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CONTENTS CONTENTS

LESSON GRAMMAR/FUNCTION VOCABULARY PRONUNCIATION READING LISTENING/DVD SPEAKING WRITING

UNIT 1   WELCOME page 7       BBC interviews | What’s your name?
1.1 Nice to meet you

page 8
present simple: be countries and nationalities word stress listen to people introduce themselves introduce yourself and others improve your use of capital letters

1.2 Travel light
page 10

this/that, these/those; 
possessives

objects word stress; this, that, these, 
those

read about travelling light identify objects

1.3 Can I have a co� ee?
page 12

making requests tourist places polite intonation; sentence 
stress

understand people in tourist situations make requests

1.4 Fawlty Towers
page 14

Fawlty Towers: watch an extract from a sitcom 
about a hotel

check into a hotel complete a registration form at a hotel

UNIT 2   LIFESTYLE page 17       BBC interviews | What’s your daily routine?
2.1 Join us! page 18 present simple: I/you/we/they activities linking: do you read about local groups talk about activities and groups link sentences with and, but and or

2.2 High fl yers
page 20

present simple: he/she/it daily routines; jobs third person ‘s’ listen to people talk about their daily routines talk about your daily routine and people’s jobs

2.3 What time does it
start? page 22

asking for information the time sentence stress; polite 
intonation

read leafl ets about 
San Francisco

listen to people at a tourist information centre; 
check when you don’t understand

ask questions at a tourist information centre

2.4 A Visit to Panama
page 24

Tribal Wives: watch an extract from a programme 
about living with tribes

talk about good guests and bad guests write an email asking a friend for a place to stay

UNIT 3   PEOPLE page 27       BBC interviews | What do you like doing with friends/family?
3.1 Big happy families

page 28
have/has got family sentence stress read about an unusual 

family
talk about your family

3.2 Real friends?
page 30

adverbs of frequency personality word stress listen to people talk about their friends describe someone you know and say why you 
like them

improve your use of apostrophe ’s; write about 
your family and friends

3.3 Are you free 
tonight? page 32

making arrangements time expressions intonation to show interest learn to show interest when you listen make arrangements to meet friends

3.4 Diwali Celebrations
page 34

Diwali: watch an extract from a BBC programme 
showing the traditions of Diwali

talk about a special occasion write a description of a special event

UNIT 4   PLACES page 37       BBC interviews | Where do you live?
4.1 A place to stay 

page 38
there is/are rooms and furniture; 

prepositions
word stress; weak forms: 
there’s a, there are

read about two places
in Malta

listen to a woman describing her apartment describe a room in your home improve your use of commas; write a 
description of your home

4.2 Around town 
page 40

can for possibility places in towns; 
prepositions

word stress; weak forms: 
can/can’t

read about some unusual 
places in town

talk about things you can do in your town

4.3 Can I help you? 
page 42

shopping things to buy polite intonation understand conversations in shops have a conversation in a shop

4.4 Favourite Places 
page 44

50 Places To See Before You Die: watch an extract
from a documentary about some amazing places

talk about a favourite place write a blog about your favourite place

UNIT 5   FOOD page 47       BBC interviews | What’s your favourite dish?
5.1 My fridge 

page 48
countable and uncountable 
nouns

food and drink weak forms: a, an, some, any read about a 
photographer’s project

listen to a photographer talk about food talk about your eating and drinking habits

5.2 A lifetime in 
numbers page 50

how much/many; quantifi ers containers numbers read about eating and 
drinking habits

conduct a class food survey use paragraphs to write a short report about 
your class

5.3 Are you ready to 
order? page 52

ordering in a restaurant restaurant words polite intonation; linking read a menu listen to people ordering in a restaurant; learn to 
understand fast speech

order a meal in a restaurant

5.4 Beach Barbecue 
page 54

Ainsley Harriott’s Beach Barbecue: watch an 
extract from a cookery programme with a 
famous chef

describe your favourite special dish write an email with a recipe

UNIT 6   THE PAST page 57       BBC interviews | Did you go out last night?
6.1 In their past 

page 58
was/were dates and time phrases weak forms: was/were hear interesting facts about famous people’s lives describe your favourite chidhood things

6.2 Time twins 
page 60

past simple life story collocations past simple verbs: -ed endings read about time twins talk about past events in your life link sentences with because and so; write your 
life story in 100 words

6.3 What did you do? 
page 62

asking follow-up questions activities linking: did you listen to people talking about their weekends talk about how your weekend was

6.4 Nelson Mandela 
page 64

Nelson Mandela: The Fight For Freedom: watch an 
extract from a documentary about a great leader 

interview a special person write a profi le about a special person
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CONTENTS CONTENTS

LESSON GRAMMAR/FUNCTION VOCABULARY PRONUNCIATION READING LISTENING/DVD SPEAKING WRITING

UNIT 7   HOLIDAYS page 67       BBC interviews | How was your last holiday?
7.1 Travel partners 

page 68
comparatives travel adjectives word stress; sentence stress read a quiz about travel listen to people talk about how they like to travel talk about holidays

7.2 The longest bike 
ride page 70

superlatives places weak form: the read an article about a 
bike tour across Asia

listen to a conversation with a traveller plan and talk about a long journey check and correct information about a holiday

7.3 Can you tell me the 
way? page 72

giving directions places sentence stress: correcting read about Liverpool understand directions give directions

7.4 Hong Kong 
page 74

Going Local: Hong Kong: watch an extract from a 
travel show about Hong Kong

describe part of a town/city you know write a short travel article about a town/city

UNIT 8   NOW page 77       BBC interviews | What was the last film you saw?
8.1 Having a great time 

page 78
present continuous verbs + prepositions weak forms: prepositions and 

articles
read research about 
language people use on 
social networking sites

talk about what people are doing improve your use of pronouns; write comments 
on a photo

8.2 What a di� erence! 
page 80

present simple and 
continuous

appearance intonation in questions listen to people talk about actors talk about what you wear

8.3 What do you 
recommend? page 82

recommending types of fi lm word stress; linking read a questionnaire
about fi lms

listen to conversations about fi lms ask for and give recommendations

8.4 Changing Trends 
page 84

Robert Peston Goes Shopping: watch an extract 
from a BBC programme about shopping trends

talk about a survey on trends write a summary of a survey

UNIT 9   TRANSPORT page 87       BBC interviews | How do you get to work?
9.1 Citybikes 

page 88
can/can’t, have to/don’t have to adjectives word stress; 

weak sound /ə/
read an article about 
Mexico City’s EcoBici

talk about transport in di� erent cities

9.2 Free ride page 90 articles: a/an, the, no article transport collocations weak forms: a, an, the read about transport in 
di� erent places

listen to a man talk about travelling for free talk about types of transport

9.3 Sorry I’m late 
page 92

apologising excuses intonation in apologies read excuses for being late listen to a woman talk about her problems getting 
to work

apologise for being late write a story using linkers

9.4 Airport
page 94

Airport: watch an extract from a documentary 
about a day at Heathrow airport

deal with problems when fl ying write a website entry about problems when 
fl ying

UNIT 10  PLANS page 97       BBC interviews | What are your plans for the future?
10.1 Life’s a lottery 

page 98
be going to; would like to plans weak forms: going to, would read about a lottery winner listen to a radio interview with lottery winners talk about your future plans/wishes

10.2 Survive 
page 100

will, might (not), won’t phrases with get contractions read an article about 
nature’s dangers

make predictions about situations improve your use of linkers and write a 
short story

10.3 Let’s do something 
new page 102

making suggestions art and culture intonation: sounding positive make and respond to suggestions for a day out

10.4 Wild Weather 
page 104

Wild Weather: watch an extract from a 
documentary about the wettest place in Europe

describe unusual weather write a message forum notice about your city

UNIT 11   HEALTH page 107       BBC interviews | Do you have a healthy lifestyle?
11.1 I don’t feel well 

page 108
should/shouldn’t the body; health sentence stress; weak form: 

should
listen to a radio programme about colds and fl u talk about what to do when you don’t feel well

11.2 On thing at a time
page 110

adverbs communication sentence stress: adverbs read an article about 
multi-tasking

talk about ways of reducing stress make your stories more interesting with 
adverbs

11.3 Help! page 112 o� ering to help verbs of movement intonation in o� ers read about helpful cities listen to situations where people o� er to help o� er to help someone

11.4 Fat or Sugar?
page 114

Horizon: Sugar Versus Fat: watch an extract from 
a documentary about fat and sugar

talk about diets write some advice for a health forum

UNIT 12   EXPERIENCES page 117       BBC interviews | What’s the most exciting thing you’ve done?
12.1 Great experiences

page 118
present perfect experiences sentence stress: present perfect listen to people talking about their experiences ask and answer questions about life 

experiences
write an email using linkers

12.2 Afraid of nothing
page 120

present perfect and past 
simple

prepositions irregular past participles read about a dangerous job describe how you feel about di� erent situations

12.3 Hello, I’ve got a 
problem page 122

telephoning telephoning expressions sentence stress listen to phone conversations make telephone calls and say telephone 
numbers

12.4 Shark Therapy
page 124

Shark Therapy: watch an extract from a 
documentary about sharks

talk about an exciting or frightening experience write a story about an exciting or frightening 
experience

IRREGULAR VERBS page 127      LANGUAGE BANK page 128      PHOTO BANK page 152                   COMMUNICATION BANK page 161      AUDIO SCRIPTS page 169
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9

Our fi rst priority in writing Speakout Second Edition was to fi nd out what people liked about the 
fi rst edition and what could be improved. To that end, we asked teachers and learners around the 
world for feedback on every level of the course. What did they like? What worked well in class? 
What changes would they like to see?  

We then took a fresh look at every single exercise in the series and improved or updated it based 
on the feedback we’d received. We revised the grammar, vocabulary and skills syllabuses in line 
with the Global Scale of English, we ensured that there was more recycling and practice of key 
language, and we included a wealth of up-to-date new material:

● New BBC video clips – The BBC video clips which accompany each unit are one of the most 
original features of the course. We’ve retained the most popular clips and included some 
wonderful new material from the BBC archive to engage and motivate learners.

● New reading/listening texts – Teachers really appreciated the range of authentic texts in the 
first edition. We’ve broadened the range of genres in the second edition to reflect the types of 
texts learners read outside the classroom. Listening texts are also more authentic and we’ve 
included a wider variety of international accents.

● New pronunciation sections – We’ve developed a stronger pronunciation syllabus. Teachers 
wanted more support in this area, so we now have a wider range of pronunciation features in 
the three input lessons in each unit. Further pronunciation practice can also be found in 
Speakout Extra. 

● New images and clearer design – The overall design is lighter, less cluttered and easier to 
navigate. We’ve refreshed the photos and illustrations completely, and selected dramatic 
images to introduce each new unit. Great images motivate learners, and provide excellent 
prompts for language activities. 

● New supplementary material – One thing teachers always ask for is ‘more’. More grammar, more 
vocabulary, more pronunciation. There’s only so much we can fit into the Students’ Books but, 
for those who want more practice in specific areas, Speakout Extra provides a bank of additional 
exercises that can be accessed via the Speakout website. Speakout Extra includes grammar, 
vocabulary, pronunciation and skills practice as well as ideas and activities for exploiting the 
BBC clips and interviews. Speakout Extra will be updated regularly so don’t forget to check it out.    

We really appreciate the feedback you’ve given us and hope you fi nd Speakout Second Edition even 
more stimulating and user-friendly than the fi rst edition. 

WELCOME TO SPEAKOUT SECOND EDITION

From le�  to right: Steve Oakes, Antonia Clare, JJ Wilson and Frances Eales
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7.1 TRAVEL PARTNERS comparatives

 word stress; sentence stress 

travel adjectives

G

V

P

68

 VOCABULARY 
TRAVEL ADJECTIVES 

  1 A Work in pairs. Do you enjoy travelling? Do you ever 
go abroad? What places/things can you see in the 
photos? Make a list of adjectives to describe them. 

 Market: hot, busy … 

  B Match the adjectives in column A with their 
opposites in column B. 

  A    B  

 hot 
 fast 
 crowded 
 expensive 
 comfortable 
 interesting 
 quiet 

 noisy 
 empty 
 boring 
 cheap 
 cold 
 uncomfortable 
 slow 

  C 7.1  WORD STRESS Listen and underline the 
stressed syllable in each adjective. Then listen 
again and repeat. 

  crow ded 

  D Work in pairs and take turns. Student A: choose 
one of the photos A–D. Describe it using four 
adjectives from Exercise 1B. Student B: guess 
the photo. 

 SPEAKING 
  2 A Do the travel quiz below. Circle your answers. 

  B Work in pairs and compare your answers. Are you 
good travel partners? Why/Why not?    

 1 I like travelling … 
 a) by plane  b) by train  c) by car 

 2 I like staying in … 
 a) a hotel  b) a self-catering apartment  c) a tent 

 3 I prefer … 
 a) relaxing on a beach  b) doing something sporty 
c) going sightseeing  

 4 I like going on holiday … 
 a) in spring  b) in summer  c) in winter 

 5 When I’m on holiday I like eating … 
 a) local dishes  b) the food I usually eat  c) fast food 

 6 In the evenings I like … 
 a) going for a walk  b) going to a restaurant 
c) going to a nightclub  

 7 My perfect holiday is … 
a) a weekend  b) a week  c) a month

Q U I Z
TRAVEL Going on holiday this year? 

Do the quiz and � nd your 
perfect travel partner!

A

DC

B

M07_SKOT_CB_ELEGLB_6738_U07.indd   68 11/06/2015   14:39

7.1

 LISTENING 
  3 A 7.2  Listen to two people doing the quiz. Answer 

the questions.  

 1  How many of their answers are the same?   
 2  Are they good travel partners?    

  B Listen again. Write man (M) and woman (W) next to the 
answers in the quiz in Exercise 2A. 

  C Work in pairs and discuss. Is the man or the woman a 
good travel partner for  you ? Why/Why not? 

 GRAMMAR 
COMPARATIVES 

  4 A Look at audio script 7.2 on page 172 and complete 
the sentences. 

 1  Planes are fast             trains. 
 2  Summer’s hot             spring. 
 3  A hotel’s       expensive       an apartment. 

  B  7.3   SENTENCE STRESS Underline the stressed words 
in the sentences above. Listen and check. Notice the 
pronunciation of than /ðən/. Then listen again and repeat. 

  C Complete the table. 

  Adjective    Comparative    Rule  

 short 
adjectives 

 fast  fast  er     Use adjective 
+ -        

 long 
adjectives 

 comfortable        
comfortable 

 Use       + 
adjective 

 irregular 
adjectives 

 good/bad  better/worse 

  page 140 LANGUAGEBANK  

  5 A Write comparative sentences. Use the adjectives in brackets. 

 1 shoes, trainers (comfortable) for travelling  
  Trainers are more comfortable than shoes for travelling. 
 2 autumn, spring (romantic)  
 3 travelling by car, travelling by bus (bad) on a hot day 
 4 cafés, restaurants (cheap) in my city 
 5 an e-book, a book (good) on holiday  
 6 museums, art galleries (interesting) 
 7   city, beach (nice) for a day out 
 8 a cheap hotel, a good hotel (easy to fi nd)  

  B Work in pairs and compare your answers. 

  6 A Choose two places you know, e.g. cities, cafés, nightclubs. 
Which one do you like more? Write two sentences about each 
place using comparatives. 

 I like Krakow more than Warsaw because it’s smaller and cheaper. 

  B Talk to other students and tell each other about your 
places. Which place would you like to visit? 

  A:   I like Krakow more than Warsaw. 
  B:  Why? 
  A:  Because it’s smaller and more beautiful. 

 SPEAKING 
  7 A Write notes about a good or bad 

holiday  you  went on. Think about the 
questions below and use the photos 
to help. 

 •  Where and when did you go? 
 •  Who did you go with? 
 •  Where did you stay? Was it good? 
 •  What did you do? Did you enjoy it? 
 •  Where did you eat? Did you like the 

food? 
 •  Was it hot? 
 •  Did you like it more than your town/city? 

Why/Why not?  

  B Work in pairs. Ask and answer the 
questions above. What’s similar about 
your holidays?   

Work in pairs. Ask and answer the 
questions above. What’s similar about 

69
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 B Who says these things? Tim (T), Mike (M) or both 
(TM)? 

 1 I haven’t got much money.   M    
 2 A good night’s sleep is important for me.    
 3 When I visit another country, I try to learn

some of the language.    
 4 We don’t enjoy the same things.    
 5 I love going to art galleries and museums.    
 6 I talked to some Spanish people on the 

beach yesterday.    
 7 I don’t like eating expensive food.     
 8 The food in the snack bar wasn’t good.    

  C Read the emails again and answer the questions. 

 1 Which is more expensive: the apartment or the hotel? 
       the hotel      
 2 Which is further from the city centre: the apartment 

or the hotel? 
     
 3 Which is noisier in the evenings: the apartment or 

the hotel? 
   
 4 Which is more comfortable: the apartment or the hotel? 
   
 5 Who is more talkative: Tim or Mike? 
   
 6 Who is more serious: Tim or Mike? 
 
 7 Who is better at speaking Spanish: Tim or Mike? 
   
 8 Who is more laid back: Tim or Mike? 
   

 READING 

 4 A Read the emails. Are Tim and Mike good travel partners? 
  

 Hi Dan,

Mike and I arrived in Barcelona on Saturday. The fi rst 
night we were in a self-catering apartment near the 
beach. I didn’t sleep well because it was too noisy, so 
yesterday I moved to a hotel in the city centre. Mike 
stayed at the apartment because it’s quite cheap. My 
hotel’s very comfortable and quiet and it’s got Spanish 
TV, so I can practise my Spanish in the evenings.

Yesterday Mike came with me to the Picasso Museum. 
I thought it was fantastic, but he wanted to leave after 
an hour. He said it was boring, so we went to the beach 
and met some local people and he talked to them 
for almost three hours – that was boring! Of course, 
he spoke in English because he doesn’t know much 
Spanish.

Last night I wanted to go to a restaurant to try the local 
food, but Mike said it was too expensive. We went to a 
cheap snack bar and the food was awful.

Hope you’re well.

Tim

Hi Lucy,

Tim and I are here in beautiful Barcelona. I’m in a 
self-catering apartment near the beach. It’s not very 
comfortable, but I only go there to sleep. The fi rst night 
there was a party next door and I danced until 3a.m. 
Tim said it was too noisy and he moved into a hotel in 
the city centre. He stays in his room in the evenings 
and watches TV! Can you believe it – watching TV on 
holiday?

Yesterday we went to the Picasso Museum. Well, it was 
OK for about an hour but Tim wanted to stay there all 
day! You know me – I like relaxing on the beach and 
meeting people. Yesterday I met some great people 
from Madrid and we chatted all afternoon.

Tim always wants to eat in expensive places, but I like 
buying food from shops and eating it on the beach. 
Last night we went to a snack bar. The food was 
terrible.

Mike
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7.2

 2 A Read the adverts. Which holiday is 
good for: 

 1 a family? 
 2 people who like relaxing? 
 3 people who like active holidays? 

 GRAMMAR
SUPERLATIVES 

 VOCABULARY 
PLACES  

 1 Look at the pictures and complete the puzzle. Then fi nd the hidden words: what do you have when you go on holiday? 

  1  l  a  k  e 

   2  

   3  

   4                

   5  

   6      

   7         

   8   

   9           

You have !

  B Write sentences about the holidays using the superlative of the 
adjectives. 

  1 expensive  The most expensive is Mountain adventure.   
  2 cheap   
  3 comfortable   
  4 noisy   
  5 long   
  6 easy   
  7 di�  cult   
  8 short   
  9 uncomfortable   
  10 cold   

 3 A Write questions using the prompts. 

 1 what / long / word in this sentence? 
    What’s the longest word in this sentence?   
 2 what / short / word on this page? 
       
 3 which / interesting / text in units 1–6 of this book? 
       
 4 which / good / exercise on this page? 
       
 5 what / di�  cult / grammar point in English? 
       
 6 who / happy / person in your family? 
       
 7 who / friendly / person in your English class? 
       
 8 which / bad / restaurant in your town? 
       

  B Answer the questions in Exercise 3A. 

Luxury weekend

A relaxing weekend at the beautiful � ve-
star Hanover Hotel. Swim in the warm 
sea and relax on the beach all day! Tennis 
courts and bicycles are available. The 
perfect laid-back holiday.

(3 nights – €1,490 per person)

A

Mountain adventure

Mountain biking in the Indian Himalayas 
– spend the day biking and sleep in tents 
at night. Prepare for temperatures of 
–10°C! A real adventure for the sporty 
holidaymaker.

(10 days – €2,490 per person)

B

Family fun

Camp Family has everything your children 
need to have a good time – a lovely blue 
lake, an adventure playground, mini-
golf and go-karts. Stay in a self-catering 
apartment. Sit back, relax and let us give 
your children the holiday of a lifetime!

(6 days – €990 per family)

C

1 2 6

8

5

9

4

3

7
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Functional language: giving directions
 

Worksheet A

Worksheet B

✃

2  Start from South Street Seaport. Go down South Street and take the second right. Go down Broad Street and it’s at the end.
4  Start from Greenwich Village. Go straight on, then turn right into 9th Street. Take the second left, then the first right.

6  Start from Javit’s Convention Center. Turn left and go down 11th Avenue. Turn left into 42nd Street, then turn right. It’s on the right.
8  Start from Williamsburg Bridge. Go down Delancy Street, then take the first left. It’s on the right.

1  Start from the Empire State Building. Turn right and go down 34th Street, and take the second right. It’s on the right.
3  Start from Greenwich Village. Turn right and go down 9th Avenue. Take the fifth right. It’s on the left.

5  Start from Macy’s. Turn left and go down 36th Street. Take the third right, and it’s on the left.7  Start from The Plaza Hotel. Turn right and go down 59th Street. Take the fifth right and go down Lexington Avenue. It’s on your left.

Directions

Directions
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1  Start from the Empire State Building. Turn right 

3  Start from Greenwich Village. Turn right and go 

Directions

TEACHER’S NOTES 7.1

85

holidays

7
            TRAVEL PARTNERS 
 Introduction 
 Ss learn comparative forms and adjectives to describe places in 

the context of holidays.

SUPPLEMENTARY MATERIALS
Resource bank: p. 172

  Language bank:  p. 140–141 

 Ex. 1D and 6A (alternative approach):  photos of a variety 

of tourist places/scenes

   W   arm up 
  Talk about a holiday: discussion  

 Use this warm up to create interest in the topic and activate 

language connected to travel and places. Write a few questions 

about holidays on the board, e.g.  Where do you like to go on 

holiday? Why? Do you go on holiday o en? Why / Why not? Do you 

go with your family / friends / on your own?  Ss work in pairs/groups 

to ask and answer the questions. Monitor to check what travel 

vocabulary they know. Then invite Ss to tell the class about their 

partners’ holidays but do not give feedback. 

 VOCABULARY  TRAVEL  ADJECTIVES

  1A  First, Ss look at the photos. Ask for a brief description of 

the photos and elicit useful vocabulary, e.g.  square ,  market ,  art 

gallery,   sculptures,   hotel room ,  bike,   bus.  Teach/Check words 

they need for Ex. 1B, e.g.  crowded , comfortable ,   interesting  .  Then 

check the example adjectives. Drill  comfortable : highlight the 

omission of the middle syllable  -or  with your fi ngers. Then give 

Ss 2–3 minutes to make their own lists. In feedback, tell Ss to 

check their words with the lists in Ex. 1B and tick words that are 

the same. Then elicit/check any remaining words on their lists 

and write relevant ones on the board. 

  B   Check the example and give Ss two minutes to match the 

words and check their answers in pairs. Do not confi rm answers 

yet – Ss will check their answers when they listen to 
recording 7.1 in Ex. 1C. 

  C   Play the recording for Ss to check their answers from Ex. 1B. 

Then play it again for Ss to underline the stressed syllables. 

Ss then compare their answers in pairs. In feedback, elicit the 

answers and write them on the board. Include any other words 

Ss used in Ex. 1A. Check them further: Ss use the adjectives 

to describe something in the photos, e.g.  the market is very 

crowded.  Drill any problematic words, highlighting the stress 

with your fi ngers. 

Teaching tip
 Humming/Using nonsense sounds to show word stress is 

usually very effective. Ss do not have to worry about the 

meaning of the word or the pronunciation of individual 

sounds. Model/Drill, e.g.  da DA da da for uncomfortable.  

Answers:  fast, slow;  crowd ed,  em pty; ex pen sive, cheap; 
 com fortable, un com fortable;  int eresting,  bo ring;  qui et,  noi sy  

D       Give Ss time to think about how they will describe their 

photo. If you have other suitable photos available, Ss can use 

them here. Monitor and make notes on problems with the 

target vocabulary and correct them in feedback. 

OVERVIEW

7.1 TRAVEL PARTNERS

VOCABULARY  |  travel adjectives

LISTENING  | listen to people talk about how they like   

 to travel

GRAMMAR  |  comparatives

PRONUNCIATION  |  word stress; sentence stress

READING  |  read a quiz about travel

SPEAKING  |  talk about holidays

7.2 THE LONGEST BIKE RIDE

VOCABULARY  |  places

READING  |  read an article about a bike tour across Asia

GRAMMAR  |   superlatives 

PRONUNCIATION  |  weak form: the

LISTENING  |  listen to a conversation with a traveller 

SPEAKING  |  plan and talk about a long journey

WRITING  |  check and correct information about a holiday

7.3 CAN YOU TELL ME THE WAY?

VOCABULARY  |  places

READING  |  read about Liverpool

FUNCTION  |  giving directions

LISTENING  |  understand directions

LEARN TO  |  check and correct directions

PRONUNCIATION  |  sentence stress: correcting

SPEAKING  |  give directions

7.4 HONG KONG    DVD   

DVD  |  watch an extract from a travel show about Hong Kong

speakout  |  describe a part of a town/city you know

writeback  |  write a short travel article about a town/city

7.5 LOOKBACK

Communicative revision activities

 INTERVIEWS

How was your last holiday?

In this video people talk about where they went on their 

last holiday and describe what it was like. The material 
consolidates Ss’ general descriptive vocabulary and 
includes language associated with sightseeing, the 
weather and types of holidays. Use the video as an 
introduction to the unit, at the end of Lesson 7.1 or at 
the end of the unit to recap the key vocabulary and 
language learnt.
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5  Start from Macy’s. Turn left and go down 36th Street. Take the third right, and it’s on the left.7  Start from The Plaza Hotel. Turn right and go down 59th Street. Take the fifth right and go down Lexington Avenue. It’s on your left.
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       7.3 asking for/giving directions 
 1  Look at the map and underline the correct alternative to complete the directions. 

 1 To get to the bank turn  left / right  at the corner and it’s on your  left / right . 
 2 The bus station is very  far / near . Turn right at  the corner / tra	  c light s and it’s on your le� .  3 For the garage, turn  left / right  then go straight on and it’s on your  left / right . 

 4 The hospital is not far away. Go straight on past the  next / second  street and turn right at the corner. It’s on your  left / right . 

 2  Complete the conversations.
From the start:
1 A: OK, to get to the park                       then                                     at the second street.
  B: OK.
  A: At the second corner, turn le�  again and the   park is                      .
2 A: To get to the University you take                         le�  and                       for about fi ve minutes.   The University is                       .
 3 A: Excuse me, can you tell me the way to the   garage?
  B: Sure, go straight on,                       the fi rst   street then turn le� . At the next                      ,   turn right then                       and the garage is   on your right.

4 A: How do you get to the bus station?
  B:                       for about three minutes then                                    . The bus station is                      .

  Consolidation 
 1  Complete gaps 1–10 with the correct form of verbs and adjectives in the box. 

do    go (x2)    turn    leave    good    expensive    far    near    fast

  A:  Excuse me, do you speak English? 
  B:  Yes, I 1                     . 
  A:  Can you tell me the 2                      way to the railway station? 
  B:  Well the best way is to walk. Go straight along this street, past the church then turn le�  and3                        straight for about a kilometre. 4                        le�  again at the river. It’s a lovely walk. 

  B:  How far is it? 
  A:  It’s 5                      than you think – it’s about 30 minutes to walk. 
  B:  Oh. My train 6                      in 20 minutes.   A:  The 7                        way is by taxi. 
  B:  That’s probably 8                        than a bus.   A:  Yes, it isn’t cheap. Look the bus is quite close. The number 8 9                        very o� en and it’s faster than walking. 

  B:  Thanks – where’s the bus stop? 
  A:  The 10                        bus stop is just at that corner over there. 

BUS STATION

GARAGE

BANK
HOSPITAL

CINEMA

UNIVERSITY

SPORTS 
CENTRE

YOU ARE 
HERE

PARK
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  GRAMMAR PRACTICE

 7.1 comparatives 

 1  Complete the text with the comparative form of the 
adjectives in brackets. 

  Race across London  
 Which is faster – public transport, cycling or driving? 
In this week’s  Travel Challenge  three reporters travel 
across London in a race to be the fi rst person to the 
London Barrier. But whose form of transport is
1                        (good)?

  Alfi e: I’m completing the challenge in my car. It’s 
quicker, 2                        (comfortable) and a lot 
cheaper than public transport. And who says it’s 
3                        (dirty) than public transport – look at 
the pollution from buses!

  Tessa: I know cycling 4                        (slow) than the 
other two on a clear road but London has a lot of 
tra�  c and it’s 5                        (busy) in the rush hour 
when we’re racing. The quickest form of transport 
isn’t important in these conditions – it’s the smartest 
way to travel. Unfortunately it’s also 
6                        (dangerous) than the others. 

 Troy: I need to think quicker than the others and get 
my times right. I’m using public transport, so missing 
a bus or tube is a 7                        (big) problem than 
the tra�  c for me. 

 2  Read the text in Exercise 1 again and write the 
correct sentences. 

 1 Alfi e thinks that public transport is cheaper than a 
car. 

                                                                                                

 2 Alfi e thinks his car is dirtier than public transport. 

                                                                                                

 3 Tess thinks public transport is more dangerous 
than cycling. 

                                                                                                

 4 Tessa thinks that using the quickest form of 
transport is more important than choosing the 
smartest way to travel. 

                                                                                                

 5 Troy thinks that tra�  c is a bigger problem than 
missing a bus. 

                                                                                                

 3  Look at the table below and make sentences. Use 
the adjectives in brackets to help. 

 1 plane/bus (fast) 
                                                                                               

 2 car/plane (comfortable)  

                                                                                              

 3 train/bus (expensive) 

                                                                                             

 4 bus/car (long)  
                                                                                              

Istanbul to Ankara – travel options

  plane    train    car    bus  

  seats  + + + + + + +    + + +

  time  + + + + + + + + + +

  comfort   + + + + + + + + +

  cost  + + + + + + + + + + + +

 7.2 superlatives 

 1  Complete the questions. Use the superlative form 
of the adjectives in brackets. 

 1 Which                         (fast) way to travel? 

 2 Which                         (slow) way to get there? 

 3 Which                         (expensive) form of 
transport? 

 4 Which                         (cheap) form of transport? 

 5 Which                         (comfortable) way to get 
there? 

 6   Which                         (good) way to get to Ankara? 
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7.1 TRAVEL PARTNERS comparatives

 word stress; sentence stress 

travel adjectives

G

V

P

68

 VOCABULARY 
TRAVEL ADJECTIVES 

  1 A Work in pairs. Do you enjoy travelling? Do you ever 
go abroad? What places/things can you see in the 
photos? Make a list of adjectives to describe them. 

 Market: hot, busy … 

  B Match the adjectives in column A with their 
opposites in column B. 

  A    B  

 hot 
 fast 
 crowded 
 expensive 
 comfortable 
 interesting 
 quiet 

 noisy 
 empty 
 boring 
 cheap 
 cold 
 uncomfortable 
 slow 

  C 7.1  WORD STRESS Listen and underline the 
stressed syllable in each adjective. Then listen 
again and repeat. 

  crow ded 

  D Work in pairs and take turns. Student A: choose 
one of the photos A–D. Describe it using four 
adjectives from Exercise 1B. Student B: guess 
the photo. 

 SPEAKING 
  2 A Do the travel quiz below. Circle your answers. 

  B Work in pairs and compare your answers. Are you 
good travel partners? Why/Why not?    

 1 I like travelling … 
 a) by plane  b) by train  c) by car 

 2 I like staying in … 
 a) a hotel  b) a self-catering apartment  c) a tent 

 3 I prefer … 
 a) relaxing on a beach  b) doing something sporty 
c) going sightseeing  

 4 I like going on holiday … 
 a) in spring  b) in summer  c) in winter 

 5 When I’m on holiday I like eating … 
 a) local dishes  b) the food I usually eat  c) fast food 

 6 In the evenings I like … 
 a) going for a walk  b) going to a restaurant 
c) going to a nightclub  

 7 My perfect holiday is … 
a) a weekend  b) a week  c) a month

Q U I Z
TRAVEL Going on holiday this year? 

Do the quiz and � nd your 
perfect travel partner!

A

DC

B
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7.1

 LISTENING 
  3 A 7.2  Listen to two people doing the quiz. Answer 

the questions.  

 1  How many of their answers are the same?   
 2  Are they good travel partners?    

  B Listen again. Write man (M) and woman (W) next to the 
answers in the quiz in Exercise 2A. 

  C Work in pairs and discuss. Is the man or the woman a 
good travel partner for  you ? Why/Why not? 

 GRAMMAR 
COMPARATIVES 

  4 A Look at audio script 7.2 on page 172 and complete 
the sentences. 

 1  Planes are fast             trains. 
 2  Summer’s hot             spring. 
 3  A hotel’s       expensive       an apartment. 

  B  7.3   SENTENCE STRESS Underline the stressed words 
in the sentences above. Listen and check. Notice the 
pronunciation of than /ðən/. Then listen again and repeat. 

  C Complete the table. 

  Adjective    Comparative    Rule  

 short 
adjectives 

 fast  fast  er     Use adjective 
+ -        

 long 
adjectives 

 comfortable        
comfortable 

 Use       + 
adjective 

 irregular 
adjectives 

 good/bad  better/worse 
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  5 A Write comparative sentences. Use the adjectives in brackets. 

 1 shoes, trainers (comfortable) for travelling  
  Trainers are more comfortable than shoes for travelling. 
 2 autumn, spring (romantic)  
 3 travelling by car, travelling by bus (bad) on a hot day 
 4 cafés, restaurants (cheap) in my city 
 5 an e-book, a book (good) on holiday  
 6 museums, art galleries (interesting) 
 7   city, beach (nice) for a day out 
 8 a cheap hotel, a good hotel (easy to fi nd)  

  B Work in pairs and compare your answers. 

  6 A Choose two places you know, e.g. cities, cafés, nightclubs. 
Which one do you like more? Write two sentences about each 
place using comparatives. 

 I like Krakow more than Warsaw because it’s smaller and cheaper. 

  B Talk to other students and tell each other about your 
places. Which place would you like to visit? 

  A:   I like Krakow more than Warsaw. 
  B:  Why? 
  A:  Because it’s smaller and more beautiful. 

 SPEAKING 
  7 A Write notes about a good or bad 

holiday  you  went on. Think about the 
questions below and use the photos 
to help. 

 •  Where and when did you go? 
 •  Who did you go with? 
 •  Where did you stay? Was it good? 
 •  What did you do? Did you enjoy it? 
 •  Where did you eat? Did you like the 

food? 
 •  Was it hot? 
 •  Did you like it more than your town/city? 

Why/Why not?  

  B Work in pairs. Ask and answer the 
questions above. What’s similar about 
your holidays?   

Work in pairs. Ask and answer the 
questions above. What’s similar about 

69
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holidays
7

 SPEAKING  7.1 Talk about how you like to travel 7.2 Plan and talk about a long journey
7.3 Give directions in the street 7.4 Describe part of a town/city you know  

 LISTENING  7.1   Listen to people talk about how they like to travel 7.3 Understand directions  
7.4 Watch an extract from a travel show about Hong Kong  

 READING  7.2   Read an article about a bike tour across Asia  

WRITING  7.2  Check and correct information about a holiday 7.4 Write a short travel 
article about a town/city

HONG KONG p74CAN YOU TELL ME THE WAY? p72THE LONGEST BIKE RIDE p70TRAVEL PARTNERS p68

INTERVIEWS
  How was your 

last holiday?

67
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Speakout Second Edition Students’ Book is clearly designed 
and easy to use. Each unit follows the same pattern with an 
introductory page, two main input lessons covering grammar, 
vocabulary, pronunciation and skills work, a functional 
lesson and a skills-consolidation lesson based on a clip from a 
BBC programme. The unit culminates with a page of 
Lookback exercises and there is a detailed Language bank, 
Photo bank and Communication bank at the back of the book. 

 1 Striking images provoke interest in the topic

 2 Language focus and outcomes stated at the start of 
  each lesson

 3 BBC interviews provide ‘models’ of authentic language 

 4 Grammar presented in context with clear explanations  
  and plenty of practice

 5 Learners referred to Language bank at the back of the  
  book for further practice

 6 Key lexis introduced in context and expanded in   
  Photo bank at the back of the book

 7 Special pronunciation sections in each lesson

 8 Focus on reading and/or listening in every spread

 9 Writing sections focus on di� erent genres and 
  sub-skills

 10 Focus on useful functional language

 11 Learn to sections develop listening/speaking skills 

 12 Useful learning tips in each unit

A UNIT OF THE STUDENTS’ BOOK
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7.2 THE LONGEST BIKE RIDE superlatives

 weak form:  the  

places

G

V

P
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 VOCABULARY 
PLACES 

  1 A Work in pairs. Look at photos A–E. 
Which of the things in the box can 
you see? 

a mountain    a hill    a river    a lake
a forest    a village    a market    
a famous building    a desert    

 The Silk Route Bike Tour: is it the greatest journey in 
the world? The company calls it ‘the longest, hardest, 
highest, hottest, coldest bicycle tour in the world’. 
In eighteen weeks you travel over 12,000 kilometres 
through seven di  erent countries and have the most 
exciting ride of your life.  

 READING 
  2 A Read the introduction to the article about the Silk Route Tour 

and answer the questions. 

 1  What is the Silk Route Tour?  
 2  How many countries does it travel through? 

  B Work in pairs. What else would you like to know about the 
Silk Route Tour? Write three questions using the words in the 
box to help. 

countries    sleep    people    food    bikes    price

 Which countries does it visit?  

  3 A Read the article. Did you fi nd the answers to your questions? 

  B Read the article again. Are sentences 1–6 true (T) or false (F)?  

 1  The Silk Route Tour travels through seven countries in eighty weeks. 
 2  A bicycle is faster than a camel.  
  3  T he tour starts in Istanbul and ends in Shanghai.  
 4  Cyclists stay in hotels and camps.  
 5 They take turns cooking dinner every evening. 
 6 One cyclist thought the snow and the hills were the best things.  

  C Would you like to go on the Silk Route Tour? Why/Why not? 

‘A thousand years ago people 
went by camel and did about 
twenty-� ve kilometres a day,’ 
says Nate Cavalieri, one of  
the Silk Route Tour sta� . ‘But 
on a bike you do twenty-� ve 
kilometres in an hour.’ And 
along the way you see some 
of  the most beautiful places 
in the world.

From Shanghai, you go 
across Asia, through Iran and 
arrive in Istanbul, Turkey, at 
the end. You travel across the 
deserts of  China and cycle the 
Pamir Highway to over 4,600 
metres, across the ‘Roof  of  
the World’ in the mountains 
of  Tajikistan. On the way 
there are villages, markets and 
ancient buildings.

 At night, you stay in ancient 
roadside hotels or in camps. 
A chef  cooks dinner for about 
half  of  the 133 days; on other 
days cyclists can eat in local 
restaurants or shop in local 
markets for their food. 

 One cyclist blogged, ‘The 
best thing was the friendliness 
of  the people.’ And the worst 
things? ‘The snow and the cold 
in the Pamirs.’ 

So is it the greatest journey 
in the world? Cyclist and 
blogger Miles MacDonald 
thinks so. ‘The Silk Route is 
a true expedition. It is long 
and di�  cult, but it’s such an 
amazing experience that you 
arrive in Istanbul a completely 
changed person.’

  B Work in pairs. Look at the words 
in the box in Exercise 1A and write 
an example for each word. Use your 
country if possible. 

 A mountain: Monte Cervino (Italy) 

A

C

D

E

B

The Silk Route
Bike Tour
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7.2

71

 GRAMMAR 
SUPERLATIVES 

  4 A Complete the sentences with words from the 
article above. 

 1  Is it the        journey in the world? 
 2  You see some of the               places in 

the world. 
 3  The       thing was the friendliness of the people. 

  B Underline other examples of superlatives in the 
introduction. Then complete the table below. 

  Adjective   Superlative  Rule 

 short 
adjectives 

 great    the greatest   Use       
+ adjective 
+ -       

 longer 
adjectives 

 exciting       Use       
+     
+ adjective 

 irregular 
adjectives 

 good 
 bad 

     
     

  C  7.4    WEAK FORM: the L isten to the 
pronunciation of  the  in the sentences in Exercise 
4A. Then listen and repeat. 

  page 140 LANGUAGEBANK  

  5 A Make questions about the Silk Route Tour. 

 1  What / cold / place you visited?  
  What was the coldest place you visited? 
 2  What / hot / place? 
 3  What / friendly / place? 
 4  What / far / distance you travelled in one day? 
 5  What / beautiful / building you saw?  
 6  What / amazing / experience of the journey? 

  B Match answers a)–f) with questions 1–6.  

 a) ‘It was Turpan, China.’
 ‘For me, the Gobi Desert: fi � y degrees centigrade!’ 
 b) ‘The Blue Mosque. I took 100 photos.’
 ‘The Bibi-Khanym Mosque.’ 
 c) ‘Meeting locals everywhere.’
 ‘Arriving in Istanbul.’ 
 d) ‘About 150 kilometres, in western China.’
 ‘I don’t remember … at least 100 kilometres.’ 
 e) ‘The mountains in Kyrgyzstan.’
 ‘The desert at night. There was snow!’ 
 f) ‘Iran; the people there were so kind.’
 ‘Everywhere, really.’ 

  C  7.5   Listen to a conversation with a Silk Route 
Tour cyclist. Underline the answers he gives in a)–f). 

 SPEAKING 
  6 A Work with other students. Plan a long journey to 

another country. Choose fi ve places to visit: the most 
exciting, the most beautiful, the highest, etc. 

 First we go to … , then we visit the oldest/most famous 
… in … 

  B Tell the class about your journey. Ask and answer 
questions about each journey.  

  A:  Where do you sleep at night? 
  B:  In small hotels. 

  C Discuss. Which journey is the most interesting? 

 WRITING 
CHECKING AND CORRECTING 

  7 A Read the student’s homework below. Find and 
correct ten mistakes with: 

 • spelling   • past simple   • singular/plural   
• comparatives/superlatives

On Saturday we went by bus across the  dessert . 

We meet a lot of peoples. The peoples in the villages was 

friendlyer than in the city. At night we staid in a camp. 

It was not very comftable, but it was more cheaper 

than the hotels. We buyed all our food in markets.

desert
On Saturday we went by bus across the  dessert . 

 B Write four sentences about your last holiday. 

The Silk Route
Bike Tour

Pamir Mountains, Tajikistan

Istanbul, Turkey
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7.3 CAN YOU TELL ME THE WAY? giving directions

  sentence stress: correcting
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72

 FUNCTION 
GIVING DIRECTIONS 

  2 A Match directions 1–8 with diagrams A–H. 

 Think Liverpool and 

you probably think 

about the Beatles and 

world-class football. 

But did you know 

that Liverpool has 

the most museums 

and art galleries 

in the UK outside 

of London? And a 

fantastic variety of 

restaurants, shops, 

pubs, cafés – and a 

beautiful waterfront.  

LIVERPOOL’S 
CULTURE

BEAT

 VOCABULARY 
PLACES  

  1 A Work in pairs and look at the photos and the 
information. Why is Liverpool famous? What can a 
tourist do there?   

 1 Turn right.  G   5 Stop at the tra�  c lights.
 2 Turn le� .  6 It’s on the corner.
 3 Go straight on.  7 It’s on the right.
 4 Go past the cinema.  8 It’s on the le� .

  B  7.6   Listen and check. Then listen and repeat. 

  3 A  7.7   Look at the map and fi nd ‘Start here’. 
Listen to a woman asking for directions. Write the 
letter (A–M) for: 

 1 The Beatles Story Museum          2  The cinema 

  B  7.8   Listen again. How does the woman ask 
for directions? Complete the conversations.  

  W:  Excuse me. 
  M:  Yes. 
  W:   1      you 2      me 3                     

the Beatles Story?  
  M:  Yeah. You go straight on here. 

  W:  Excuse me. 4             a cinema 5      
here? 

  M:  Erm. Let me think. Yes, there’s a cinema in 
Liverpool One. 

  C Listen again and underline the stressed words in 
the woman’s sentences. Then listen and repeat. 

  D  7.9   Number the directions to 
Liverpool One in order. Then listen again 
and check. 

 a) the cinema is on the le�  
 b) go past the big car park  
 c) go straight on here   1  
 d) go straight on at the tra�  c lights 
 e) you can’t miss it 
 f) turn right at the tra�  c lights  
 g) there’s a pedestrian street  

  page 140 LANGUAGEBANK  

  4 Work in pairs. Student A: look at page 165. Student 
B: look at page 168.  

  B Look at the map of Liverpool on page 73. In the 
box below tick the places you can fi nd on the map.  

a road/street    a park    a square    tra�  c lights    
a corner     a pedestrian street    a car park    
a crossroads

  C Work in pairs. Cover this page and take turns. 
Student A: point at one of the places above on the 
map. Student B: say the place. 

DON’T MISS 
LIVERPOOL

ON YOUR
NEXT TRIP 

TO THE UK!

A

E

B

F

C

G

D

H
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giving directions

  sentence stress: correcting

places

73

  B 7.10 SENTENCE STRESS: correcting  Look at 
the conversation extracts below. Listen and 
underline the stressed words in B’s answers.  

 1  A:  Turn le� . 
   B:  No, turn right. 
 2  A:  So it’s in Wood Road. 
   B:  No, it’s in Wood Street. 
 3  A:  So it’s in College Lane. 
   B:  No, it’s in School Lane. 
  4 A:  So it’s past the tra�  c lights. 
   B:  No, past the park. 

  C Listen again and repeat B’s answers. 

  TIP 
 When you want to correct a mistake, you can use stress. 
Remember to say the correct word higher,  LOUDER  and 
l o n g e r . 
  Is it fi � y-two High Street?           No, it’s   thirty  -two.   

  D Work in pairs and take turns. Student A: look at 
page 167. Student B: look at page 163. 

 SPEAKING 
  6 Work in pairs. Student A: choose a starting point 

on the map and give directions to one of the places 
(A–M). Student B: listen and follow the directions. 
Check you understand everything. 

7.3

l o n g e r . 
Is it fi � y-two High Street?

  D Work in pairs and take turns. Student A: look at 
page 167. Student B: look at page 163. 

 SPEAKING 
  6 Work in pairs. Student A: choose a starting point 

on the map and give directions to one of the places 
(A–M). Student B: listen and follow the directions. 
Check you understand everything. 

 LEARN TO 
CHECK AND CORRECT DIRECTIONS 

  5 A Read the extracts. How does the woman check 
the directions? Underline the phrases she uses. 

  M:  You go straight on here, and can you see those 
tra�  c lights? 

  W:  Yes. 
  M:  Well, turn le�  at the tra�  c lights. 
  W:  Turn le� ? 
  M:  Yes     … and the Beatles Story is on your right … 
  W:  Thanks. So, it’s le�  at the tra�  c lights and then past 

some water and then it’s on the right, at Alba … ? 
  M:  Albert Dock. 
  W:  Albert Dock. Right, thanks. 

  M:  And then you can see Liverpool One in front of 
you. You can’t miss it. It’s really big. 

  W:  Can I just check the fi rst part? 
So straight on here, then turn 
le�  at the tra�  c lights.   

  M:  No, turn right.  
  W:  Turn right and go straight on. 
  M:  Yes. 
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7.5 LOOKBACK

    TRAVEL ADJECTIVES 

  1 A Complete the travel adjectives. 

 1 f   st 8 c mf   rt   bl  
 2  c   ld   9 n       sy 
 3  sl   w 10    nt   r   st   ng 
 4  cr   wd   d 11 h   t 
 5  ch       p 12 q       t 
 6    mpty 13    xp   ns   v     
 7  b   r   ng 14    nc   mf   rt   bl     

  B Work in pairs. Which adjectives in 1A describe … 

 … the building you are in now? 
 … your last weekend? 
 … your last holiday? 
 … your favourite café or restaurant? 
 … your favourite type of car? 

    COMPARATIVES  

  2 A Look at the two ways of travelling from Moscow 
to Beijing. Write six sentences comparing them. Use 
adjectives from Exercise 1A. 

76

 The train is cheaper than the plane. 

  B Work in pairs and discuss. Which way of travelling 
from Moscow to Beijing is better: the train or the 
plane? Why? 

  PLACES  

  3 Work in pairs. Look at the words in the box below and 
fi nd one place: 

 1   where you can swim. 
 2   with a lot of trees. 
 3 where people live. 
 4 where you can buy things.  
 5   that’s hot in the day and cold at night. 
 6   that is high. 
 7   that tourists o� en visit. 
8 that usually has a name.

a mountain    a village    a desert    a lake    a hill 
a market    a river    a forest    a famous building

  1   The friendliest  (friendly) city in the world is:  
 a) Rio de Janeiro  b) Cairo  c) Kuala Lumpur 

  2  The world’s          (big) city is: 
 a) Seoul  b) Mexico City  c) Tokyo 

  3            (good) place to live is: 
 a) Zurich  b) Vancouver  c) Melbourne 

  4             (safe) city in the world is: 
 a) Vienna  b) Singapore  c) Dublin 

  5           (beautiful) city is:   
 a) Cape Town  b) Sydney  c) Prague 

  6           (popular) tourist destination in 
the world is: 
 a) Spain  b) the USA  c) France 

  7           (fast)-growing cities in the world 
are in: 
 a) China  b) Africa  c) India 

  8           (busy) shopping street in the 
world is in:  
 a) London  b) Hong Kong  c) Shanghai 

  Key    1 a 2 c 3 b 4 a 5 a  6 c 7 b 8 a 

City quiz

 China Airlines fl ight:  €1,130, Business class, 

seven hours twenty minutes, two meals, 

two movies

 Trans-Siberian Railway:  €590 second class, 
seven days, four beds per compartment, 
restaurant on train

    SUPERLATIVES 

  4 A Complete the quiz with superlatives of the 
adjectives in brackets. 

  B Work in pairs and do the quiz. Then check your 
answers in the key. 

  GIVING DIRECTIONS 

  5 A Put the words in order. Start with the underlined 
words. 

 1   there / restaurant / here /  Is  / a / near?  
 2 corner / turn /  Go  / le�  / straight / at / on / the / 

and 
 3 bank / turn /  Go  / the / and / right / past 
 4 le�  / on /  It’s  / the 
 5   the / at /  Stop  / crossroads 
 6   way / you / to / tell / the /  Can  / me / supermarket? 

/ the 
7 the / The / station / on / right / police / is
8 it / miss / can’t / You

  B Work in pairs and take turns. Student A: think 
of a place near where you are now. Give directions. 
Student B: guess the place. 

  A:   Go out of the main entrance and turn le�  … 
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HONG KONG7.4

 DVD PREVIEW 
  1 A Work in pairs. Look at the page and answer 

the questions.  

 1   Which of the things in the box can you see on 
the page? 

a skyscraper    karaoke    a tram    
a shopping centre    a bamboo steamer

 2  What can you see/do in Hong Kong? 
 3  Which activities are popular in Hong Kong 

a) for tourists b) for locals c) for both? 

  B Read the text and underline the correct alternative. 

 1 Carmen is a  new / business / travel  journalist. 
 2 She has  two / three / four  questions. 
 3 She gets information from  local people / guidebooks 

and   tourists.  

 DVD VIEW 
  2 A Work in pairs and read Carmen’s three 

challenges. Which do you think is the easiest thing 
to fi nd in Hong Kong? 

1 Find the best milk tea in Hong Kong.
2 Find a shop where you can buy locally made goods.
3 Where do locals go to have fun?

  B Watch the DVD. Which was the easiest thing to 
fi nd? What problems did Carmen have with the 
challenges? 

  C Look at the programme extracts below. Watch 
the DVD again and correct the mistakes.  

 1 The tea is really, really strong but it’s also very  hot .  
 sweet  

 2 It’s quite refreshing actually when it’s a warm day 
here in Hong Kong. 

 3 I found a place to go but when do I get there? 

 4 Look at the rows and rows and rows of bamboo 
baskets, as far as the eye can look. 

 5 How long does it take you to fi nish one? 

 6 What do you do for friends? 

 7 There’s a place like right next door actually called 
Blue MR or something. 

 8 Pick a song that you can defi nitely hear, a classic. 

  3 Work in pairs and answer the questions. 

 1 For you, what is the most interesting thing to do 
or to see in Hong Kong?  

 2 Can you think of two other challenges to give 
Carmen? 

 3 Do you think Hong Kong is a good place to visit? 
Why/Why not? 

74

  Going Local:
Hong Kong  

 In  Going Local , BBC journalists 
go to cities around the world 
and try to see the city through 
the eyes of a local person. 
In this programme, travel 
journalist Carmen Roberts is 
in Hong Kong. She has three 
questions or challenges* 

and she travels around the city to fi nd the 
answers. There are two rules: no guidebooks 
and no tourists – so Carmen can only ask local 
people for help. Join Carmen as she leaves the 
skyscrapers, shopping centres and tourist places 
and tries to get to the heart 
of Hong Kong. 
 *a challenge = a di�  cult but exciting 
activity or task 
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 writeback a travel article 
  6 A Work in pairs and read the article. Which 

question in Exercise 4A does it answer? Which of 
the three places would you most like to visit? 

 London is the capital of the UK. It’s in the south-east of 
England on the River Thames. Tourists love its famous sites: 
Buckingham Palace, Big Ben, the wonderful art galleries and 
museums. But where do you go to escape the tourists? Here 
are three ideas: 

 1 Little Venice – This is a beautiful area in the north of 
London with water all around. It’s a good place to sit, 
have a co� ee and watch people on their houseboats.  

 2 Sir John Soane’s Museum – John Soane was an 
architect and an art collector and in his house (the 
museum) there are many strange and amazing objects. 

Morning is the best time to go there – it’s nice and quiet then. 

3 Temple Gardens – These are some of my favourite 
gardens in London. They’re in the centre of London 
near the River Thames in an area for lawyers and law 

companies. They’re perfect for a walk or a picnic lunch 
especially in summer.

My London

  B Read the article again. For each place, which 
questions does the writer answer? 

 Where is it? 
 What can you see or do there? 
 When is a good time to visit? 

  C Write a website article about two or three places 
in your town/city which are away from the tourist 
centres. Use the ideas and phrases from Exercise 4 
and the article above to help.  Write 100–150 words.

75

 speakout a city challenge 
  4 A Work in pairs and read the questions. Tick one 

question you would like to answer for a town/city 
you know. 

1  Where do locals go to have fun?  
2  Where is there a walk that tourists don’t know 

about? 
3  Where can you fi nd great street food? 
4  Where can you see something tourists never see? 
5 Where can you take the best photo in the town/city?

  B Answer the questions below about your 
challenge. Write notes not full sentences. 

 • Where is it? 
 •  What can you fi nd or see there? 
 •  When is the best time to go there? 
 •  Why do you like it? 

  C 7.11 Listen to a man talk about a place in 
his city. Which challenge in Exercise 4A does he 
speak about? 

  D Listen again. Which questions in Exercise 4B 
does he answer?  

  E Listen again and tick the key phrases you hear. 

 KEYPHRASES 
 It’s in the [north/south/west/east] of London. 
 It’s [near/next to …]  
 There are lots of … 
 It’s got lots of … 
 You can [fi nd/see/eat/…] 
 It’s [the best place to/one of the best places to] … 
 Most tourists don’t know about it. 
 Tourists [don’t usually/o en] go there. 
It’s really [interesting/delicious/fun/quiet/
beautiful/…]

  5 A Work in groups. Student A: answer 
the question you chose in Exercise 
4A. Use the key phrases to help. 
Other students: ask some questions 
about the place. 

  B Which place or experience was 
the most interesting for you?   

7.4
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Speakout Second Edition Students’ Book has a motivating 
DVD spread at the end of every unit. Based on authentic clips 
from the BBC’s rich archive, these lessons are designed to 
consolidate language and act as a springboard for further 
speaking and writing tasks. 

The Lookback page provides a review of key language covered 
in the unit with exercises that can be done altogether at 
the end of the unit or individually as and when appropriate. 
Speakout Second Edition also has a detailed Language bank, 
a Photo bank and Communication bank.

 1 Learners read about the DVD clip in preparation for viewing

 2 Di� erent viewing tasks help learners understand and 
  appreciate the DVD clip

 3 Speakout tasks consolidate language and build 
  learners’ confi dence

 4 ‘Models’ are provided to help learners perform the task

 5 Key phrases give learners the language they need to  
  perform the task 

 6 Writeback tasks provide further communicative practice

 7 Lookback exercises are an enjoyable ‘test’ of language 
  covered in unit

 8 Language bank provides detailed explanations and 
  further practice

 9 Photo bank extends key lexical sets

 10 Communication bank provides further opportunities 
  to practise key language

A UNIT OF THE STUDENTS’ BOOK
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7 LANGUAGE BANK
GRAMMAR

140

7.1

7.2

7.3

comparatives

  adjective    comparative    rule  

 one-syllable adjectives   
 some two-syllable adjectives 
 adjectives:  

 ending in - e  
 ending in - y  
 ending in a consonant + vowel + consonant 

 cold 
 quiet 
 
large 
 noisy 
 hot 

 colder 
 quieter 

 larger 
 noisier 
 hotter 

 
adjective + - er

  
 

adjective + - r  
 adjective  -  y  + - ier  
 double the fi nal consonant of the adjective + - er  

 many two-syllable adjectives 
 all longer adjectives 

 boring 
 expensive 

 more boring 
 more expensive 

  more  + adjective 

 irregular adjectives 
 good 
 bad 
 far 

 better 
 worse 
 further/farther 

Use comparatives (+  than ) to compare things and people. 
  My sister’s taller than me.    A restaurant is quieter than a disco.     

 superlatives 

  adjective    superlative    rule  

 cold 
 nice 
 friendly 
 big 

 the coldest 
 the nicest 
 the friendliest 
 the biggest 

  the  + adjective + - est  
  the  + adjective + - st  
  the  + adjective - y  + - iest  
 double the fi nal consonant of the adjective + - est  

 boring 
 interesting 

 the most boring 
 the most interesting 

  the most  + adjective 

 good 
 bad 
far

 the best 
 the worst
 the furthest/farthest

 Use superlatives to talk about the number one thing in a group.     
Maria’s spelling is the best in the class.  
 Note: The spelling rules for superlatives are the same as for comparatives. 

giving directions

 Asking for directions 

 Excuse me, 

 can you tell me the way to 
 could  you tell me the way to
 how can I get to 

 the station, please? 
 Oxford Street, please? 

 is there a  sports shop near here? 

 Giving directions 

 Go 

 It’s 

 straight on/ahead. 

 past   the bank. 

 Turn  le� /right 
 at the crossroads. 
 into Lake Road. 

 It’s  on  
 the le� /right. 
 the corner of … 

 Use imperatives (e.g.  Turn ,  Go, Stop ) or  You  + infi nitive to give directions.  
Go straight on at the tra�  c lights.      
You turn right at the post o�  ce.  
 When speaking, check information by repeating what you hear. 
 The   third   right?    
So, I take the next   le�   ?  
 Correct information by stressing the correction.  
No, the   fi rst   right.    
No, the next   right  .  
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A  Write the comparative of the 
adjectives.

  1    fast                  faster                  
  2    close               
  3    big                
  4    beautiful                
  5    easy                
  6    cheap                
  7    important             
  8   happy                
  9    intelligent                
 10 late                

 B  Complete the sentences with comparatives. Use the adjectives 
in brackets. 

  1    A café is          a nightclub. (quiet)  
  2    It’s       in south India       in north India. (hot) 
  3    My brother is          you. (funny) 
  4    Your job is               mine. (interesting)  
  5    The people here are            the people in my town. (kind) 
  6    Winter this year was             winter last year. (bad) 
  7    When I was young I was               I am now. (serious) 
  8     These earphones are            those ones. (good) 
  9  The beach is          the swimming pool. (far) 
 10     The museum’s          the art gallery. (near) 

7.1

7.2

7.3

A  Write the superlative of the 
adjectives.

  1    great             the greatest               
  2    quiet              
  3    comfortable              
  4    close               
  5    noisy                
  6    cheap                
  7    interesting                
  8    hot                
  9    fast                
 10    crowded                

 

B  Complete the sentences. Use the superlative of the adjectives in 
the box.

long    busy    big    high    good    old    deep    popular  

    1               The longest             bridge in the world is the Pearl Bridge in Japan. 
It’s 1,991 metres.  

 2               tourist destination in Europe is Disneyland Paris. 
Over twelve million people visit it in a year. 

 3                 and             lake in the world is 
Lake Baikal, in southern Siberia, Russia. It’s 1,600 metres deep and 
over twenty-fi ve million years old. 

 4                 rainforest in the world is the Amazon. 
It’s four million square kilometres. 

 5               mountain in the USA is Mount McKinley. 
It’s 6,194 metres.             view is at the top. 

 6                 train station in the world is Shinjuku Station 
in Tokyo. Over three million people use it every day and it has over 
200 exits. 

A  Read the conversation. Add six more 
missing words.
  
A:  Excuse  . Can you tell me way to the beach? 
  
B:  Yes, you turn right the cinema. Then straight

on for about fi � een minutes. 
  
A:  Fi� y minutes? 

  B:  No, fi � een minutes. Then turn le�  Menier 

 Avenue. Go the café your right. You can see 

 the beach straight ahead. You can’t miss it. 
 
A:  Thank you very much.

me
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1  Match the types of the 
transport with the photos. 

  1   a bike    
  2 a boat 
  3   a bus 
  4 a car 
  5   a ferry 
  6   a horse 
  7 a lorry/a truck 
  8   a motorbike 
  9   a plane 
 10    a scooter  
 11    a ship 
 12    a taxi 
 13    a train 
 14    a tram 
 15    an underground/
 a subway train 
16    a van

 2  Put the words into the 
transport groups. 

Lesson 9.2    TRANSPORT

A

D F

C

G H

I J

K L M

N O P

E

B

a bike
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Lesson 1.3

 7  Student B: answer Student A’s 
questions. Then ask Student A the 
prices to complete your table. 

    A:  How much is a mu�  n and a tea? 
  B:  One seventy-fi ve. How much is a 

sandwich and a juice? 

  tea    juice    co� ee  

  mu�  n    2.25  2.00 

  burger  3.65  3.90 

  chips     2.45 

  sandwich  3.25   

Lesson 4.3 

6 A  Student    A: You are a shop assistant 
in a sports shop. Look at the things in 
the list below. Write a di� erent price 
for each. Then role-play the situation. 
Answer Student B’s questions. 
Begin the conversation:  Good morning. 
Can I help you?  

  •  a football      €19.99 
  •  trainers 
  •  a swimming costume 
  •  walking boots  

  B  Now you are a customer in an 
electronics shop. Role-play the 
situation. Ask Student B questions and 
try to buy the things below. When you 
buy something, write the price. 

  •  a SIM card 
  •  a memory stick 
  •  headphones 
  •  a tablet 

 Lesson 5.3 

 6 B  Student B 

Lesson 11.2

 5  Student A 

  A Read this list of ways of reducing stress. Put a tick ( ✓ ) for good 
ideas and a cross ( ✗ ) for bad ideas. 

 Turn o�  your phone for one hour a day. 
 Sleep nine hours a night. 
 Do a karate class. 
 Take a fi ve-minute break from work every hour.  
 Don’t drink co� ee.  
 Do something you enjoy, e.g. singing, twice a week. 
 Play video games. 
 Paint your walls green – it’s a relaxing colour. 

  B  Work with other Student As and compare your ideas. Choose the 
top three good ideas.  

  A:  Which ideas do you think are good? 

  C  Work in pairs with a Student B and tell each other your top three 
ideas. Choose the best three ideas. 

  A:  What are your top ideas? 
  B:   Well fi rst I think you should/shouldn’t … 

  D  Work with all the other students and choose the best three ideas.  

 Lesson 5.2 

4  B  Student B 

 (The underlined answers are correct.) 
  2  a) about 50 times    b)  about 15 times  
  4  a) about 2,000    b)  about 7,000  
  6  a)  200 bottles     b) 2,000 bottles 
  8  a) about 590 kilometres    b)  about 950 kilometres  

 Lesson 9.1 

6  A  Student A 

The A
m

sterdam
 card

  

TODAY’S SPECIALS

 Chef’s Sunday special – 

Roast beef with potatoes and 

corn on the cob

 Garden delight – 

Rice with three different vegetables 

(peas, green beans, carrots) 

 Spring mix – 

Salad and two kinds of meat: 

lamb and beef 

  
 

 ■  €67 for seventy-two 
 hours 
 ■  all public transport 
■   free entry to over 
 twenty-five museums 
■  free boat tour        
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 GRAMMAR 
COMPARATIVES 

 2 Find and correct the mistakes in the sentences. 

 1 Hondas are popular than Suzukis. 
   Hondas are more popular than Suzukis.   
 2 South Africa’s hoter than Italy. 
 
 3 I’m more old than my brother. 
 
 4 Indian food is spicyer than English food. 
 
 5 Lena’s intelligenter than me. 
     
 6 Cola is sweetter than lemonade. 
     
 7 Chinese is more di�  cult that English. 
     
 8 Crisps are badder for you than chips. 
     

 3 Complete the article with the comparative form of the 
adjectives in brackets. 

  VOCABULARY 
TRAVEL ADJECTIVES 

 1 A Rewrite the sentences using the 
words in the box. There are two extra 
words. 

  empty  noisy cheap boring
uncomfortable slow expensive
quiet fast comfortable 
crowded interesting 

  1 There were no visitors in the 
museum. 

    The museum was     empty   . 
  2 This bed’s very hard – I can’t relax 

on it. 
   This bed’s   . 
  3 The train travels at 165 kilometres 

an hour. 
   The train is very . 
  4 There were a lot of people on the 

beach. 
   The beach was . 
  5 The book’s good and has a lot of 

useful information. 
   The book’s . 
  6 The hotel is perfect – no cars 

outside, no children around, so I 
can sleep all day. 

   The hotel is . 
  7 The car was $35,000, so he didn’t 

buy it. 
   The car was too  for him. 
  8 I didn’t like the fi lm. I slept for 

most of it. 
   The fi lm was . 
  9 These jeans didn’t cost a lot. 
   These jeans were quite . 
  10 I can’t sleep because of the party in 

the fl at below. 
   The party is very . 

  B  7.1   Listen and repeat the 
adjectives from Exercise 1A. 

  C Listen again and write the 
adjectives in the correct column for 
each stress pattern. 

  1 O     2 Oo   

 cheap  empty 

  3 Ooo    4 oOo  

  5 oOoo  

EITHER … OR …?
We ask singer and actress Sonia Haig to choose. Which is better?

Q: Singing or acting?
A: Singing. Singing is 1    easier     (easy) for me than acting.

Q: Healthy food or junk food?
A:  Junk food. I know healthy food is 2  (good) for me, but 

after a concert, all I want is a pizza or a hamburger and chocolate!

Q: Relaxing on a beach or visiting an art gallery?
A:  Oh, visiting an art gallery because it’s 3  (interesting). 

Sitting on a beach is boring.

Q: Dinner at a restaurant or dinner at home?
A:  That’s a dif� cult question. I like cooking, but I like having dinner 

at a restaurant because it’s 4  (romantic) than 
eating at home.

Q: Family or friends?
A:  Family. I’m 5  (close) to my sister than to my 

friends and I phone my parents every day.

Q: Summer or winter?
A:  Well, I love looking at snow, but winter is

6  (cold) and I prefer being hot. OK, 
summer.

Q: New York or Paris?
A:  I love Paris, but I love New York more because it’s

7  (big) than Paris and I like all the 
shops. I have an apartment near Central Park.

Q:  Cats or dogs?
A: Dogs. They’re 8  (friendly) than cats!
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7.1

 B Who says these things? Tim (T), Mike (M) or both 
(TM)? 

 1 I haven’t got much money.   M    
 2 A good night’s sleep is important for me.    
 3 When I visit another country, I try to learn

some of the language.    
 4 We don’t enjoy the same things.    
 5 I love going to art galleries and museums.    
 6 I talked to some Spanish people on the 

beach yesterday.    
 7 I don’t like eating expensive food.     
 8 The food in the snack bar wasn’t good.    

  C Read the emails again and answer the questions. 

 1 Which is more expensive: the apartment or the hotel? 
       the hotel      
 2 Which is further from the city centre: the apartment 

or the hotel? 
     
 3 Which is noisier in the evenings: the apartment or 

the hotel? 
   
 4 Which is more comfortable: the apartment or the hotel? 
   
 5 Who is more talkative: Tim or Mike? 
   
 6 Who is more serious: Tim or Mike? 
 
 7 Who is better at speaking Spanish: Tim or Mike? 
   
 8 Who is more laid back: Tim or Mike? 
   

 READING 

 4 A Read the emails. Are Tim and Mike good travel partners? 
  

 Hi Dan,

Mike and I arrived in Barcelona on Saturday. The fi rst 
night we were in a self-catering apartment near the 
beach. I didn’t sleep well because it was too noisy, so 
yesterday I moved to a hotel in the city centre. Mike 
stayed at the apartment because it’s quite cheap. My 
hotel’s very comfortable and quiet and it’s got Spanish 
TV, so I can practise my Spanish in the evenings.

Yesterday Mike came with me to the Picasso Museum. 
I thought it was fantastic, but he wanted to leave after 
an hour. He said it was boring, so we went to the beach 
and met some local people and he talked to them 
for almost three hours – that was boring! Of course, 
he spoke in English because he doesn’t know much 
Spanish.

Last night I wanted to go to a restaurant to try the local 
food, but Mike said it was too expensive. We went to a 
cheap snack bar and the food was awful.

Hope you’re well.

Tim

Hi Lucy,

Tim and I are here in beautiful Barcelona. I’m in a 
self-catering apartment near the beach. It’s not very 
comfortable, but I only go there to sleep. The fi rst night 
there was a party next door and I danced until 3a.m. 
Tim said it was too noisy and he moved into a hotel in 
the city centre. He stays in his room in the evenings 
and watches TV! Can you believe it – watching TV on 
holiday?

Yesterday we went to the Picasso Museum. Well, it was 
OK for about an hour but Tim wanted to stay there all 
day! You know me – I like relaxing on the beach and 
meeting people. Yesterday I met some great people 
from Madrid and we chatted all afternoon.

Tim always wants to eat in expensive places, but I like 
buying food from shops and eating it on the beach. 
Last night we went to a snack bar. The food was 
terrible.

Mike
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7.2

 2 A Read the adverts. Which holiday is 
good for: 

 1 a family? 
 2 people who like relaxing? 
 3 people who like active holidays? 

 GRAMMAR
SUPERLATIVES 

 VOCABULARY 
PLACES  

 1 Look at the pictures and complete the puzzle. Then fi nd the hidden words: what do you have when you go on holiday? 

  1  l  a  k  e 

   2  

   3  

   4                

   5  

   6      

   7         

   8   

   9           

You have !

  B Write sentences about the holidays using the superlative of the 
adjectives. 

  1 expensive  The most expensive is Mountain adventure.   
  2 cheap   
  3 comfortable   
  4 noisy   
  5 long   
  6 easy   
  7 di�  cult   
  8 short   
  9 uncomfortable   
  10 cold   

 3 A Write questions using the prompts. 

 1 what / long / word in this sentence? 
    What’s the longest word in this sentence?   
 2 what / short / word on this page? 
       
 3 which / interesting / text in units 1–6 of this book? 
       
 4 which / good / exercise on this page? 
       
 5 what / di�  cult / grammar point in English? 
       
 6 who / happy / person in your family? 
       
 7 who / friendly / person in your English class? 
       
 8 which / bad / restaurant in your town? 
       

  B Answer the questions in Exercise 3A. 

Luxury weekend

A relaxing weekend at the beautiful � ve-
star Hanover Hotel. Swim in the warm 
sea and relax on the beach all day! Tennis 
courts and bicycles are available. The 
perfect laid-back holiday.

(3 nights – €1,490 per person)

A

Mountain adventure

Mountain biking in the Indian Himalayas 
– spend the day biking and sleep in tents 
at night. Prepare for temperatures of 
–10°C! A real adventure for the sporty 
holidaymaker.

(10 days – €2,490 per person)

B

Family fun

Camp Family has everything your children 
need to have a good time – a lovely blue 
lake, an adventure playground, mini-
golf and go-karts. Stay in a self-catering 
apartment. Sit back, relax and let us give 
your children the holiday of a lifetime!

(6 days – €990 per family)

C

1 2 6

8

5

9

4

3

7
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Speakout Second Edition Workbook contains a wide 
variety of review and practice exercises and covers all of 
the language areas in the corresponding Students’ Book 
unit. It also contains regular review sections to help 
learners consolidate what they have learned.

 1 Extensive practice of vocabulary and grammar 
  covered in the Students’ Book

 2 Additional practice of pronunciation points covered 
  in the Students’ Book

 3 Reading and listening texts develop learners’ skills

 4 Writing exercises focus on useful sub-skills

Speakout Second Edition Workbook Audio is available online. 
Visit www.english.com/speakout to download audio 
material to accompany the pronunciation, listening and 
functional practice exercises. 

  

WORKBOOK

ADDITIONAL COMPONENTS

1

2

3

1
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MyEnglishLab provides a fully blended and 
personalised learning environment that 
benefi ts both teachers and learners. It o� ers:

●  An interactive Workbook with instant 
feedback and automatic grade book

●  A common error report that highlights 
mistakes learners are making

●  Tips and feedback that direct learners 
to reference materials and encourage 
them to work out answers themselves

●  Unit and achievement tests

●  Mid- and end of course tests

●  BBC interviews and interactive 
exercises 

Speakout Second Edition ActiveTeach contains everything you 
need to make the course come alive. It includes integrated 
whiteboard so� ware that allows you to add notes, embed fi les, 
save your work and reduce preparation time.

●  Answers to exercises are revealed a the touch of a button

●  Audio and video content fully integrated with time-coded 
scripting

●  Shortcuts to the relevant pages of the Language bank and 
Photo bank make navigation easy

MYENGLISHLAB

ACTIVETEACH

●  Extra resources section includes editable scripts, 
photocopiable worksheets, tests and BBC interviews for 
every unit with accompanying worksheets

●  Grammar and vocabulary review games

●  Assessment package containing all the course tests

●  Useful tools include a regular keyboard, a phonetic 
keyboard, a stopwatch and scoreboard.
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 INTERVIEWS EXTRA

6   Look at the people below and read the questions and answers. Then watch the video from 2:14–2:45 and complete 
the information about the people.

1 Where? The Cook Islands _________________________________.

2 What kind of holiday? It was a _____________  It was a _____________ holiday.
  holiday.

3 When? His last _____________. They went _____________ Christmas.

4 Activities? He_____________ books They did lots of _____________ and    
  and went kayaking. looking at the sights.

5 Other things He did some other water They went to _____________ with friends in Maine, 
    _____________. New England.

7  THE WAY WE SPEAK: The people below say positive things about their holidays. Watch the video from 1:05–2:45 
and complete what they say.

Glossary: kayaking = a water sport using a kayak (a long, small boat)
 sights = interesting and famous places to see

Glossary: thoroughly = totally/really

1 My last holiday was to the Cook Islands, and I had a 1fantastic time. 

2 We went to New York – fi ve ladies! And it was the most 2_____________ place.

3 The last holiday, I went to Mauritius and it was good. It was 3_____________, 
it was a beach holiday. The food was fantastic – great seafood – and the people 
were 4_____________.

4 They have really good food there. 5_____________ ice-cream!

5 I thoroughly enjoyed 6_____________ minute.

A B
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 INTERVIEWS EXTRA

ELEMENTARY UNIT 7

1  OVERVIEW: Watch the video. Do you know any of the places the people talk about?

2   Complete Finn’s text with the words in the box. Then watch the video from 0:12–0:24 and check your answers.

I love hot 1weather, so when I 2_____________ 

on holiday I like to travel to 3_____________ 

countries. Last 4_____________ I went to 

Greece, which 5_____________ beautiful. 

6_____________ about you? What kind of 

7_____________ do you like?

weather        year        How        holidays        hot        was        go

3   What kind of holidays do they like? Watch the video from 0:24–3:00 and tick (✓) the things the speakers mention. 

There are two extra items.

adventure holidays ✓        swimming        skiing        city breaks        shopping        beach holidays        camping        

British       reading books        wonderful nightlife        dancing        relaxing holidays        eating seafood 

4  Where did the people go on their last holiday? Watch the video from 1:05–3:00 and number the places in the order 

you hear them.

a)  St Lucia   

b)  Australia  

c)  Rome  

d)  The Cook Islands 

5  Look at the people below and read about their last holidays. Then watch the video again and match the people to 

the correct sentences.

1 … likes adventure holidays 

2 … went to New York with four friends 

3 … went on holiday with his mother and a friend  

4 … had a beach holiday in Mauritius  

5 … saw the Coliseum and the Spanish Steps 

6 … liked New York very much 

7 … liked the food and the people very much 

8 … went on a beach holiday in Australia  

Finn

e)  Disneyland, Paris 

f)  France  

g)  Bali 

h)  Mauritius 

A B C D

A

1
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WEBSITE

SPEAKOUT EXTRA

Speakout Second Edition’s website provides a wealth of information to support the course including:

● Information about the course, components and authors

● Introductory videos by the authors of the course

● Sample materials and free downloadable worksheets

● Teaching tips

● Placement test

● Editable audio and video scripts

● Global Scale of English mapping documents

Visit www.pearsonelt.com/speakout to check out the range of material available.  1  

Speakout Extra provides a bank of 
additional downloadable exercises that can 
be accessed via the companion website:

● Downloadable grammar, vocabulary, 
pronunciation and skills worksheets

● BBC interviews and accompanying 
worksheets

● Additional worksheets to accompany 
DVD clips in the Students’ Books

● Updated regularly with new material

Visit www.pearsonelt.com/speakout to check 
out the range of material available. 1  
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       7.3 asking for/giving directions  1  Look at the map and underline the correct 
alternative to complete the directions. 

 1 To get to the bank turn  left / right  at the corner and 
it’s on your  left / right .  2 The bus station is very  far / near . Turn right at  the 

corner / tra	  c light s and it’s on your le� .  3 For the garage, turn  left / right  then go straight on 
and it’s on your  left / right .  4 The hospital is not far away. Go straight on past 

the  next / second  street and turn right at the corner. 
It’s on your  left / right . 

 2  Complete the conversations.From the start:
1 A: OK, to get to the park                       then              

                       at the second street.  B: OK.
  A: At the second corner, turn le�  again and the  

 park is                      .2 A: To get to the University you take                        
 le�  and                       for about fi ve minutes.  
 The University is                       . 3 A: Excuse me, can you tell me the way to the  

 garage?
  B: Sure, go straight on,                       the fi rst  

 street then turn le� . At the next                      ,  
 turn right then                       and the garage is  
 on your right.

4 A: How do you get to the bus station?  B:                       for about three minutes then              
                      . The bus station is                      .

  Consolidation 
 1  Complete gaps 1–10 with the correct form of verbs 

and adjectives in the box. 
do    go (x2)    turn    leave    good    expensive    far    
near    fast

  A:  Excuse me, do you speak English?   B:  Yes, I 1                     .   A:  Can you tell me the 2                      way to the 
railway station? 

  B:  Well the best way is to walk. Go straight along this 
street, past the church then turn le�  and
3                        straight for about a kilometre. 
4                        le�  again at the river. It’s a lovely 
walk. 

  B:  How far is it? 
  A:  It’s 5                      than you think – it’s about 30 

minutes to walk. 
  B:  Oh. My train 6                      in 20 minutes.   A:  The 7                        way is by taxi.   B:  That’s probably 8                        than a bus.   A:  Yes, it isn’t cheap. Look the bus is quite close. The 

number 8 9                        very o� en and it’s faster 
than walking. 

  B:  Thanks – where’s the bus stop?   A:  The 10                        bus stop is just at that corner 
over there. 

BUS STATION

GARAGE

BANK

HOSPITALCINEMA

UNIVERSITY

SPORTS 
CENTRE

YOU ARE 
HERE

PARK
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 7.3 asking for/giving directions 1  Look at the map and underline the correct 
alternative to complete the directions. 

 1 To get to the bank turn it’s on your 
 2 The bus station is very corner / tra	  c light s and it’s on your le� .  3 For the garage, turn and it’s on your   4 The hospital is not far away. Go straight on past 

the  next / next / next second / second / 
It’s on your  

 2  Complete the conversations.From the start:
1 A: OK, to get to the park                      

  B: OK.
  A: At the second corner, turn le�  again and the  

 park is                      2 A: To get to the University you take  le�  and                       The University is  3 A: Excuse me, can you tell me the way to the  
 garage?

  B: Sure, go straight on,  street then turn le� . At the next  turn right then  on your right.
4 A: How do you get to the bus station?  B:                      for about three minutes then              

                     

GARAGE
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  GRAMMAR PRACTICE

 7.1 comparatives 

 1  Complete the text with the comparative form of the 
adjectives in brackets. 

  Race across London  
 Which is faster – public transport, cycling or driving? 
In this week’s  Travel Challenge  three reporters travel 
across London in a race to be the fi rst person to the 
London Barrier. But whose form of transport is
1                        (good)?
  Alfi e: I’m completing the challenge in my car. It’s 
quicker, 2                        (comfortable) and a lot 
cheaper than public transport. And who says it’s 
3                        (dirty) than public transport – look at 
the pollution from buses!
  Tessa: I know cycling 4                        (slow) than the 
other two on a clear road but London has a lot of 
tra�  c and it’s 5                        (busy) in the rush hour 
when we’re racing. The quickest form of transport 
isn’t important in these conditions – it’s the smartest 
way to travel. Unfortunately it’s also 
6                        (dangerous) than the others. 
 Troy: I need to think quicker than the others and get 
my times right. I’m using public transport, so missing 
a bus or tube is a 7                        (big) problem than 
the tra�  c for me. 

 2  Read the text in Exercise 1 again and write the 
correct sentences. 

 1 Alfi e thinks that public transport is cheaper than a 
car. 

                                                                                                
 2 Alfi e thinks his car is dirtier than public transport. 
                                                                                                
 3 Tess thinks public transport is more dangerous 

than cycling. 
                                                                                                
 4 Tessa thinks that using the quickest form of 

transport is more important than choosing the 
smartest way to travel. 

                                                                                                
 5 Troy thinks that tra�  c is a bigger problem than 

missing a bus. 
                                                                                                

 3  Look at the table below and make sentences. Use 
the adjectives in brackets to help. 

 1 plane/bus (fast) 
                                                                                               
 2 car/plane (comfortable)  
                                                                                              
 3 train/bus (expensive) 
                                                                                             
 4 bus/car (long)  
                                                                                              

Istanbul to Ankara – travel options

  plane    train    car    bus  

  seats  + + + + + + +    + + +

  time  + + + + + + + + + +

  comfort   + + + + + + + + +

  cost  + + + + + + + + + + + +

 7.2 superlatives 

 1  Complete the questions. Use the superlative form 
of the adjectives in brackets. 

 1 Which                         (fast) way to travel? 
 2 Which                         (slow) way to get there? 
 3 Which                         (expensive) form of 

transport? 
 4 Which                         (cheap) form of transport? 
 5 Which                         (comfortable) way to get 

there? 
 6   Which                         (good) way to get to Ankara? 

ElementaryExtra.indd   13 27/07/2015   06:48
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The thinking behind 
Speakout Second Edition
Speakout Second Edition has been signifi cantly updated and 
refreshed following feedback from students and teachers from 
around the world. It o� ers engaging topics with authentic BBC 
material to really bring them to life. At the same time it o� ers 
a robust and comprehensive focus on grammar, vocabulary, 
functions and pronunciation. As the name of the course might 
suggest, speaking activities are prominent, but that is not at 
the expense of the other core skills of reading, writing and 
listening, which are developed systematically throughout.

With this balanced approach to topics, language development 
and skills work, our aim has been to create a course book full 
of ‘lessons that really work’ in practice. Below we will briefl y 
explain our approach in each of these areas.

TOPICS AND CONTENT

In Speakout Second Edition we have chosen topics that are 
relevant to students’ lives and are global in nature. Where a 
topic area is covered in other ELT courses we have endeavoured 
to fi nd a fresh angle on it. It is clear to us that authenticity is 
important to learners, and many texts come from the BBC’s rich 
resources (audio, visual and print) as well as other real-world 
sources. At lower levels, we have sometimes adapted materials 
by adjusting the language to make it more manageable for 
students while trying to keep the tone as authentic as possible. 
We have also attempted to match the authentic feel of a text 
with an authentic interaction. Every unit contains a variety of 
rich and authentic input material including BBC interviews 
(fi lmed on location in London, England) and DVD material, 
featuring some of the best drama, documentary and light 
entertainment programmes that the BBC has to o� er.

GRAMMAR

Knowing how to recognise and use grammatical structures is 
central to our ability to communicate with each other. Although 
at fi rst students can o� en get by with words and phrases, they 
increasingly need grammar to make themselves understood. 
Students also need to understand sentence formation when 
reading and listening, and to be able to produce accurate 
grammar in professional and exam situations. We share 
students’ belief that learning grammar is a core feature of 
learning a language and believe that a guided discovery 
approach, where students are challenged to notice new forms, 
works best. At the same time, learning is sca� olded so that 
students are supported at all times in a systematic way. Clear 
grammar presentations are followed by written and oral 
practice. 

In Speakout Second Edition you will fi nd:

● Grammar in context – We want to be sure that the 
grammar focus is clear and memorable for students. 
Grammar is almost always taken from the listening or 
reading texts, so that learners can see the language in 
action, and understand how and when it is used.

● Focus on noticing – We involve students in the discovery 
of language patterns by asking them to identify aspects of 
meaning and form, and complete rules or tables.

● Cross-references to Language bank – As well as a summary 
of rules within the unit, there are also cross-references to 
the Language bank at the back of the book which provides 
further explanation of the grammar point in focus as well as 
additional practice.

● Plentiful and varied practice – We ensure that there is 
plenty of practice, both form and meaning-based, in the 
Language bank to give students confi dence in manipulating 
the new language. Additional form-based grammar practice 
is also provided in the Workbook and in Speakout Extra. 
On the main input page we include personalised practice, 
which is designed to be genuinely communicative, and to 
o� er students the opportunity to say something about 
themselves or the topic. There is also regular recycling of 
new language in the Lookback pages. Again, the focus 
here is on moving learners towards communicative use of 
the language. 

VOCABULARY

Developing a wide range of vocabulary is key to increasing 
communicative e� ectiveness; developing a knowledge of 
high-frequency collocations and fi xed and semi-fi xed phrases 
is key to increasing spoken fl uency. An extensive understanding 
of words and phrases helps learners become more confi dent 
when reading and listening, and developing a range of 
vocabulary is important for e� ective writing. Equally vital is 
learner-training, equipping students with the skills to record, 
memorise and recall vocabulary for use.

There is a prominent focus on vocabulary in Speakout Second 
Edition. We include vocabulary in almost all lessons, whether 
in a lexical set linked to a particular topic, as preparation for 
a speaking activity, or to aid comprehension of a DVD clip or a 
listening or reading text. Where we want students to use the 
language actively, we encourage them to use the vocabulary to 
talk about their own lives or opinions. At lower levels, the 
Photo bank also extends the vocabulary taught in the lessons, 
using memorable photographs and graphics to support 
students’ understanding. Vocabulary items have been selected 
according to their usefulness with a strong focus on the 
following:

● Vocabulary ‘chunks’ – As well as lexical sets, we also 
regularly focus on how words fi t together with other words, 
o� en getting students to notice how words are used in a 
text and to focus on high-frequency ‘chunks’ such as 
verb-noun collocations or whole phrases.

● Vocabulary systems – We give regular attention to 
word-building skills, a valuable tool in expanding 
vocabulary. At higher levels, the Vocabulary plus sections 
deal with systems such as a�  xation, multi-word verbs and 
compound words in greater depth.

● Recycling – Practice exercises ensure that vocabulary is 
encountered on a number of occasions: within the lessons, 
on the Lookback page, in subsequent lessons and in the 
Photo bank/Vocabulary bank at the back of the book. 
Additional vocabulary practice is also provided in the 
Workbook and in Speakout Extra.

● Learner training – One of the main focuses of the Speakout 
tips – which look at all areas of language learning – is to 
highlight vocabulary learning strategies, aiming to build 
good study skills that will enable students to gain and 
retain new language.

TEACHING APPROACHES
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FUNCTIONAL LANGUAGE

One thing that both teachers and learners appreciate is 
the need to manage communication in a wide variety of 
encounters, and to know what’s appropriate to say in given 
situations. These can be transactional exchanges, where the 
main focus is on getting something done (buying something 
in a shop or phoning to make an enquiry), or interactional 
exchanges, where the main focus is on socialising with others 
(talking about the weekend, or responding appropriately to 
good news). As one learner commented to us, ‘Grammar rules 
aren’t enough – I need to know what to say.’ Although it is 
possible to categorise ‘functions’ under ‘lexical phrases’, we 
believe it is useful for learners to focus on functional phrases 
separately from vocabulary or grammar.

The third lesson in every unit of Speakout Second Edition looks 
at one such situation, and focuses on the functional language 
needed. Learners hear or see the language used in context and 
then practise it in mini-situations, in both a written and a 
spoken context. Each of these lessons also includes a Learn to 
section, which highlights and practises a useful strategy for 
dealing with both transactional and interactional exchanges, 
for example asking for clarifi cation, showing interest, etc. 
Learners will fi nd themselves not just more confi dent users of 
the language, but also more active listeners.

SPEAKING

The dynamism of most lessons depends on the success of the 
speaking tasks, whether the task is a short oral practice of new 
language, a discussion comparing information or opinions, a 
personal response to a reading text, or a presentation where 
a student might speak uninterrupted for a minute or more. 
Students develop fl uency when they are motivated to speak. 
For this to happen, engaging topics and tasks are essential, as 
is the sequencing of stages and task design. For longer tasks, 
students o� en need to prepare their ideas and language in a 
structured way. This all-important rehearsal time leads to more 
motivation and confi dence as well as greater accuracy, fl uency 
and complexity. Also, where appropriate, students need to hear 
a model before they speak, in order to have a realistic goal.

In Speakout Second Edition there is a strong focus on:

● Communicative practice – A� er introducing any new 
language (vocabulary, grammar or function) there are many 
opportunities for students to use it in a variety of activities 
which focus on communication as well as accuracy. These 
include personalised exchanges, dialogues, fl ow-charts and 
role-plays.

● Fluency development – Opportunities are included in 
every unit for students to respond spontaneously. They 
might be asked to respond to a series of questions, to 
comment on a BBC DVD clip, interview or text, or to take 
part in conversations, discussions and role-plays. These 
activities involve a variety of interaction patterns such as 
pairs and groups.

● Speaking strategies and sub-skills – In the third lesson 
of each unit, students are encouraged to notice in a 
systematic way features which will help them improve their 
speaking. These include, for example, ways to manage a 
phone conversation, the use of mirror questions to ask for 
clarifi cation, sentence starters to introduce an opinion and 
intonation to correct mistakes.

● Extended speaking tasks – In the Speakout Second 
Edition BBC DVD lesson, as well as in other speaking tasks 
throughout the course, students are encouraged to attempt 
more adventurous and extended use of language in tasks 
such as problem solving, developing a project or telling 
a story. These tasks go beyond discussion; they include 
rehearsal time, useful language and a concrete outcome.

LISTENING

For most users of English, listening is the most frequently 
used skill. A learner who can speak well but not understand 
at least as well is unlikely to be a competent communicator or 
user of the language. We feel that listening can be developed 
e� ectively through well-structured materials. As with speaking, 
the choice of interesting topics and texts works hand in hand 
with carefully considered sequencing and task design. At the 
same time, listening texts can act as a springboard to stimulate 
discussion in class. 

The listening strands in Speakout Second Edition focus on:

● Authentic material – In Speakout Second Edition, we believe 
that it is motivating for all levels of learner to try to access 
and cope with authentic material. Each unit includes a 
DVD extract from a BBC documentary, drama or light 
entertainment programme as well as a BBC Interview fi lmed 
on location with real people giving their opinions. At the 
higher levels you will also fi nd unscripted audio texts and 
BBC radio extracts. All are invaluable in the way they expose 
learners to real language in use as well as di� erent varieties 
of English. Where recordings, particularly at lower levels, are 
scripted, they aim to refl ect the patterns of natural speech.

● Sub-skills and strategies – Tasks across the recordings 
in each unit are designed with a number of sub-skills 
and strategies in mind. These include: listening for global 
meaning and more detail; scanning for specifi c information; 
becoming sensitised to possible misunderstandings; and 
noticing nuances of intonation and expression. We also help 
learners to listen actively by using strategies such as asking 
for repetition and paraphrasing.

● Texts as a context for new language – We see listening as 
a key mode of input and Speakout Second Edition includes 
many listening texts which contain target grammar, 
vocabulary or functions in their natural contexts. Learners 
are encouraged to notice this new language and how 
and where it occurs, o� en by using the audio scripts as a 
resource.

● Texts as a model for speaking – In the third and fourth 
lessons of each unit the recordings serve as models for 
speaking tasks. These models reveal the ways in which 
speakers use specifi c language to structure their discourse, 
for example with regard to turn-taking, hesitating and 
checking for understanding. These recordings also serve as 
a goal for the learners’ speaking.

TEACHING APPROACHES
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READING

Reading is a priority for many students, whether it’s for study, 
work or pleasure, and can be practised alone, anywhere and 
at any time. Learners who read regularly tend to have a richer, 
more varied vocabulary, and are o� en better writers, which in 
turn supports their oral communication skills. Nowadays, the 
internet has given students access to an extraordinary range 
of English language reading material, and the availability 
of English language newspapers, books and magazines is 
greater than ever before. The language learner who develops 
skill and confi dence in reading in the classroom will be more 
motivated to read outside the classroom. Within the classroom, 
reading texts can also introduce stimulating topics and act as 
springboards for class discussion.

The reading strands in Speakout Second Edition focus on:

● Authentic texts – As with Speakout Second Edition listening 
materials, there is an emphasis on authenticity, and this is 
refl ected in a number of ways. Many of the reading texts in 
Speakout Second Edition are sourced from the BBC. Where 
texts have been adapted or graded, there is an attempt 
to maintain authenticity by remaining faithful to the text 
type in terms of content and style. We have chosen up-
to-date, relevant texts to stimulate interest and motivate 
learners to read. The texts represent a variety of genres that 
correspond to the text types that learners will probably 
encounter in their everyday lives.

● Sub-skills and strategies – In Speakout Second Edition 
we strive to maintain authenticity in the way the readers 
interact with a text. We always give students a reason to 
read, and provide tasks which bring about or simulate 
authentic reading, including real-life tasks such as 
summarising, extracting specifi c information, reacting 
to an opinion or following an anecdote. We also focus on 
strategies for decoding texts, such as guessing the meaning 
of unknown vocabulary, understanding pronoun referencing 
and following discourse markers.

● Noticing new language – Noticing language in use is a 
key step towards the development of a rich vocabulary 
and greater all-round profi ciency in a language, and this is 
most easily achieved through reading. In Speakout Second 
Edition, reading texts o� en serve as valuable contexts for 
introducing grammar and vocabulary as well as discourse 
features.

● Texts as a model for writing – In the writing sections, 
as well as the Writeback sections of the DVD spreads, the 
readings serve as models for students to refer to when they 
are writing, in terms of overall organisation as well as style 
and language content.

WRITING

In recent years the growth of email and the internet has led 
to a shi�  in the nature of the writing our students need to do. 
Email has also led to an increased informality in written English. 
However, many students need to develop their formal writing 
for professional and exam-taking purposes. It is therefore 
important to focus on a range of genres, from formal text types 
such as essays, letters and reports to informal genres such as 
blog entries and personal messages.

There are four strands to writing in Speakout Second Edition 
which focus on:

● Genres – In every unit at the four higher levels there is 
a section that focuses on a genre of writing, emails for 
example. We provide a model to show the conventions 
of the genre and, where appropriate, we highlight fi xed 
phrases associated with it. We usually then ask the students 
to produce their own piece of writing. While there is always 
a written product, we also focus on the process of writing, 
including the relevant stages such as brainstorming, 
planning, and checking. At Starter and Elementary, 
we focus on more basic writing skills, including basic 
written sentence patterns, linking, punctuation and text 
organisation, in some cases linking this focus to a specifi c 
genre.

● Sub-skills and strategies – While dealing with the genres, 
we include a section which focuses on a sub-skill or strategy 
that is generally applicable to all writing. Sub-skills include 
paragraphing, organising content and using linking words 
and pronouns, while strategies include activities like writing 
a fi rst dra�  quickly, keeping your reader in mind and self-
editing. We present the sub-skill by asking the students to 
notice the feature. We then provide an opportunity for the 
students to practise it.

● Development of fl uency – At the end of every unit, 
following the DVD and fi nal speaking task, we include a 
Writeback task. The idea behind these tasks is to develop 
fl uency in their writing. While we always provide a model, 
the task is not tied to any particular grammatical structure. 
Instead the emphasis is on using writing to generate ideas 
and personal responses.

● Writing as a classroom activity – We believe that writing 
can be very usefully employed as an aid to speaking and 
as a refl ective technique for responding to texts – akin to 
the practice of writing notes in the margins of books. It also 
provides a change of pace and focus in lessons. Activities 
such as short dictations, note-taking, brainstorming on 
paper and group story writing are all included in Speakout 
Second Edition and additional writing practice is provided in 
Speakout Extra.

PRONUNCIATION

In recent years, attitudes towards pronunciation in many 
English language classrooms have moved towards a focus on 
intelligibility: if students’ spoken language is understandable, 
then the pronunciation is good enough. We are aware, however, 
that many learners and teachers place great importance on 
developing pronunciation that is more than ‘good enough’, and 
that systematic attention to pronunciation in a lesson, however 
brief, can have a signifi cant impact on developing learners’ 
speech.

In Speakout Second Edition, we have taken a practical, 
integrated approach to developing students’ pronunciation, 
highlighting features that o� en cause problems in conjunction 
with a given area of grammar, particular vocabulary items and 
functional language. Where relevant to the level, a grammatical 
or functional language focus is followed by a focus on a feature 
of pronunciation, for example, the weak forms of auxiliary 
verbs or connected speech in certain functional exponents. 
Students are given the opportunity to listen to models of the 
pronunciation, notice the key feature and then practise it. 
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Here are our Top Tips to help at this level:

● When planning your lessons, think through in detail how 
you will set up activities. When giving instructions, use 
gestures and always demonstrate an activity rather than 
explaining it; do it with a student yourself or ask two 
students to do it in front of the class. Whenever doing an 
activity type for the fi rst time, it’s worth taking time to 
make sure that students know what to do, not only so that 
the task goes as planned on that occasion, but also as an 
investment towards future lessons.

● Reviewing vocabulary is particularly important at 
elementary level, in part because the sound system of 
English is new so elementary students fi nd retention of 
vocabulary particularly di�  cult. Try to include vocabulary 
review games and activities into your warmers, fi llers 
and coolers.

● Grade your language so that it is easy to understand. As 
obvious as this may seem, it’s important to remind yourself 
before and during a lesson. Grading language is a teaching 
skill that comes naturally for some teachers and which 
other teachers need to work on. Developing your own ability 
in this area will benefi t your students enormously.

● Use gestures, visuals, real objects and concept questions 
when introducing language.

● Provide plenty of pair work for speaking activities or for 
checking answers a� er a listening or reading activity so that 
students can build up their confi dence.

● Try to provide a good balance of communicative activities 
and more controlled accuracy-building ones. Elementary 
students need both.

● Don’t expect freer activities to sustain themselves for very 
long. It’s common for lower-level learners to shut down, get 
confused or feel unsure about a task.

● Whenever students do written tasks in their notebooks, 
including copying from the whiteboard, closely monitor 
what they write. It’s common for elementary students 
to have serious di�  culties with English spelling, and 
important that the record they go home with is accurate. 

● If you have a monolingual group and speak the learners’ 
mother tongue, consider doing so very selectively. It’s useful 
for learners to hear English as much as possible, and careful 
planning of instructions can make them valuable listening 
practice. And the more you rely on their L1 to communicate, 
the more they will – and the greater di�  culty they’ll have 
becoming functional in English.

● Be consistent about giving and checking homework. A large 
proportion of learning – particularly retention – happens 
during self-study rather than during formal lessons.

● Finally, keep in mind that a language lesson may be an 
emotionally very stressful experience for elementary 
students. For this reason, things that make each individual 
feel recognised and ‘human’ – encouragement, praise, the 
use of students’ names, even a well-placed smile or eye 
contact (where culturally appropriate) – can go a long way 
towards students leaving a lesson feeling positive and 
motivated and looking forward to the next one. 

Antonia Clare, Frances Eales, Steve Oakes and JJ Wilson

Each input lesson looks at a specifi c feature of pronunciation 
and the following strands are covered:

● Sentence stress – We help learners to identify which words 
are stressed in a sentence. This is particularly important for 
helping learners to understand rapid spoken English where 
the important information is highlighted by the speaker.

● Word stress – When dealing with new vocabulary, we 
emphasise the importance of using the correct word stress 
patterns. This helps listeners to identify the word being 
used and helps the speaker to use the correct vowel sounds.

● Intonation – We look at how intonation and the way we 
deliver a sentence can infl uence its meaning, or how the 
sentence is received.

● Connected speech – We help learners to understand rapid 
spoken English by looking at how the sounds change in 
fast speech. To encourage fl uency we also help learners to 
produce rapid speech.

● Individual sounds – Sometimes specifi c individual 
sounds can cause problems for learners. We help learners 
to identify and produce specifi c sounds where they are 
important. 

Additional pronunciation practice is provided in the Workbook 
and in Speakout Extra.

TEACHING ELEMENTARY LEARNERS

Teaching any particular level of language learner presents the 
teacher with a unique set of challenges and rewards. Some are 
particular to that level only, while others are applicable to a 
number of levels. Here we will try to o� er a few thoughts and 
guidelines for teaching elementary learners.

The fi rst thing to bear in mind is that labels for levels can be 
very broad and any elementary class will probably consist 
of individuals with a range of di� erent learning experiences, 
styles and preferences. Some learners may have studied a 
considerable amount of English already, perhaps many years 
ago, while others may have come straight from a starter/
beginner class. Some may be highly communicative and be 
able to get across a great deal with few words and a little 
grammar, while others may be ‘above level’ in their ability to do 
written grammar exercises or read a text, but lack confi dence 
when asked to speak as they feel their knowledge isn’t enough 
to accurately convey what they want to say.

Many elementary students will be fairly new to language 
learning and may be relatively unfamiliar with the classroom 
practices and characteristics of a communicative language 
classroom, for example, pair work, mingling and less-controlled 
activities. These students will therefore need more orientation 
and explanation than higher-level students. They may also 
fi nd it di�  cult to understand classroom instructions and won’t 
understand the metalanguage that teachers sometimes use to 
talk about grammar.

However, a class of elementary learners can be incredibly 
rewarding to teach. Progress is o� en fast and measurable and 
most elementary students thoroughly enjoy the interactivity of 
a modern language classroom as well as the camaraderie of the 
group. As regards level, we can generalise that the ‘average’ 
elementary student can already do a certain number of basic 
things in English, and could probably survive in an English 
speaking environment using a number of words and phrases, 
albeit quite inaccurately and with many gaps in their knowledge.

TEACHING APPROACHES
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 VOCABULARY 
PLACES 

  1 A Work in pairs. Look at photos A–E. 
Which of the things in the box can 
you see? 

a mountain    a hill    a river    a lake
a forest    a village    a market    
a famous building    a desert    

 The Silk Route Bike Tour: is it the greatest journey in 
the world? The company calls it ‘the longest, hardest, 
highest, hottest, coldest bicycle tour in the world’. 
In eighteen weeks you travel over 12,000 kilometres 
through seven di  erent countries and have the most 
exciting ride of your life.  

 READING 
  2 A Read the introduction to the article about the Silk Route Tour 

and answer the questions. 

 1  What is the Silk Route Tour?  
 2  How many countries does it travel through? 

  B Work in pairs. What else would you like to know about the 
Silk Route Tour? Write three questions using the words in the 
box to help. 

countries    sleep    people    food    bikes    price

 Which countries does it visit?  

  3 A Read the article. Did you fi nd the answers to your questions? 

  B Read the article again. Are sentences 1–6 true (T) or false (F)?  

 1  The Silk Route Tour travels through seven countries in eighty weeks. 
 2  A bicycle is faster than a camel.  
  3  T he tour starts in Istanbul and ends in Shanghai.  
 4  Cyclists stay in hotels and camps.  
 5 They take turns cooking dinner every evening. 
 6 One cyclist thought the snow and the hills were the best things.  

  C Would you like to go on the Silk Route Tour? Why/Why not? 

‘A thousand years ago people 
went by camel and did about 
twenty-� ve kilometres a day,’ 
says Nate Cavalieri, one of  
the Silk Route Tour sta� . ‘But 
on a bike you do twenty-� ve 
kilometres in an hour.’ And 
along the way you see some 
of  the most beautiful places 
in the world.

From Shanghai, you go 
across Asia, through Iran and 
arrive in Istanbul, Turkey, at 
the end. You travel across the 
deserts of  China and cycle the 
Pamir Highway to over 4,600 
metres, across the ‘Roof  of  
the World’ in the mountains 
of  Tajikistan. On the way 
there are villages, markets and 
ancient buildings.

 At night, you stay in ancient 
roadside hotels or in camps. 
A chef  cooks dinner for about 
half  of  the 133 days; on other 
days cyclists can eat in local 
restaurants or shop in local 
markets for their food. 

 One cyclist blogged, ‘The 
best thing was the friendliness 
of  the people.’ And the worst 
things? ‘The snow and the cold 
in the Pamirs.’ 

So is it the greatest journey 
in the world? Cyclist and 
blogger Miles MacDonald 
thinks so. ‘The Silk Route is 
a true expedition. It is long 
and di�  cult, but it’s such an 
amazing experience that you 
arrive in Istanbul a completely 
changed person.’

  B Work in pairs. Look at the words 
in the box in Exercise 1A and write 
an example for each word. Use your 
country if possible. 

 A mountain: Monte Cervino (Italy) 

A

C

D

E

B

The Silk Route
Bike Tour
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 GRAMMAR 
SUPERLATIVES 

  4 A Complete the sentences with words from the 
article above. 

 1  Is it the        journey in the world? 
 2  You see some of the               places in 

the world. 
 3  The       thing was the friendliness of the people. 

  B Underline other examples of superlatives in the 
introduction. Then complete the table below. 

  Adjective   Superlative  Rule 

 short 
adjectives 

 great    the greatest   Use       
+ adjective 
+ -       

 longer 
adjectives 

 exciting       Use       
+     
+ adjective 

 irregular 
adjectives 

 good 
 bad 

     
     

  C  7.4    WEAK FORM: the L isten to the 
pronunciation of  the  in the sentences in Exercise 
4A. Then listen and repeat. 

  page 140 LANGUAGEBANK  

  5 A Make questions about the Silk Route Tour. 

 1  What / cold / place you visited?  
  What was the coldest place you visited? 
 2  What / hot / place? 
 3  What / friendly / place? 
 4  What / far / distance you travelled in one day? 
 5  What / beautiful / building you saw?  
 6  What / amazing / experience of the journey? 

  B Match answers a)–f) with questions 1–6.  

 a) ‘It was Turpan, China.’
 ‘For me, the Gobi Desert: fi � y degrees centigrade!’ 
 b) ‘The Blue Mosque. I took 100 photos.’
 ‘The Bibi-Khanym Mosque.’ 
 c) ‘Meeting locals everywhere.’
 ‘Arriving in Istanbul.’ 
 d) ‘About 150 kilometres, in western China.’
 ‘I don’t remember … at least 100 kilometres.’ 
 e) ‘The mountains in Kyrgyzstan.’
 ‘The desert at night. There was snow!’ 
 f) ‘Iran; the people there were so kind.’
 ‘Everywhere, really.’ 

  C  7.5   Listen to a conversation with a Silk Route 
Tour cyclist. Underline the answers he gives in a)–f). 

 SPEAKING 
  6 A Work with other students. Plan a long journey to 

another country. Choose fi ve places to visit: the most 
exciting, the most beautiful, the highest, etc. 

 First we go to … , then we visit the oldest/most famous 
… in … 

  B Tell the class about your journey. Ask and answer 
questions about each journey.  

  A:  Where do you sleep at night? 
  B:  In small hotels. 

  C Discuss. Which journey is the most interesting? 

 WRITING 
CHECKING AND CORRECTING 

  7 A Read the student’s homework below. Find and 
correct ten mistakes with: 

 • spelling   • past simple   • singular/plural   
• comparatives/superlatives

On Saturday we went by bus across the  dessert . 

We meet a lot of peoples. The peoples in the villages was 

friendlyer than in the city. At night we staid in a camp. 

It was not very comftable, but it was more cheaper 

than the hotels. We buyed all our food in markets.

desert
On Saturday we went by bus across the  dessert . 

 B Write four sentences about your last holiday. 

The Silk Route
Bike Tour

Pamir Mountains, Tajikistan

Istanbul, Turkey
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The Global Scale of English
The Global Scale of English (GSE) is a standardised, granular 
scale that measures English language profi ciency. The scale is 
part of a wider GSE ecosystem that includes Learning 
Objectives or ‘can do’ statements that describe exactly what a 
learner can do at each point on the scale, teaching and learning 
materials in a variety of media, and low- and high-stakes 
tests – all aligned to the Global Scale of English. Using the 
Global Scale of English students and teachers can now answer 
three questions accurately: Exactly how good is my English? 
What progress have I made towards my learning goal? What do 
I need to do next if I want to improve? 

Unlike some other frameworks that measure English profi ciency 
in broad bands, the Global Scale of English identifi es what a 
learner can do at each point on a scale from 10–90, across each 
of the four skills: listening, reading, speaking and writing. This 
allows learners and teachers to understand a learner’s exact 
level of profi ciency, what progress they’ve made and what they 
need to learn next.

The Global Scale of English is designed to motivate learners 
by making it easier to demonstrate granular progress in their 
language ability. Teachers can use their knowledge of their 
students’ Global Scale of English levels to choose course 
materials that are precisely matched to ability and learning 
goals. The Global Scale of English serves as a standard against 
which English language courses and assessments worldwide 
can be benchmarked, o� ering a truly global and shared 
understanding of language profi ciency levels.

Visit English.com/gse for more information about the Global 
Scale of English. 

THE GLOBAL SCALE OF ENGLISH

SPEAKOUT SECOND EDITION AND THE GSE

The authors and editorial team were informed by the GSE 
Learning Objectives for Adult Learners during the writing and 
development of Speakout Second Edition. Revisions to the 
grammar, vocabulary and skills syllabuses were infl uenced by 
these GSE Learning Objectives, and they helped to ensure 
that the outcomes of each lesson are clear, meaningful and 
relevant to learners. The spread below shows how the GSE 
Learning Obectives for Adult Learners are refl ected in the 
skills content of a typical lesson in Speakout Elementary 
Second Edition: 

 1 (Reading GSE 35) Can understand the general meaning of  
  short, simple informational material and descriptions if  
  there is visual  support.

 2 (Listening GSE 33) Can recognise phrases and content  
  words related to familiar topics (e.g. shopping, local   
  geography).

 3 (Speaking GSE 41) Can tell a story or describe something in  
  a simple list of points.

 4 (Speaking GSE 37) Can ask and answer questions about  
  basic plans and intentions.

 5 (Writing GSE 40) Can write short basic descriptions of past  
  events and activities.

Visit www.pearsonelt.com/speakout for the full list of GSE 
Learning Objectives for Adult Learners covered in each level of 
Speakout Second Edition.

2

3

4

5

1
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TEACHER’S NOTES

LEAD-IN
Introduction
The activities on the Lead-in page are designed to provide revision and communicative practice in 
lexical sets and functional language that elementary Ss should be familiar with. Use the Lead-in 
page to assess your Ss existing knowledge and revise/teach the target language in each activity.

OBJECTS AND COLOURS

1A Do this as a whole class activity. First, allow Ss time to read the words in the box and tick the 
ones they know. Teach any new words and then ask Ss to circle the objects they can see in the 
classroom. Then, for each word, ask: Can you see a …   ? and elicit a simple yes/no answer from Ss. 
Do not confi rm answers yet or ask Ss to point to the objects – they will do this in Ex. 1B.

B Put Ss in pairs and check the rubric and example. Ss then take it in turns to point to an 
object for their partner to name. Go round monitoring and helping Ss where necessary.

C Ss complete the exercise alone and then check answers in pairs before class feedback.

Answers:  1 green 2 red 3 brown 4 yellow 5 white 6 orange   7 blue 8 black 9 purple   

D In pairs, Ss take it in turns to ask and answer about their favourite colour. 

THE ALPHABET

2A Check the rubric and examples carefully and make sure Ss understand what they have to 
do. With weaker classes, give/elicit a few examples fi rst. Then play the recording for Ss to write 
the letters in the correct column. 

Answers:  Column 1: A, H, J, K Column 2: B, C, D, E, G, P, T, V Column 3: F, L, M, N, S, X, Z 
Column 4: I, Y Column 5: O Column 6: Q, U, W Column 7: R 

B Play the recording again for Ss to listen and repeat the letters.

C Check the example and do one more with a stronger student. In pairs, Ss then take it in 
turns to spell a word for their partner to say. Monitor and note down any words Ss misspell, to 
highlight/correct in feedback.

QUESTION WORDS

3A Write the question words what, who, where, when, which and how on the board and check 
meaning. With stronger classes, invite Ss to give you an example question for each word. Ss 
then complete the exercise alone and check answers in pairs before class feedback. 

Answers:  2 Where 3 How 4 Who’s 5 When 6 Why 7 Which   

B Ss ask and answer the questions in pairs. Fast-fi nishers can ask/answer more questions, 
e.g. What’s your father’s/mother’s/best friend’s name? Who’s your favourite singer/football player? 

CLASSROOM LANGUAGE

4A  Allow Ss time to read the exchanges and ask you about any unknown words. They then 
complete the exercise alone and check answers in pairs. Do not confi rm answers yet – Ss will 
check them in Ex. 4B.

B  Play the recording for Ss to check their answers to Ex. 4A. Then play it again for Ss to repeat. 
Help them with intonation if necessary and let them repeat the questions as many times as 
necessary until they are confi dent.

Answers:  2 don’t 3 repeat 4 that 5 Could 6 page   

NUMBERS

5A Give Ss time to complete the exercise alone and then check answers in pairs. Do not 
confi rm answers yet – Ss will check them in Ex. 5B.

B Play the recording for Ss to check their answers, then play it again for them to repeat 
the numbers.

Answers:  1, 3, 9, 4, 10, 6, 12, 8, 2, 7, 11, 5, 15, 13, 50, 30, 100, 20   

C Put Ss in pairs and give them 2–3 minutes for the activity. Fast-fi nishers can say/write more 
numbers. Monitor closely to check/help Ss with pronunciation.

INDEX

UNIT 1  25

UNIT 2 35

UNIT 3 45

UNIT 4 55

UNIT 5 65

UNIT 6 75

UNIT 7 85

UNIT 8 95

UNIT 9 105

UNIT 10 115

UNIT 11 125

UNIT 12 135
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TEACHER’S NOTES

  NICE TO MEET YOU 
 Introduction 
 Ss get to know each other. They learn/revise the present simple 
of the verb  be  and the names of countries and nationalities, 
including their word stress. They also practise greeting people 
and making introductions.

SUPPLEMENTARY MATERIALS
Resource bank: p. 148
  Language bank:  p. 128–129 
  Photo bank:  p. 152 
  Warm up optional extra activity:  a tennis ball/an orange/
a ball of paper or similar 
  Ex. 4A:  a map of the world (e.g. from  Google Earth ) 
 Ex. 7A:  photos of famous places and their food

   W  arm up 
 Your Ss may or may not know each other already but either 
way, you will want to break the ice and build rapport in the fi rst 
lesson. Use a ‘getting to know you’ activity such as the  Meet 
and greet  worksheet on p. 148 of the Resource bank or a similar 
activity of your choice. This will also help you to assess your Ss’ 
language level, especially their speaking skills.

Optional extra activity
      If you are teaching a multilingual class ,  Ss may fi nd the 
pronunciation of their classmates’ names di�  cult. If so, you 
could follow up with this memory activity. Organise Ss into 
a large circle (if you have a  large class , break Ss into smaller 
circles) and demonstrate the activity. Throw a ball (or similar) 
to a student, saying his/her name at the same time. The 
student then does the same to a di� erent person in the 
circle. Ss continue this activity until they can remember their 
classmates’ names fairly confi dently.      

    SPEAKING 

Culture notes
 Greetings: In Britain it is becoming more common for friends 
to kiss each other on the cheek when they meet. However, 
it is still normal for people to shake hands when they are 
introduced, particularly in formal situations.             

    1A  Ss do the activity alone, then compare answers in pairs. 
It is a good idea to follow this procedure with most exercise 
types as it promotes cooperation and builds Ss’ confi dence. 
In feedback, elicit answers and drill each line chorally, using 
natural stress and intonation. Monitor closely to check 
problems. Help Ss with these while they work or check in 
feedback.

Answers:  B 2 C 1 D 3  

     B   Ss should now be ready to practise the conversation more 
freely. If your classroom is large enough, Ss can walk around, 
introducing themselves to each other.  

  C     First, elicit some names of Ss from the class: point to a 
student and ask another student to say his/her name. Check 
the meaning of  his  and  her . Ss can then practise in pairs or 
small groups. 

OVERVIEW

1.1 NICE TO MEET YOU

SPEAKING  |  introduce yourself and others
LISTENING  |  listen to people introduce themselves
GRAMMAR  |  present simple: be
VOCABULARY  |  countries and nationalities 
PRONUNCIATION  |  word stress
WRITING  |  improve your use of capital letters

1.2 TRAVEL LIGHT

VOCABULARY  |  objects
READING  |  read about travelling light
GRAMMAR  |  this/that, these/those; possessives
PRONUNCIATION  |  word stress; this, that, these, those
SPEAKING  |  identify objects

1.3 CAN I HAVE A COFFEE?

VOCABULARY  |  tourist places
FUNCTION  |  making requests
LISTENING  |  understand people in tourist situations
LEARN TO  |  listen for key words
PRONUNCIATION  |  polite intonation; sentence stress
SPEAKING  |  make requests

1.4 FAWLTY TOWERS  DVD   

DVD  |  watch an extract from a sitcom about a hotel
speakout  |  check into a hotel
writeback  |  complete a registration form at a hotel

1.5 LOOKBACK

Communicative revision activities

 INTERVIEWS

What’s your name?

This video consolidates the unit topic with people 
introducing themselves and talking about where they are 
from. The material extends into a discussion about what 
people like and don’t like about where they live. Use the 
video at the end of Lesson 1.1, at the end of the unit or set 
it as homework.
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 LISTENING  

  2A  Elicit details about the photos. Ask questions depending on 
the level of your Ss, e.g.  How many people are there in the photos? 
Are they students/teachers/business people/friends/family? 
Where are they?  Get Ss to check answers in pairs before feedback.

Answers:  A 3 B 1   

Teaching tip
 While listening, Ss often miss the most important information 
because they try to understand every single word. Tell Ss not to 
worry about words they do not understand and to just concentrate 
on the task. 

  Unit 1 Recording 1 

  1  
 D = Dave J = Jenny A = Anthony O = Omar 

  D:  Hi, Jenny. Hi, Anthony. Good to see you. 
  J:  Hi, Dave. 
  A:  Hey, Dave. How are you? 
  D:  Great, thanks. And you?  
  A:  Good. 
  J:  I’m fi ne. 
  D:   Hi, erm … 
  J:  Oh, this is Omar.  
  D:  Hi, Omar. I’m Dave. Nice to meet you.  
  O:  And you. 
  D:  Can I join you? 
  J:  Sure, come and sit down. 
  D:  Are you in Jenny’s class? 
  O:  No, we’re friends. I’m not a student.  
  D:  Oh, so are you friends from school? 
  J:  Yes, we are. We’re old friends from school. We … 

  2  
 M = Marie K = Ken C = Chris  

  M:  Hey, Ken. How are you? 
  K:  Oh hi, Marie. Good to see you. I’m OK. How are things? 
  M:  Not bad. Busy. 
  K:  Yeah, me too. Hi, I’m Ken. 
  C:  I’m Chris. Nice to meet you. 
  M:  Oh sorry, yes, Ken, this is Chris; Chris, this is Ken. 
  K:  Pleased to meet you, Chris. 
  M:  He’s here from the UK. 
  K:  Really? First time in Hong Kong? 
  C:  Yeah. First time.  
  K:  What do you think? 
  C:  It’s fantastic. Beautiful. 
  K:  Great. Hey, nice to meet you. 
  C:  You too. 
  K:  And good to see you, Marie. 
  M:  Good to see you, too. Goodbye. 

  3  
 R = Rita A = Andrea L = Liz M = Mark 

  R:  Good morning, everyone. This is Andrea. Andrea, this is Liz and Mark. 
  A:  Pleased to meet you. 
  L:  Good to meet you. 
  M:  Nice to meet you. 
  L:  Sorry, is your name Andrew? 
  A:  No, it isn’t. It’s Andrea. It’s an Italian name. 
  L:  Oh, are you from Italy? 
  A:  My mother is, but no, I’m British. 
  M:  Co� ee, Andrew? Ah, Andrea – sorry, I’m bad with names. 
  A:  No, thanks. 

  B  Check the place names ( UK ,  Hong Kong, Italy )   and  his fi rst time . 
Ss then listen again, underline the correct answers and check in 
pairs before feedback.

Answers:  1b) isn’t 2a) is 2b) is 3a) is 3b) isn’t   

Teaching tip
  It can be very useful at times to let Ss read the audio script while 
they listen, especially with  weaker classes.   

      C  If time, Ss can listen again and tick the phrases as they hear 
them. If not, just go through the example and let Ss complete the 
exercise individually. Check answers in feedback.

Answers:  2 F 3 F 4 N 5 F 6 N   

  GRAMMAR  PRESENT SIMPLE:  BE  

  3A   Encourage Ss to try to work things out for themselves. They 
can complete the table alone or in pairs. Then play the recording 
for them to check their answers. If they have a lot of di�  culty, 
you could play the recording again, pausing a� er each extract for 
them to check.  Stronger Ss  can check their answers in section 1.1 
of the Language bank on p. 128. Otherwise, do feedback as normal, 
checking meaning, form and pronunciation.

Answers:  ’s, ’re, ’m, Are, are, Is, isn’t   

Watch out!
   Contractions: Ss o� en use the full form of the verb because it 
is easier (e.g.  I am Pedro ) .  To help Ss sound natural, encourage 
them to use contracted forms from the start. Model and drill the 
contracted forms of new verb forms thoroughly and correct the 
use of full forms when appropriate.     

  Unit 1 Recording 2 

  1  
  A:  Hi, Omar. I’m Dave. Nice to meet you.  
  B:  And you. 

  2  
  A:  He’s here from the UK. 
  B:  Really? First time in Hong Kong? 

  3  
  A:  Are you in Jenny’s class? 
  B:  No, we’re friends. I’m not a student.  

  4  
  A:  Oh, so are you friends from school? 
  B:  Yes, we are. We’re old friends from school. 

  5  
  A:  Sorry, is your name Andrew? 
  B:  No, it isn’t. It’s Andrea. 

 LANGUAGEBANK  1.1 p. 128–129

      Go through the notes with Ss. Check understanding and 
highlight the alternative negative forms:  you’re not ,  he’s not ,   etc .  
Model and drill sentences with contractions in each box. Elicit 
more personalised examples for each use of  be , e.g.  She’s Marta. 
It’s a pencil.  Ss can then ask and answer similar questions in 
open pairs across the class, e.g. Is Marcia a tourist? Are Boris and 
Hiroko students? Are you married?

Answers: 
A 1 ’m 2 ’re 3 ’s 4 ’s 5 ’re 6 ’re
B 1 Are 2 ’m not 3 ’m 4 Are 5 ’m 6 Are 7 am
C 1 Debra isn’t in the café. 2 Is your name Khan? 
 3 Mr and Mrs Cabrera aren’t at the airport. 
 4 This is my friend Paolo. 5 What are their names? 
 6 Where’s the health centre?
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B   Give Ss a couple of minutes to complete the conversation and 
check in pairs. Check answers. Model and drill the conversation 
chorally. Ss then practise reading the conversation in groups of 
three. Monitor and help them with pronunciation. Finally, invite 
three stronger Ss to act out the conversation to the class. With 
 stronger classes , teach a few additional useful phrases:  He’s a 
friend of mine. She’s my sister. He’s a colleague.  

Answers:  1 is 2 ’s 3 you 4 Are 5 am   

  C   A� er working in threes, groups could move round the class, 
introducing their partners to the others. 

 VOCABULARY  COUNTRIES AND NATIONALITIES 

  4A   If you have a map of the world, ask Ss to locate the countries 
in the table on the map (or use the map in the Photo bank, p. 152). 
Elicit/Teach the nationalities. Model and drill the pronunciation. 
Ss then complete the table. In feedback, check spelling and write 
the words in a table on the board. Point out the endings of the 
nationalities in each line:  -ish ,  -an / -ian ,  -ese.  Ss should copy the 
table into their vocabulary notebooks (see Teaching tip below).

Answers:  
Spanish, Turkish, British  
Italian, Argentinian, Russian, American  
Chinese, Japanese   

B      Do this exercise with the whole class. If you have a  multilingual 
class , elicit new countries/nationalities and add them to the table 
on the board. 

  C   Ss listen and underline the stressed syllables. Play the recording 
a second time if necessary. In feedback, invite Ss to underline the 
word stress on the board; the class can agree/disagree. Check and 
drill problem words further.

Answers:  
Spain,  Spa nish;  Tur key,  Tur kish; the U K ,  Bri tish
  I taly, I ta lian; Argen ti na, Argen ti nian;  Ru ssia,  Ru ssian; the US A , A me rican 
 Chi na, Chin ese ; Ja pan , Japanese   

   D   Put Ss in pairs. Give them one minute to complete the activity, 
then ask them to swap roles and repeat it. Monitor while Ss are 
working and check pronunciation problems in feedback.

Optional extra activity
 As a light-hearted follow up, Ss work in small groups and take it 
in turns to mouth a country or nationality slowly and clearly 
(no sound must be made). The others have to say what it is. 

      TIP
   Read the tip with Ss. Explain that noting word stress in their 
notebooks will help them remember how to pronounce new words. 
Refer to the countries/nationalities they have just learnt.   

Teaching tip
 This is a good opportunity to focus on the importance of keeping 
organised records. Ss should have a notebook/fi le for their English 
classes. They can write their grammar notes in the front and new 
vocabulary in the back.       

 PHOTOBANK p. 152

      The Photo bank is a valuable resource and will enrich Ss’ 
vocabulary. It is advisable to do the exercises in class as the 
vocabulary is o� en useful for subsequent practice exercises.
1A Give Ss two minutes to match the countries in pairs. Those 
with the most correct answers win. Check answers in feedback 
and prompt Ss to self-correct any pronunciation mistakes.
B Point out to Ss that the nationalities are organised according 
to their endings. This will help them remember the words. 
(NB:  France / French  is an exception, as are  Germany / German,  
 Greece / Greek, Thailand / Thai  and  Oman/Omani ) .  Ss could add the 
new words to the table (Ex. 4A) in their vocabulary notebooks.

Answers: 
1A 2  C 3 L 4 R 5 H 6 A 7 P 8 B 9 N 10 Q 11 F 
  12 E 13 D 14 O  15  G 16 I 17 M 18 K 19 S 20 T
 B 1 Egyptian 2 Brazilian 3 Indian 4 Australian 
  5 Colombian 6 Canadian 7 Korean 8 Mexican  
  9 Malaysian 10 Peruvian 11 Scottish 12 Irish  
  13 Portuguese 14 Vietnamese 15 German 16 Greek  
  17 Thai 18 Omani 19 French 20 South African

   5A   First, check the title of the quiz and any new words in the 
rubrics (e.g.  shapes ,  food  ) .  Do the examples but do  not  teach the 
names of the dishes yet as this is part of the quiz. Play the recording 
for part 1. Then give Ss 2–3 minutes to fi nish the quiz in pairs.  

  B   Ss check their answers on p. 163. In feedback, elicit/teach new 
food words, e.g.  pasta ,  sushi ,  curry ,  paella ,  dumplings. 

Answers:  
1  1 E (balalaika) 2 A (Irish jig) 3 C (Turkish folk music)   

4 B (samba) 5 D (didgeridoo)
 2  1 C 2 E 3 B 4 D 5 A 
 3  1 E (pasta) 2 D (sushi) 3 C (curry) 4 A (paella) 5 B (dumplings)    

  WRITING  CAPITAL LETTERS 

  6A   With  weaker classes , fi rst check the meaning of the words 
in the box by eliciting/giving an example of each one, e.g.  city – 
London ;  famous place – the London Eye.  Ss could do the exercise in 
pairs/small groups. In feedback, discuss which rules are the same/
di� erent in Ss’ own language.

Answers: Ss should t ick all categories except  all nouns ,  jobs  and  food .   

   B     In feedback, nominate Ss to write the corrected sentences on 
the board. The other Ss agree/disagree.

Answers:  1 The Ei� el Tower is in France. 
2 ‘Buenos días!’ is Spanish for ‘hello’. 3 Sake is Japanese. 
4 Spaghetti is food from Italy.   

   C   Give Ss 2–3 minutes to complete the activity in pairs. In feedback, 
invite a few Ss to spell a name for you/other Ss to write on the board. 

 SPEAKING 

  7A   If you have brought in photos of famous places/food, give them 
out so as to motivate Ss and/or provide support for  weaker Ss.  

  B  Do feedback in open pairs. Nominate a student from each pair 
to read out their information for their partner to guess the country.

Homework ideas
 • Ex. 6B: Ss write four sentences about their country. 
  • Language bank:  1.1, Ex. A–C, p. 129 
 • Workbook:  Ex. 1–6 , p. 5–6
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  TRAVEL LIGHT 
 Introduction 
 Ss learn/revise and practise  this / that ,  these / those , the possessive  ’s  
and possessive adjectives and pronouns   in the context of travelling.

SUPPLEMENTARY MATERIALS
Resource bank: p. 147 and 149
  Language bank:  p. 128–129 
  Photo bank:  p. 152 
 Ex. 1A:  realia or photos of some of the items from the word 
box, to help teach/check meaning (e.g. sunglasses, a magazine, 
keys, a credit card)

   W ar  m up 
  Review of countries and nationalities: The Alphabet Game   
 The aim of the game is to activate and revise words from a 
particular category – in this case, countries and nationalities. 
Demonstrate by saying the letter  A . Ss must shout out the names 
of any countries/nationalities beginning with  A , e.g.  Australian , 
 Argentina . Continue with the other letters of the alphabet:  B ,  C ,  D,  etc. 
If Ss cannot think of a word for a specifi c letter, move on quickly to 
the next one to maintain the pace. In feedback, add/elicit any 
words Ss missed and correct any pronunciation errors you noticed. 

 VOCABULARY  OBJECTS 

  1A  If you have brought in realia/photos, use them to elicit/teach 
the words – this would be particularly useful in a  weaker class . Ss 
work alone and then check in pairs. In feedback, check answers and 
teach any unknown words. The pronunciation is practised in Ex. 1B.

Answers:  A a  pass port B a  ti cket C a  watch  D sham poo  
E a sweater F a  purse  G a maga zine  H a  news paper 
I a  cre dit card J a  ca mera K  sun glasses L a laptop 
M a  mo bile ( phone)  N a  di ary O an MP 3  player and earphones 
P  keys  ( missing object:  a  tooth brush)   

   B  Model the example by holding up two fi ngers to illustrate the 
number of syllables. Highlight the stress on the fi rst fi nger and 
emphasise the fi rst syllable:  ca  mera.  Play the recording twice if 
needed. In feedback, invite Ss to write the answers on the board, 
underlining the stress.   Point out that most two-syllable nouns are 
stressed on the fi rst syllable.

Answers:  See Ex. 1A above.   

   C   Monitor closely to assess Ss’ pronunciation. Also note how well 
they are using the articles  a / an  with singular countable nouns and 
zero article with plural nouns. In feedback, correct/teach the use of 
articles if necessary. 

  D   Demonstrate the activity with a stronger student, using your 
own bag. Then give Ss 2–3 minutes to discuss in their pairs. They 
could then walk around and fi nd out if their classmates chose 
the same words. In feedback, ask:  What are the fi ve most common 
things?  If you have not done so yet, ask Ss to write the new words 
from Ex. 1A in their vocabulary notebooks. Monitor to check how/
where Ss are recording vocabulary and if they are underlining 
stressed syllables. 

Teaching tip
 Suggest Ss carry a vocabulary notebook in their bag/pocket so 
they can record and revise new words wherever they are!       

 

  READING 

  2A   Check the meaning of  carry-on bag  and give Ss two minutes 
to discuss in pairs. In feedback, ask if Ss always take any things in 
their carry-on bags which are not in the picture.

Teaching tip
 It is a good idea to activate Ss’ knowledge of the topic of a reading 
or listening text with a discussion related to it. For this text, if you 
have a stronger class, ask questions like: Do you travel a lot? 
Where do you go? What do you usually take? 

   B  Read/Check the title, introduction and section headings before 
Ss read the text. Then give Ss 2–3 minutes to read the text and 
answer the question alone, before checking in pairs. Tell them not 
to worry about unknown words at this stage.

Answer:  11 (MP3 player, charger, laptop, adaptor, diary, keys, 
passport, ticket, purse, toothbrush, toothpaste)   

C      Give Ss two minutes to fi nd the words and write them down. 
Check answers in feedback and teach/check any new words from 
the text.

Answers:  1 adaptor 2 charger 3 coins 4 toothpaste 
5 mobile (phone)   

 D       First, elicit an example of good/bad ideas in the text. With 
 weaker classes , you could discuss ideas in the Ss’ own language. 
Alternatively, write this sentence on the board as a prompt and drill 
with an example:  It’s a _____ idea to take _____ in your bag.   

 GRAMMAR   THIS / THAT ,  THESE / THOSE ; 
POSSESSIVES 

  3A   Ask Ss to look at the pictures. Ask:  Where are these places/
things?  It is OK if Ss reply in their own language, but ensure they 
understand what each picture represents before they listen. Play 
the recording and check answers in feedback.

Answers:  1 C 2 A 3 B   

  Unit 1 Recording 6 

  1  
 S = Security guard W = Woman 

  S:  Is this your bag? 
  W:  Yes, it is. 
  S:  Could you open it, please? 
  W:  What’s the problem? 
  S:  This is the problem. 
  W:  That’s my shampoo. 
  S:  Sorry, it’s over a hundred millilitres. 
  W:  Oh, sorry … I forgot. 
  S:  Have a good day.  

  2  
 S = Security guard M = Man 

  S:  Come through, please. 
  M:  OK. 
  S:  Come over here, please. What’s that in your pocket? 
  M:  Ah, sorry, these are my keys. 
  S:  OK, go ahead.  

  3  
 M = Man W = Woman 

  M:  Excuse me, those are my friend’s bags. Can I … ? 
  W:  Sorry, that’s my bag. The black one in your hand. 
  M:  No, this is my friend’s. 
  W:  Look, my name’s on it. It’s mine. 
  M:  Oh, sorry, you’re right. It’s yours. 
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  B   With  weaker classes , use objects around you to illustrate 
 this / that  and  these / those , e.g.  This is my book. Those are your books.  
Allow  stronger classes  to do the exercise fi rst before playing the 
recording. In feedback, elicit the answers and briefl y check how 
much Ss know about the use of the apostrophe ’ s  and possessive 
adjectives/pronouns.

Answers:  1 this 2 This 3 That’s 4 that 5 these 6 those 
7 friend’s 8 that’s 9 this 10 friend’s 11 mine 12 yours   

4   A   Allow Ss to write and discuss their answers in pairs, then check 
in feedback.

Answers:  1 those 2 this 3 that 4 these   

   B   Ss now practise using the weak forms in sentences. Play the 
recording for Ss to just listen, then play it again, pausing a� er 
each sentence for them to repeat chorally. Ss might not be able to 
distinguish between the / ɪ / and / iː / in  this  and  these ,   so focus on 
the pronunciation here. Explain what the phonemic symbols are 
and that Ss will be looking at di� erent sounds during the course. 

  5A   Check the example. It may be helpful for Ss to compare the 
way they say this in their own language. Highlight the fact that  ’s  
is not the verb  to be.  Ss work alone, then check in pairs before 
class feedback.

Answers:  2 John’s 3 my 4 mine 5 your 6 yours 7 Sally’s   

B   Ss should now be more familiar with the forms. Use this 
exercise to check this before looking at the Language bank. 
 Stronger Ss  could check their answers themselves on p. 128.

Answers:  2 Maria’s 3 mine 4 yours 5 your 6 mine 7 Ali’s   

Watch out!
   The di� erent uses of the apostrophe  ’s  can be very confusing. 
Some Ss may translate from their own language and say, 
e.g.  the car of my father  instead of  my father’s car.    This is not 
grammatically incorrect but sounds very unnatural. Ss need a lot 
of practice of seeing the language in context and learning how to 
understand the di� erent meanings.   

 LANGUAGEBANK  1.2 p. 128–129

      A Go through the fi rst table. Teach/Demonstrate  near  and  far. 
 Ss then work in pairs. One student points to objects in the room 
and their partner says, e.g.  That’s a bag. Those are books.  Ss then 
do Ex. A. As a follow up, they could write and act out their own 
conversations, based on the ones here.
B/C Go through the notes for possessive  ’s  and possessive 
pronouns. Drill personalised questions and answers, e.g . T: Is 
this Juan’s book? S: No, it’s Joanna’s .  T: Are these your pens? S: No, 
they’re yours.  Ss can do Ex. B and C in class or for homework. 

Answers: 
A 1 this 2 those 3 That 4 that 5 that 6 those 7 This 
 8 that 
B 1 Megan’s 2 Vicky’s 3 teacher’s 4 Boris’s 5 Ralph’s
C 2  No, they aren’t  Stefan’s . They’re  Daniela’s . 
 3  No, it’s  yours.   Mine’s    in my  bag. 
 4  No, they aren’t  hers . They’re  ours . 

  [      
 

  SPEAKING 

  6   Model/Drill the example with the with a stronger student. Ss 
then practise in pairs. Monitor while they work in case they need 
help with new vocabulary. If time, ask di� erent pairs to act out one 
of their conversations to the class.  

  7A   Demonstrate the activity: collect two objects from di� erent Ss 
and ask the class to say who they belong to, e.g.  Marko’s pen ,  Maria’s 
book . Then put Ss in small groups and give them 2–3 minutes to 
complete the activity.    Again, monitor while Ss identify the objects 
as they may need help with new vocabulary. 

  B   Number the Ss in each group from Ex. 7A 1, 2, 3, etc. Then put 
Ss in new groups, with all Ss 1 working together, all Ss 2 working 
together, etc. Each student must take two objects from their 
group with them (not their own) so they can do the activity. Then 
repeat the process, by renaming the Ss in each group A, B, C, etc. 
Ss A group together, Ss B group together and so on, so they can 
do the activity again with di� erent Ss. Monitor while Ss work and 
make notes of any problems. Give feedback by writing problem 
sentences on the board and asking Ss to correct them in pairs or 
as a class. 

 PHOTOBANK p. 152

      1A Ss will know some of the words, so use the exercises as a 
diagnostic tool. Ss work alone and then check in pairs. Check/
Teach any new words in feedback and drill the pronunciation. 
Elicit the main stress and ask Ss to write new words in their 
notebooks, underlining the stress.
B First, elicit/check the rule for the use of the articles  a / an  
with singular nouns and no article with plurals;  a  is used before 
consonants and  an  before vowels. In feedback, model/drill 
words Ss have problems with.

Answers: 
1A 2  C 3 L 4 K 5 J 6 E 7 B 8 I 9 D 10 H 11 G 
  12 F
 B 3 an 4 – 5 a 6 – 7 an 8 – 9 a 10 a 11 a 12 –

Homework ideas
 • Ss fi nd a photo of a room/place with lots of objects in it. 

They write a description of it as if they were actually there, 
talking to another person, e.g.  This is a table and that’s a …  

  • Language bank:  1.2 Ex. A–C, p. 129 
 • Workbook:  Ex. 1–6, p. 7–8 

  [PH
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  Unit 1 Recording 10 

  1  
 T = Tourist S = Shop assistant 

  T:  Excuse me, do you speak English? 
  S:  Yes. Can I help you? 
  T:  Can I have one of those, please? 
  S:  One of these batteries? For your camera? 
  T:  Yes, that’s right. 
  S:  OK. That’s eleven euros, please. 

  2  
 T = Tourist W = Waiter 

  T:  Can I have a sandwich and an apple juice, please? 
  W:  That’s six euros. 
  T:  Ah, I only have fi ve euros. How much is the sandwich? 
  W:  Four euros fi � y. And the apple juice is one fi  �y. 
  T:  OK. Could I have the sandwich, but no juice? 
  W:  Yes, of course. That’s four fi � y. 
  T:  Thank you. 

  3  
 T = Tourist TS = Ticket seller 

  TS:  Can I help you? 
  T:  Could I have a single to Sydney, please? 
  TS:  Today? 
  T:  Yes. 
  TS : That’s twenty-fi ve dollars. 
  T:  Here you are. Which platform is it? 
  TS:  Platform three. 
  T:  Thanks. 

  B   Ss listen again, write their answers, then compare them in pairs. 
Play the recording again if Ss still have doubts. Check answers and 
elicit the spelling. With  stronger classes , elicit more detail from 
the conversations,  e.g. How much is the battery?  (eleven euros) 
 How much is the sandwich?  (four euros fi � y)  Where does the man 
want to go?  (to Sydney) .

Answers:  1 a battery 2 a sandwich 3 a single ticket (to Sydney)   

Watch out!
    The stress and intonation of polite requests can be hard for Ss 
to hear and produce. Model and drill the language clearly and 
thoroughly. Tell Ss that being polite is especially important in 
Britain and will make the di� erence between getting good or 
bad service!    

  3A   Ask Ss to read the questions before they listen. Play the 
recording for them to complete the requests. If necessary, play it a 
second time, pausing a� er each request. In feedback, elicit/explain 
the di� erence between  Can I  and  Could I  ( Could I  is more formal 
and polite).

Answers:  2 Can I have 3 Could I have   

   B   Write the fi rst  sentence on the board and point out the rising 
intonation for polite requests. Ss then listen again and repeat.

Teaching tip
To help Ss understand intonation patterns, use visuals or 
movement. Beat the stress with your hands while you model the 
questions and move your arms to illustrate the falling/rising 
intonation at the end of the request.  

   CAN I HAVE A COFFEE? 
 Introduction 
 Ss learn and practise how to make polite requests in tourist places. 
They also practise the skill of listening for key words.

SUPPLEMENTARY MATERIALS
  Resource bank:  p. 150 
 Language bank:  p. 128–129

   W ar m up 
  Revi   sion of possessives: memory game  
 Collect one item from every student in the class. It does not matter 
if some are the same as long as they  look  di� erent, e.g. di� erent 
watches or keys. As you collect the items, elicit and drill  That’s 
Magda’s pen. Those are Marc’s keys.  Place all the objects where Ss 
can see them. Ask pairs of Ss to stand up in turn. Student A points 
to an object and asks:  Is that Marc’s pen?  Student B answers:  Yes, it 
is./No, it isn’t. It’s Magda’s.  

 VOCABULARY  TOURIST PLACES 

  1A  Ss look at the photos and then match them with the places. 
Check/Drill the pronunciation of the places in feedback. With  
stronger classes , ask:  Where are the places? Do you have them in your 
town/city? Do you go to them? Why/Why not?  

Answers:  1 B 2 C 3 A   

    B   Ask Ss to look at the words in the box and the word webs. Elicit/
Teach the meaning of new words fi rst, then let Ss complete the 
exercise. Do not confi rm answers yet – Ss will check their answers 
in Ex. 1C. 

  C   Ss listen and check their answers. Play the recording a second 
time for Ss to repeat. In feedback, recheck the meaning and 
pronunciation of the words in the box and the ones Ss added.

Answers:  
tourist shop:   a battery, a souvenir
 train station: a single ticket, a return ticket, a platform 
snack bar: an apple juice, a co� ee, a sandwich   

Teaching tip
 Ss should copy the word webs into their notebooks. Word webs 
are a very effective way of recording vocabulary because the 
visual element helps Ss to remember it more easily. Encourage 
them to use word webs in their notebooks whenever possible. 

   D  Demonstrate the activity: say  tourist shop  and elicit from Ss one 
thing you can buy there, e.g.  a souvenir . Give Ss a minute to look at 
the words in Ex. 1B again and memorise them.  Stronger Ss    could 
use other places if they know any.  

 FUNCTION  MAKING REQUESTS 

  2A   Check/Teach the meaning of  making requests  in the heading 
(asking for something). Remind Ss not to try to listen to every word 
and to concentrate on doing the task. In feedback, ask Ss which 
words helped them to guess the place, e.g.  battery  and  sandwich .

Answers:  1 in a tourist shop 2 in a snack bar 3 in a train station   
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      Unit 1 Recording 14 

  1  
  A:  How much is an apple juice, please? 
  B:  It’s two euros twenty. 

  2  
 A single ticket is four euros eighty and a taxi is thirteen euros. 

  3  
 That’s two euros fi � y for the co� ee and another three seventy-fi ve 
for the sandwich and a   bottle of water – that’s one thirty. That’s seven 
euros and fi � y-fi ve cents altogether. 

  7   First, put Ss in pairs, facing each other. Tell them  not  to show 
their books to their partners. (NB: The success of communicative 
activities like this depends largely on preparing and organising 
your Ss carefully.) Ss look at the relevant page in the back of their 
books. Explain that they are in a snack bar. They have the same 
menu but di� erent prices. They have to complete their menu 
by asking questions. Drill the examples, getting Ss to write their 
answers in the grid. Check/Teach the meaning of the words in 
the grid and then set a time limit of 5–6 minutes for the activity. 
Monitor closely, making notes of any problems for feedback. 

 SPEAKING 

  8A   Ss should write the prices in euros – or in their own currency if 
you have a  monolingual class . Elicit some examples and write the 
prices on the board. 

  B   Set the activity up carefully. Check the examples and elicit/
drill some example requests/responses from di� erent Ss. Also 
check the meaning of the food and drinks on the menu. With 
 monolingual classes , Ss could design their own menus with food 
and drink prices from their country. This is especially appropriate 
if food and drinks are very di� erent in a snack bar there. Monitor 
discreetly while Ss work, making notes of correct language as well 
as problems for feedback. A� er feedback, invite pairs to act out 
their conversations to the class.

Teaching tip
Feedback after a fl uency activity can be dealt with in several 
different ways. It is important to bear in mind that the main 
focus does not always need to be on grammar. It can also be 
on vocabulary, pronunciation and function. It is a good idea to 
balance your feedback with positive comments, as well as things 
that could be improved. Task achievement is more important 
than errors of accuracy in a fl uency activity. However, a focus on 
accuracy is always very useful, as long as the focus is on language 
that Ss should be familiar with and is central to the task.

Homework ideas
 • Ex. 1: Ss write new conversations set in the places in Ex. 1. 

Each conversation should include at least one request . 
  • Language bank:  1.3 Ex. A, p. 129 
 • Workbook:  Ex. 1–6, p. 9  

   
  
 

 LANGUAGEBANK  1.3 p. 128–129

      Go through the notes with Ss. The important thing to stress 
here is the responses. Drill some requests and responses 
chorally and then in open pairs across the class. Ss then 
complete Ex. A. A� er feedback, they could practise the 
conversation in pairs, taking turns to be A and B.

Answers: 1 Can 2 could 3 postcard 4 stamps 5 That’s 
6 Here 7 you 8 Thanks 9 too  

    4A   Ss hear two versions of each of the requests in Ex. 3A: one 
polite and one not very polite. Play the fi rst pair of sentences and 
ask:  Which one is polite? Which one is not very polite? Why?  (The 
intonation in the fi rst one is fl at and the speaker sounds bored/
rude. In the second version, the speaker uses polite and friendly 
intonation.) Play the rest of the recording for Ss to note down their 
answers. In feedback, drill the polite requests. 

Answers:  1 N 2 P 3 P 4 N 5 N 6 P   

  B  Give Ss a few minutes to prepare their questions. They could 
do this in pairs, then ask and answer the questions with another 
partner. Monitor discreetly and give feedback on problem areas. 

 LEARN TO  LISTEN FOR KEY WORDS 

  5A   First, ask Ss to read the conversation. Check/Teach  How much 
is …?  Also explain the conventions for talking about prices, e.g.  four 
  euros   fi � y  vs  one fi � y . Model the example, slightly exaggerating the 
stressed words to highlight the point here. Then read the Speakout 
tip with Ss. Let Ss complete the exercise and compare answers in 
pairs, but do not confi rm answers yet – Ss will do this in Ex. 5B. 

Teaching tip
Highlight the importance of sentence stress by explaining that 
stressed words are usually the  key  words in a sentence. Ss will be 
able to understand the main information when listening if they 
listen for the stressed words.  

  B  Play the recording for Ss to check their answers, then play it a 
second time, pausing a� er each sentence for Ss to repeat. Ss could 
then practise the conversation in pairs and act it out to the class.

Answers:  
B: That’s  six   euros . 
A:  Ah , I only have  fi ve  euros.  How  much is the  sandwich ? 
B:  Four   euros   fi � y . And the  apple   juice  is  one   fi  �y . 
A:   OK . Could I have the  sandwich , but  no   juice ? 
B: That’s  four   fi � y .   

   6   Ask Ss to read the questions before they listen.   Remind them to 
listen for the key, stressed words. Monitor while they check in pairs, 
noting how well they understood the pronunciation of  15 / 50  and 
 13 / 30 . Focus on this in feedback if necessary.

Answers:  1 c) 2 c) 3 a) 4 b) 5 c) 6 a)   
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 DVD VIEW 

  3A   Check the meaning of  funny  and play the DVD. Ss can then 
share their answers in pairs or as a whole class.  

  B   Read the rubric and questions with Ss. Check  surprised  by 
miming it.   Before Ss watch again, put them in pairs and tell them 
not to worry about words they do not understand – they only need 
to answer the four questions. 

Answers:  1 T (Manuel speaks English, but not very well.) 2 F 
3  T  4 T   

   C     Check the example. While Ss are working, you may need to feed 
in new vocabulary, e.g.  cook ,  tired, remarkable.  Ss will check their 
answers in Ex. 3D. 

  D   Play the DVD again. Ask Ss to shout  Stop!  when they hear an 
answer. Point out that  Samson’s  is the name of a shop in the local 
town. If feasible, have a class discussion about the DVD. Ask:  
Do you like it? Do you think it’s funny? Why/Why not?

Answers:  2 well 3 book 4 today 5 fi ne 6 animal 7 £12  
8 Canadian   

   DVD 1 Fawlty Towers 

 Mn = Manuel M = Major BF = Basil Fawlty 

  Mn:  How are you, sir? You see, I speak English well. I learn it from 
a book. Hello, I am English. Hello. How are you, sir? I can speak 
English. Ah, hello, Major. How are you today? 

  M:  Oh … I’m fi ne, thank you. 
  Mn:  It’s a beautiful day today. 
  M:  Is it? Oh … yes, yes. I suppose it is. 
  Mn:  Yes, I can speak English. I learn it from a book. 
  M:  Did you, did you, really? Oh, there you are, Fawlty. 
  BF:  Yes. I’m just going to open up, Major. 
  M:  Oh, fi ne. I say, that, that’s a remarkable animal you have there, 

Fawlty. Er … where did you get it? 
  BF:  Er … Samson’s. In the town. 
  M:  Really? Well, was, was it expensive? 
  BF:  Er … twelve pounds, I think. 
  M:  Good Lord! Japanese, was it? 
  BF:  Canadian, I think, Major. 

Optional extra activity
 Exploit the DVD further by playing it again, pausing to ask 
comprehension questions, e.g.  Where is Manuel/the animal’s 
head? Why is the Major surprised? Why does the Major ask 
Fawlty about the animal?  The Major’s language is particularly 
interesting. He’s an old-fashioned army o�  cer and uses rather 
anarchic expressions such as  I say  and Good Lord! 

   FAWLTY TOWERS 
 Introduction 
 In this lesson, Ss practise the four skills. First, they have the 
opportunity to watch an amusing excerpt from an authentic BBC 
sitcom of the 1970s,  Fawlty Towers , set in a quirky British hotel. 
They then learn some basic language for hotel situations: checking 
into a hotel and fi lling in a registration form and a booking form.

  Warm up 
 Use the photos in the Students’ Book and the Culture notes below 
to lead in to the lesson. First, write these words on the board: 
 hotel ,  manager ,  waiter  and  waitress .   Tell Ss not to worry if they do 
not know all of the words yet. Put them in pairs and give them 
two minutes to fi nd the people in the photos. Check answers in 
feedback – you could ask Ss to stand up and point to the people 
in the photos. Then use the photos to teach any words Ss do not 
know, e.g.  manager.  Finally, ask:  Do you know the people here / the TV 
programme  Fawlty Towers ?  Ss may recognise John Cleese. If so, 
elicit what they know about him. Otherwise, tell them about him 
and the programme.

Culture notes
  Fawlty Towers  is a legendary BBC sitcom. It is about a group of 
eccentric characters in a badly-run hotel, who get involved in 
farcical situations. First broadcast on BBC1 in 1975, only 
12 episodes were made. In spite of that, the sitcom is still very 
popular now and reruns are played all over the world. In 2004 it 
was voted the top favourite BBC sitcom in an international poll. 
Basil Fawlty was played by the actor John Cleese, who is also 
known for his roles in the Monty Python fi lms, such as  The Life of 
Brian , and as Q in some of the James Bond fi lms. 

     DVD PREVIEW 

  1   Check the rubric and remind Ss not to worry about unknown 
words at the moment. Give them two minutes to read the text and 
then discuss their answers in pairs. In feedback, check answers and 
ask further comprehension questions if appropriate to your Ss’ 
needs (e.g.  What is Fawlty Towers? Where is Manuel from? Is Fawlty 
Towers a good hotel? ). Also teach/check the meaning of  comedy , 
 married ,  terrible ,  angry ,  guest  and  sta� .

Answers:  A Sybil Fawlty B Basil Fawlty C Manuel D Polly   

    2A   Ss should be familiar with most of these icons/words, so 
could do the exercise alone. Check meaning and pronunciation in 
feedback, highlighting the word stress.

Answers:  B stairs C a  res taurant D re cep tion 
E   room  ser vice F air-con di tioning   G free  Wi Fi H  par king   

   B   Tell Ss that this is a memory test, so they have to close their 
books.   Elicit an example word from Ex. 2A and write it on the 
board. Elicit and underline the stressed syllable. Then give Ss 
2–3 minutes to do the exercise.  Fast-fi nishers  could check their 
answers together. In feedback, invite di� erent Ss to write the words 
on the board and underline the stressed syllables. The others 
correct the spelling and stress if necessary. Ss can then copy the 
corrected words into their vocabulary notebooks .   

  C  Check the example and put Ss in pairs.   Give them two minutes 
to discuss, using the new vocabulary in Ex. 2B and their own ideas. 
Monitor to check/teach other words they might want to use, e.g. 
 price ,  place,   good food,   comfortable beds ,  a good view,   friendly sta� . 
 In feedback, discuss Ss’ opinions. Write the most popular ideas on 
the board and any new words that have come up.  
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   5   First, write an email address on the board (e.g.  john.smith@
yahoo.co.uk ) and check how to say it:  john-dot-smith-at-yahoo-
dot-co-dot-uk.  Read and check the rubric with Ss. Then look at 
the form and example conversation. Ss then work in pairs to 
check the questions they need to ask, if they did not do the extra 
activity above. Monitor and support Ss with spelling and grammar 
while they write.  Weaker Ss  can use the audio script for support 
if necessary. They can write out their conversation and rehearse 
it before the role-play. When this stage has been completed, Ss 
do the role-play with a di� erent partner: they each ask/answer 
questions and complete the form. Monitor discreetly during this 
stage, taking notes of both good language and any problems for a 
brief feedback session. 

writeback a  form 

  6A   Give Ss a minute to read the form, then check new words: 
 block capitals ,  postcode ,  ID ,  arrival,   departure,   card holder ,  expiry 
date,   signature.  Ss then answer the questions and check in pairs 
before feedback.

Answers:  
1  twice (Surname/First name, Name of card holder)   
2  four (Arrival date, Departure date, Expiry date, Date)  
3  b), c) (You have to write in block capitals.)   

         B   Ss work alone to fi ll in the form. Monitor closely to provide 
support, especially to  weaker Ss , who could also work in pairs if 
necessary. Alternatively, pair a stronger student with a weaker one 
so the former can help the latter. 

Homework ideas
 • Ex. 5: Ss complete the form in with information about a 

friend/a relative and then write the conversation between 
the receptionist and guest. 

 •  Ex. 6: Ss fi ll in another booking form with information about 
a famous or fi ctional person.  

 

speakout a  t a hotel 

  4A  Check the meaning of  guest  and  receptionist  in the rubric. 
The Key phrases are fairly simple, but be prepared to teach/check 
them, especially  reservation ,  surname  and  keycard . Ss will check 
their answers in Ex. 4B. 

  B   Play the recording for Ss to check their answers. Monitor to see 
if they have any doubts. If so, play the recording again. In feedback, 
model and drill each answer chorally and individually. (The Key 
phrases are in bold in the audio script below.) 

Answers:  G, R, R, R, R, R, G, G   

  C    Ss listen again and complete the information. In feedback, 
check answers and elicit/drill the questions  Could you spell that? 
 and  What’s your phone number?  

Answers:  (Je� ) Baumann, 212 4742 285, PI936   

 Unit 1 Recording 1.15 

 R = Receptionist G = Guest 

  R: Good evening.   Can I help you?  
  G:  Good evening.  Yes, I have a reservation.  My name’s Baumann. 
  R:  Ah, yes. Mr Baumann.  For two nights?  
  G:  That’s right. 
  R:  Could I ask you to complete this form? 
  G:  Oh, I haven’t got my glasses. Can you help? 
  R:  Certainly.  What’s your surname?  
  G:  Baumann. 
  R: Could you spell that?  
  G:  B-a-u-m-a-n-n. 
  R:  Is that double N? 
  G:  Yes, that’s right. 
  R:  Your fi rst name? 
  G:  Je� . 
  R:  And what’s your phone number? 
  G:  212 4742 285. 
  R:  OK.  You’re in room 407.  That’s on the fourth fl oor. The li� ’s over 

there. 
  G:  Room 407? 
  R:  Yes, and  this is your keycard . 
  G:  Thank you.  What’s the WiFi code?  
  R:  It’s PI936. 
  G:  Thank you.  What time’s breakfast?  
  R:  From seven to ten. 
  G:  And where is it? 
  R:  In the restaurant, over there. 
  G:  Thank you. 
  R:  Have a good stay. 
  G:  Thanks. 

Watch out!
    The importance of setting up fl uency and writing activities 
carefully should not be underestimated. The more time and 
support is given to Ss during preparation time, the more 
accurate and confi dent their performance will be. The extra 
activity that follows illustrates one way of setting up a role-play.    

Optional extra activity
 Prepare Ss for Ex. 5. Ask:  Why does the receptionist read out the 
questions to the guest?  (Because he hasn’t got his glasses.) Then 
write these prompts on the board:  Baumann ,  B-A-U-M-A-N-N , 
 Je�  ,  212 4742 285, from seven to ten ,  in the restaurant . Elicit the 
questions the receptionist/guest asked for each of these words 
( What’s your surname? Could you spell that? Your fi rst name? 
What’s your phone number? What time’s breakfast? And where 
is it?  ) and write them on the board. 

M01_SPKO_TB_ELEGLB_6752_U01to6_2colour.indd   33 07/08/2015   10:01



1.5

34

TEACHER’S NOTES

    LOOKBACK 
 Introduction 
 Lookback exercises can be used as extra practice or preparation for 
an exercise in the Students’ Book, e.g. a role-play.

SUPPLEMENTARY MATERIALS
  Ex. 4C: common everyday objects  

  PRESENT SIMPLE:  BE  

  1A   Ss do the exercise alone. Check answers to the gap fi ll but do 
not discuss the questions. Ss will answer them in Ex. 1B.

Answers:  1 ’s 2 are 3 ’s 4 are 5 ’m, ’s   

   B   Ss answer the questions in pairs. They could then join with 
another pair to compare/discuss their answers. In feedback, elicit 
other things Ss know about these people/places.

Answers:  
1  in Malaysia 
2  Germany, the UK/England, China, Portugal 
3  in Istanbul, Turkey 
4  Argentina, Brazil/Bolivia, Chile/Columbia 
5  (as relevant)   

  QUESTIONS WITH  BE  

  2   Check the rubric and example and demonstrate the activity with 
a stronger student. Then put Ss in pairs and give them 3–4 minutes 
for the activity. Monitor closely to provide support. To make the 
activity more competitive, restrict the number of questions Ss can 
ask to eight or ten .  If they cannot guess the person, they lose. If 
time, Ss could repeat the activity with new partners. 

 COUNTRIES, NATIONALITIES AND 
CAPITAL LETTERS 

  3A   Ss work alone to write the answers and then check in pairs. 
 Fast-fi nishers  can prepare other jumbled countries and write them 
on the board in feedback.

Answers:  1 Russia 2 Egypt 3 Spain 4 Thailand 5 Mexico 
6 India   

  B    Encourage  stronger Ss  to do this without looking back in their 
books. 

  C   Ss work in pairs to spell each other’s words. Monitor and give 
feedback on their accuracy. 

 OBJECTS,  THIS / THAT / THESE / THOSE  

  4A   Ss work alone. To provide more challenge, ask them to 
underline the stressed syllable in each noun.

Answers:  1 mobile (phone) 2 key 3 watch 4 purse 5  lap top 
6  tooth brush   

   B   Ss do the exercise alone and check in pairs. Check answers in 
feedback. Ss can then practise reading the conversations in pairs, 
to prepare them for the next exercise. Monitor and check their 
pronunciation.

Answers:  1 that 2 these 3 those   

     C   If you have them, hand out common objects Ss know. This 
activity could be done as a class mingling activity. Ss take their 
object(s) with them and ask/answer each other’s questions. 

 POSSESSIVES 

  5A   Check the meaning of  poem  and  hands.  Elicit/Explain that the 
fi nal words in each line of a poem o� en rhyme with each other, 
e.g.  look, cook . Ss check their answers in pairs before feedback.

Answers:  2 mine 3 my 4 fi ne 5 your 6 Ann’s 7 yours 
8 hands   

 B    Ss practise reading the poems aloud until they can say them 
from memory. Invite them to say/read the poems to the class.  

 WORD GROUPS 

  6A   Check the rubric and examples.  Weaker Ss  can check back in 
their books if they need help. Monitor to support Ss and check 
their progress. 

  B   First, read out your own words as an example for the class 
(e.g . a passport, a laptop, a sandwich )   and elicit  two-syllable words 
 from a student. Monitor while Ss do the activity. In feedback, Ss 
take it in turns to write two words from one of the groups on the 
board. Invite the class to correct spelling mistakes if necessary. 
They then have to guess the word group. With stronger classes, you 
could follow up with a more personalised activity. In small teams, 
Ss choose other word groups, e.g.  jobs ,  food ,  drink , and write three 
or four examples for each one. The teams then compete with each 
other to guess the word groups.

Suggested answers: 
 1  laptop, MP3 player, battery, adaptor, charger, camera  
 2  glasses, toothbrush, euros, ticket, return, sandwich, Russia, Britain, 

Poland, Japan, Thailand  
 3  hotel, café, restaurant, train station, snack bar     

      MAKING REQUESTS 

  7A   Check the example with Ss. Explain that they have to add a 
word from the box in some lines. Ss work alone and then compare 
answers in pairs.  Weaker Ss  could work together. Monitor to assess 
their performance. Check answers in feedback. Prompt Ss to 
self-correct or invite other Ss to correct their classmates’ mistakes.

Answers:  
B:  A single or  return ? 
A:    How much is  it ?  
A:    And which platform  is  it?  
B:    Platform three. Over  there .  
A:   Thank you.   

   B  Remind Ss that key words provide the main information in a 
sentence. Do the fi rst one as an example. Ss make their list alone, 
but you may need to provide support to  weaker Ss .

Suggested answers: A: ticket, Rome B: single, return 
A: return, How B: Twenty-fi ve, euros A: platform B: three, there 
A: Thank      

   C   First, Ss compare their answers in pairs. Remind them that key 
words are usually stressed in a sentence. Monitor while Ss practise 
the conversation. Make notes on pronunciation and accuracy 
problems for feedback or assessment purposes. In feedback, invite 
pairs to act out the conversation. 

BBC interviews and worksheet
 What’s your name?
This video consolidates the unit topic with people introducing 
themselves  and talking about where they are from. The material 
extends into a discussion about what people like and don’t like 
about where they live.
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