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Overview
The theme of this unit is food and cooking, the 
importance of healthy eating and the importance of 
doing sports to stay fit.

Target vocabulary
Food and cooking, organs of the body, phrasal verbs, 
prepositional phrases 

Target grammar
Gerunds and infinitives, including verbs which can 
be followed by either form with a change of meaning, 
structures after suggest, recommend and advise 

Language skills
Discussing sports and diets, giving advice and 
suggestions, planning and writing a report

Exam skills
Reading for detail, identifying information in 
paragraphs, listening for detail, multiple-choice gap 
fill, open gap fill focussing on prepositions, writing a 
report

8 Eat right, stay fi t!

Reading (SB pages 84 and 85)

Get ideas
1 Begin by asking students what is needed for a 
healthy diet. Encourage them to name some of the 
components of food that we need such as vitamins 
and fi bre as well as just naming types of food. Then 
they work in pairs and do the quiz. 

Answers
1 True

2  False. Frozen vegetables are nutritionally similar to fresh 

vegetables.

3  True. It may surprise you but an average serving of 

potatoes contains a healthy portion of vitamin C. 

4  False. However, it does contain vitamins so you can count it 

as one of your five recommended daily portions of fruit 

or vegetables.

5   True. Other sources of protein are meat, fish, eggs and 

pulses. 

6  True. Dairy products are a good source of calcium, which 

is needed to make your bones and teeth strong.

7  True. These are your body’s main sources of energy and 

should make up half your plate.

8  False. Chocolate contains a lot of fat so you shouldn’t eat 

too much but your body does need some fat. Chocolate also 

triggers parts of your brain which make you feel happy!

2 Students comment on the food they eat and if 
there is anything they should eat more of. 

Time to read
3 Students look at the photos and the headline for 
the article. Get them to speculate who the people in 
the photo might be and what Jamie Oliver’s 
background might be (Did he come from a family of 
chefs? Did he do well at school? etc). You could also 
ask students to predict ten words they think will be in 
the article. 
Jamie Oliver is a celebrity chef.

4 Give students about one minute to read quickly 
through the article. Before they do the exercise, ask 
them to tell you the topic of each paragraph. This will 
help them to locate some of the information. Then 
give between fi ve and ten minutes to complete the 
exercise.

Answers
 1 C catapulted into the limelight

 2 B he could buy the coolest trainers

 3 D Jamie plans to repeat the idea in Sydney and New York

 4  E To their horror, they discovered that the Turkey 

Twizzlers …were not made from real turkey meat…, but 

included a mixture of water, pork fat, turkey skin and food 

colouring.

 5  A campaigned on his own to make the government 

ban…,

 6  B The boys at school tried to persuade him that cooking 

was a ‘girlie thing’ but he disagreed

 7 C A TV producer…noticed the cheeky cook

 8  D After auditioning 15,000 jobless young people Jamie 

picked fifteen winners who would be filmed learning to 

cook

 9 D it soon became impossible to book a table

10 B knowing the only thing he wanted was to be a chef 

11  E he became a school dinner chef so he could let kids see 

the junk ingredients that went into their favourite meals.

12 C recipes… were down-to-earth and uncomplicated

13  A/C With his friendly and informal style he’s introduced 

us to a whole new type of cookery programme/Jamie’s 

casual manner and jokes would go down well with 

audiences

14 D were rude to the staff

15 B His dad ran a pub and he helped out in the kitchen

5 Students fi nd the words in the text, using the 
context to work out the answers. Point out how the 
words inconceivable, phenomenal and trainee are 
formed, possibly by making spider charts.
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Answers
1 inconceivable 2 campaigned 3 ban 4 coolest 5 down-to-

earth 6 phenomenal 7 trainees 8 crash course

Summarise
With books closed, students say or write sentences about 

Jamie Oliver. You may like to write the prompts here on 

the board.

Time to talk
6 and 7 For each of the programmes in the article, 
The Naked Chef, Jamie’s Kitchen and Jamie’s School 
Dinners, ask students whether a programme like this 
or in the case of Jamie’s Kitchen, a project like this, 
would work in their country. They could also talk 
about any famous TV chefs in their own country. 

Students can watch a video clip from Jamie’s 
Kitchen at this point, or at the end of the unit 
(see SB page 93).

Vocabulary (SB page 86)

Food
1 Students complete the sentences referring back to 
the article to check the meanings if necessary. Go 
through the answers checking pronunciation and 
stress. It is useful to make a word diagram for cook 
as the differences between to cook, a cook, a cooker 
and cookery are potentially confusing for students. 

Answers
1 recipe 2 cookery 3 delicious 4 fizzy 5 nutritious 

6 host 7 ingredients 8 hygiene 9 diet 10 junk food

2 Students choose the correct words. You could allow 
them to use dictionaries for this exercise, or just work 
in pairs and pool their knowledge. Point out the 
differences between the alternatives when checking 
the answers and encourage students to record some 
of the items as collocations such as tough steak, 
book a table.

Answers
1 off 2 savoury 3 bowl 4 tough 5 sip 6 booked 7 tip 

8 cook

3 Students categorise the items of food by writing 
them in the correct column. Then ask them to write at 
least three more items in each. This is a good 
opportunity to teach the names of types of food 
which may be important in their national cuisine.

Answers and possible further answers
Meat: lamb, pork (beef, veal, ham, chicken, turkey, duck)

Fish/seafood: salmon, tuna (trout, crab, lobster, cod, sea 

bass)

Fruit/vegetable: beans, cabbage, peach, pineapple (apple, 

pear, plum, orange, lemon, lime, grape, melon, strawberry, 

raspberry, banana, fig, potato, carrot, lettuce, tomato, 

cucumber, spinach, broccoli ) 

Dairy product: cheese, yoghurt (milk, cream, ice cream, 

butter)

4 This exercise presents some phrasal verbs which 
may be used when talking about the topic of food and 
cooking. Encourage students to work in pairs and use 
the defi nitions in brackets to guess the answers for 
any items they are unsure of. When checking the 
answers, elicit some further collocations for these 
phrasal verbs such as put on your shoes, make-up.

Answers
1 run out of 2 put on 3 do up 4 give up 5 wash up

5 Focus students’ attention on the Wordzone to 
remind students of what idioms are. Then they 
choose the correct defi nitions by using the context 
from the article. Point out that most of the 
expressions such as bunk off and sob stories are very 
informal. 

Answers
1 b 2 a 3 a 4 b 5 a

Memorise
This can be done during a later session to revise some of 

the food vocabulary. To make the exercise into more of a 

memory game, it could be done so that students have to 

remember all the previous items of food, as well as adding 

one of their own for the next letter of the alphabet.

Homework 
Workbook pages 50 and 52
Use of English book page 53

Homework 
Workbook pages 50–51
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Grammar (SB page 87)

Gerunds and infinitives

Books closed warm-up
Choose some sentences with examples of gerunds and 

infinitives from the reading text to dictate to students. Some 

possible sentences are:

After auditioning 15,000 young people, Jamie picked fifteen 

winners.

Jamie persuaded the kids to try nutritious food. 

Jamie spent months travelling the world to promote his 

show. 

We saw him battling to turn fifteen teenagers into cooks.

The government has promised to bring back cookery lessons. 

The boys at his school thought cooking was a girlie thing. 

Check that students understand the terms gerund and 

infinitive and then use the sentences to elicit some rules 

about the use of these two forms. Ask questions such as 

Which form do we use after a preposition? Which form do 

we use after verbs like persuade and promise?

1 and 2 Go over the information in the Grammarzone 
with students, checking for understanding. Refer 
students to the Grammar File on page 163 which 
gives more examples of verbs followed by the two 
forms. It is also worth pointing out the use of the 
infinitive in clauses of purpose, as it is a common 
error to use for to do or for doing instead of just the 
infinitive. This could be introduced in the warm up as 
there is an example in Jamie travelled the world to 
promote his show. Tell students that we use the 
infinitive to give the reason why somebody does 
something. Then students complete the two 
exercises.

Answers
1 Eating 2 killing 3 not to waste 4 eating 5 to cook 6 to 

remove 7 to imagine 8 to breed

Answers
1 eating 2 living 3 to rise 4 to cope 5 to change 6 order  

7 to do 8 using 9 offering 10 leaving out

3 This gives an opportunity to practise some gerund 
and infinitive forms in a freer context. Students 
complete the questions and then ask and answer in 
pairs. You could extend the exercise by prompting 
students to ask some further questions using the 
same sentence stems. These could be written on the 
board, for example: Are you good at…? Do your 
parents make you…? Are you ever tempted…? Are 
you keen on…?

Answers
1 trying 2 eating 3 cooking 4 wash up 5 to skip 6 to 

eat 7 going 8 to be

Time to talk
4 and 5 This rounds off the activities with a brief 
discussion. You could extend Exercise 4 by focusing 
on the topic of diets and asking if students have ever 
been on one, or know anyone who has. Did the diet 
work and was the person any fitter or happier as a 
result? Question five is an opportunity to discuss the 
problem of rising obesity and some of the steps that 
could be taken to encourage people to eat more 
healthily. 

Homework 
Workbook page 53
Use of English book pages 51–52

Listening (SB page 88)

Get ideas
1 and 2 This lead-in prepares students to think about 
food values and which foods are important for fitness. 
As further preparation for the listening, you could ask 
students to name which of the foods pictured here 
contain protein, carbohydrate, vitamin C, iron and so 
on. Then go on to discuss which types of food are 
best for sportspeople or anyone doing fitness training. 
Does it depend on which sport you are training for?

3 Preteach the names of any parts of the body here 
which students do not know and then ask them to 
match each one with the correct function. 

Answers
1 e 2 d 3 a and/or h is correct for this answer 4 h 5 b  

6 c 7 f 8 g

Time to listen (Tracks 2.5–2.8)

4 This gives practice in predicting how information is 
likely to be ordered in a listening text (Track 2.5). 

Answers
First: the importance of what you eat

Second: different types of food

Third: what to drink and when to eat

5 Focus students’ attention on the Skillzone. 
Students have already been introduced to the idea of 
making notes while they listen (Unit 5). Go over the 
advice here and get students to suggest some useful 
abbreviations that they could use. For example, 
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Answers
1 from 2 in 3 out 4 of 5 to 6 Above 7 at

3 Students now complete the multiple-choice 
sentence gap fill. When checking the answers, go 
over the other alternatives, pointing out why they are 
incorrect. Draw attention to the fact that in this type 
of exercise answers may be incorrect because of the 

students often use wd and cd as abbreviations for 
would and could. Content words can often be 
abbreviated by writing just part of the word, 
especially if the word contains a suffix. The -tion suffix 
for example is often abbreviated to tn. The students 
listen (Track 2.6) to the first part of the passage and 
make notes. If available, you could also make notes 
yourself on an OHT, for students to then compare 
with the notes they have made. 

Answers
Possible notes:

food has significant effect on training/performance

can make better choices

6 This also gives students practice in deciding on the 
correct answer in response to listening to a question 
on tape (Track 2.7). 

Answer
B

7 Students now listen (Track 2.8) to the rest of the 
passage and choose the correct answers. Allow them 
to compare in pairs before they listen for a second 
time. 

Answers 
1 C 2 C 3 A 4 C 5 B 6 A 7 A 8 B 9 C 10 A

Speaking (SB page 89)

Get ideas (Track 2.9)

1 Students may already have discussed this question 
in preparation for the listening section. In this case, 
you could ask them to pick a sport and give some 
more general advice about what you need to do to 
train for it.

2 and 3 Students choose one of the photos and 
make some notes in answer to the questions about 
the diets. You may need to preteach one or two 
words related to the preparation of the food such as 
raw, to dress (salad) and to boil. Encourage them to 
prepare extra follow-up questions such as; What 
vitamins do they contain? What is the best way to 
prepare them to keep all the goodness? instead of 
only using the prompts here. Then students ask and 
answer questions in pairs.

Possible answers 
What are the health benefits of this diet?

How will it help my sports performance?

What are the disadvantages of this diet?

How easy is it to prepare the foods?

4 Students now listen (Track 2.9) to the passage and 
identify which diet the speaker chooses. 

Answer
Photo A, the meat and vegetable diet

5 Focus students’ attention on the Useful phrases 
which gives some language for choosing or making 
decisions and justifying them with reasons. This 
language is important in many speaking exams where 
students are required to discuss a number of items 
within a group with the view of choosing one. Then 
ask students to say which of the two diets they would 
choose and give reasons.  

6 and 7 Students now carry out a similar speaking 
exercise on the topic of different sports. Again, give 
students one or two minutes to prepare questions 
first and then get them to ask and answer in pairs. At 
the end they should each report their choice of sport 
and explain why they chose it. 

Use your English (SB pages 90 and 91)

Words that go together
1 This section revises and extends students’ 
knowledge of some fixed phrases with prepositions. 
Students match the correct preposition to each group. 
Check the meanings of any phrases which are not 
obvious, such as at any rate and draw attention to the 
common combination out of. You could extend the 
exercise by asking them to choose three of the 
phrases and write three example sentences. They 
then read these out to each other, blanking out the 
prepositional phrases, which their partner has to 
identify.

Answers
1 in 2 at 3 on 4 out

2 Give students about twenty seconds to read 
quickly though the text and gain an overall idea of the 
content. Check the meaning by asking them to 
summarise the advice about freerunning. Then they 
work in pairs or individually to insert the correct 
prepositions. 
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Answers
1 B 2 D 3 C 4 A 5 B 6 D 7 A 8 B 9 C 10 A

More gerunds and infinitives
1 This section focuses again on gerunds and 
infinitives. Focus students’ attention on the first part 
of the Grammarzone and check the differences in 
meaning between the use of the gerund and the 
infinitive after remember, need and stop. Then 
students complete the exercise by writing in the 
correct verb forms. 

Answers
1 to practise 2 to have 3 washing 4 studying 5 eating  

6 having 7 to bring 8 to improve

2 This gives an opportunity for students to further 
practise gerunds and infinitives. If you have time ask 
students to complete the second half of the sentence 
with their own words. Ask for volunteers from 
students to read their sentences to the class.

Answers
1 phoning 2 to practise 3 to drink 4 eating 5 to use  

6 training

3 Questions one to five in this multiple-choice gap fill 
revise some of the grammar of gerunds and 
infinitives. Questions six to ten revise various 
grammar points that students have studied previously 
in the course. If students have problems with any of 
the questions six to ten, ask them to turn back to the 
grammar section of the relevant unit and look at the 
Grammarzone again.

Answers
1 B 2 B 3 B 4 D 5 A 6 C 7 C 8 A 9 D 10 A

Homework 
Workbook page 54
Use of English book pages 52–55

Writing (SB pages 92 and 93)

Get ideas
1 This prepares students to think about the topic of 
sports clubs. You could begin by asking if any of them 
go regularly to a sports club and if so, what their 
sports club offers. The students’ school or college 
may also offer different sports clubs such as after 
school activities, in which case you could ask which 
ones they attend and if there are any others they 
would like to see offered. 

Plan ahead
2 The above conversation should lead naturally into 
thinking about a new after school club. Students 
decide on answers to the bullet points here with a 
partner.

3 Students now read the example of a report and 
compare the proposal with their ideas.  

4 Point out how the information in the report is 
ordered and the use of subheadings to divide it up. 
Then focus attention on the introduction and 
conclusion. Establish that the introduction should give 
the aim or purpose of the report (why it has been 
written) and the conclusion should summarise the 
recommendations. 

Answers
1 yes 2 yes 3 yes 4 yes

Time to talk
4 This also gives students the opportunity to practise 
language for giving advice in a freer context. You 
could do the exercise as a role play with one student 
advising a friend what he/she should do. In this case, 
the exercise will last longer if you tell the second 
student to think of and write down two problems that 
he/she might have with the advice before beginning 
the conversation, such as I have a problem with my 
back or I don’t have enough money to join a sports 
club. In this way, his/her partner will be forced to 
continue the conversation and offer alternative advice. 

Language to use
5 This gives examples of some formal language 
which can be used in a report in the different 
sections. Point out that reports use formal language 
and need to support suggestions with reasons so that 
they do not just read like a personal opinion.

6 Students look at the model report again and find 
examples of the three verbs. This is an opportunity to 
again remind them of the structures used after each 
one.

grammar, as in questions six and eight, or because of 
the meaning, as in question nine. 

Answers
I recommend offering basketball and badminton

I suggest that the club meets twice a week…,

I would advise the organisers to set up competitions

I recommend the club advertises

7 This provides further practice in using the three 
verbs.
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Answers
1 I suggest using the gym…,

2 I recommend that we also invite…,

3 I would recommend holding meetings…,

4  I would advise against charging…, / I wouldn’t advise 

charging…,

Time to write a report
8 Ask students to brainstorm in groups some 
possible problems with each of these areas. Write the 
problems up on the board.

9 Ask students to choose three problems from 
Exercise 8, and then talk again in pairs or groups to 
decide on some possible solutions. After about fi ve 
minutes they should feed these back to the rest of 
the class. Write possible solutions on the board.

10 Students now work individually to plan a report, 
using some of the ideas on the board. Remind them 
to use subheadings in their plan, which should refl ect 
the areas they chose from Exercise 8. Monitor while 
they work to answer questions. Writing the actual 
report could be done for homework.

11 If students have not already done so, they 
can watch a video clip from Jamie’s Kitchen, 
and do the activities on SB page 151.

If students need any more help, refer them to the 
Vocabulary and Grammar Files on pages 150–151 and 
163–164.

Answers to 1
1 C 2 B 3 A 4 C 5 D 6 D 7 B 8 C 9 A 10 B 11 C 

12 B 13 C

Answers to 2
2 are 3 an 4 bring 5 how 6 up 7 have 8 if 9 taken 

10 be 11 about 12 touch 13 not

Answers to 3
2 Biologists 3 closely 4 trained 5 researcher 

6 innovators 7 uncomplicated 8 demonstration 

9 correctly 10 nutritious 11 download

Answers to 4
1 I don’t want to be taught cookery by my sister.

2 We were allowed to touch the exhibits in the museum.

3 I managed to get my project finished.

4 You can have your webpage designed professionally.

5  It was impossible to see the exhibit because the museum 

was so busy.

6 I suggest (that) you eat less fat, as it’s bad for you.

7 Tickets can be bought online or at the door.

8 He was in charge of cooking the meal.

Answers to 5
1 D 2 A 3 C 4 C 5 B

Answers to 6
1 A 2 C 3 D 4 A 5 B

Time to revise 4 (SB pages 94 and 95)

If you decide to set this as a test, allow about one 
hour to complete the exercises. Encourage students 
to check their own answers, locating the relevant 
pages in their Student’s Book to help them. This will 
encourage learner independence and mean they are 
more likely to remember any errors they have made.

Time to watch Jamie’s Kitchen

Homework 
Workbook page 55

Homework 
Workbook pages 56–57


