindest person you know: why they're
kind, what things they do, something kind they've done recently.
When you finish, ask Ss to think of the kindest person they know
and some examples of what they do. When they're ready, put Ssin
small groups to share their stories.

Vocabulary
Helping people

1 Focus attention on the photos and elicit what Ss can see. Read
through the questions with the class, then put Ssin small groups
to discuss them. When they have finished, nominate a student
from each group to share their ideas with the class.

2 Focus attention on the words in the box and explain that

each pair completes one sentence. With weaker classes, you
could go through the meanings of some of the items in the box
first. Ss complete the sentences alone, then check in pairs.

Check answers with the class and be prepared to explain any
new words. You could check understanding of some of the words
by asking questions, e.g. Does a mentor give or receive support?
(give).

Answers: 1 mentor; expertise 2 comfort; mourning
3Jrough; grab 4 babysit; letdown 5 welcoming; rave
6 stranded; pulled over 7 down; the bill

3 desperate; an apprenticeship

Teaching tip

When checking understanding of a word, phrase or grammar
point, it's not very useful to ask Do you understand? or Is that
clear?because Ss might not want to hold up the lesson or show
they don't understand or they might think they do understand,
when in fact they've understood incorrectly. Instead, ask
focused questions to check understanding.

Checking questions must use simple language and be easy

for Ss to answer. Ideally these should be yes/no or closed
questions, e.g. (stranded) If you're stranded, can you go where
you want? (past perfect) ‘The man was on the news. He'd
passed out," Which action happened first? You can also ask for
examples of something, e.g. (let down) How might a friend

let you down?In monolingual classes, you could ask for a
translation, e.q. What's ‘embarazada’in English? (pregnant).

It's a good idea to identify any potentially difficult words or
aspects of grammar and plan focused checking questions in
advance so that you can use them more confidently in class.

Vocabulary checkpoint

Collocations, or ‘word partnerships’, are words which
commonly appear together. These are very useful for Ss to
learn as they are more easily and quickly retrievable than
learning the individual words and then having to put them
together every time they speak. For this reason, encourage

Ss to learn and record collocations as single lexical units. Some
collocations are quite fixed, e.g. sleep rough and rave review,
while others are more variable in what they can collocate with,
e.q. act as a mentor/ guide/ coach, share expertise/insight/
knowledge.

3 Read the first pair of sentences in Ex 2 with the class and elicit
Ss'ideas. Ss discuss the relationships for the rest of the sentences
in pairs. Monitor and help if necessary, writing any new vocabulary
on the board. When they have finished, elicit ideas and find out if
everyone agrees.

Suggested answers:

1 work colleagues 2 friends 3 strangers 4 neighbours
5 hotel owners and visitors 6 strangers 7 friends

8 employer and job interview candidate

Tiun
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VOCABULARYBANK1B pl56

Help and encouragement

These optional exercises build on the lexical set in the
vocabulary section.

1 Give Ss a few minutes to read the text and then ask the
class what support the writer received to get their degree.
Ss match the words and phrases in bold with their meanings
alone, then check in pairs. Check answers with the class.

Answers:

a6 bl c5 d8 e7 f2 g4 h3 il0 j9

2a Ss complete the questions alone, then check in pairs.
Check answers with the class.

Answers:
1schemes 2support 3wing 4 make 5given 6at

b Put Ssin pairs and give them a few minutes to choose four
questions and then prepare their answers individually. When
they are ready, they discuss the questions with their partner.
Alternatively, Ss work alone and write their answers. Fast
finishers can discuss all questions.

Further practice

Photocopiable activities: 1B Vocabulary, p158
App: 1B Vocabulary practice 1and 2

Reading

4 Write bystanderon the board and elicit the meaning (someone
who stands by and watches something happening without
becoming involved). Focus attention on the title and elicit what
the 'bystander effect’ might be and how it might be connected to
helping people. Don't give any answers yet.

5 Ssread the article again more carefully and decide if the
sentences are true or false alone, then check in pairs. Check
answers with the class, eliciting why each answer is true or false.

Answers:

1 F(They may not realise it's an emergency.)

2 F (If others show little reaction it confirms to us there's no
need to help.)

3 T (The more people there are watching, the more likely we
are to think someone else will help.)

4T (We may be scared that our help will lead to greater
problems.)

5 T (The worst thing that happens is that there really is no
problem.)

6 Ssdiscuss the questions in pairs. When they have finished, elicit
answers and have a brief class discussion.

Grammar

Narrative tenses

7a Focus attention on the four sentences and explain that each
one contains a mistake with the tense. Make sure Ss cover the
grammar box, then ask them to read the sentences and correct
each one. Don't give any answers yet.

b Put Ssin pairs to compare ideas, then ask them to read the
grammar box carefully and check their answers. Check answers
with the class, eliciting why each sentence is wrong, feeding in
information from the answer key if necessary.

Answers:

1 |found aman (Itis asingle completed action happening in
chronological order.)

2 were standing around (The past continuous is used for
actions that were in progress around the time another action
happened.)

3 he'd been lying (The past perfect continuous emphasises the
period of time before the author arrived.)

4 He'd passed out because of (It happened before the author
saw the news. The past simple suggests either it happened
during the news or that passing out was a general habit this
man had.)

Optional extra activity

After Ex 7a, you may want to elicit Ss"answers in order to gauge
their current level of knowledge, before they read the grammar
box. This will give you useful diagnostic information about what to
focus on more in the grammar box.

LANGUAGEBANK1B pp.136-137

Stronger classes could read the notes at home. Otherwise,
check the notes with Ss, especially the use of present tenses
when narrating. In each exercise, elicit the first answer as an
example. Ss work alone to complete the exercises, then
check their answers in pairs. In feedback, elicit Ss' answers
and drill the questions. Ss can refer to the notes to help them.

Answers:

1 1 wasstanding 2 hadbeen shopping (OR was shopping)
Jwerewalking 4glanced 5hadseen 6 stared
7 hurried 8began 9 wasscreaming 10 woke up

2 lav bwho told me he hadn't eaten for days.
¢ so | gave him some money.
2aashehadbrokenhisleg. bv
3av/
b because we hadn't finished any of the work we'd promised.
c/
4abecause it had been snowing fordays. bv cv

¢ and (he) was panting.

8a ) 1.4 Write the following sentences on the board:

1 Id sat down before her.

2 |sat down before her.

Say both sentences quickly and naturally, then ask Ss how easy
itis to differentiate between the two. Read the instructions for

Ex 8a with the class, then play the recording for Ss to listen and
pay attention to the contracted d. Ask if it's easier or more difficult
to hear before a vowel sound (most likely easier).

b Play the recording again for Ss to listen and repeat. If necessary,
model the sentences yourself, too.

9 Ss complete the story alone, using the grammar box to help
them, then check in pairs. Check answers with the class. You could
invite different Ss to write them on the board.

Answers:

1 wasworking 2came 3complimented 4 asked
5'dbought 6 'dbeenlooking for 7 had (never) seen
Stold Sleft 10came 11 waswaiting 12'dbought



10 Read the examples with the class, then give Ss plenty of time
to complete the rest of the sentences in pairs. Monitor and help
with ideas and vocabulary if necessary, checking Ss are forming
the different narrative tenses correctly. When they have finished,
put pairs together into groups to share ideas. In feedback, ask if
any pairs thought of the same ideas.

Further practice

Photocopiable activities: 1B Grammar 1, p156;
1B Grammar 2, p157
App: 1B Grammar practice 1 and 2

Speaking

Prepare

11 Q) 1.5 The purpose of the recording is to provide a model for
the final speaking task. Read the questions with the class so they
know what to listen for, then play the recording for Ss to answer
the questions. Ask Ss to compare answers in pairs, then check
answers with the class.

Answers:

1 atanairport/passport control (in Damascus)

2 He needed to buy a visa but couldn't find a way to pay (he'd
been told previously he didn't need one).

3 He paid for the visa because he felt it was his duty to help the
guest feel comfortable in his home country.

Audioscript1.5
A: Did I tell you about the time | went to Damascus?
B: No!When was that?
A: Ithink it was 2005.
B: Awhile ago then. What happened?
A: Somy plane didn't getin till after midnight as we'd been delayed

before take-off. I'd been travelling for over twelve hours and then |

arrived at passport control and there was this massive queue.

You must've been pretty fed up.

Absolutely. So | finally got to the front of the queue and the border

guard took one look at my passport and said ‘Where's your visa?' And

| said I'd been told | didn't need one. And he said that was wrong and |
had to buy one now.

B: Oh no. So how much was it?

A: Thirty pounds, so not that much, but | didn't have any cash on me,
and they didn't accept cards.

B: Wasn't there a cash machine?

A: Yes, but only after the passport control! And they wouldn't let me go,
so | was stranded! What's more, my phone had died, my flight home
wasn't for another ten days and | couldn't speak the language. It was
desperate.

B: Ithink lwould've just started screaming in that situation!

A: Well, Iwas quite close, but then suddenly this man appeared and said
he'd overheard my conversation and offered to pay for my visa. When
| said I'd pay him back, he said in this perfect English: "You are a guest
in my country and | have a duty to make you feel comfortable here!
Honestly, | was lost for words. It was just very generous.

B: Wow. That's a great story.

>

12 Explain that Ss are now going to tell a similar story. Focus on
the ideas in the box and ask Ss to choose one, then make notes
about what to say. Monitor and help if necessary, writing any new
vocabulary on the board.

Speak

13 Focus attention on the Useful phrases, then put Ssin small
groups to share their stories and respond to them. Monitor and
make notes on Ss' language use for later feedback. When they
have finished, ask each group to nominate their favourite story to
share with the class.

Reflection on learning

Reflection on learning

Write the following questions on the board:

Which narrative tenses do you find most difficult? Why?
What things can you do to improve them in the future?
Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Language bank: 1BEx1-2, p137
Workbook: Ex1-5, p5
App: grammar, vocabulary and pronunciation practice

Fast route: continue to Lesson 1C
Extended route: go to p86 for Develop your listening

How annoying!

Introduction

The goal of this lesson is for students to talk about annoying
incidents. To help them achieve this, they will learn or revise
language for exaggeration and vocabulary related to work.

Write the following words on the board: angry, annoyed, furious,
irritated, mad, outraged. Ask Ss to put them in order, from least to
most angry (suggested answer: irritated, annoyed, angry, mad,
furious, outraged). When they have finished, ask Ss to choose
three of the adjectives and think of a time they felt that way.

Put Ss in pairs to share their ideas.

Reading and vocabulary

At work
1a Focus attention on the pictures and elicit what Ss can see.
Discuss the questions as a class.

Suggested answers:

A people getting on a train before giving people onit a
chance to get off

B someone talking loudly on a phone in a library,
disturbing others

C adriver stuck in traffic (maybe the person'sin a hurry or
just bored)

D paper jammed in a photocopier

b Read through the list and check Ss understand each thing.
Put Ssin groups to discuss each one and agree on a ranking.
When they have finished, nominate a student from each group
to share their ranking with the class and find out if others agree.
There are no fixed answers.

THun
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2 Tellthe class they're going to read about annoying things at
work, including the items in Ex 1b. Ss read the article quickly and
answer the questions alone, then check in pairs. Check answers
with the class.

Answers:

1 From most to least annoying: your computer crashing, poor
wifi, people complaining about work, school or university,
people eating food noisily, having to sit in long, unnecessary
meetings, a colleague or fellow student making you look bad

2 your boss having a go at you for small mistakes, colleagues
gossiping, the photocopier jamming

3 Ssdiscuss the questions in pairs. When they have finished,
elicit answers and have a brief class discussion.

4 Elicit the first answer as an example, then ask Ss to complete
the rest of the sentences alone. Ask Ss to compare answers in
pairs, then check answers with the class.

Answers: 1ljam 2go 3finger; fault 4 pointless; irritations
5distracting;on 6 up; fellow 7 undermine & gadgets; smash

5 Give Ss a few minutes to read the questions and think about
their answers, then put them in pairs to discuss. When they have
finished, ask a few Ss to share their answers with the class and
find out if others agree.

Suggested answers:

1 acustomer might have a go at a shop assistant if they can't
get arefund or a discount; a teacher might have agoata
student because they're behaving badly

2 smartphones, laptops, air conditioning, coffee machine, printer,
photocopier, water cooler, heaters; they could break down

3 failing an exam or not getting the job you applied for; one
team member getting special treatment

4. people coming in and out of the room you're in, music,
police sirens

5 windows, glasses, screens; accidentally or on purpose

VOCABULARY BANK1C pl56

Word building: negatives

These optional exercises build on the lexical set in the
vocabulary section.

1 Ss match the affixes to the groups of words alone, then
check in pairs. Check answers with the class.

Answers: 1-less 2dis- 3un- 4ir- 5im- 6in-

2 Sscomplete the sentences alone, then check in pairs.
Check answers with the class.

Answers: 1unequal 2 unrealistic 3 meaningless
4 hopeless 5Sirrelevant 6 irrational 7 disrespectful
Sinsecure 9immoral 10 impatient

3 Sswrite their sentences alone. Monitor and help if
necessary, writing any new vocabulary on the board. Fast
finishers can choose more than five words. When they have
finished, put Ss in pairs to share their sentences and find out
if they have anything in common.

Further practice

Photocopiable activities: 1C Vocabulary, p161
App: 1CVocabulary practice1and 2

Listening

6 @) 1.7 Tell Ss that they're going to listen to two conversations in
which people talk about things that annoy them at work. Read the
list of irritations with the class, then play the recording for them to
choose the two that are talked about. Check answers with the
class.

Answers:

Conversation1:a

Conversation 2: d (b doesn't fit here because the boss doesn't
have a go at the speakers — the boss has a go at Pat for messing
up the catalogue)

Audioscript1.7

Conversationl1

A:
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How was your day?

B: Oh, OK.
A:
B: Yeah. Basically, they're happy with the content, but they've been

The course going OK?

going on and on about how hot and stuffy the roomis.

Well, that's hardly your fault.

No, of course not, but it is like an oven in that room. Seriously, we're
alldying in there. It must be 35 degrees.

Don't you have air con? | thought it was a new building.

Itis, but they didn't install air con because of the energy use....
Er, OK.

Yeah. | mean, | guess they are right. It's not very green.

Hmm, | suppose.

Anyway, instead, they have this supposedly super-efficient air
filtering system...

Right.

Which just doesn't seem to work!

Fantastic! | bet they spent thousands onit, too.

Probably.

nversation 2

Hiya. How's it going?
Don't ask!

. Ohdear. What's up?

Oh, nothing major. I've just had one of those mornings. I'm getting
over it.

: Ohright. What happened?

Well, I actually left earlier this morning to prepare for a meeting, but
| waited ages and ages for the bus to come and then it just took
hours to get here.

: Yeah. I don't know what was going on this morning!

...solactually ended up being a bit late ... so | was rushing around like
mad to get everything done. And then, of course, | was copying the
stuff and it kept jamming with paper ...

: Oh man! That copier! I wish they'd do something about that.

I know! So then I had to use a machine miles away, up on the sixth floor.
Oh dear. Poor you!

No wait, wait! This is the best bit. When | walked into the meeting,
they were all already sitting there. And what do you think they had in
front of them ... 7

What?

Basically, all the stuff I'd spent the last half hour madly copying.

No!

Yeah! Pat had printed it all out, despite me telling him | was going to
doit. And he was like ‘Oh, I was just trying to help’ Honestly, that guy
just has a way of undermining people.

I know.

Seriously, | could've killed him!

| bet.

Still, the boss did have a go at him later for messing up the catalogue.

: Ohyeah. | heard about that!

Apparently, they're going to have to reprint the whole lot.

: Ohdear.I'm surprised he didn't try to point the finger at someone

else, though.
He did, kind of, but it was clearly him who was at fault, so ...

. Well, fair enough then. Anyway, you're feeling a bit better now?

Yeah - alot calmer. | went out and took a few deep breaths in the
coffee break.



7 Sscomplete the sentences alone, then check in pairs. When they
are ready, play the recording again for Ss to check their answers.

Answers: lonandon 2 likeanoven;alldying
3 super-efficient 4 spent thousandson 5 ages and ages
6likemad 7 could've killed him

Language focus

Exaggeration

8a CGive Ss a few minutes to read the language focus box. Elicit
which category the first sentence in Ex 7 goes in. Ask Ss to match
the other sentences from Ex 7 with the categories alone, then
check in pairs. Check answers with the class.

Answers: A3,4 B1l,5 C2,6 D27

LANGUAGEBANK1C ppl136-137

Stronger classes could read the notes at home. Otherwise,
check the notes with Ss. In each exercise, elicit the first
answer as an example. Ss work alone to complete the exercises,
then check their answers in pairs. In feedback, elicit Ss'answers
and drill the questions. Ss can refer to the notes to help them.

Answers:

11le 2d 3c 4f 5a 6b

2 ldying 2died 3killing 4 murder 5die 6 death

b Put Ssin pairs to discuss if they exaggerate in the same way

in their language(s) and to think of examples. Have a brief class
discussion and elicit a few examples.

9a @) 1.8 Play the recording for Ss to listen and pay attention to
the stressed words, modelling them yourself if necessary.

b Play the recording again for Ss to listen and repeat.

Pronunciation checkpoint

When we exaggerate, as well as stressing the introductory
adverb to add effect, we can also pause after the adverb,
then stress numbers, repeated words and dramatic words,
e.q. Seriously, I've told him a thousand times; Honestly, we
waited for hours and hours; Honestly, | almost died in there!
We also tend to use very animated intonation with a wide
range of tones.

10a Read the examples with the class, then ask Ss to write one
or more examples for the rest of the sentences. Fast finishers
could write more examples. Monitor and check Ss are forming the
sentences correctly.

b Put Ssin pairs to compare their examples and choose which
they like best and say why. When they have finished, ask Ss to
share their favourites with the class.

Suggested answers:

1 Honestly, he asks me something every ten seconds. He's
constantly chewing or eating something. Seriously, he's like a
cow or something.

2 |nearly died of boredom in there. It seemed to go on for ever
and ever.

3 Honestly, it's like an oven there. Seriously, we're going to die
in there if they don't do something about the air con.

4 We need one that doesn't jam every ten seconds. Seriously,
this one is like something from the time of the dinosaurs. I'd
kill for new one, | really would.

5 Honestly, | wanted to kill him. I'd spent hours and hours
working on all of that.

6 He's working us into the ground. He makes us work like slaves.

Further practice

Photocopiable activities: 1C Language focus 1, p159;
1CLanguage focus 2, p160
App: 1C Language focus practice 1 and 2

Speaking

Prepare

11 Demonstrate by telling the class about two things you

find annoying (e.g. drivers not indicating, people standing too
close to youin queues). Give Ss plenty of time to make notes on
things they find annoying and reasons why. Monitor and help if
necessary, writing any new vocabulary on the board.

Speak

12a Focus attention on the Useful phrases, then put Ss in small
groups to share theirirritations and give examples. Encourage

Ss who are listening to find out more information and say if they
find the same things annoying. Monitor and make notes on Ss'
language use for later feedback.

b Ss decide who had the most interesting experience in their
groups, then share this with the class. Find out if anyone in the
class has shared the same irritation. Give Ss feedback on their use
of language as aclass.

Optional extra activity

After Ex 12b, groups could decide whichirritating thing they'd
most like to get rid of in the world. Tell the class that you're going
to grant one wish by removing one irritating thing from the world
forever. Each group presents their irritating thing to the class,
giving reasons why our lives would be better without it. When
they have finished, hold a class vote on which thing should be
removed from the world.

Reflection on learning

Write the following questions on the board:

What was the most interesting thing in today's lesson?

In what other situations might you use the language you
learnt today?

Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Language bank: 1CEx1-2, p137
Workbook: Ex1-6, p6
App: grammar, vocabulary and pronunciation practice

Fast route: continue to Lesson 1D
Extended route: go to p96 for Develop your reading

THun
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English in action

Introduction

The goal of this lesson is for students to practise negotiating
solutions to disputes. To help them achieve this, they will
learn phrases for seeking compromise, expressing annoyance,
apologising and dealing with anger and vocabulary related to
fights and disputes.

Distribute or project the following statements:

When negotiating, you should always ask for more than you
expect to get.

When you're trying to resolve a dispute, it's important not to raise
your voice.

Avoiding disputes is just storing up trouble for the future.

During a dispute, it's important to acknowledge how others are
feeling.

Sometimes it's just impossible to reach a compromise. If one side
wins, the other loses.

Put Ssin small groups to discuss how true they think each
statement is. When they have finished, nominate a student from
each group to share their ideas with the class and have a brief
class discussion.

Vocabulary

Fights and disputes

1 Focus attention on the photos and elicit what Ss can see. Ss
discuss the question in pairs. When they have finished, elicit a few
Ss'ideas and find out if the rest of the class agree.

2 Elicit other types of arguments or disputes, then focus
attention on the box and see if any of their ideas are included
there. Ss match the situations with the comments alone then
check in pairs. Check answers with the class.

Answers: 1 aworkplace dispute 2 arow between friends
3 mediatinginadispute 4 adispute between neighbours
5 adomesticdispute 6 a pay dispute

3 Elicit the first answer as an example, then ask Ss to replace the
words in italics in the other sentences with some of the words
and phrases in bold in Ex 2. Clarify that Ss may need to change the
form of some of the words. Ask Ss to compare ideas in pairs, then
check answers with the class.

Answers: 1 compromises 2 escalated; came to blows
Jsidewith 4 kickedout 5quarrel 6 anongoingdispute

4 Ss select and discuss three of the questions in Ex 3in pairs.
Encourage pairs to ask follow-up guestions and give more detail
where possible. Stronger classes can discuss more than three
questions. When they have finished, elicit Ss'ideas and have a
brief class discussion.

Listening 1

5 @) 1.9 Tell Ss they are going to listen to three people trying to
resolve a dispute. Read the questions with the class so they know
what to listen for, then play the recording for Ss to write their
answers, Ss compare answers in pairs. Play the recording again if
necessary, then check answers with the class.

Answers:

1 ataboarding gate

2 they can't take the flight

3 it was overbooked and everyone turned up — they were last
to checkin

4 they get seats in first class

Audioscript1.9

A: Sorry. Would you mind waiting one moment? | just need to check your
booking.

B: Is there a problem of some kind?

A: If you'djust wait for me to check on the system. Right. Yes. Um, so, I'm
afraid that this flight's actually overbooked and so you're not going to
be able to board ...

B: No. There must be some mistake. Look. We've got tickets. We've
checked in online. We're on time.

A: Right.Um, yes, | know, but we are overbooked and so...

C: With all due respect, that's your problem. Not ours. We simply have to
get this flight. We have an important meeting in Marseille tomorrow
morning. Missing it's not an option.

: I'mawfully sorry about all of this and obviously if it were up tome....

So can we talk to whoever's in charge here?

: I'mafraid that's not possible. And | am going to have to ask you to go

back through passport control and talk to our staff in the check-in

section over there. They should be able to get you on the first flight
out tomorrow.

Tomorrow? You've got to be kidding me!

Listen. | understand that this may not be down to you, but this is

totally unacceptable.

A: I dounderstand that you might be upset...

Too right 'm upset! This is outrageous!

A: ...but could you please not raise your voice at me? I'm just doing my
job.

C: Ifthisis youjust doing your job, 'm going to livestream you so your
customers can see how your company treats its frequent flyers.
Look. There you go. How do you like that?

B: I'mnot sure that's helping, Ken, to be honest. Probably best to put
that away.

A: Youre really not making this any easier, sir. If you could just try and
calm down a bit.

C: OK.OK.Ill'turnit off, but seriously! Is there really nothing you can do?

B: Well, exactly. | mean, there must be some way we canreach a
compromise here, surely.

A: Well, what happens is the company often overbooks as there are
usually no-shows, people just don't turn up for the flights, but this
time everyone's made it and you were the last people in economy to
checkinandso...

B: What about the first-class seats?

A: I'dimagine those are also all taken, but | can check for you, if you
want,

B: If youwouldn't mind.

A: Ah, OK. Well, that's good. What seems to have happened is that those
seats have been logged under a different system and we do have
three seats available there.

B: Well, would it be possible to put us in two of them?

A: Thatshouldn't be a problem. Just a second.

C: Sorryif | came across as being a bit aggressive there, by the way.
That really wasn't my intention.

A: These things happen, and as | said, | amonly doing my job. Anyway,
good news...

>w>
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6 Give Ss aminute to read through the sentences and try to
complete them from memory. Play the recording for Ss to listen
and complete the sentences, then check in pairs. Check answers
with the class and write them on the board (or invite Ss to do so).

Answers: 1duerespect Zitwereup 3incharge
4 totally unacceptable 5 raise your voice 6 calm down
7 reach a compromise

7 Focus attention on the four sections of the Useful phrases
box. Read the first sentence in Ex 6 with the class and ask: What
is the person doing? Which section does it go in? (Expressing
annayance). Ss work in pairs to add the rest of the sentences to
the Useful phrases box. When they have finished, check answers
with the class.

Answers: a3 b7 cl d4 e2 f5 g6

8a () 1.10 Read the information box with the class and answer

any questions Ss have. Ss listen to the sentences, paying attention

to the auxiliary verbs.

Audioscript1.10

1 Idounderstand that you might be upset.
2 |amonly doing my job.

Pronunciation checkpoint

Ss may be tempted to say / am afraid but point out that we
don't do it here because the verb be here is the main verb of
the clause, not an auxiliary and also because I'm afraidis a
fixed phrase.

b Play the recording again for Ss to listen and repeat, copying the

stress and intonation.
9a Ss practise saying the sentences more forcefully in pairs. In

feedback, ask a different student to read each sentence, stressing

or adding an auxiliary.

b ) 1.11 Play the recording for Ss tolisten and check their
answers, then play the recording again, pausing after each
sentence for Ss to repeat.

Audioscript1.11

I'm afraid | am going to need to see some ID.

| did talk to someone about this last week on the phone.
| am going to have to ask you to leave, I'm afraid.

You are going to need to come back tomorrow, I'm afraid.
| do want to sort this out, but youre not making it easy.

| have warned you about this twice now.

You really do have to return the keys today.

We are going to pay, but only once everything's sorted.

oNOOUTA, WNHE

Listening 2

10 ) 1.12 Give Ssaminute to read the sentences so they know
what to listen for. Play the recording for Ss to listen and decide

if the sentences are true or false, then check in pairs. Play the
recording again if necessary, then check answers with the class.

Answers: 1F 2F 3T 4F 5F 6T 7F 8T

Audioscript1.12

A: Hithere. How can | help?

B: Ohyes. Hello. We're here to pick up a car we booked online. I've got all
the details here.

A: OK. Let me just have alook at your booking. Yes. OK. So it's a saloon
car, with one child seat, for ten days. Right?

B: Thatsit.

A: OK.(Canjust make a quick copy of your driving licence, please?

B: Sure.Here's mine ... and here's my husband’s, as he'll be doing most
of the driving.

A: Ah.Um, I've actually only got you down as the designated driver, I'm
afraid.

B: No. There must've been a mistake. I'm absolutely positive | put both
names down.

A: Tlljust have another look, in case I've missed something. No. He's
definitely not listed.

C: Well, can you put my name down now?

A: |can, obviously, but thatd be another hundred euros over the ten
days, I'm afraid.

C: Ahundred euros? You've got to be joking!

A: Ireally am terribly sorry about this.

C: Thisisajoke. It's just another way of getting more money out of us.
It's outrageous!

A: lunderstand you might be upset, but could you please not shout at
me, sir? 'mjust doing my job.

C: Yeah!Right!

A: There's no point getting angry, is there? That's not going to get
anything sorted out.

C: No. You're right. Sorry. That was rude of me. It's been a long day. We're
all a bit tired — and we still have a long drive ahead of us.

A: lunderstand. And as | said, | really am sorry. So would you like me to
go ahead and add you?

B: You're going to have to, yes. I really don't fancy doing all the driving on
my own.

A: OK.So, lam going to have to charge you an extra hundred euros. Are
you paying by card?

C: Iqguessso. s there any way we can maybe reach a compromise here,
though? I mean, given that we don't know who's at fault, could you
maybe throw in a sat nav as part of the deal? Like a GPS?

A: |thinkIshould be able to. One minute. I'll just need to see what's
available. Yes. That's OK.

B: Oh, well. That's something, | suppose.

A: [l just process your payment and then I'l sort you out with your keys.

C: Thankyou. | appreciate it.

11 Explainthat the differences are in terms of the language
used, not factual differences. Play the recording again for Ss to
listen and correct the mistakes, then check in pairs. Check answers
with the class.

Answers:
1 There must've been a mistake. I'm absolutely positive | put

both names down.

2 You've got to be joking!
3 lreally am terribly sorry about this.
4 lunderstand you might be upset, but could you please not

shout at me, sir.

5 Iam going to have to charge you an extra 100 euros.

12 Ssdiscuss the questions in groups. When they have finished,
elicit Ss'ideas and have a class discussion.

Tiun
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Speaking

13a PutSsin A/B pairs. Direct Ss to the relevant pages to read
their instructions and plan what to say. Monitor and help with
vocabulary and ideas if necessary.

b Pairs roleplay their conversations, using the Useful phrases

in Ex 7 to help. Monitor and make notes on Ss' language use for
later feedback. When they have finished, ask each pair if they
successfully resolved their dispute, then give Ss feedback on their
use of language. If you have time, Ss could swap roles and repeat.

Reflection on learning

Write the following questions on the board:

What was the most useful phrase you learnt in today's lesson?
In what other situations might you use the language of today’s
lesson in the future?

Put Ssin pairs to discuss the questions. When they have
finished, ask if anyone wants to share their ideas with the
class, but don't force them to if they'd rather not.

Homework ideas

Reflection on learning: Write your answers.
Workbook: Ex1-5, p7
App: grammar, vocabulary and pronunciation practice

Roadmap video

Go online for the Roadmap video and worksheet.

Develop your writing

Introduction

Students develop the skill of writing a report by learning how to
change the register of spoken information.

Write the following questions on the board:

Have you ever written a report? What was it for?

For what reasons do people write reports?

Put Ss in pairs to discuss the questions. When they have finished,
elicit a few answers and have a brief class discussion.

1 Write work to live or live to work on the board and check
understanding (work to live = working so that you can have a
better life; live to work = your life centres around your work).

Ss discuss the questions in pairs. When they have finished, elicit
Ss'ideas and have a brief class discussion.

Z2a Explain that the information in the texts is about the
possibility of a four-day working week. Give Ss a few minutes to
read them quickly and note down the arguments for and against.
Don't give any answers yet.

b Ss compare their lists in pairs and discuss the information in
the texts. Check the answer to Ex 2a with the class and write
the arguments in note form on the board in two columns — for
and against. Elicit which information the Ss found interesting or
surprising.

Answers:

For:

leads to an increase in productivity

staff have more energy and focus

most staff (and customers) in favour of the idea
less time and money spent on recruitment and training
lower staff turnover

fewer sick days

Against:

increased productivity may not last

might not suit customers

3 Give Ss a few minutes to read the report quickly and decide if
it's for or against a four-day working week. Check the answer with
the class.

Answer:
for — as a limited trial; it is stated in the Conclusions and
recommendations section.

4 Go through the list of features with the class, checking
understanding of each one. Ss read the report again and tick the
features that itincludes, then check in pairs. Check the answer
with the class.

Answer:
All'the features apply except informal language, frequent use of
/and we and contractions such as won't and wouldn't.



5a Explain that the information in bold in the report relates back
to the source texts in Ex 2. Look at the example with the class,
then ask Ss to match the rest of the information alone.

b Sscheckideasin pairs, discussing how the source information
has been changed in the report. Check answers with the class.

Answers: 1C 2A 3E 4F 5B 6D 7G

6a Give Ss a minute to read the Focus box and ask any questions
they might have. Ss then find another example of where the
register is changed, then check in pairs. Check the answer with
the class.

Answer:

Text G: | love the idea! I'd have time to do more outdoor pursuits
and to switch off from work. It would really make me more
motivated in my work.

= Some staff commented that the increase in free time would
increase their desire to work.

b Focus attention on the first statement and elicit possible ways
in which it can be expressed. Ss rewrite the information alone,
then check in pairs. In feedback, elicit Ss'ideas and write them on
the board (or invite Ss to do so).

Suggested answers:

1 Some staff indicated/suggested that a four-day working
week would allow them to take up new pastimes and become
healthier.

2 Some members of the management team expressed doubt
that the idea would work.

3 Certain customers were concerned about whether customer
service standards could be maintained.

Prepare

7 Before they read the information, have a brief class discussion
about the possible consequences of getting rid of all exams

at university. Then give Ss a few minutes to read the source
information and make a list of the arguments for and against, as
they did in Ex 2. Ss then compare information in pairs.

Write

8a Ask Ss to write a first draft of their report, using the source
information in Ex 7, the checklist in Ex 4 and the verbs in the
Focus box. They can also use their own ideas. Remind them to
include their recommendation in the final paragraph, based on the
information used.

b Ask Ss to exchange drafts and review each other's work,
checking they've included all the relevant features in Ex 4 and
providing suggestions for improvement.

9 Ssuse their partner’s feedback to write a second draft, eitherin
class or for homework.

Homework ideas

Ex 9: Write a second draft of your report.
Workbook: Ex1-6, pp.10-11

Develop your listening

Introduction

Students develop the listening skill of understanding informal
discussions by learning how to identify rhetorical questions.

Write on the board: Kindness is ... and give Ss an example of

how to complete the sentence (e.qg. giving someone your last
chocolate). Put Ss in pairs to think of other ways to complete it.
When they are ready, ask each pair to read out their sentences and
hold a class vote to decide on the best one.

1a Focus attention on the photos, then put Ssin pairs to describe
what's happening in each one. When they have finished, elicit
their ideas and find out if other Ss agree.

b Give Ss a few minutes to think of ideas, then put themin pairs
to answer the questions. Have a brief class discussion.

2 @) 1.6 Tell Ss they're going to listen to four discussions about
good deeds. Play the recording for Ss to listen and note down the
good deeds. Ask Ss to compare ideas in pairs, then check answers
with the class.

Answers:

1 He picked up rubbish that wasn't his.

2 She tried to help a new colleague who was feeling down.

3 Sherescued a rabbit that had been abandoned.

4 He paid for a woman’s shopping when she couldn't find her
purse.

Audioscript1.6

Discussion 1

: Beautiful countryside.

Yep, stunning.

: Oh, I'hate it when people do that.

Do what?

: Dump their rubbish at the side of the road. Look someone’s left their
rubbish there. ... Hey, what are you doing? Why are you stopping?
Just got to pull over for a moment.

: What on earth are you doing?

Just hold tight a minute. Stop panicking!

: What on earth?

| hate it when people do that, too.

: Dowhat?

Dump their rubbish at the side of the road. | just had to pick it up.
. You stopped to pick up rubbish! Why?

What's wrong with picking up rubbish?

: Well... nothing, it'sjust...Imean...it's not...it's not...

[t's not my job?

: Exactly! It's not your job.

So, whao's going to pick it up then?

: Well, Idon't know but ...

The problem with you, Steve, is that you like complaining but you
don't like doing something about it.

: Oh, soit's my fault now, is it?

That's not what I'm saying. What I'm saying is there's no reason ...

>W>w>
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iscussion 2

: Anyway, what were you talking to our new colleague about?
Who? Lisette?

Is that her name? The intern. The one with the curly brown hair?
Oh, yeah, that's Lisette. She's not an intern, she's doing an
apprenticeship here. She seemed a bit lonely so | wanted to talk to
her and find out if everything was all right.

That's nice of you.

I know. I'm nice like that.

Sometimes.

Hey, watchiit!

Prowzo D>
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A: Anyway, was it? A: No, | paid for her shopping for her.
B: Wasitwhat? B: Areyou serious?
A: Wasitallright — everything? A: Yeah, I'mserious.
B: With Lisette? Oh, no, not really. She was feeling a bit down because, B: Buthow do you know it wasn't a scam? Maybe she does that every
you know, she’s reporting in to Rowan who's got her photocopying time she goes shopping.
and boring stuff like that. A: Maybe she does, but I don't think so. | mean she seemed genuine
A: She's an apprentice. What does she expect? tome.
B: Yeah, butit's not very nice, is it? | mean she’s not learning anything B: How much wasit?
and she'd been promised something a bit more interesting. She'd A: Itwas justover thirty euros.
been told she'd have a mentor and stuff like that, but none of it has B: Wow. How nice are you?
happened so she's feeling a bit ... let down. A: Iknow, right! I gave her my number so she can pay me back.
A: Sowhat did you do? B: So will she pay you back?
B: Ihad a quiet word with the boss on her behalf. A: Who knows? It's not the end of the world if she doesn't.
A: That was nice of you... again! Why did you do that? B: Wow, I'm impressed, but I've also got to go. So this one's on me, yeah?
B: ljustwanted to help I quess. It's not that strange is it? A: Oh, thanks very much.
A: What did the boss say? B: Only, I think I've forgotten my purse so ...
B: Hesaid he'd sortit out. A: What are you like!
A: Andis he going to sort it out?
B: How should I know? But I've done my bit. . .
A: Well, | hope you're going to help me next time I'm feeling a bit down! 3 Tell Ss to read the questions so that they know what to listen
B: Depends. What are you going to pay me? for. Stronger classes could try to answer the questions from
Discusson 3 memory before listening again. Ss listen again and answer the
A: What was that | saw online — you posted something about finding a questions, then check in pairs. Check answers with the class.
rabbit? Or am limagining things?
B: Not exactly. | found this rabbit in the park on the way to work and ... Answers:
A: Arabbitin the park? What was it doing? Just sitting there? 1 by the side of the road in the Countryside
B: Well yes. And that was what was so strange. It looked really well 2

He likes complaining but he doesn't like doing anything
about it.
3 She was doing boring jobs such as photocopying.

cared for, Imean, it wasn't a wild rabbit or anything, and it just
seemed to be abandoned there.
A: It probably was abandoned there.

B: |guess so. Someone must have had it as a pet and then got bored 4 She talked to the boss.

and left it there. 5 because he was worried that a fox would get the rabbit if he
A: Socruel! So what did you do? left it there
B: Well, it was a bit of a dilemma because | was late for a meeting but if 6 toarabbit rescue centre

I'd left it there then a fox woulq have got it soon gnough, there are 7 She couldn't find her purse.

loads of foxes around here, so in the end | picked it up and took it ) .

home. 8 He paid for her shopping.
A: You took it home? Are you mad? . ) ) ) .
B: Maybel 4a Ssdiscuss the questions in pairs. Don't give any answers yet.
A: And your meeting? b Give Ss a few minutes to read the Focus box and check their
B: | Ca”Cle”eéj 'E- 'JUSTth|7t like Ihad no option. ideas, then check answers with the class and answer any
A: Wow! And then what : : e : :

uestions Ss have about identifying rhetorical questions.

B: Well | checked online and found a rabbit rescue service and | took it d ying q

there. . , I .
A: You hero Answers: Discussion 2; The second question is a rhetorical
B: Iknow, right. The woman at the rabbit rescue service said they get question which doesn't expect an answer.

four or five rabbits like that every week.
A: Wow. 5a Sscomplete the extracts with the rhetorical questions alone,
B: Solgave heradonation as well. then check in pairs. Don't give any answers yet.

: ion? ? , , ) ,

g_' ¥8Vue?]i;/%25;3:onat|on. How mucht b Play the recording again for Ss to listen and check their
A: Soyou rescued the rabbit and then paid twenty pounds to the rabbit answers. Check answers with the class.

rescue service.
B: Pretty much, yeah. Answers: 1d 2b 3c 4f 5a 6e
A: Areyou feeling all right?
B: I'm feeling fine, actually. Maybe more than fine. It's nice to make a 6 Elicit a possible response to the first sentence as an example.

difference.

. o ) Ss practise responding with rhetorical questions in pairs. Repeat
A: I'mreally starting to worry about you. | mean this is not the first ...

so both students in the pair respond to all the sentences. When

Discussion 4 they have finished, ask a few pairs to show the class how they
A: 0Oh, yeah, did | tell you what happened to me this morning in the responded

shop? '
B: No? What?

Suggested answers:
1 Areyoumad? 2 Whywouldn'tl? 3 Who knows?
4 Are you surprised?

A: Solwas queuing at the checkout and there was this woman in front
of me with her baby and the checkout guy was scanning her stuff
and she was putting it in her bags, you know, so far so normal ...

B: Thisis afascinating story!

A: It gets better. So anyway, when she came to pay she realised that she
didn't have her purse!

B: Ohno!

A: And she was looking everywhere for it but she couldn't find it and

she was starting to get desperate, you know, the baby started crying

and...

What did the checkout guy do?

What could he do? He wasn't going to pay it himself.

Yeah, nothing I guess. So, did she have to leave it all?

7 Put Ssin small groups to discuss the questions. When they
have finished, nominate a student from each group to share their
experiences and ideas with the class.

Homework ideas

Workbook: Ex1-4, p10

oo



» Develop your reading

Introduction

Students develop the reading skill of understanding newspaper
and magazine articles by learning how to recognise similarities
and differences between opinions.

Write the following questions on the board:

What do you usually have for lunch in the week?

Do you prefer to have a large meal at lunchtime or in the evening?
How long do you have for lunch when you're at work

(or school or college)?

Do you make your own lunch, does someone make it for you or

do you buy it?

Ss discuss the questions in small groups.

1a Focus attention on the photos and elicit what Ss can see

in each one. Ss discuss the question in pairs. When they have
finished, elicit answers and ask Ss if they can think of any other
similar annoyances at work or in a library.

b Ssdiscuss the questions in pairs. When they have finished,
elicit Ss"answers and have a brief class discussion.

2 Write the title of the article on the board and elicit what it
means (eating at your desk, a play on eating al fresco, which
means eating outside). Ss read the text and make notes of the
reasons alone, then check in pairs. Check answers with the class.

Answers:

1 the smell of the food; it stops people socialising over lunch

2 the more rules you have the less happy people are

3 itcan be distracting or noisy or smelly

4. some people spend too much time making tea and coffee and
chatting

3 Ssread the article again more carefully and answer the

questions alone, then check in pairs. Check answers with the class.

Answers:

1 taking a proper break

2 Workers become less happy.

3 Shedidn'tlike it and fought against it.

4 They will feel fine about it and won't complain.
5 noisy or smelly ones

6 haveagoatyou

4 Give Ss afew minutes to read the Focus box and ask any
questions they have, then ask them to categorise the phrasesin
bold in the text. Check answers with the class.

2 different 2 different 4 different
7 similar 8 different

Answers: 1 similar
5different 6 similar

5 Ssdecide if the sentences are true or false alone, then checkin
pairs. Check answers with the class.

Answers: 1T 2F 3F 4F 5F 6T 7T 8F

6 Elicit the first answer as an example, then ask Ss to choose the
correct alternatives to complete the remaining extracts alone,
then check in pairs. Check answers with the class.

Answers: 1concurs 2 seesitdifferently 3 Similarly
4 However 5 Notso fast

7 Ssfind the words and phrases in the article alone and then
check in pairs. Check answers with the class.

Answers: 1actively 2 domore harmthan good
Jremainin favour 4buildabond 5abigno 6haveago
7 getthemgoing 8 have a quiet word

8 Put Ssin pairs to come up with their rules. Monitor and help,
writing any new vocabulary on the board. When they have
finished, ask each pair to present their rules to the class and find
out if other Ss agree.

Optional extra activity

Ss could come up with a set of similar rules for their English school
or class, then present them to the class to find out if others agree.

Homework ideas

Workbook: Ex1-7,pp.8-9
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